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Abstract

The merger between the NFA (New Farmers of America) and the FFA (Future Farmers of America) was
an event that occurred nearly SO years ago between two student organizations in secondary education.
Prior to that time, the NFA was a viable organization for African-American males interested in agriculture
and leadership. Since the merger, African American participation has declined to the point that this ethnic
group is underrepresented in FFA membership. To better understand the problem, grounded theory
research was employed to investigate stakeholders present at the time of the event. The study examines
the perceptions of topics generated by fourteen white agricultural educators prior to and just after the
merger of the NFA with the FFA during desegregation. While neither white nor black educators during
this event had clear direction on how to complete the merger, both sides had similar feelings on the
outcome. Both white and black educators reported that loss of black educators as role models has led o
lower participation by minorities in agricultural education classes and FFA. It is recommended that
agricultural education programs be designed for a more meaningful experience for all students and that

the study be replicated in other states that had NFA associations.
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CHAPTER 1
INTRODUCTION
Problem Statement

Racial diversity and equality are areas that have been in the forefront of society for nearly
sixty years now, Having and building ethnic diversity throughout all areas of society remains a
constant, In the field of agriculture, minority populations—especially African Americans—are
underrepresented (Dobbins, King, Fravel, Keels, & Covington, 2002). However, in the not-too-
distant past, African Americans were prominent in the field of agriculture and were stakeholders
in the process of training and building the next generation of agriculturists, the next new
stakeholders in the process (Comer, Campbell, Edwards, & Hillison, 2006). From the
researcher’s point of view, there are two questions to be asked: “How can agricultural educators
involve more minority students in the National FFA organization?”, and “What role did the
merger of the New Farmers of America and Future Farmers of America play in the under-
representation of African Americans involved in agricultural-education classes and FFA?”

Background History

The merger between the New Farmers of America (NFA) and the Future Farmers of
America (FFA) in 1965 has been documented as a move to join two agricultural youth groups
that had been divided more along the lines of school segregation rather than differences of
ideology. The New Farmers of America (NFA) “was a national organization of Negro farm boys
studying vocational agriculture in the public schools throughout the United States” (Waketield &

Talbert, 2001, p. 421) during the era of the Supreme Court’s “Separate but Equal Doctrine.” The
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Future Farmers of America was an organization of white males in public schools that had an
interest in agriculture and agricultural activities. At the time of the merger, both groups, along
with federal officials from the U.S. Department of Education, felt that the move to unite the two
groups was a positive one. Now, 48 years after from the merger, educators seek for ways to
promote agricultural education and increase FFA membership among Afiican-American students
to encourage greater participation and to build diversity within the individual FFA chapters and
the organization as a whole.

Summary of the Literature

The summary of literature includes characteristics of the agricultural-education
profession, research on student demographics, the history of agricuitural education, federal
legislation impacting education, and the histories of the National FFA Organization and the
(NFA).

Researchers stated “that research journal articles are indicators of the profession’s current
state” (Edgar, Briers, & Rutherford, 2008 p. 63). Furthermore, research shows that “it is critical
for practitioners to examine the research base of the practice to allow the profession to reflect
upon those actions and ultimately improve the discipline” (Edgar et al., 2008 p. 75).

To illustrate the problem, research was conducted to learn the characteristics of students
enrolled in agricultural education who elected not to join FFA (Stagg & Stuller, 1999). It was
found that FFA members included significantly more Asians, African American males, and
Hispanics but very few African American females (Croom & Flowers, 2001). Additionally,
research publications indicate, “If the agriculture profession is to attract African Americans to
pursue careers in agriculture, the batriers that limit our recruitment efforts must be defined”
(Dobbins, King, Fravel, Keels, & Covington, 2002 p. 7). To further illustrate the perception that

minority students have toward agricultural education, Croom and Flowers (2001) and Talbert
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and Larke (1995) found that minority students—especially minority females—were
underrepresented in agricultural education. Those researchers also found that minority students
had more negative perceptions about agriculture than non-minority students did. With regard to
FFA participation, minority students have fewer role models. Research conducted by Clemson
University reported that minority students see themselves as unlikely candidates for careers in
the agriculture industry (Clemson University Agricultural Communications, 2007).
Deficiencies in the Literature

While it is widely known that the NFA and FFA merged, there is little available literature
that documents the activities of the NFA. Furthermore, were it not for the efforts of a few
researchers (Moore, 1994; Wakefield & Talbert, 2000; Wakefield & Talbert 2001), the thriving
past of the NFA would not be known and documented as it is today. The researchers mentioned
here are teacher-educators, This fact defines another limitation of the available literature: there is
no research from secondary educators available. With building diversity in the FFA being a goal
of agricultural educators (The National FFA Manual, 2008) it is surprising that there is little
information on the rich history and cultural heritage of the NFA. Additionally, there is very little
statistical information on ethnic diversity of the FFA. Moreover, Wakefield and Talbert (2001)
suggested “that additional research be conducted to include a larger sample of the population of
past NFA members for historical documentation” (p. 103). They further suggested “additional
research be done to document day-to-day operation of the NFA at the local, state, and national
levels to be presented to the National FFA Center for showcase” (p. 103). Additionally,
Wakefield and Talbert (2000) stated:

From 1964-1966, virtually no atticles were published in The Agricultural Education

Magazine about the 1965 merger (Bowen, 1994). Radhakrishna (1998) reported that of

the 701 papers presented at the National Agricultural Education Research Meeting
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(NAERM) over its 25-year history, 14 had women or minorities as a subject matter topic.

Of these 14, only two were presented in the 1980s and zero in the 1970s. Further, from

1986-1996 only seven journal articles with the subject matter topic of women or

minorities were published in the Journal of Agricultural Education (Radhakrishna, 1997).

(p. 422)
Asis evidenlt here, there are significant gaps in the literature, which presents the need for more
research on this subject.

Statement of Significance

A study of the merger between the NFA and the FFA is needed to fill in “the loss of
historical information” (Wakefield & Talbert, 2001, p. 421). Additionally, little research has
been conducted on diversity within the FF'A post-merger. Moore (1994) indicated that supporting
diversity must be a priority for agricultural educators, According to Luft (1996), “Perhaps
program revisions are necessary to attract culturally diverse students.” Luft added “pre-service
teacher-education students should also be required to take courses dealing with student
enrollment and licensed personnel teaching the culturally diverse with strong encouragement to
implement the practices into their teaching” (p. 74). By examining the past and the factors that
surrounded the merger, more evidence will be compiled to illustrate the cultural similarities and
differences of FFA and NFA members, thus enabling researchers to add to the general body of
literature available on both the merger and the issues surrounding cultural diversity within the
FFA. For agricultural education to continue its relevancy as an education leadership tool “the
profession must continue to reflect upon those actions that ultimately improve and strengthen the

discipline” (Edgar et al., 2008, p. 15).




Purpose Statement

The objective of this phenomenological study is to understand the events surrounding the
merger of the NFA and the FFA, and to determine the long-term effects of the merger as seen
through the eyes of the stakeholders involved. The study will focus on individuals that comprise
a group that were stakeholders during the merger process and_ will utilize interviews and
historical data. At this stage of the research, the merger will be generally defined as the joining
together of the New Farmers of America with the Future Farmers of America. The study will
take place in the homes and businesses of the stakeholders to be interviewed. The study will be
limited to the stakeholders and selected teacher educators that have displayed expertise in
knowledge of the merger. A further limitation of the study was the appropriate choice of the
questions to evaluate stakeholders” perceptions to ensure that it met acceptable levels of
adequacy. Furthermore, the results of the study of stakeholders’ perceptions were limited by the
sample of the stakeholders that will be interviewed due to their age and the length of time since |
the merger occurred. An additional delimitation of the study was that the stakeholders provided
responses to questions without prejudice or bias and as accurately as was possible, A final
delimitation was that stakeholders participated fully and offered others that were involved in the
process.

Definition of Relevant Terms
o Agricultural Education- middle and high schoo! classes devoted to the study of
agriculture endorsed by Public Law 740 (PL-740) and funded by the Carl D. Perkins
Vocational Act of 2002.
o Agricultural Education Instructor- teachers of agriculture classes in middle and high

school.




FFA- The National FFA Organization. The organization that is an intra-curricular part of
agricultural education in public schools and some private schools as is described in PL-
740. FFA began in Kansas City, Missouri in 1928 as a meeting of 33 farm boys. The
organization promotes youth leadership and understanding of agricultural education
through carcer development and personal growth. FFFA began as a byproduct of
agricultural education being taught in high schools, which was funded by the Smith-
Hughes Act of 1917. The organization now has membership of more than 507,763
individuals.

Hatch Act- Passed in 1887, designed to acquire and disseminate agricultural based
information and stimulate scientific investigation (Moore, 1987).

Morrill Aet- Passed in 1862, provided for agriculture to be taught in at least one college
in each state (Moore, 1987).‘

National FFA Foundation, Inc.- was established in Washington, D.C., to raise money for
FFA programs and activities from business, industry, government, individuals, and
foundation sponsors. Today, the Foundation is located in Indianapolis, IN, and raises
more than $7.3 million annually to help fund the organization.

NIFA- The New Farmers of America. A group of African-American students devoted to
many of the ideals of that are common to the FFA. The group was prominent from its
inception in 1935 as a national organization until its demise in 1965 when it was merged
with the FFA under the direction of the U.S. Department of Education. The NFA was
active in 18 states, primarily in the South during the era of school segregation; the
organization was patterned after the New Farmers of Virginia that was formed in 1927.
At the time of the merger with FFA, the NFA had membership of more than 50,000

individuals,




o Public Law 81-740- In 1950, the 81% Congress of the United States, recognizing the
importance of the FFA as an integral part of the program of vocational agriculture,
granted a Federal Charter to the FFA. 1In 1998, the 105" Congress of the United States
reviewed and passed technical amendments through the revisions known as Public Law
105-225. (The National FFA Organization- History, 2009) The significance of the
original Congressional action as well as sequential amendments is that it granted the FFA
a Federal Charter and stipulated that a U.S. Department of Education staff member be the
national FFA advisor. Today FFA continues to be recognized by Congress as an intra-
cutricular part of the educational program.

o Swith-Hughes Act of 1917. The Act established the teaching of vocational agriculture in

public high schools (The National FFA Organization, 1998).




CHAPTER II

REVIEW OF THE LITERATURE

The literature review will present research that illustrates the history of agricultural
education through some of the most turbulent times in American history, and federal legislation
that impacted education. Also, the literature review will detail the NFA as an agricultural youth
organization. Additionally, the review will illustrate events that led to the mei‘ger between the
FFA and the NFA. Moreover, the review will help to illuminate minority frends in agricultural
education as well as the need to improve minority participation.

“The greatest American accomplishment, of this past century, was the building of the
agricultural dynasty that is currently the envy of the world” (Howard, 1999, p. 7). Although
less than 2% of the United States population is actively engaged in the production of
agricultural raw materials, more than 20% of the United States labor force is involved in
some phase of the agriculture industry (National Research Council, 1998). One of the
primary reasons for America’s dominance in the production of food and fiber is related
directly to the “seeds” of education planted nearly one hundred years ago by Congress in the
form of the Smith-Hughes Act of 1917, Since that time, agricultural education has been an
integral component of the American educational system because of the adoption of the
Smith-Hughes Act (Dyer & Kalme, 2000). The historical setting of the era indicates that 84%
of the citizens of the United States were involved in agricultural production. However, by the
end of the century, the percentage of the population participating in row-crop production was

less than 2% (The University of Georgia, 2002).
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During this period, innovations in all areas made America an independent food and
fiber producer. One of the strongest areas of innovations came though the development of
youth organizations that sprang from agricultural-education programs in secondary sc-hoois.
The idea of youth organizations, however, was not entirely new. “Early in the development
of agricultural societies, experimentation and successful practices were shared with others in
the local organization and works were often published in journals or newspapers for
educational and informational purposes” (Hillison & Bryant, 2001, p. 102). By the early
1900s, there were many “Corn Clubs” for boys and “Tomato Clubs™ for girls that had sprung
from county agents funded by the Hatch Act. In fact, Hillison and Bryant (2001) found that:

‘The agricultural societies were located all over what was then the continental United

States. Only the country’s boundaries limited their existence. They were located in rural

as well as urban areas. The causes, as well as the educational activities, they supported

were both informal and formal. They were as informal as simply serving as discussion
groups where gardens and home farm problems were the topics. They were as formal as
performing rituals in the form of a fraternal organization, lobbying on behalf of public

education, and sponsoring fairs. In different ways the agricultural societies provided a

lineage to the FFA. It is true that everything has an antecedent. For the FFA, the principal

antecedent was the numerous agricultural societies. (p. 103)

During this same era, landmark decisions by the United States Supreme Court set
judicial precedents that would eventually lead fo segregation of schools and even student
organizations. In Plessey v. Ferguson, 163 U.S. 537 (1896), the United States Supreme Court
ruled that “separate but equal” was constitutional as long as there were equal facilities for blacks
{Equal Rights Trust, 2005). This ruling would stand for nearly 50 years and would have a

profound effect on African-American agricultural societies and clubs. The end result was schools
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that segregated on the basis of “separate but equal” (Wakefield & Talbert, 2001). Dr. A. J.
Alston of North Carolina Agricultural and Technical State University reported the following:
Plessey vs. Ferguson (Doctrine — “Separate but equal”) provided the basis for a
permissive policy of segregation of the races, in educational establishments and
otherwise, in the South. The “separate but equal” doctrine in place was the plan of
operation under the Smith Hughes Act of 1917 (National Vocational Education Act)
provided for Negro departments and White Departments of Vocational Agriculture in the
South. When the act was signed, the Negro population of the South, fifty years removed
from the slave economy of cotton farming, was still predominantly a rural people. Dr.
H.O. Sargent, a native of Russellville, Alabama was appointed by the Federal Board for
Vocational Education as the first Federal Agent for Vocational Agricultural Education-
Special Groups. Because of his unique personality, he was widely accepted by Negro
agricultural educators. Under his leadership, many Negro teacher trainers, resident
teacher frainers and supervisors were awarded Julius Rosenwald fellowships for graduate
study. (Alston, 2004, p 14)
As a direct result of segregation, the New Farmers of America was formed in like manner of the
Future Farmers of Virginia. The New Farmers of America was a group of African American
farm boys who had an interest in studying vocational agriculture as a part of their secondary-
school education. The organization’s roots can be traced to 1927 when a few chapters existed in
public schools for African American children. “The New Farmers of America (NFA) began
taking shape as a national organization in 1929 when NFA representatives from several states
proposed that through it 1) State Associations could achieve greater results and 2) agricultural
education within Black schools could be better promoted” (The National FFA Organization,

2009). The Future Farmers of America (FFA) was open to all students, however, the rule of
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segregation kept African-American students from participating because they were not enrolled in
the schools where FFA chapters existed. By 1935, the NFA chapters grew to include 18 southern
states, according to some sources, It was at this point that a movement began to organize the
NFA chapters into a national organization, Wakefield and Talbert reported at the 28" Annuat
National Agricultural Education Research Conference:
On August 4, 1935, a special group of Negro farm boys and their advisers met in
Tuskegee with the idea of establishing a National Ol‘ganizatic;n of the NFA. Seven years
prior to this meeting a small group of White farm boys met on November 20, 1928 for the
same purpose; establishing a national organization, They called their organization the
Future Farmers of America (FFA). The Negro group met to organize a national
organization, but the difference with this was the Future Farmers of America was
nationwide in representation, whereas the Negro organization was mainly regional
(Strickland, 1995). In August of 1935, representatives from all the State Associations met
and formed the National Organization of New Farmers of America with a tentative
constitution and by-laws (New Farmers of America, 1963). Establishing a national
organization was an important step in the development of the New Farmers of America
Organization, because state association members were now a part of a national
organization that was made up of similar groups of agricultural students from the other
States represented (New Farmers of America, 1963). (p. 47)
From its beginnings, the NFA was a well-run, highly efficient organization for young
. African-American men interested in agricultural education, The NFA, just like the FIA,
provided leadership opportunities for the membership. Through opportunities provided by the
NFEA, members learned skills that would propel them into leadership roles in their respective

communities, These young men were led by agricultural educators that had for the most part
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been educated at the 1890 Land Grant institutions. “Booker T. Washington and George
Washington Carver are credited with being the pioneers responsible for establishing Extension
within the 1890 land-grants. Their research and outreach efforts helped to educate millions”
(Comer, Campbeil, Edwards, & Hillison, 2000, p. 1). African American youth involved in the
NFA had strong leadership that been influenced by the 1890 Land Grant institutions. The NFA
was guided by highly competent agricultural professionals who worked toward achieving the
same goals as their White counterparts in the FFA. “Prior to the 1960s, African American
agriculture teachers served as strong community leaders” (Wakefield & Talbert, 2001, p. 48).
From 1935 to 1965, the NFA was a thriving organization with a healthy membership.
Members of the NFA attended state and national conventions, participated in public speaking
contests, and learned valuable skills that help them to become better leaders and effective
citizens, NFA contest and awards in which students participated included: H.O. Sargent Young
Farmer Award, Star Superior Farmer, Star Modern Farmer (State Degree), Dairy Farming, Farm
Mechanics, Farm Electrification, Farm and Home Improvement, Soil and Water Management,
Researchers Wakefield and Talbert (2000) reported:
The NFA was established on the basis that all students of vocational agriculture in high
school were eligible for membership, The NFA held an Annual National Convention in
Atlanta, Georgia, had State and National Officers from 16 primary Southern states, and
had many leadership building programs and activities. There were additional contests in
public speaking, quiz, talent, and chorus. Membership in the organization was of four
kinds: (1) Active, (2) Associate, (3) Collegiate, and (4) Honorary. The four degrees of
membership were (1) Farm Hand, (2) Improved Farmer, (3} Modern Farmer, and (4)

Supetior Farmer. (p. 424)
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The NFA, similar to the FFA, had an einblem based upon agricultural symbols, Looking
at the two emblems, many similarities are evident. “The NFA emblem included the plow; the
owl; the rising sun; an open boll of cotton with two leaves attached at its base; and an American
eagle with shield, arrows and an olive branch. The emblem also included the letters 'NFA' and
the words 'Vocational Agriculture’(Wakefield & Talbert, 2000). Furthermore, the NFA like the
FFA organized local officer teams. The Presidents of both organizations were stationed at the
rising sun; the Vice Presidents were stationed by the emblem of the plow; the NFA Secretary
was stationed by the boll of cotton, whereas the FFA Secretary is stationed by the ear of corn.
Similarly, the NFA Treasurer was stationed by the picture of Booker T. Washington, while the
FFA Treasurer is stationed by the emblem of George Washington. The Reporter was stationed
by the United States flag, just like the FFA Reporter; however, the NFA Reporter also kept a
NFA flag at his station along with the U.S. flag. Both the NFA Advisor and the FFA Advisor
were stationed by the owl; the exception, the NFA Advisor also kept a picture of H.O. Sargent at
his station along with the owl (Wakefield & Talbert, 2000). It should be noted here that Dr. H.O.
Sargent was the federal agent for Agricultural Education for Blacks with the Federal Board for
Vocational Education, and was key in the development of the NFA. The NFA was similar to the
FFA in nearly every area. “The NFA instilled in its members the importance of developing their
vocational, social and recreational life” (Wakefield & Talbert, 2000, p. 47).

With federal funding in place and the consolidation of state chapters under the umbrella
of a national organization, the NFA began its rich heritage of playing an integral role in the
education of African-American teens interested in agriculture. According to some sources, the
NFA’s roster contained some 58,200 members (The National FFFA Organization, 2009) at the

time of its merger with the FFA. Additionally, the NFA owned land and buildings, and held
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monetary reserves: “in the 1964 audit report the NFA had $10,445.56 in checking, $32,355.30 in
savings, and $3,800 in stocks and bonds” (Wakefield & Talbert, 2000, p. 429).

For the next several years afterward, the state chapters organized into a national
organization and the NFA grew exponentially. During this time, rapid changes brought about by
the end of The Great Depression and World War Il was impacting the landscape of American
politics and society. By the late 1940s, civil rights movements had begun to question the doctrine
of “separate but equal.” A new court case on the horizon would lead to the demise of one of the
best farm organizations ever assembled; the end the NFA would ultimately be determined as a
consequence of Brown v. Board of Educ., 347 U.S. 483 (1954) (Center for Public Policy
Research, 2002), In this landmark case, the Supreme Court justices ruled that “separate but
equal” was unconstitutional and struck down the ruling issued in Plessy v. Ferguson (Wakefield
& Talbert, 2001). After the Brown ﬁllillg by the Supreme Court, the United States set its course
to right the wrongs of racial segregation. Segregation had divided the races since the
Emancipation Proclamation, which had been issued nearly 100 years prior. The premise of
segregation was based upon the landmark civil rights case of Plessey v. Ferguson in which the
United States Supreme Cowrt ruled that “separate but equal” was a just way of administering
segregation in America, The Brown case caused Americans to re-examine society as a whole and
segregation in patticular, Agriculture education was not exempt when it came to self-
examination of segregation. “The discipline called agricultural education has its roots deep in the
‘history of education and agriculture in the United States’ (Barrick, 1989, p. 24). Just as other
segments of society were segregated, so too was agricultural education. However, it should be
noted that the practice of school segregation was primarily practiced in the south. In other
regions of the country, minorities had experienced success in FFA, “African Americans had

served in the FFA with distinction before the merger, California had elected a state FFA
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president before 1965, African Americans had also served as state FFA officers” (National FFA
Organization, 2009).

By the time that the Civil Rights Acts of 1964 was signed, negotiations were in progress
to merge the two organizations, FFA and NFA. Talks had begun early in the 1960s to merge the
two organizations. These talks were primarily due to the efforts of the U.S. Department of Justice
and the U.S. Department of Education. “Prior to 1965, the idea of merging the NFA and the FFA
was presented to both organizations. After numerous meetings and skepticism between the
organizations, the merger was approved” (Wakefield & Talbert, 2000, p. 421). “The merger was
not actually a merger——pressure from the federal government caused a large part of it to happen”
(Moore, 1994). “On June 20, 1963, Alice Owsley, Secretary to Arthur L. Harris of the
Department of Health, Education and Welfare, sent a letter to the Future Farmers of America and
the Future Homemakers of America with an attempt on making it clear that there would be
repercussions to those states that did not comply with desegregation” (Wakefield & Talbert,
2000, p. 425). From these accounts, the merger was more of a political maneuver than what was
best for the NFA. The merger was one-sided in that the NFA gave up everything including their
identity. “Afier the 1960s federally mandated desegregation and state compliance efforts ended,
the infrastructure that maintained substantial numbers of African Americans in agriculture
declined drastically” (Bell, Powers, & Rogers, 1987, p 13). Faustine C. Jones-Wilson reports in
the Encyclopedia of African- American Education (1996}

By the early 1970s the NFA was defunct, If had merged with the Future Farmers of

America (FFA), its White-dominated counterpart. After integration, African-American

youths left NFA to join the FFA, where they were not welcomed by the young White

memnbers. African-American members were prevented from holding office or

participating in any meaningful way in FFA. By the time African-American youths had
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realized what they had sacrificed by joining the White organization, NFA no longer

existed. (p. 19)

Although this account seems extreme. to this researcher, the fact remains that the number of
African Americans involved in FFA membership is dramatically fewer now than before the
merger in 1965. The merger between the NFA and the FFA effectively dissolved the
infrastructure to support African-American participation in agricultural education (Bell, Powers,
& Rogers, 1987). The Morrill Act of 1862 and the 1890 Land Grant Act made special provisions
for African-American students to study agriculture and mechanical arts. Today, Afiican
Americans do not own or farm the lands as they once did. “Agriculture will always be important
to all societies” (Jones-Wilson, 1996). “Therefore, it is critical that all of agricultural education
give greater aftention to supporting diversity” (Wakefield & Talbert, 2000, p. 429). It should be
noted that there were more African-American males in the FFA immediately post merger than
there are today when comparied to African-American males and females (The National FFA
Organization, 1998).

For educators, student success should always be a priority regardless of race or gender;
“students should be 1'ecognize& for achievement in CDEs and awards. Quality standards should
be used as a basis for achievement” (Clemson University Agricultural Communications, 2007, p.
1). Several researchers had completed studies on the need for racial diversity, as is illustrated by
Luft (1996): “The increase in the number of minority students creates a need for agricultural-
education feachers to be more diverse in their role as teachers” (p. 67). Moore (1994) indicated
that “supporting diversity must be a high priority” (p. 4). Bowen (1994) stated that “....gender
and ethnic diversity must be pursued more aggressively if agricultural educators wish to be major
players in America's educational enterprise during the next decade" (p. 8). Whent (1994) stated,

"Agricultural educators need to make greater strides toward acknowledging their unconscious
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biases toward people of diverse populations and move forward to accept the changes and
challenges" (p. 11). Sheppard (1983) noted that “vocational teachers need training in
multicultural education because America is a culturally pluralistic society, and cultural and
ethnic diversity in tﬁe United States is a fact of life” (p. 68).

The introduction of biotechnology and advanced technological practices in agriculture,
along with changes in society, has forever changed the face of agricultural education and FFA.
However, the past cultural history that helps define who we are should never be forgotten, For
example, “Youth clubs that formed in the early 1900s placed most of their emphasis, in fact, on
the annual growing contest. Many clubs sponsored competitions for the Iﬁost or best corn grown
ina lcertain area of ground under specific rules” (Hillison & Bryant, 2001, p. 111). Additionally,
who we are and how we got {o be the organization that we are today should likewise be
remembered as well: “Prior to the 1960s African-American agriculture teachers served as strong
community leaders; once these teachers vanished, their leddership roles were not sustained by the
agriculture teachers who replaced them” (Bowen, 1994, p. 6). As educators, we have to explore
the events of the past so that we can plan and develop our future. Exploring the perceptions and
feelings of those involved in the merger will give us a better understanding of our past as well as

serve to authenticate the event,
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CHAPTER 11X
METHODS
Methodological Overview

In this study, grounded thoery provided the conceptual framework fof encapsulating the
merger of the New Farmers of America (NFA) and Future Farmers of American (FFA)
Organizations from the FFA perspective. Even though there has been extensive research
surrounding this event in general, especially from the NFA’s point of view, very little
information has been gathered from white individuals who were associated with the FFA and
white educators who were present in the white segregated schools. Thus, qualitative
methodologies sought to research this historical occurrence and create a narrative entailing the
FFA’s viewpoint as seen by white students and educators present at the time of the merger.,

Qualitative research was born out of necessity within the social sciences and enabled
researchers to study societal and cultural occurrences (Meyers, 1997). Qualitative methods have
gained acceptance, since they are thought to promote multiplicity of viewpoints. Qualitative is
distinguished from quantitative research by its concern with interpreting meaning in textual data
and the spoken word, rather than in numericat data through use of statistical methods. This
approach aims to capture the multiplicity of perspectives of social actors, and the meanings that
those actors assign to events surrounding a historical event. Qualitative research has not received
the respect of its quantitative counterpart:

Descriptive research is typically depicted in research texts as being on the lowest rung of

the quantitative research design hierarchy. In this hierarchy, ‘true’ experiments aimed at
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prediction and controls are the gold standard and any other design is non-experimentat
and weak. (Sandelowski, 2000, p. 334)
Those hypotheses that could be gathered, added, computed, and quantified were often perceived
as more accurate and less subjrect to the researcher’s influence. However, Dooley (2007)
reminded agriculture educators that:
Life does not come to us like a math problem, but more like a story. There is a setting or
context, there are characters or respondents, and there is conflict or a problem to address.
Storytelling is how we have traditionally learned and passed on knowledge from one
generation to the next. Folklore, oral history, and apprenticeships were common ways to

pass on knowledge before the written word. (p. 33).

Certain research topics and data within social science cannot be captured solely in a controlled,
calculated environment. Instead, qualitative research, as stated by Berg (2009), _“refers to the
meanings, concepts, definitions, characteristics, metaphors, symbols, and descriptions of things
{p 2).” Qualitative research should also be used when the researcher needs to identify the
variables that are unknown at the time which leads to a grounded theory approach (Hoepfl,
1997). As revealed by Caelli, Ray, and Mill (2003),
In all its many different forms, the central aim of research is knowledge development,
The processes of knowledge development are framed by the types of knowledge that are
sought and are, of necessity, rigorous, demanding, and meticulous. These processes must
be scrupulously applied throughout the entirety of a study, to ensure that the knowledge
that is developed is not flawed, and therefore of little use to the discipline it purpotts to
inform. The trend towards generic qualitative research, or research that does not claim

explicit philosophical foundations, is currently evolving and highly contested. (p. 3}
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Merriam (2002) further defined qualitative research as understanding an idea or meaning that is
socially constructed by individuals and is based on interaction with their environment, Reality is
not a fixed or measurable phenomenon that it is assumed to be quantitative research where it is
assigned a numerical value. Rather, there are multiple productions and explanations of reality
that are in fluidity and that change over time, Qualitative researchers are absorbed in perceiving
what those interpretations are at a particular point in time and in a particular context. Learning
how individuals experience and interact with their social world and how they construct meanings
it has for them is cogitated an interpretive qualitative approach.

Therefore, qualitative research of all kinds requires extra time and goal clarity, but can
yield exceptional insight and results that are equally as accepted and valued as similar
quantitative studies (Berg, 2009; Marshall & Rossman, 2011). Even with the benefits of
qualitative research, agriculture education has been slow to embrace it. Most agricultural
research is positivist or empirical, and educators within this field were taught this discipline-
specific methodology. The use of holistic or hermeneutic (interpretive) research and its benefits
are now slowly being embraced by the profession. Those still skeptical demand attention to
detail, and clear validity and reliability (Dooley, 2007).

To ensure the validity and reliability of this narrative, triangulation was utilized to give a
more complete and detailed picture of the NFA/FFA merger. Triangulation, as a strategy, entails
the use of multiple data sources and techniques to observe and study the same phenomenon,
Moreover, research further indicates that:

The logic of triangulation is based on the premise that no single method ever adequately

solves the problem of rival explanations. Because each method reveals different aspects

of empirical reality, multiple methods of data collection and analysis provide more grist

for the research mill. (Patton, 1990; p. 1192)
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The sources can then be related, errors reduced, and validity threats neutralized (Berg, 2009;
Dooley, 2007; Labuschagne, 2003; Patton, 1999). To triangulate, interviews with the Georgia
Retired Agriculture Educators, documents from the defacto National NFA Headquarters still
located at North Carolina A & T in Greensboro, North Carolina, and data collected by Dr. Dexter
Wakefield, the leading researcher and expert on the NFA, were evaluated and used to create a
clearer picture of this historic event from the FFA’s perspective. As noted by Sandelowski
(2000), “Researchers conducting qualitative studies want to collect as much data as they can that
will allow them to capture all of the elements of an event that come together to make it the event
that it is” (p. 336),

In addition to triangulation, Kvale (1996) stated, “verifying: ascertain the
generalizability, reliability, and validity of the interview findings. Reliability refers to how
consistent the results are, and validity means whether an interview study investigates what is
intended to be investigated” (p. 88). Utilizing Kvale’s definitions, the interview inquiries were
in a semi-structured format (see Appendix IIT) to keep the topics grouped so that the respondents
are asked questions that are consistent from respondent to respondent. Additionally, Kavale
(1996) urges reserchers to use feedback from “others that are knowledgable” in the field as a
means of controlling bias,

Qualitative research allows for insight into unquantifiable realms. It has “an interpretive
character, aimed at discovering the meaning events have for the individuals who experience
them” (Hoepfl, 1997), and, thus, was perfect for this research topic, a historical narrative of the
FFA’s perspective of the NFA/FFA merger. Humans are natural storytellers, and narratives
define the way individuals perceive and experience the world, and historical narratives are
perfect for a study such as this one (Connelly & Clandinin, 1990; Moen, 2006; Riessman, 1993),

Mitchell and:Egudo (2003) defined a narrative as “an interpretive approach in the social sciences
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involving story telling methodology; the story becomes an object of study, focusing on how
individuals or groups make sense of events and actions in their lives” (p. 3). Having
conversations with those actually present during those times, reading newspaper and magazine
accounts surrounding the event, studying documents from that era, and so forth offered the
essence of the situation, but must be understood through a symbolic interactionism lens.
Symbolic interactionism revolves around the uniqueness of humans and their behavior. Within
this lens, social institutions will be altered through the “symbolic interactions between
individuals, (p 2)” according to Berg (2009).

Such a focus on the interaction and ensuing evolution of the newly merged groups was
desired to clarify the information gathered and understand the viewpoints, challenges, and issues
revealed. According to Brown (2006), “an understanding of identity informed by narrative...
provides an additional interpretive lens that may open up new avenues for identity research” (p.
732). Even though this study may reveal sensitive issues surrounding the era of the merger, an
organization’s identity cannot be contained in any single narrative; every aspect of its history,
purpose, and identity should be summarized to encompass its wholeness (Brown, 2006; Dooley,
2007). Narration can offer intimate knowledge and help to bring full meaning to this event
(Mitchell & Egudo, 2003). As every new piece of the FFA puzzle is put into its place, it further
completes the organizational mural that spans the entire United States for more 80 years
(National FFA Organization, 2012},

Interview Methods

Purposeful conversation—interviewing—has been used both for formal and informal
research, ranging from choosing a future employee to establishing peer-accepted theory.
Interviewing will be one of the techniques utilized in accumulating data about past events and

those involved. In fact, McGregor, Duemer, and Kieth (2011) found that “interviews were most
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commonly used to investigate subjects...” (p. 4) in the agricultural-education field. Oral history
seeks to verbally record the ideas, impressions, and knowledge of persons who might not
otherwise leave any kind of written memoir. Oral history interviewing is not a substitute for
wiritten history, but complements traditional sources of materials used in reference to the past.
Boland (1988) stated, “The greatest advantage of oral over written documents is that the
historian actively participates, as interviewer, in creating the oral document, and therefore he can
try to get the information he needs™ (p. 121). In essence, interviewing allowed this researcher to
discover and vicariously observe those things that I could not directly observe (Dooley, 2007,
Wakefield & Talbert, 2003).

The semi-structured interview guide provides a clear set of instructions for interviewers
and can provide reliable, comparable qualitative data. The interview style chosen is determined,
in part, by the research being conducted, and also by the intended interviewees. Standardized
interviews require the most structure, necessitating set questions that are used without
clariﬁcaﬁon and delivered equally to those interviewed. The opposite end of the spectrum,
unstandardized inferviews, has no order or particular wording to questions. This relaxed form of
‘interviewing allows the interviewer to even add or delete questions between interviews (Berg,
2009). Even though both of these styles of intervi;awing have their place, this research required
the structure of the standardized interview with the flexibility of the unstandardized, because the
subjects interviewed were older adults who may have needed clarification and added probes to
flesh out their viewpoint of the merger. Therefore, a semi-standardized interview was chosen to
allow this flexibility while maintaining the meaning of the answers desired and broviding
comparable data sets, An interview guide was developed and used for all interviews, The
interviews were semi-structured and conducted with a focus on key interview topics and

questions drawn from the literature, and from some preliminary discussions with a previous
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researcher. Interview "datasheets" were used in order to structure the interviews and guide the
respondent to discuss the topics. Within each focused topic, there were Se\;érai issues on which
the respondents’ views were sought. This methodology was based on that described by Yin
(1994): having some topics of discussion in mind rather than a fixed list of interview questions.
Hoepfl (1997) stated that; “Although it is prepared to insure that basically the same information
is obtained from each person, there are no predetermined responses, and in semi-structured
interviews the interviewer is free to probe and eprpre” (p.36). Utilizing this tool within these
predetermined inquiry areas ensures good use of limited interview time as well as they make
interviewing multiple subjects systematic and comprehensive and serve to keep interactions
focused.

Input about the interview guide was received from agricultural-education professionals
from Purdue University and past members of the NFA not involved in this research study. The
participants were selected by using snowball or chain sampling. Snowball or chain sampling is a
method used for locating information-rich key informants by asking respondents for additional
interview subjects (Dooley, 2007; Pattont, 1990). “These are individuals whose names come up
repeatedly in talking to different well-situated people, and these selected individuals would make
a highly credible sample” (Gall, Borg, & Gall, 1996, p. 234). This sampling style allowed me to
find and interview the widest selection available of an aging and dwindling population of
eyewitnesses to the NFA/FFA merger. As mentioned by Berg (2009), the key to creating an
accurate narrative from oral histories is “locating a population of individuals who possessed
firsthand information on the subject area” (p. 310). By beginning with the Georgia Retired
Agriculture Educators, I was able to identify as many individuals as possible who lived in and

experienced the era of the merger.
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My role as the interviewer brought with it expectations of neutrality and objectivity if
there is to be consistency and reliability in results and follow the prescribed methods of grounded
theory. Even though the group being interviewed was older peers within my profession, each
was an individual with his or her own unique background. I had to establish a rapport with each
interviewee to eliminate anxieties, and become a competent performer within this simulated
theater. A full understanding of verbal and nonverbal communication, acceptable alterations in
speech and mannerisms, and appropriate interview techniques while using strong listening skills,
natural insight, and intuition allowed me to put the interviewee at ease as they revealed the
desired output (Berg, 2009; Marshall & Rossman, 2011).

Wakefield and Talbert (2001) explained that, “the period of merging between the FFA
and NFA was a trying time for both, but justification was given for the purposes of the merger”
(p. 96). Since the merger occutred on the heels of America’s Civil Rights Movement and within
the southern United States, some interview subjects may feel awkward revealing the true
sentiments of the time (Riessman, 1993). However, as interviewer, 1 assured them of their
confidentiality and the importance of revealing the complete account of this crucial event in the
FFA’s history.

During all of the interviews in the course of this research, all subjects were made aware
of the purpose of the interview, and completed consent forms, allowing me to use their
information. Each member of the group was interviewed on an individual basis through personal
appointments. Using this strategy allowed me to probe the respondents’ memory without bias
from other individuals. The semi-structured interview structure allowed me to ask probing
questions and discuss each interviewee’s personal perceptions of the merger and the times that

surrounded it. This tactic also revealed insights from individuals that were not expected.
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According to Kvale (1996), it is during these interviews that analysis begins. First, those
interviewed described the merger from their own viewpoints and revealed observations from that
era. While participating in the conversations, the interviewees made new comnections and
correlations of the events of that time, During these interviews, I initially allowed the subjects
spontaneity with responses without attempting to interpret or interfere with free-flowing ideas
and memories. As thoughts emerged, I interacted with the subject, attempting to condense and
interpret the true meaning of the interviewee’s descriptions. Confirming or disconfirming the
intended meaning of statements allowed me to identify themes and contradictions that exist,
during what Kvale terms as a “self-correcting interview” (p. 189). After the interview was over,
I transcribed it, delivered the transcription either through standard mail or email, and asked
interview subjects to review it for any inaccuracies. At this time, individuals could also clarify
any vague or misconstrued portions of their interviews,

Once the responses were gathered, further analysis began. Analysis in any qualitative
research is the most difficult part. There are no pre-programmed computer spreadsheets that will
deliver quick results that declare clear, unadulterated findings. Instead, the qualitative researcher
must take great pains to analyze the content received, especially within interviews. Organization
was essential in keeping ideas separated and easily accessible for evaluation and drawing
conclusions (Berg, 2009). Thus, I continued analysis by interpreting my transcriptions of the
interviews, Clarifications were made to the material, removing repetitious or superfluous
information. This process of separating the essential from nonessential information also helped
me to review each person’s viewpoint as I scrutinized the gathered data for meaning (Hoepfl,
1997; Kvale, 1996).

Analysis continued as I used a variety of qualitative interview analysis methods or ad-hoc

meaning generation. Determining the significance each person’s responses required me to
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condense the meaning of statements during the interview. Long statements were interpreted and
abridged into shorter, pointed phrases that could then be coded, categorized, and quantified. The
condensed narratives told by the interviewees, along with the written and printed data collected,
were also combined to tell the story of the times surrounding the merger of the NFA and FFA, If
questions arose or further clarifications were needed, I re-interviewed the subjects via phone to
mote clearly explain the issues revealed during analysis (Kvale, 1996).
Document Evaluation Methods

To triangulate my findings, documents from the defacto National NFA Headquarters
(which still archives much of the history through post-merger times), and data collected by Dr.
Dexter Wakefield-—the leading researcher and expert on the NFA—was evaluated. According to
Hesse-Biber and Leavy (2008), “a document may be defined as any symbolic representation that
can be recorded and retrieved for description and analysis™ (p. 127). Historical research methods
were utilized to accomplish the objectives of this study. .Therefore, both primary and secondary
sources were employed to obtain the information needed. Meyers (1997) stated, “in
anthropology and sociology it is a common practice to distinguish between primary and
secondary sources of data. Generally speaking, primary sources are those data which are
unpublished and which the researcher has gathered from the people or organization directly. (p.
N.
My primary sources included letters, documents, federal law, minutes of meetings, and bulletins.
Secondary sources included books, journal articles, doctoral dissertations, master theses, and
magazine articles.

At the North Carolina A & T State University libraries, all boxes that were marked
representing the NFA were placed on reserve by the archive custodian. Additionally, letters from

individuals involved in the NFA and FFA were retrieved and copied for validity purposes.
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Official documents referencing the origins of the NFA; logistics of the NFA such as ceremonies,
conventions, relationships between members of the NFA, FFA, and the federal government, and
NFA minutes; and the proposal of the union of the NFA and the FEA were copied. The
secondary sources of collecting data included books written by past members and agricultural
educators of the NFA, journal articles, doctoral dissertations, and magazine articles collected
from various libraries and resources. Field notes were utilized for reference purposes,
documenting the resources available at the archives that mention NFA history and the NFA/FFA
merger,

Evaluation of both the primary and secondary content was handled systematically, so that
I could identify themes and meanings from these two other sources for comparison with each
other and the interviews. During this evaluation, I was searching for underlying meanings,
themes, patterns, processes, and other indicators in a reflexive method similar to the evaluation
of the interviews. The primary aim of this analysis was to create criteria that were transparent
and accurate enough that another researcher could pick up the same data and extrapolate the
same inferences, ensuring reliability and validity (Berg, 2009; Hesse-Biber & Leavy, 2008).

Every document evaluated was some form of communication, from newspaper articles
meant to reach the general public to memos meant to reach a specific group of educators, and
each of them may have revealed another aspect of the NFA, FFA, and the merger. Every
comumunication, oral or written, was analyzed to identify the message being sent, who that
message was intended fo reach, and who the creator(s) of the message was (Berg, 2009; Brown,
2006). Documents take on their full meaning when these factors are fully understood and, at
times, offer insight into the intended audience or sender versus the actual message itself. During
initial analysis of these documents, in-vivo codes, terminology used within the documents, was

utilized to explore and explain the perceptions of the FFA Members and Advisors during the

28




merger. Subsequently, I searched these documents for sociological constructs that helped to
define the times and atmosphere of the era, enriching the findings through a broader social
framework (Berg, 2009).

During evaluatiqn of the documents, I developed analysis categories fhrough both
inductive and deductive means. With little previous research available about the FFA’s
perspective of the merger, I studied most documents with an open mind, allowing major themes
to emerge throughout the bulk of the data. Some categories were established deductively
through evaluation of data that was predominantly from the NFA’s point of view, Using similar
themes in some cases allowed some continuity between the two organizations' perspectives.
Developing categories in this manner allowed me to relate or ground my categories to the
collected oral and written data, strengthening the development of my narrative (Berg, 2009;
Thorne, 2000).

Data Analysis
Credibility

The terms internal validity, external validity, reliability, and generalizability were born of
the quantitative genre of research but do not fit within the realm of qualitative research (Dooley,
2007; Freeman, deMarrais, Preissle, Roulston, & St. Pierre, 2007).. Instead, the researcher must
first begin with the basic premise of credibility. Qualitative research stems from the researcher’s
attempt to understand the constantly changing world around him. He cannot show facts and
figures that prove or disprove a given hypothesis. Instead, it is up to the researcher to reveal the
steps taken during the qualitative process, so that peers can evaluate the worth of his product
(Caelli, Réy, & Mill, 2003). He must have a “philosophical belief in the value of qualitative
inquiry, that is, a fundamental appreciation of naturalistic inquiry, qualitative methods, inductive

analysis, purposeful sampling, and holistic thinking” (Patton, 1999; p. 1190). Labuschagne
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(2003) said that “the reliability criterion for qualitative research focuses on identifying and
documenting recurrent accurate and consistent (homogenous) or inconsistent (heterogeneous)
features as patterns, themes, world views, and any other phenomena under study in similar or
different human contexts” (p. 103). Thus, as reported by Caelli, Ray and Mill, (2003), research
reports aiming for credibility as generic qualitative rescarch must address the following four key
areas:

1. the theoretical positioning of the researcher,

2, the congruence between methodology and methods,

3. the strategies to establish rigor, and

4. the analytic lens through which the data are examined (p. 5).

Moreover, Kvale (1996} described validity implemented at stages during the research. [n

this summary, validity is practiced throughout the inquiry.

1. Thematizing. The validity of an investigation rests on the soundness of the
theoretical presuppositions of a study and on the logic of the derivations from
theory to the research questions of the study.

2. Designing. The validity of the knowledge produced depends on the adequacy of
the design and the methods used for the subject matter and purpose of the study.
From an ethical perspective, a valid research design involves beneficence —
producing knowledge beneficial to the human situation while minimizing harmful
consequences.

3. Inferviewing. Validity here pertains to the trustworthiness of the subjecfs‘ reports
and the quality of the interview itself, which should include a careful questioning
as to the meaning of what is said and a continual checking of the information

obtained as a validation in-situ.
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4, Transcribing. The question of what constitutes a valid translation from oral to

written language is involved in the choice of linguistic style for the transcript.

5. Analyzing. This has to do with whether the questions put to an interview text are

valid and whether the logic of the interpretations is sound.

6. Validating. This entails a reflected judgment as to what forms of validations are

relevant to a specific study, the application of the concrete procedures of
validation, and a decision on what the appropriate community is for a dialogue on
validity.

7. Reporting. This involves the question of whether a given report is a valid account

of the main findings of a study, as well as the role of the readers of the report in
validating the results. (p. 237)
Hence, validation is a prerequisite in all aspects of the inquiry.

Theoretical positioning centers on why the researcher chose the subject for study,
including his purpose, predispositions, and beliefs. Patton (1999) stated that credibility of the
work stems directly from “the credibility of the researcher, which is dependent on training,
experience, track record, status, and presentation of self” (p. 1190). It is important to be aware of
this subjectivity and to reflect on it throughout the research and remain critical. Subjectivity of
"worldview" also infroduces bias in research. Bias in this context means the tendency to focus on
certain points of view more than others (not the criticism that the research is not objective), One
potential problem here was that the values of the researcher, i.e. previously held ideclogy, being
a white educator interviewing other white educators, may influence the enquiry. These prejudices
can not only influence the direction in which the research leads, but also open up the possibility
of misjudgments or mistakes. The researcher must then merge methodology and methods.

Methodology, in this case, refers to the theoretical framework through which the researcher
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focuses on the subject to be studied. Within that framing are multiple tools and methods, which
can aid the researcher in attaining the knowledge sought. Only by making sure that both the
frame and the tools used are harmonious does the researcher create a clear picture of his results.
Patton (1999) further warned that “when methods decisions are based on some universal,
political mandate rather than on situational merit, research offers no challenge, requires no
subtlety, presents no risk, and allows for no accomplishment” (p. 1208).

Rigorous strategies within the given methodology enable the reader to feel confident in the
credibility of the research. Patton (1999) further emphasized this fact, stating that “rigorous
techniques and methods for gathering high-quality data...are carefully analyzed, with attention to
issues of validity, reliability, and triangulation” (p. 1190).

In following the advice of Patton (1999) and other researcher to employ rigorous
techniques, the innercoder reliability was assessed. Intercoder reliabillity, defined as “the extent
to which independent coders evaluate a characteristic of a message or artifact and reach the same
conclusion” (Lombard, Synder-Duch, & Bracken, 2002, p. 589), is an essential principle for
authenticating subjectively-coded data that is assessed widely throughout the social sciences.
Moreover, intercoder reliability is often positioned as a component of content analysis, a
standard method of summarizing the substance of a set of mediated messages. In this context, it
assesses the degree to which two or more coders agree on their evaluations of a group of
messages.

Used in other scholarly fields as well and in general the concept, intercoder reliability
applies to any resecarch that relies upon the subjective judgments of multiple trained coders.
Usage differences between scientific disciplines aside, intercoder reliability is recommended as a
methodological safeguard against measurement etror and incoherent operational definitions in

textual analysis.
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In order to employ a method that would calculate intercoder reliability the code book was
given to a gradvate student at Auburn University to check for code agreement. Additionally, the
program ReCal (Freelon, 2010) was utilized as a method of calculating reliability. The researcher
utilized ReCal to appiy the Web service concept to intercoder reliability, given that it is
compichensive and fully-featured. In order to appropriately situate the role of Web-based
intercoder reliability calculators within the universe of intercoder reliability software, it will be
necessary to discuss the relevant programs first. As mentioned previously, most general-purpose
statistical programs offer few intercoder reliability calculation options for nominal data if they
offer any at all. SPSS, STATA, and SAS all contain built in functions to calculate Cohen’s «
only. Moreover, the licenses for these applications can be expensive and potentially prohibitively
for individuals of limited financial means. For rescarchers on a budget, free reliability-
calculating programs have in recent years offered viable alternatives to the larger statistical
packages.

In order to expound the practical developments of ReCal, this section describes what it
does and contrasts its functions with those of comparable applications. The most important
characteristic to note about ReCal at the outset is that it is intended for data sets that have been
coded by two coders. For this reason, ReCal2 allows users to calculate reliability for more than
one variable on a single execution for the sake of convenience.

For the sake of simplicity, ReCal calculates all of the coefficients it offers on each
execution; that is, it does not offer users the option to choose which coefficients they want to
calculate . ReCal’s results page displays percent agreement, Krippendorff’s a, Fleiss® k, Cohen’s
« (all pairwise ks as well as their combined average). In addition, each module presents a few

basic descriptive statistics and execution details: the number of columns, rows, coders, cases, and
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decisions, as well as the file’s size in bytes. ReCal also reports the number of agreements and
disagreements per variable.

In examining the analysis for intercoder agreement for this project, the ReCal data file
consists of two columns and twenty rows of numerical findings (Table 1).

Table 1.ReCal Alpha for 2 Coders

Percent Scott’s Cohen’s | Krippendorff’s | N N N N
Agreement | Pl Kappa Alpha Agreements | Disagreements | Cases Decisions
Var.1
(cols1&2) | 90% 0.843 0.844 0.85 18 2 20 20

Thus, ReCal would consider this file to contain one variable with twenty units of analysis
coded by two judges. This variable contains three possible coding categories (represented by the
recurring numbers 0, 1, and 2). The formula for percent agreement between two coders is simply
the number of times they agreed divided by the total number of units of analysis, and can be
easily calculated for the example data. The two coders (the researcher and the student coder)
disagree on only two units; hence, we agreed 90% of the time.

An analytic lens refers to how the researcher connects with his data within boundaries
and expectations established within the methodology chosen (Caelli, Ray & Mill, 2003; Dooley,
2007). Thorne (2000) summarized the ebb and flow of the qualitative analysis process, stating
that the strategies that the researcher uses to collect or construct data, and the understandings that
the researcher has about what might count as relevant or important data in answering the
research question, are progressions that induce the data. Analysis occurs when using specific
analytic strategies to transform the raw data into a fresh and comprehensible illustration of the

thing being analyzed.
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Figure 1 shows the conceptual framework for agricultural educators during qualitative

research, clearly depicting the interactivity of each portion,

Trustworthiness Criteria
*Credibility (intefnal validity)
*Transferability (external validity)
«Dependability (reliabllity)
«Confirmabliity (objectivity)

Data Analysis _
+Content Analysls I History
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sMaximum Varlation
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Figure 1. A qualitative research conceptual framework for agricultural educators
(from Dooley, 2007).
Moreover, Bloomberg and Volpe (2012) systematically illustrate in Figure 2 a roadmap

for data analysis of qualitative research.
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Figure 2. Road map for the process of qualifative data analysis: An outline (Bloomberg & Volpe, 2012)

Thus, during analysis, 1 centered my research and efforts within a grounded theory
approach that required me to delve into as many sources and as much data as possible to add the
detail and depth desired to give a comprehensive, organized, and thoughtful narrative of the
merger (Dooley, 2007; Jones, White, & Larke, 2009; Patton, 1999; Thorne, 2000). Meyers
(1997) reminded researchers that “the common thread is that all qualitative modes of analysis are
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concerned primarily with textual analysis (whether verbal or written)” (p. 10). I continued to
remember the focus of the study, developing a narrative of the NFA and FFA merger from the
perspective of FFA members and advisors, so that vital details could be identified and used to
reveal the answers desired, carefully monitoring any biases or presuppositions that T may have
had (Merriam, 2002). As stated by Dooley (2007), “the researcher reads the entire set of data
and immerses in it holistically” (p. 37). I was persistence to review the interview transcripts and
other data sources accumulated during my research. Triangulating my findings between these
multiple sources ensured the link of methodology and methods. Finding those documents and
interview responses that revealed the FFA’s viewpoint of the merger required rigor and attention
to every detail, because most data gathered centered on the NFA. Any central themes that
emerged were innnediately noted, so that all ideas and reports were explored through an active
analytical response. Through careful research, I began to share in the experiences of the
organizations’ merger and created a credible account for others to understand (Berg, 2009,
Caelli, Ray & Mill, 2003; Clandinin & Connelly, 2000; Dooley, 2007; Thorne, 2000).
Transferability

Transferability is the qualitative equivalent of quantitative research’s external validity or
generalizability (Dooley, 2007). Qualitative research, including historical narratives, consists of
three levels of transferability, On the first level, a researcher must exhibit a high quality of work
while exploring, questioning, and summarizing the events revealed during development. At this
level, the researcher reveals his facility of the subject matter. On a deeper, second level, the
researcher assures the validity of research by discussing observations to clarify that the narrative
presented represents the event completely without bias from the researcher. Finally, on the third
and most personal level, the researcher must go beyond the mainstream expectations, using his

own practical perception of validity to guide his actions (Kvale, 1995).
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To answer these validity requirements, I established my set of questions, revisiting them,
if needed, as I continued researching this momentous era in the NFA’s and FFA’s history. My
goal was to include as complete a narrative history of the event from the perspective of FFA
members and advisors as possible. [ made great efforts to preserve the entire essence of
interviews and information without fracturing or overly dissecting the dialogue and evenis
depicted, taking pains to eliminate my own preconceptions (Brown, 2006; Riessman, 1993).
During the entirety of my research, I continued to communicate and discuss the ideas and
concepts discovered with peers, experts, and interviewees who could confirm or further enlighten
my own observations and perceptions (Marshall & Rossman, 2011). Triangulation of written
documents and interviews also helped to solidify the historical concepts observed (Berg, 2009),
With such a small and declining group of interview subjects, I felt that it was my duty to gather
as much information from as large a variety of sources as possible to get the complete picture of
the merger times. Additionally, feedback was sought from “others, knowledgeable in the field”
as was suggested by Kavale (1996), Lincoln and Guba (1985), and Patton (1990). This inborn
drive to fully explain these times kept me on track, utilizing my own pragmatic viewpoint of
maintaining the transferability and establishing the dependability of my work (Dooley, 2007).
An incomplete or biased account of this event would only diminish the importance of this

momentous event that shaped the FFA into the organization that it is today.

Writing the Narirative

Meyers (1997) defined narrative as a "tale, story, recital of facts, especially story told in
the first person” (p. 12). “In Latin, the noun narrario means a narrative or a story, and the verb
natrare means to tell or narrate. A narrative is a story that tells a sequence of events that is

significant for the narrator, or for her or his audience” (Moen, 20006, p. 60). There are multiple
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types of narrative, from oral to historical, with each having its own purpose, worth, and value
(Meyers, 1997). As a qualitative researcher, the goal of my narrative research was to allow the
reader to gain a new understanding of the NFA/FFA merger from the FFA perspective. This
narrative was a collaborative effort between my research subjects and I, fixed in written prose
with, unfortunately, inevitable story gaps that could not be filled completely regardless of my
research attempts. “Qualitative data analysis is an aftempt to summarizé data collected from
multiple sources in a dependable and accurate manner” (Bloomberg & Volpe, 2012). This
narrative will then be viewed by others’ interpretive lenses who may offer differing
interpretations (Moen, 2006). Patton (1999) reminded qualitative researchers that “the
qualitative researcher or evaluator has a responsibility to think about the problem, make a
decision about how to handle it in the field, and then attempt to monitor observer effects” (p.
1203). Merriam (2002) further induces to qualitative researchers that the result of qualitative
inquiry is richly descriptive using words and pictures unlike quantitative research where numbers
are used to convey what the researcher has gathered in the inquiry of a phenomenon,

These quotes and excerpts came from documents and interviews that tell the story of the
merger from the FFA perspective. My task was to create a narrative from these stories. Riley
and Hawe (2005) stated that “narratives come from the analysis of storics, Therefore, the
researcher’s role is to interpret the stories in order to analyze the underlying narrative that the
storytellers may not be able to give voice to themselves” (p. 227). Thus, the end product of my
research—the historic narrative—used rich, thick description reinforced with extracts and
quotations that help the reader to immerse themselves in the viewpoints and times surrounding
the event. To accomplish this goal, T had to tell the complete story of the merger from the white
agricultural educator/ FFA advisor perspective. To create this in-depth story, Greenhalgh,

Russell, and Swinglehurst (2005) gave the following guidelines:
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(a) Stories are perspectival. They are told subjectively from the viewpoint of the narrator,
thus drawing attention to the individual rather than the institution.

(b) Stories make sense of experience. The structuring devices of time and plot
retrospectively align events and actions so as to modify mental schemas,

(¢) Stories are non-linear. They convey multiple and complex truths, depicting events as
emerging from the interplay of actions, relationships, and environments,

{d) Stories are embedded in a context. A particular story about what went on in an
organization is nested within an over-arching meta-narrative of *‘what tends to go on
around here,”’

(e) Stories have an ethical dimension. They depict both acts and omissions, reflecting
society’s expectations about what a “good doctor’’ or “*good daughter’’ should have
done in such circumstances.

(f) Stories bridge the gap between the formal codified space of an organization (roles, job
descriptions, and lines of accountability) and informal uncodified space (relationships,
feelings, "unwritten rules,” and subcultures).

(g) Stories offer insights into what might have been...the imaginative reconstruction of
the end of a story allows us to consider different options for change.

(h) Stories are action-oriented, depicting what people did (and what happened to them),
and also igniting and shaping their future action.

(1) Stories are inherently subversive since...they embrace the tension between the
canonical (i.e. an organization’s standard routines and procedures) and the unexpected
(i.e., new ways of thinking and working).

(i) Leadership is related to storytelling. ‘‘Leadets arc people who tell good stories, and

about whom good stories are told.”” (p. 444)
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These guidelines were further emphasized by Labuschagne (2003) who stated:

the word qualitative implies an emphasis on processes and meanings that are rigorously

examined, but not measured in terms of quantity, amount, or frequency. Qualitative

methods typically produce a wealth of detailed data about a much smaller number of

people and cases. Qualitative data provide depth and detail through direct quotation and

careful description of situations, events, interactions and observed behaviors.” (p. 100)
Using these ideals, | wrote ﬂ'ofn the pers?;ective of an FFA Advisor, revealing the story of the
metger to readers. Stories from interviews and documents were included throughout the
natrative to help reveal the complex views, actions, tensions, and relations that occutred during
this era. As stated by Clandinin and Connelly (2000), “the stories we bring as researchers are
also set within the institutions within which we work, the social narratives of which we are a
part, the landscape on which we live” (p. 2). The FFA landscape within this era will be revealed
for future generations to understand.

Sumimary

To create a narrative of the merger of the NFA and FFA from the white teachers’ and
FFA’s perspeétive, qualitative triangulation is the best framework to utilize while accessing
multiple sources of data to ascertain the entirety of the story to be depicted. Qualitative research
is the genre that best enables researchers to identify, interpret, and define aspects of nature and
culture in a holistic fashion. Even though agriculture education has not fully embraced this form
of research, if is the best choice for this subject.

To triangulate my findings, interviews with the Georgia Retired Agriculture Educators,
documents from the defacto National NFA Headquarters still located at Notth Carolina A & T in
Greensboro, North Carolina, and data éoHected by Dr. Dexter Wakefield and Dr. Antoine Alston,

leading researchers and experts on the N#A were used as primary and secondary sources.
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During this research, some of the topics may have been regarded as volatile subjects by some,
the merger—and the actions and perceptions surrounding the merger—are a part of the FFA
Organization’s history and, thus, its persona. As with any organization, all of the portions of its
history, no matter how controversial, are necessary to encompass its whole identity.

In addition to the triangulation discussed above, results and assumptions in the present
study were evaluated and discussed with the dissertation chair and expert in the merger of the
NFA, Brian Parr and with others knowledgeable in the merger such as teacher-educators Dr.
Jason Peake and Dr. Antoine Alston who probed for negative examples and suggested alternative
assumptions in regards to coding categories and conclusions at which the study arrived. Both
Kwvale (1996), Lincoln and Guba (1985) and Patton (1990) underscore the importance of
receiving feedback as well as incorporating it into the methods of the study, the feedback given
from these “others knowledgeable” were incorporated into the examination and revision of the
study.

Interviewing the Georgia Retired Agriculture Educators in a snowball sampling method
enabled me to speak directly to those who lived through and experienced these controversial
times. This aging and declining population of actual observers offered insights beyond the other
data collected. Semi-standardized interviewing helped to create a flexible but structured method
of gathering the desired information while allowing some spontaneity of ideas. An interview
guide was utilized as I set up and conducted individual interviews with each subject. Each
interview subject completed consent forms, and was informed of the purpose of the interview
and research both in writing and verbally. While conducting the interviews, I established a
rapport with my subjects, ensuring them of anonymity and of the worth of their genuineness in
depicting the events and views of the times in question. The interviews allowed me to interact

with my subjects, clarifying meanings and drawing out ideas. Afterward, I transcribed the
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interview, calling the interviewee for further clarification, if necessary. During the analysis
preparation, organizing transcripts, ideas, and information enabled me to better scrutinize and
triangulate my data.

Analyzing the documents obtained from the defacto National NFA Headquarters required
me to travel to and retrieve copies of helpful data. This data ranged from articles and doctoral
dissertations to personal letters and convention proceedings. While searching through these
documents systematically, I evaluated the meanings and ideas revealed by them, taking into
account who authored them and who their intended audience was. During this time, I developed
categories to help organize this complex and multifaceted historical time.

The analysis of the data collected, interviews and documents, centered on credibility and
transferability. Credibility centered on how I handled the research process, Peers assessed my
training and adeptness as a researcher, my chosen methodology and methods, the rigor used to
dissect and analyze my data, and my final analysis. Transferability was accomplished through
exploring, questioning, and summarizing all events without bias to create a deeper understanding
of the merger, As I studied the era holistically, this historic narrative revealed the FFA’s
perspective.

When penning the narrative, [ revealed the events that led up to the merger while
maintaining the FFA’s perspective. It encompassed all the data, including excerpts and
quotations, to create a clear picture of the times. 1 gave a collective voice to each of my sources
that goes beyond what one individual source could offer, so that others could better understand

and immerse themselves in the NFA/FFA merger,
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Institutional Review Board
Federal regulations and Auburn University policy require review and approval of all
research studies that involve human subjects before investigators can begin their research. A

request was made for approval of this study (see Appendix I & II).

Population
The population for this study included individuals who were previously involved in the
NFA and FFA prior to the merger in 1965. According to Creswell (2009), “the idea behind
qualitative research is to purposefully select participants or sites or documents that will best help
the researcher understand the problem and the research question” (p. 178). Additionally, teacher
educators that have extensive knowledge in this field were also targeted. Targeting individuals
within the guidelines described by Creswell (1998), the population consisted of a minimum of 10

participants and a maximum of 25.

Timeline
Fall 2010: Develop proposal and submit for approval, submit IRB form, develop instrument to
guide interviews,
Spring 2011: Contact potential participants
Summer and Fall 2011: Collect data

Spring, Summer, Fall 2012; Spring 2013: Analyze data, write up results
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CHAPTER 1V
DATA
Qualitative Analysis: Suminative Report
Data Analysis

The researcher’s objective was to identify themes and subthemes extracted from 14
interviews. Each interview was viewed as a single event; each interview was considered
individually in the analysis. Common themes and subthemes were identified across the data. The
frequencies of the themes mentioned were not collected as scientific data. Rather, it is presented
for illustration purposes as common occurences.

The process of data analysis involves “making sense out of text and data...and preparing
the data for analysis, conducting different analyses, moving deeper and deeper into
understanding the date, representing the data, and making an interpretation of the larger meaning
of the data” (Creswell, 2009, p. 183). The researcher searched for patterns, themes, and
dimensions in the data through analysis of the interviews, coding of the data, and further analysis
as themes and patterns emerged. The researcher’s goal was to describe the participants’
subjective experiences and views,

The first level of identification oceurred during the initial review of each interview
transcript. Upon receiving the transcripts, the researcher read each transcript, analyzed the data
for each interview, and then conducted coding utilizing NVivo 9 software, which is an analytic

tool to facilitate the coding of qualitative data.
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The researcher used open coding, which Corbin and Strauss (2008) described as

“open[ing] up the data to all potentials and possibilities contained within them” (p. 160), Using

open coding, I thoroughly reviewed the data contained within the data set before beginning to

group and label concepts. The process of coding involved taking the raw data and pulling out

concepts and then grouping them into themes. The data analysis process included the following

steps:
L.
2.
3.
4,

5.

Reviewing all interview transeripts as wel as documents gathered
Importing the data into NVIVO,

Coding the data in NVIVO using open coding,

Defining the properties of the dominant themes,

Creating subthemes, when needed.

The resulting themes are described in the summary of the research findings.

Validity, Trustworthiness, and Reliability

The researcher ensured the validity, trustworthiness, and reliability of the research study

through employing various mechanisms. Qualitative validity, according to Creswell (2009),

means that the researcher checks for the accuracy of the findings by employing ceitain

procedures (p. 190). Validation of findings in qualitative research occurs throughout the steps in

the process of the research (Creswell, 2009). The researcher did a continual check during the

coding process to ensure that coding did not drift from the original intent as the coding process

evolved.

The researcher used an electronic codebook within NVivo 9.0 to code the data, As only

one researcher was responsible for analyzing the data, there was no need to cross-check for

intercoder agreement,
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Coding

The coding process identified a total of nine primary themes. Several primary themes

were further classified into subthemes. The findings are summarized and exemplary quotes from

the interviews are used to illustrate the themes and subthemes.

Results

This section includes tables summarizing the definition of the identified themes, the

frequency of occurrence for the themes and subthemes, as well as the number of interviewees

that mentioned a specific theme and subtheme. As reflected in Table 2, the primary themes were

impact of merger on the atmosphere, views of the merger, how Black teachers were viewed ,

how Black students were viewed, percéptions of the FFA and the NFA, perceptions of the

merger goals and accomplishments, perceived barriers fo merger success, merger was inevitable,

and merged for survival, There were also subthemes; they will be discussed as well.

Table 2

Themes and Subtheme Definitions

Theme

Definition

Impact of merger on the atmosphere
Merger was tense

No choice/forced
Air of uncertainty

Views of the merger
Economic benefits
Resentment and reservations

How Black teachers were viewed
Black teachers were under-prepared

Black feachers vwere prepared
Black teachers were belter prepared to
teach Blacks

Merger led to a tense, hostile, and difficult
atmosphere

There was no choice; stakeholders did as they
were told; mandates were followed

Merger led to feelings of uncertainty

Merger was economically beneficial
Stakeholders resented the merger and expressed
reservations about it

Black teachers were under-prepared to teach
Whites :

Black teachers were prepared to teach Whites
Black teachers were better prepared to teach
Blacks
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Black teachers were effective
No teacher differences

How Black students were viewed
Black students not receptive

Black students felt AG was stigmatizing
Different resources
No student differences

Perceptions of the FFA and the NFA
FFA was superior fo the NFA
NFA lacked resources

NFA lacked leadership
FFA and NIA were comparable

Perceptions of the merger goals and
accomplishments

Merger helped Blacks

Merger helped no one

Merger was harmful

Perceived barriers to merger success
Racial diversity
Resistance to change
Lack of barriers
Segregation

Merger was inevitable
Merged for survival

Black teachers were effective educators
No differences between Black and White teachers

Black students were not receptive to White
teachers

Black students felt AG was stigmatizing or
demeaning

Black and White students had different resources
and levels of preparation

No differences between Black and White students

FFA was superior to the NFA

Perceptions that the NFA lacked adequate
resources

Perceptions that the NFA lacked effective
leadership

FFA and NFA were comparable organizations

Merger helped Blacks
Merger did not help anyone
Merger was harmful to the field and individuals

Racial diversity was a barrier

People’s resistance to change was a barrier

There were a lack of barriers

The legacy of segregation and self-segregation
were barriers

The merger was inevitable

Merger was needed for the survival of the NFA or
FFA

Note. Subthemes are tialicized.

Table 3 shows the frequency with which the themes appeared across interviews and across the

data.
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Table 3

Frequency of Themes and Subthemes

Theme Number of interviewees Total exemplar
mentioning this theme quotes
Impact of merger on the Atmosphere
No choice/forced 12 23
Merger was tense 5 9
Air of uncertainty 3 4
Views of the merger
Resentment and reservations 6 3
Economic benefits | 1
How Black teachers were viewed
Black teachers were effective 10 17
Black teachers were under-prepared 8 12
Black teachers were prepared 8 i1
No teacher differences 8 8
Black teachers were beftter prepared fo 3 4
feach Blacks
How Black students were viewed
Black students felt AG was stigmatizing 8 9
No student differences 6 6
Different resources 4 6
Black students nof receptive 3 4
Perceptions of the FFA and the NFA
FFA and NFA were comparable 7 7
FFA was superior to the NI'A 7 7
NFA lacked leadership 2 2
NFA lacked resources I 2
Perceptions of the merger goals and
accomplishments
Merger was harmful 4 5
Merger helped no one 4 4
Merger helped Blacks 3 2
Perceived barriers to merger success
Resistance to change 6 9
Racial diversity 6 8
Segregation 4 5
Lack of barriers 4 4
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Merger was inevitable 14 25
Merged for survival 10 12

Impact of Merger on the Atmosphere

The most frequently occurring theme was impact of merger on the atmosphere. The
exemplar quotes for this theme were further classified into three subthemes: (&) no choice/forced,
(b) merger was tense, and (¢} air of uncertainty.

No choice/forced. This subtheme was defined as no choice in the mergers; stakeholders
did as they were told and mandates regarding the merger being followed. It was mentioned 23
times in 12 interviews. The feeling that the merger was forced was common. Interviewee 10
shared,

I think our leadership...and I mean Mr. (J. Lamar) Branch did a really good job of getting

the two organizations together....from you know.,..well handling it as it came down from

the federal government. He realized that it was going to happen and we had to implement

it.
Interviewee 12 stated, “It was seen as a forced issue, It was artificial and we saw if as bad.” He
later elaborated on the nature of the forced merger, “There are some that would say yes it
was....while I'm sure others would argue differently. The timing was established by the
Department of Education and...well, we had to meet their timetable, not ours.”
Interviewee 13 shared his experience, “This was something that was being forced upon us and on
the colored teachers as well.” He later indicated the following,

There was no doubt that it was a forced issue. [t was either us or them. We knew that the

idea of merging was another word for integration. ..
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I see the merger as being a whole lot like the implementing of No Child Left Behind, it
was something that had to be done and the date was set,
Another example was given by Interviewee 14; “There was not any celebrations.....on our part
or on the part of the black teachers either. Forced is really the best way to describe it.”
In a final example, Interviewee 2 stated,
... We were told to merge and we did what we were told. Back then, you didn’t question
the leadership, you just did as you were told. And, area and state leaders in Ag Ed were
much stronger than they are now, so following the direction of the state leaders was

important if you wanted to keep your job.

Merger was tense. This subtheme gave light to the merger as leading to a tense, hostile,
and ditficult atmosphere. It was mentioned nine times in five interviews. Interviewee 10
reflected, “The turmoil during that time between Blacks and Whites was also an obstacle to
making the merger successful.” He further explained, “Those days prior to and just after the
merger was some really difficult times. I don’t know how it could have been done, but T wish we
could have carried it out in a different way.” Interviewee 1 described the tension as coming from
Blacks and Whites, “There was animosity on both sides; White teachers as well as Black
teachers rejected the idea.” Interviewee 3 described the atmosphere of the merger as follows, “It
was very much seen as a hostile environment,” Interviewee 4 stated
“Well, you know how most people in the south felt about integration and so, when it
happened we did what we were told to do.....to merge. There wasn’t really that much
that went on as far as discussion. And there wasn’t that much that went on between the

two organization, they just merged into the FFA.”
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Interviewee 5 stated: “bear in mind that these were some turbulent times in society and there
was resentment in the south from forced integration and this move was seen as another step in

that direction.”

Another revelation came from Interviewee 1, “There were approximately 100 white educators
and 50 black educators and they would meet in different rooms during scheduled area meetings.”

In a final example, Interviewee 7 stated, “There was certainly some strife as we sorted out the

'how' of how we were going to accomplish the merger.”

Air of uncertainty, Examination of this subtheme illustrated how the merger led to
feelings of uncertainty. It was mentioned four times in three interviews. For example,
Interviewee 11 simply stated, “There was a lot of uncertainty.” Interviewee 12 shared, “From an
educator’s point of view, it was very uncertain from the time that we heard discussions had
begun on the merger. Not knowing how it was going to turn out caused ...uh for me some
anxiety.” Inferviewee 2 revealed:

“We didn’t want to have anything to do with them and we got the same feeling from the

black educators. So, it was not a celebrated occasion. I was at the national convention in

1965 and everything went according to the script there but that was the only time.”
Interviewee 6 described his feelings of uncertainty in the following manner, “As prejudiced as a
Southerner is, and I put myself in that category, I had my doubts, We had thoughts that there
would be problems with students getting along. But, we were wrong.” Interviewee 11 further
divulged: “We knew that there was going to be a come together, what we didn’t know was how

it would turn out.”
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Views of the Merger

Examination of the subsequent theme was views of the merger. The exemplar quotes
were further classified into two subthemes: (a) resentment and reservations, and (b) econontic
benefits.

Resentment and reservations., Stakeholders resenting the merger and expressing
reservations about it emerged as the next subtheme. It was mentioned eight times in six
interviews, Interviewee 11 mentioned, “I knew a lot of my counterparts in the south had a strong
resentment toward their Black counterparts.” Interviewee 11 shared, “I think it was more of an
air of resentment. This was something that was being forced upon us and on the colored teachers
as well. I think resentment is the best term to describe it.” He later expanded by saying, “I also
think that the resentment from being forced to merge was a huge barrier.” Interviewee 14 felt
that “Black and White resented this move; it was an end of an era for both us and the NFA,” In a
final example Interviewee #9 reflected, “We didn’t really want to quote ‘merge.” We felt like the
action taken was something artificial that the government was forcing on us...so there was some
resentment and reluctance to change.”

Economic benefits. The participants mentioning the merger as economically beneficial
was the next subtheme. It was only mentioned one time in one interview. Interviewee 6 shared,

Well, I won’t say forced caused at that time my kids were in school, too. You had one

bus that came by and picked up the White kids and right behind or in front of that bus

was another one that picked up the Black kids. So, from an economic sense, it...it just
didn’t make sense. We knew the reality of it and it had to happen. The economics of it

was they had to merge.
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How Black Teachers Were Viewed

Concluding Research Question 1 was how Black teachers were viewed. The exemplar
quotes for this theme were further classified into five subthemes: (a) Black teachers vvere
effective, (b) Black teachers were under-prepared, (c) Black teachers were prepared, (d) no
teacher differences, and () Black teachers were betier prepared to teach Blacks.

Black teachers were effective. Black teachers’ being effective Ag educators was the
next subtheme to evolve. It was mentioned 17 times in 10 interviews. Many felt that Black
teachers were effective and role models. Interviewee 10 stated, “Their preparation was different
because their program was different, I do feel that cach black educator that I worked with from
that era was a good person and an excellent role model for their students.” He later explained,
“Those teachers...the black teachers had a way of reaching their students that we didn’t.”
Interviewee 1 felt similarly, “They were excellent in preparing officer candidates and leadership
events such as public speaking. They really got the job done with their students and appeared to
be a beacon of light in their communities and were well respected.” Interviewee 2 shared, “They
were there all the time and they were really good teachers. West of the Flint River there were
large populations of Blacks and there were Black teachers at those schools; good teachers.”
Furthermore, Interviewee 1 explained, “They were excellent in preparing officer candidates and
leadership events such as public speaking. They really got the job done with their students and
appeared to be a beacon of light in their communities and were well respected,” In a final
example of this subtheme Interviewee 4 said, “They did a really good job of managing their
students and maintaining discipline in their classrooms.”

Black teachers were under-prepared. Black teachers being under-prepared to teach
Whites occurred as the next subtheme. It was mentioned 12 times in eight interviews.

Interviewee 13 shared his feelings, “I didn’t think that the colored teachers were going to be able
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to handle the resentment of the move, I really felt that the White students were going to present a
real chatlenge for those Black teachers.” Interviewee 1 said, “They were not as successful at
reaching White students just as we were not successful at reaching the Black students,”
Interviewee 3 explained, “We also had some Black teachers that wasn’t good and they seem to
show up more.” Interviewee 9 indicated, “I really didn’t think that the black educator would be
effective in the white schools. 1 had a problem with it from several different levels, Black
teachers, I felt like, could not connect with the white students.” Interviewee 4 summarized, “I
personally felt that they were inadequate in their training and schooling; they had never taught

White students before.”

Black teachers were prepared. Black teachers being prepared to teach Whites was the
next subtheme. It was mentioned 11 times in eight interviews, Interviewee 12 shared his
experience with a well-prepated Black Ag educator, “I knew the Black Ag educator in our school
system and knew that he had a good program. After the merger, I had the chance to work really
close with him and I had a better appreciation of him.” He further stated, “Well, that would be
hard to say. I think that there were some really good Black Ag teachers which would lead me to
believe that they were well trained.” Interviewee 14 had similar feelings, “My perception was
that they had adequate training and were professionals like us, just a different culture.”
Interviewee 3 shared, “There was some really good Black teachers, I think their preparation was
something that they each controlled. It was up to the individual and I felt like most of them were

really motivated individuals and good teachers.”

No teacher differences. Examination of this subtheme illustrated the perception of no

differences between Black and White teachers. It was mentioned eight times in eight interviews,
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Interviewee 11 explained this lack of differences in the following way, “I don’t think that their
preparation was any better or any worse than ours.” Interviewee 13 similarly stated, “They were
just like us, all over the board....good ones, bad ones.” Interviewee 1 said, “There were some
really good Black teachers just like there was some really good White teachers, and conversely
some bad Black teachers just like there was bad White teachers.” Interviewee 11 explained
clearly,
"1 had spent some time with the Black Ag educator in my community as well as knew the
teacher educator at Ft, Valley. I knew they were just like us, some good and some bad. In the end,
my opinion would be based on the individual."
In regard to Black teachers’ educational preparation, Interviewee 2 indicated, “They had
excellent teachers, Many of them had won accomplishments and were very celebrated. It was

evident they had preparation in college equal to White teachers.”

Black teachers were better prepared to teach Blacks. The perception that Black
teachers were better prepared to teach Blacks was mentioned four times in three interviews,
Interviewee 4 said, “They knew how to handle a Black student better than a White teacher did. ,
They could get some work out of them (Black students) more than we (White teachers) could.”
He later explained the reasons that he felt Black teachers were better prepared to teach Black
students,
I use to think, I use to say that if we got rid of the Black teachers, we would have more
Black students. But, as I became a coordinator, I found out that we needed more Black
teachers ‘cause the Black teacher was a role model for the Black student. I’d love to see
more Black teachers ‘cause I think that it would have a bigger impact on the program. As :

older Black teachers retired, we didn’t have young ones to take their place and we
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downplayed the role of the Black teacher. There were certain counties that needed a
Black teacher, and I know that sounds racist but, Black teachers need to teach Black kids.
There are those that say ‘why can’t a White teacher go in and do the job?” We’ve tried
that and it just don’t work. In fifty years of experimenting, it has not worked! And, I
don’t think it ever will. You can take a Black teacher, put them in with Black students
and they will get something out of the program. They may not teach like we teach, and
they may know how, but I guarantee you the Black student will excel under a Black
teacher; White students do well under Black teachers. In this expgriment that has gone on
since the merger, Black students do not participate in high numbers under a White
teacher. But, you know, I am not putting Blacks on a pedestal or putting them down,
either one. I’m just stating what 1 have scen to be effective as far as educating students.
We need to find a way to reach...to educate Black students. All students deserve an
opportunity to learn and we have to find better ways of getting Black students interested
in agriculture. We are missing the mark. I think we have underestimated the impact of the
Black male role model on students. Most research will point out that Black male stuclentls
do not have a strong role model at home. We have to seek out individuals and convince
them of their importance in this process. We need more of them in certain situations, We
have a great role model in Randolph County, he has a thriving program, we need mote
Black educators in Ag education. There are certain counties that we need role
models.....good role models of Black lcadership that have the best interest of kids at
heatt. I feel that this is something we lost in the merger, our ability to recruit Black

teachers...] don’t think we even try to recruit Black teachers now.
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How Black Students Were Viewed

Emerging as the next theme was how Black students were viewed, this refers to
perceptions of Black Ag students. The exemplar quotes for this theme were further classified
into four subthemes: (a) Black students felt Ag was stigmatizing, (b) no student differences, (c)
different resources, and (d) Black students not recepiive.

Black students felt Ag was stigmatizing. The perception that Black students felt Ag
was stigmatizing or demeaning was the next subtheme to appear. It was mentioned nine times in
eight interviews. In regard to Black students’ perception of Ag careers, Interviewee 10 shared,
“Their idea was that of share croppers and slaves and was very suspicious of anything I tried to
teach them.” Interviewee 14 said, “The other thing that played a big part in it was Blacks were
leaving the farms left and right and saw agriculture and forestry as menial labor, The relevancy
of Ag to Blacks was diminishing.” Interviewee 2 shared,

I'had been around Black children growing up because my daddy had worked them on our

farm. But I found that in the classroom, they viewed agriculture as slave labor, If T had

three or four in the class, I could get them to participate, but if I had eight or ten, I found
that one usually wanted to entertain the group and they would not participate in the
activities. They thought that it was slave labor by that time if we a§ked them to
participate in outdoor activities and that stigma is still with em. They didn’t want to be
slaves to White people

Interviewee 3 explained,

But, we haven’t done the proper job in educating students as to how agriculture really

works, African-American, Hispanic students, and even some White students really

believe that agriculture is about pickin' cotton and slave labor. We have not properly

educated students. The mindset of agricultural production methods of 50-60 years ago
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still persist in the minds of Black people. I don’t think that the average Black person
realizes the advancements in agriculture and it is not an occupation that should be looked
down on.
In another example, Interviewee 11 said,
Growing up, I had associated with Black kids on the farm, so I really didn’t have a problem
from the perception of what it was going to be like having them in class. Interviewee 1
summarized, “However, 1 found most Black students viewed agriéultural education coming
from a White teacher as a ‘slave-master’ message and did not want to be involved in Ag

education.”

No student differences. This subtheme explained the perceptions of no differences
between Black and White students. It was mentioned six times in six interviews, Interviewee 11
treated Black and White students similarly,

I approached it that [ was in control of the classroom and that I would approach them just

as I did my other students. As it turned out...well, I didn’t have many students, but I felt

like I was successful in teaching them.
Interviewee 6 felt similaily,

[t didn’t bother me, I wanted them to respect me just like anyone else...and they did. I

can remember a time or two, [ had a little problem, but no more than I did with White

kids. Most of the Black kids that came in the Ag program were interested in agriculture.

No matter what color they were, they had to participate and do the work.

Interviewee 7 also viewed the students similarly. He indicated, “But I tried to engage them in

things like electrification and livestock judging. I had a lot of Black students that did well in

59




livestock judging, But I tried to treat them as students and not as Black students.” In regard to

Black students, Interviewee 13 said, “I saw them as students,”

Different resources. Examining this subtheme demonstrated the perception that Black
and White students had different resources and levels of preparation. It was mentioned six times
in four interviews. Interviewee 4 said, “But their kids could not compete with ours because
mainly economic reasons.” Interviewee 11 shared, “It was different because of the students we
dealt with and 1 saw this after the merger. The Black student was at a socioeconomic
disadvantage.” Interviewee 8 stated, “At that timé, there was a huge cultural difference between
the Black kids and the White kids, economically mostly. The Black students were at a huge
disadvantage from an economic stand point.” Interviewee 7 explained the different resources in
the following manner,

I dealt with them as students...I tried not to let race or skin color be the issue but rather

see them as students and what | could achieve with them. T tried to teach in a traditional

manner after integration but...but the classes were...were different because of the
economiic status (personal economic status) of the students. It made it very difficult to
teach in a traditional manner because the Black students didn’t have the same economic

resources as the White students.

Black students not receptive. The perception that Black students were not receptive to
White teachers emerged as a sub theme. It was mentioned four times in three interviews.
Interviewee 2 said, “If T had three or four in the class, I could get them to participate, but if I
had eight or ten, I found that one usually wanted to entertain the group and they would not

participate in the activities,” He later explained,
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I guess lack of background on the students that came up during those first couple of
years. I didn’t know the Black students and had to rely on my Black co-teacher’s opinion
and depth of knowledge of the student. Pretty much, we had to take the lead because the
Black educators more or less had the attitude of “well, we are here, what do we do now.’
Their level of learning and their desire to do was not the same and their desire to
accomplish was almost nil; there were very few that participated during that time
in a final example, Interviewee 7 shared,
And, their agricultural backgrounds were really different from White students. .. Most of
them, their parents or grandparents had been share croppers which gave them a different
perspective than the White students. It really made it difficult to gain their interest and
their trust. You couldn’t engage them in a lot of the farm-related or home-related
activities as the White kids.
Perceptions of the FFA and the NFA
Occurring next was the theme perceptions of the FFA and the NFA. The exemplar quotes
for this theme were further classified into four subthemes: (a) FFA and NFA were comparable,
(b) FFA was superior to the NFA, (¢) NFA lacked leadership, and (d) NFA lacked resources.
FFA and NFA were comparable. Examining this subtheme defined the perception that
the FFA and NFA were comparable organizations. It was mentioned seven times in seven
interviews. Interviewee 10 said, “In many ways they were alike.” Interviewee 11 shared, “From
all that I had been told, they were a lot alike,” Interviewee 14 mentioned, “I thought they were
very similar. I really didn’t understand in the beginning, but after some time I realized there was
many similarities between the groups.” Interviewee 5 indicated, “Back then I’d say yes, I had

seen state officers and public speakers from Brooks County and was convinced that the two
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organizations were parallel; they had a lot of similarities especially in the leadership events.”
Interviewee 6 explained,
In many ways .they were, Our director was Mr. J. Lamar Branch, he was a great man. Mr.
Branch was over both programs and he saw to it that they were both treated fairly. I know
that when we merged, Mr. Josiah Phelps was with the NFA and I grew to know, like, and
admire this man. The two of these worked to make FFA a great organization. Mr. Phelps

often related how similar the organizations were. I guess in a lot of ways they were alike.

FFA was superior to the NFA, This subtopic was defined as FFA being superior to the
NFA. It was mentioned seven times in seven interviews. Interviewee 1 said, “In mission the two
organizations were equal but not in reality. The FFA was more proactive and was seen by school
administers both on the local and state level as being superior.” Interviewee 3 shared,

My honest opinion, 1 did not feel that we would pull the Blacks up to the level of the

Whites, but rather the Whites would be pulled to the level of the Blacks, which I saw as

inferior, Their program was nowhere developed or sophisticated as our program was; I

still believe that,
Interviewee 5 indicated the “FFA was so strong that it was seen as the leader; our leadership had
positioned us in that mindset with politicians and policy makers so that we would be seen as the
lead organization.” Interviewee 8 reflected,

Well before integration the Black schools were not on par with the White schools. The

Blacks were seen as second class, with second-class schools, second-class books, second-

class desk and so forth, and received second-class attention...That was separate but

equal. But, it wasn’t equal. 1 think...and I feel comfortable in saying that most teachers

saw the NFA as second-class to the FFA.
62




NFA Iacked leadership. The perception that the NFA lacked effective leadership was
the next subtheme. It was mentioned two times in two interviews. Interviewee 10 said, “They
v;fere farm organizations. I didn’t feel like the NFA was as advanced when it came to leadership
development of the students.” Interviewee 9 indicated, “1 really thought of them as lacking in the
qualities of leadership [referring to the NFA].”

NFA Iacked resources. This subtheme refers to perceptions that the NFA lacked
resources. It was mentioned two times in one interview. Interviewee 9 said, “I didn’t feel that
they were really equal. I felt that they were limited by the bounds of their culture as well as from
an economic standpoint.” He later shared, “You have to remembet...at the time...well Black
people didn’t have the same opportunities as White people and I felt this to be true of the NFA in
comparison fo FFA,”

Perceptions of the Merger Goals and Accomplishments

The next theme to evolve was perceptions of the merger goals and accomplishments. The
exemplar quotes for this theme were further classified into three subthemes: (a) merger was
harmful, (b) merger helped no one, and (¢) merger helped Blacks.

Merger was harmful. This subtheme was defined as the merger being harmful to the Ag
field and individuals. It was mentioned five times in four interviews. Interviewee 10 provided an
example of how the merger was harmful,

Well, the merger was supposed to bring us closer together. In this end I think that it

created a larger racial divide. There were less Black students in Ag classes when I left

teaching in 2000 than there was when I began in 64,

I wish that something....and I don’t know what it could have been, could have been done

to have made this event less impactful on the longevity of the Black population in Ag

education and FFA.
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Interviewee 11 also shared an example of how the merger was harmful,

See... with there being such a huge decline in Black educators, there would not have

been anyone there as a role mode! to carry on the program. I think that it is unfortunate

that we don’t have a strong role model for Black youth in an agricultural context,,.but, I

don’t think that ....well, without a lot of modification, they could have existed.
Interviewee 12 stated, “I don’t think that anybody realized that...that with the changes in society
and the changes that the merger had made...it would actually set the organization backward as
far as building racial diversity.” Interviewee 7 felt as follows,

The merger eliminated a lot of opportunities for the Black AG teacher. Male Blacks just

don’t take on the educational challenge like Black femﬁles, he is ridiculed by his peers

and to be deprived of leadership development for the Black students is terrible. Take for
example Mr. Josiah Phelps; he was a prime example of the leadership role model for

Black male students. It is a deprivation for the Black community.

Merger helped no one. The perception that the merger did not help anyone was the next
subtheme to develop. It was mentioned four times in four interviews. Interviewee 11 said, “1
don’t think it accomplished what we were told that it was going to accomplish. I don’t think that
there was a clear plan to follow to accomplish a goal other than, merge...ya’ll got to be in our
organization,” Interviewee 12 had similar sentiments; he indicated, “The merger, 1 think was a
little premature and did not accomplish a true goal of unifying the two organizations.”
Interviewee | felt that “At the time, it was seen as being useless.” When asked what he thought
the merger would accomplish, Interviewee 5 simply stated, “Nothing!”

Merger helped Blacks. This subtheme refers to perceptions that the merger helped
Blacks. It was mentioned three times in three interviews, Interviewee 8 said, “I would say that

the Blacks benefited from the merger.” He later stated, I felt like the merger would help Black
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students to become more proficient in agriculture. I really thought that it would help us to have
more Blacks interested in food production.” Interviewee 9 shared, “I saw it as an opportunity
help the Black students upgrade to better education. Separate but equal didn’t work because it

- wasn’t'equal. T really felt that this would fix the problem.”

Perceived Barriers to Merger Success

The next theme to develop was perceived barriers to merger success. The exemplar
quotes for this theme were further classified into four subthemes: (a) resisfaﬁce fo change, (b)
racial diversity, (c) segregation, and (d) lack of barriers.

Resistance to change. People’s resistance to change being a barrier to the merger
materialized as the next subtheme , [t was mentioned nine times in six interviews. Interviewee 11
explained,

I was concerned that there would be resistance from students on both sides of the issue,

There was a lot of racial polarization in the county and I wasn’t sure how that would

impact our situation. I saw it potentially a batrier to the progress of the merger.
Interviewee 2 said, “As people, they were some really good folks. But I think they struggled with
the opposite race just as much as we did. I don’t think they were eager to merger and théir
reluctance showed just like ours did.” Interviewee 8 summarized, “We, both Black and White,
were skeptical of the change. 1 think that skepticism was a huge barrier.”

Racial diversity. This subtheme was defined as racial diversity was a barrier to the
merger. It was mentioned eight times in six interviews. Interviewee 13 said, “I think the cultural
difference between the two races réally‘was more of a barrier than any of us realized.”
Interviewee 14 shared a similar feeling, “What [ didn’t realize was the cultural difference. I don’t

think that any of us really understood the cultural difference between the two groups.”
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Interviewee 4 explained,
Racial diversity in and of itself would be the largest barrier; we were just too different as
far as cultures and White society was still opposed to integration. And, just being forced
together, there was a lot of resistance, it was very much opposed but I don’t know of any
instances where there were any confrontations but we just didn’t think it was the thing to
do.
Interviewee 5 shared, “I really didn’t think that White students would elect Black officers, but
they did, so thinking about it, I guess racial diversity and confidence in the Black students’
leadership by the White students would be a barrier.” Interviewee 7 elaborated, “I think our lack
of knowledge of each other as well as our being thrust into the situation was itself a barrier.”
Interviewee 10 expounded:
“T didn’t know if we would be successful because of the black/white cultural differences.
The 1950°s and “60°s were turbulent times for America as far as racial issues. In *64 there
were all sorts of racial riots, Mississippi, Birmingham; Dr, King was always in the news.
I really felt that would be an issue, but in the end it wasn’t.”
Interviewee 14 shared similar thoughts, “Integration and all of the problems associated with it
was a huge barrier to accomplishing the merger. The turmoil during that time between blacks and
whites was also an obstacle to making the merger successful.” Finally, Interviewee 11
summarized “There was a lot of racial polarization in the county and I wasn’t sure how that

would impact our situation. I saw it potentially a barrier to the progress of the merger.”

Segregation. The legacy of segregation and self-segregation were barriers were the next
emerging subtheme. It was mentioned five times in four interviews. Interviewee 1 described how

the teachers self-segregated and this created a barrier, “the teachers themselves were self-
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segregating. There were approximately 100 White educators and 50 Black educators and they
would meet in different rooms during scheduled area meetings.” Interviewee 7 shared a similar
experience,
We’d meet together for our teachers” meeting in Atlanta and we’d meet in one room and
the Black teachers met in another...it was awkward, cause I knew some of them and

knew they were good people. But all of this took place prior to 1970,

Lack of barriers. This subtheme refers to perceptions that there were few barriers to the
merger. It was mentioned four times in four interviews. Interviewee 12 mentioned, “I don’t
really recall any barriers. I had confidence that out leadership, Mr, Branch in patticular, would be
able to lead us in the direction that was needed to accomplish the goals of the merger.”
Interviewee 6 stated, “I think our transition in the merger was about as smooth as anybody could
ask for. Any barriers that might have come up were quickly solved by Mr, Branch and Mr.

Phelps. Their leadership eliminated many of the barriers.”

~ Merger was Inevitable
The merger was inevitable was another common theme. It was defined as the perception
that the merger was inevitable. This theme was mentioned 25 times in 14 interviews. Interviewee
10 stated,
I didn’t see it as a celebration or as a something bad either, I just saw if as a sign of the
times and something that was going to happen. You had Brown v. Topeka that had got it
started and then the Civil Rights Bill of '64 that further justified it...so it was going to

happen.
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Interviewee 11 shared,
As teachers we knew it was something that was going to take place. Integration was the
next big thing and there was no stopping it. We knew that there was going to be a come
together, what we didn’t know was how it would turn out,
Interviewee 12 said, "I think it was going to happen but I think...I think that there were some
political forces that made it happen sooner rather than later. 1 think that it would have eventually
happened.” Interviewee 13 indicated, "I don’t think there was a right time or a best time to
conduct the merger. [ think it was just something that was going to happen. Too many things in
our nation was moving us in that direction.” Interviewee 14 mentioned,
I think that the merger could have been delayed a year or so. I think that with school
integration being the big push in schools that it was going to happen. It could have been
delayed until the '70s, but it was a certainty that the two groups would merge,
In a final quote, Ihterviewee 4 said, “There was enough of things going on with school

integration to have the merger thrown in with it. Sooner or later it was bound to happen.”

Merged for Survival
'The perception that the merger was needed for the survival of the NFA or FFA was the
next theme: merged for survival. This theme was mentioned 12 times in 10 interviews,
Interviewee 12 explained,
No, if you will think about it, FFA had to change and redirect because of the national
study that was conducted. Don’t you think that if NFA had of survived, they would have
to undergone a tremendous amount of change and redirecting to meet the demands of

students. Besides, you cannot discriminate based on race and the NFA was developed
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because of separate but equal which went away with the Supreme Court ruling on the

Brown case.. .50 no, to answer your question I don’t think it could have survived.
Interviewee 13 mentioned, “That’s hard to say...I would think that it probably wouldn’t survive
in today’s environment or the environment of the integrated schools, but that’s something we’ll
never know.” Interviewee 14 indicated,

I don’t think it could have survived. You have to remember that a Ag program has to be

relevant to the needs of the community. The NFA was reaching the end of its relevancy

because of changes that was taking place in society.
Interviewee 3 reflected,

I don’t know. I have often thought that we could have had duel membership in both

organizations. But, I think that ultimately, there would have to be one organization.

Looking back at it now, with integration moving forward like it did, it would have been

difficult to survive, It was a good organization for its time,
Finally, Interviewee 6 said, “It would have been hard,..I say that because most of the Blacks
have left agriculture behind. Most likely without change, it would not have survived. I think
Black students have been given better opportunities since the merger.”

Summary

The primary themes that emerged from the interviews were the impact of merger on the
atmosphere, views of the merger, how Black teachers were viewed, how Black students were
viewed, perceptions of the FFA and the NFA, perceptions of the merger goals and
accomplishments, perceived barriers to merger success, the merger was inevitable, and merged
for survival. There were also subthemes, This chapter included tables summarizing the

definition of the identified themes and subtheines, the frequency of oceurrence for the themes
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and subthemes, as well as the number of interviewees that mentioned a specific theme and
subtheme. Exemplar quotes were also provided.
Narrative

The time of the merger proved to be a very trying time in the nation’s history. In
examining this event, the ramifications of the events and precedents that took place would have
lasting implications on many facets of the United States. In the early 1950°s African Americans
became more active in their plight for equal rights. Brown v. Board of Education of Topeka
(1954), a landmark decision of the United States Supreme Court, explicitly outlawed racial
segregation of public education facilities (legal establishment of separate government-run
schools for blacks and whites), ruling so on the grounds that the doctrine of "separate but equal"
public education could never truly provide black Americans with facilities of the same standards
available to white Americans, Subsequently, rulings of the Supreme Court of the United States
in November 1956 on the legality of busing began to pave the way for the desegregation of
schools and the end of the Separate but equal doctrine,

As America progressed into the 1960°s the racial unrest grew; most notable was the sit in
at the Woolworth store lunch counter by African American students in Greensboro, NC. This
event in February 1960 highlighted the racial divide that still existed. With the election of a new
President in November 1960 came the hope that race relations and civil rights would change with
the new resident of 1600 Pennsylvania Avenue.,

Change was about to take place. As early as 1962, officials at the Department of Health,
Education and Welfare (which would not be divided into separate entities until the 1970°s) began
evaluating scenarios involving school integration. However, it wasn’t until after the Civil Rights
Act of 1964 was passed that department officials began in earnest the drive to fully desegregate

schools. The education commissioner, Francis Keppel was a progressive Harvard educator that
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wasted no time in seeing that the ﬁl‘ovisions of the Civil Rights Act were fulfilled; integration of
schools and school programs being his targeted areas.

Cottespondence from the commissioner to the FFA national advisor A.W. Tenny
illustrates rthe expeditious means to which the merger was to take place. On the surface, this
merger of the two organizations seemed like a logical progression of two like-minded youth
groups. However, the details of how the merger was to proceed were ambiguous at worst and
unclear at best. Examination of the two groups, the NFA teachers/ advisors and the FFA
teachet/advisors revealed that clear instructions were never given on how the merger was to take
place on the local level which is where the merger had the largest impact for students,

The merger between the two 01'ganiza£ions had a lasting impact on the number of African
American students that participated in agricultural education programs. Additionally, cultural
changes in America fueled the depletion of minority students in agricultural education as well
with many black American migrating from rural areas to metropolitan areas. With the merger
came the loss of many highly experienced African American since schools and programs were
being consolidated. This consolidation led to the demise of a positive role model in agriculture
for minority students. In turn, the African American students distanced themselves from
agricultural education programs and their numbers and interest in these programs have dwindled
to a point of minutia. This study helped to reveal many of the cause and effect relations that have

impacted schools and programs over the last fifty years since the merger.
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CHAPTER Y

CONCLUSION
Conclusions and Recommendations
The conclusions from this study follow the themes generated from the research questions. The
following is a discussion of the major findings and conclusions drawn from the literature and
documents gathered. The discussion is followed by the researchers *recommendations and a
final reflection on this study.
The Impact of the Merger

The objective of this study was to understand the events su?rounding the merger of the
NFA and the FFA, and to determine the long-term effects of the merger as seen through the eyes
of the stakeholders involved. The study focused on individuals that were agricultural educators
and FFA advisors during the merger process, and historical data that was collected from the NFA
de-facto national headquarters.

To understand the merget, questions were asked so that the respondents could give their
opinion and recollection of the events (see Appendix II). The respondents convincingly reported
that from their viewpoints as White educators, the time leading up to and the initial phases of the
merger was a time of uncertainty. They saw this action as something that was being forced upon
them without any input; in short, the merger was a tense time of change and uncertainty. Because
of these early feelings toward change, resentment and reservations began to set in as to the
success of the ultimate goal of one organization. Additionally, little information was shared but

was rather directed from the top down beginning with the Department of Education and sifting
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out to the individual states involved. Since the NFA was more of a regional organization based
mainly in the southern-tier states, the impact of the merger became a Southern issue and was
coupled with the need for integration, which was resisted by mmost Southerners, white and black
alike, even in the field of education, The literature triangulates this point:
The Civil Rights Act of 1964 was pushed by the Department of Health, Education and
Welfare and it helped train teachers and other school personnel in handling desegregation
problems. The Department of Health, Education and Welfare (HEW), under the
directions of the President of the United States, played an important role in the merging
of the FFA and the NFA due to their involvement with sending letters to both
organizations requesting for a joint meeting of the groups. (Wakefield & Talbert, 2000. p
50)
Correspondence from HEW to both national organization offices points to the fact that this was
indeed an issue that was being forced. Likewise, Wakefield and Talbert (2001) reported that:
The atmosphere was tense, it was very tense on the part of teachers, on the part of
students, and on the part of administrators, The reason it was tense was because nobody
wanted to hurt nobody’s feelings and as a result everybody was kind of tense, They
were two organizations coming together. There will always be some reluctance from both
parts. (p 425)
From both groups being involved, this was a very tense, trying time. In a publication found at the
defacto national headquarters on the NFA in Greensboro NC, it was stated that “both Black and
White participants were tense, in anticipation of the inevitable — what the Whites considered a
necessary legal umbrella and Blacks considering an unnecessary ‘white father’s’ imposition
filtering through from the recent disappointing appointment” (Norris & Simpson, 1993, p. 14).

This mood of tenseness filtered from the 1op leaders of both organizations to the state directors
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and local teachers. Moreover, Norris and Simpson (1993) reported that “Naturally they were
apprehensive of being merged out rather than being merged into roles of usefulness and
effectiveness” (p. 15). In 1964 at the American Vocational Association Convention in
Minneapolis MN, A. P. Bell reported that National FFA advisor A. W, Tenny made it clear that
the NFA would merge with the FFA. This certainly had put all parties on edge knowing that the
merger was orchestrated by the federal government. However, M1 Tenny was relaying the
message that he had received from Department of Health , Education, and Welfare
Commissioner Francis Keppel in which he explained to Tenny that:

It is clear that the FFA, chartered by Congress, financed in part by the Office of

Education funds, receiving services and other assistance from the Office of Education

pursuant to Federal statute, and guided by policy decisions of members of the Office of

Education is within the purview of the title of the Civil Rights Act (Keppel, 1964).

With this stroke of the pen, the merger also took on a role of economics as Commissioner Keppel
pointed out that funding came from his office and from Congress. It then became incumbent on
Mr. Tenny to guide the process since the funding for the organization was the topic of the
merger. This may have been a source of resentment for the White educators.

One of the primary sources of resentment in the merger stemmed from a long-held
broken promise to the educators in the NFA granting them a representative “by employment in
professional positions at the federal level in Agricultural Education” (Norris & Simpson, 1993, p.
22). Not once or twice, but seven times in the short history of the NFA the educators were
promised and then disappointed by not representing their ethnic group in the Department of
Education. Norris and Simpson (1993) also pointed out that it was not because of lack of

qualified persons, but rather a lack of tolerance on the part of the Office of Education.
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How Black Teachers Were Viewed

In evaluating how Black educators were viewed by their White counterparts, 10 out of 14
thought that the Black teachers were effective. Effective teachers in agricultural education come
from strong leadership at the teacher-educator level preparing the teachers for their roles in
education. In fact, current research highlights this area of leadership in teacher educators:

First, faculty are experts in their discipline, possessing a deep knowledge of the subject

matter, which is the basis of how they establish the knowledge, skills, and practicum

required for degree attainment. Second, they control how the curriculum is delivered to

the students; how material is presented, what elements are emphasized, and the type of

activities used for knowledge acquisition. (Morgan, King, Rudd, & Kaufman, 2013, p.

143)
In evaluating material at the NFA office in Greensboro, it became apparent that the NFA
educators had energetic leadership at both their executive secretary level and their teacher-
educator level. Moreover, many of these individuals campaigned for their representation at the
national level, On more than one occasion, Dr. Ernest M. Norris lobbied, addressed concerns to
the Office of Education, and made visits long after the merger for a person of color to be
represented in agricultural education at the federal level; Dr. Norris was a teacher-educator at
Prairie View A & M College, Prairie View, TX, and the Executive Secretary of the NFA from
1947 to 1965 (Norris & Simpson, 1993). Along with Dr, Norris, there were others that
demonstrated their leadership in this arca. G, W. Conoly, W. T. Johnson, M. J. Clark, W. E.
Cooper, and M. A. Fields (Office of Education, 1965) were recognized as leaders within the
teacher-educator ranks of the NFA.

Jenkins (1991) and Rasmussen (1991) both pointed out the central role of the 1890 Land

Grant Universities was that of teacher preparation. Like their White counterparts, these
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universities generated many capable educators. The role of the Black educator mirrored the role
of their White colleagues in that they knew their curriculum and they held advisory roles in their
respective NFA chapters. To further triangulate this point, OklahomaHorizon TV (2011) aired an
interview of former Oklahoma NFA teacher W. G. Parker in which he revealed aspects of his job
as a teacher. “The NFA was patterned after the FFA, In the Muskogee chapter, we had a hog
farm; we added poultry that every boy in Ag had a project. Although they were city boys, they
had a project; that’s a fact” (OklahomaHorizon TV, 2011). This further emphasizes the similarity

of task of the educators between the two organizations with respect to teacher preparation,

How Black Students Were Viewed
Race being a primary issue in the merger complexity, White educators were not prepared
to adapt to teaching Black students. Interviewees reported that they thought that they knew Black
students because of their previous childhood relationships with Black children that worked on
their family’s farms. However, this was a fallacy when the relationship was that of White teacher
to Black student. Many of these students were not far removed the days of the sharecropper,
which compounded the distrust of the White race even more, In defining the role of
sharecropping, it is seen as:
What began as a device to get former slaves back to work became a pernicious system
that entrapped White as well as Black farmers. After 1900, the number of White tenant
farmers grew alarmingly. By 1935, nearly half of White farmers and 77 percent of Black
farmers in the country were landless. (Conrad, 2007)
Moreover, the Black students saw themselves as being closely tied to the sharecropper. In the
YouTube video, New Farmers of America (NFA) Remembered ( OklahomaHorizon TV, 2011),

former Oklahoma NFA Member Leroy Brown stated
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We were just one generation away from sharecroppers and that had a vei‘y negative

attitude about agriculture. But it was those old NFA teachers that understood and had a

love for agriculture and wanted to gin that within us, and I think they did a very good job

ofit. (p. )

In essence, the NFA teacher/advisor was a buffer that helped remove some of the stigmas of
Blacks in agriculture and instill a positive perspective of agriculture in their students. The role of
the White educator further stigmatized the Black student in their perception of agriculture and
their role in that industry.

One misperception of the White educator was thinking that the Black student lacked the
resources needed to participate in an active Ag education program, In documentation found at
Greensboro in the NFA files, two annual (Appendix VII and VIII) reports for fiscal years 1961
and 1962 indicated that “the average investment in farming programs by all members as of
January 17 was $103.20 and $121.60, respectively, In terms of téday’s dollar, the 1960 dollar
would be worth about $7.76 (Amadeo, 2010). With this in mind, their Supervised Agricultural
Education Projects would be an investment of approximately $800.83 and $943.16, respectively.
These numbers translate into virtually the same amounts that students spend on SAE market
swine, sheep, and goat livestock SAE projects today (Constanzo, 2012). In essence, the NFA
student of the early 1960s was just as capable of utilizing financial resources to conduct SAE
projects as foday’s student_s. This was a tremendous oversight on the part of the White educators
in the merger era in underestimating the scope of the ability of the African American students.
Perceptions of the FFA and NFA

In examining this area of the merger, the population interviewed was split, with 50%
thinking the two groups were comparable and 50% feeling that the FFA was superior to the

NFA. Also, two respondents expressed that the NFA lacked the leadership component necessary
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to be considered equal to the FFA, as well as a lack of resources on the part of the NFA. In
examination of the documents obtained from Greensboro, Appendix 1V illustrates the
comparability of the organizations. In North Carolina, for example, the NFA had a youth camp
that was valued at that time at $150,000.00. Additionally, North Carolina leaders touted ‘30
years of significant contributions to Agricultural and rural living, and an organization that has
rendered a form of rural leadership that has stood first in all cases.” This is an example that, if
given without any tags on it, could likely have been applied to the state’s FFA membership as
well. Additionally, states such as Georgia brought to the merger table youth camps and long
records of rural leadership and members as well. In their research, Wakefield and Talbert (2000)
gave reference to the Aims and Purposes of the NFA, which upon examination closely resembied
those of the FFA:
Prior to the merger, the NFA instilled in its members the importance of developing their
vocational, social and recreational life. The Aims and Purposes of the NFA (New
Farmers of America, 1963) were:
1. To develop competent, aggressive, agricultural, and rural leadership.
2. To encourage intelligent choice of farming occupations,
3. To encourage members in the development of individual farming program.
4. To encourage members to improve the home, the farm, and swrroundings.
5. To participate in worthy undertakings for the improvement of agriculture,
6. To practice and encourage thrift.
7. To develop character, train for useful citizenship, and foster patriotism.
8. To participate in a cooperative effort,
9. To provide and encourage the development of organized rural recreational activities,

10. To strengthen the confidence of farm boys and young men in themselves and their work,
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[1. To encourage improvement in scholarship.
12, To create and nurture a love of country life.

The first seven of these 12 can be seen directly in several aspects of the FFA. For example, item
#1 is tied directly to leadership, for which FFA has long been recognized. Moreover, items #2,
#3, and #4 are closely related to the activities involved in FFA’s Supervised Agricultural
Experience (SAE) programs in which the members participate in Career Development Events
(CDE) and maintain records books to sharpen their proficiency in a chosen area of agricultural
interest. In addition, items #6 and #7 are very similar to statements that are spoken in the FFA
opening ceremonies where the treasurer answers the vice president in the roll call of officers: I
encourage thrift among the members and strive to build up our financial standings through
savings and investments” (National FFA Organization, 2012).

Furthermore, archives indicate in a letter dated prior to the merger (Appendix V) from A.
W. Tenny to Commissioner Keppel of the Office of Education that FFA adult officials
acknowledged the parallelism of the two organizations, Mr, Tenny wrote “the four degrees of the
New Farmers of America Organization are comparable to the four degrees of the Future Farmers
of America Organization.” Thus, there was acknowledgment of commonality between the two
organizations on the National level. Likewise, Wakefield and Talbert (2000) further emphasized
“The Future Farmers of America Foundation gave funding to both organizations for outstanding
" achievements. The FFA National President spoke at the National NFA Conventions and vice
- versa, (p.421)” Hence there was a large overlap of reciprocated activities between the two
organizations prior to the merger.
Perceptions of the Merger Goals and Accomplishments

In examining this theme, 8 of 14 participants thought the merger was either harmful or

that it helped no one. Several accounts presented by Wakefield and Talbert (2000) validate this
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claim. In three examples, the previously mentioned researchers presented evidence to support

this finding:

The merger or integration of these programs and of the New Farmers of America and the

Future Farmers of America (the White counterpart of the former) have raised serious

questions as to the role that Negroes are to play in the new system and of the effect of the

merger or integration on vocational agricultural teachers and students, (p.422)
Likewise, Wakefield and Talbert (2000) reported “there is a sincere concern by many Negro
leaders that the values Negro youth are now receiving will be seriously jeopardized during the
transition period, and much needed educational opportunity lost at a crucial time,” And thirdly,
“as early as November 1965, one month after the merger, questions were raised regarding the
roles of African American, former NFA members, administrators, and teachers.” Consequently,
we can see that the opinion of the White educators of that time period closely mirrors
information reported by African Americans of the same time period.
Perceived Barriers to Merger Success

This theme illustrated skepticism and racial diversity as being primary barrier to the
success of the merger. In reality, the barriers that have been accredited to contributing to the lack
of success in the merger actually came from events that occurred on the national level. These
national events however, are closely tied to the opinions given by the educators in this research
as well as others knowledgeable of this subject.

In an interview with Dr, Anfoine Alston, teacher educator at North Carolina State A& T
University and a researcher on this topic, he reported that:

After the merger, the African-American teacher trainers and supervisors were not given

roles of responsibility and leadership. Also, because we had integration happening at the
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time, there wefe a lot of the smaller rural schools being closed down and this brought a

downsizing of the teacher work force. In essence, there were several factors that limited

the success of the merger. (Alston, 2012)

This line of thought was is evident from earlier documentation as well. Norris and Simpson
(1993) also conveyed that the Office of Education never acknowled or fufilled the request from
the African American adult leaders for a request for the appointment of a former NFA member to
serve as a regional representative or in the Office of Education pertaining to agricultural
education. This lack of leadership fulfillment created a void that stifled the merger effort. The
symbolic gesture of not appointing a person of color to a leadership role further divided the two
groups on the issue of racial equality in the newly merged organization.

Teachers interviewed in this study reported that “Blacks lost their role models in the
merger” and “that Blacks lost interest in agriculture because there were no Black teachers.”
These statements correspond to finding presented by Wakefield and Talbert (2001) “the
participants believed that the NFA and the FFA were similar, but after the merger there was a
lack of Black leadership in the FFA organization” (p. 46). Given the parallelism of thoughts
revealed for this particular inquiry, there is reason to believe that the barriers that limited the
success of the merger were racial in nature,

Merger was Inevitable; Merged for Survival

These two themes are closely related as they describe the overtly apparentness of the state
of events surrounding both organizations beginning in 1963 and persisting through the merger
process, In a letter from Comumnissioner Francis Keppel of the U.S. Office of Education to A, W.
Tenny, National FFA Advisor dated September 22, 1964 (Appendix VI), he stated:

As you know, I have been concerned for some time with the continued existence of

separate farmers youth organizations for White and Negro students in some of the
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States. I realize that you have been considering this problem. The passage of the Civil

Rights Act now gives an additional emphasis to the need to eliminate the separate

agencies.. It is clear that the FFA, chartered by Congress, financed in part by the Office

of Education funds, receiving services and other assistance from the Office of Education
pursuant to federal statute, and guided by policy decisions of members of the Office of

Educationis  within the purview of Title VI of the Civil Rights Act.

Keppel was an educator who started his career at Harvard and had a track record for
making huge progressive strides in education as was evident in his tenure at Harvard and in the
U.S, Office of Education (Harvard Graduate School of Education, 2013). His conviction of
progressive education is evident in his letter to Tenny and demonstrated the will of the President
and Cabinet to see successful integration of all segments of education. Furthermore, research
shows that African-American educators and students of the time period saw the merger as
inevitable too, Wakefield and Talbert (2001) reported in their findings that “the participants
believed that the merging of the two organizations was inevitable due to societal and educational
integration that was going on in the 1960s” (p. 46). Additionally, they reported that: “It was
found that many of the Blacks that were involved in the merger felt that it was inevitable that the
organization merged due to time” (p. 57). These statements demonstrate that both parties, Black
and White, realized that societal transformation drove the mechanism of change that brought the
two organizations together and thus eliminated the New Farmers of America. The merger was
foreseeable and unstoppable, and those that were stakeholders during that era realized the
inevitability of change that their society was undergoing,

Recommendations
The one thing that we all can agree on from this study is how the merger of the FFA and

NFA altered perceptions and participation by minority students in agricultural education
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programs. From the research, it can be concluded that both white and Aftican American
agricultural educatmjs were uncertain of the direction to be taken during and after the merger.
Because of the uncertainty, lack of direction, and disenfranchisement of the merger, the African
American students and teachers, disassociated themselves with agricultural education programs.
Furthermore with the loss of the black educator and a loss of the role model that many students
looked up to, thus the number of youth enrolled in agricultural education programs diminished as
well.

As a profession, agricultural educators have to examine their programs, curriculum, and
students to provide a meaningful experience in order to be inclusive to all students. There are
some measures that can be employed to ensure the authenticity of the program in being inclusive -
to all students. First, agricultural literacy must be pushed to elementary school students. Ag
educators should realize that general-education classes in the elementary school years facilitate a
purposefully integrated agricultural education program, By actively promoting agticultural
literacy to this targeted audience, teachers will begin to cultivate the inferest of students with
hands-on, minds-on act_ivities that will attract new students.

Secondly, programs should be developed and introduced in urban and rural programs that
are 21* century Ag programs. By this, the programs must be challenging, meaningful, and
relevant. Students should be challenged by designing cwiricula that incorporate several areas of
general-education classes into the agricultural-education program. By designing programs that
incorporate multiple disciplines, the Ag program takes on a more evocative experience for the
student. This approach is needed for students in urban and rural schools to give agricultural
education relevance to the world the student will be in upon completion of his or her secondary
studies. An example of such a school is the Chicago High School for Agricultural Sciences. With

a visionary purpose, this school was created at a time of great uneasiness about the future of
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agricultural education and agriculture in general. This school recognized the need to broaden the
scope of teaching in and about agriculture. In doing so, the scope of education starts af the
kindergarten level and extends through adulthood. At the high school level, the curriculum is
focused on curriculum toward agribusiness and plant and animal sciences. Using the Chicago
High School for Agricultural Sciences as a model for schools of this kind in other cities across
the country serves as a model not only for its innovative curriculum, but also for dropout
prevention and exceptional student motivation in which all students become engaged in
agricultural studies. Chicago High School for Agricultural Sciences combines an academic
learning environment with the crucial element of hands-on practice in a way that maximizes
student success. Utilizing lessons learned here can make agricultural education a more
meaningful experience.

Additionally, it is recommended that this study be replicated in other states that had NFA
associations to record and document the history of the merger as seen by those that participated .
in the event. The youngest of participants in the merger as educators are now in their early
seventies. The ability to recall events, people and perceptions are being greatly diminished by
time; replicating this and similar $tudies is an urgency we face as a profession.

Furthermore, we should examine perceptions of past educators and compare them to
current educators to examine change in how we view or students, In any event, more has to be
done to facilitate a more effective effort in involving students in food and fiber production.
Moreover, students should be encouraged to participate in the process of agriculture regardless of
their ethnicity in an effort to bring about an advocacy for agriculture.

Finally, to encourage more minority participation in agricultural education, current Ag
teachers must adapt a mindset of inclusivity that encourages and increases the “pipeline” of

students interested in the profession of agricultural education. In doing so, we have to implement
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a proactive scholarship program to recruit and graduate underrepresented scholars, In addition,
agricultural educators have to sponsor precollege programs to introduce ways in which high
school students can practice their sciences within agricultural and agriculture-related disciplines.

In consideration of The;se measures, the National FFA Organization should once again
consider a name change that is more appropriate at being representativé of the organization as
well as inclusive, and with an acronym that is relevant. Since leadership has been and will
continue to be one of the hallmarks of the organization, a name change to the “Future
Agricultural Leaders Association” (FALA) would be more fitting. Also, state and national FFA
associations should take measures to develop realistic public relations campaigns utilizing
students and teachers that are more representative of the population segments of the United
States.

By implementing these recommendations, agricultural educators will begin to reach
students that previously might have been left out or would not fit into a traditional Ag Ed
program. Agriculture is an industry that has an impact on each of us daily; by going beyond our
traditional measures and boundaries, students of all ethnicities will realize the relevancy of
agriculture. The culmination of these activities will set into motion a true merger of people that
have a genuine interest in agriculture that was not accomplished in the merger of the NFA and

FFA,
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Appendix I

Semi structured interview questions
Interview Questions

1.
2.
3.

2 g0 N o

From an educator’s point of view, what was the atmosphere like then?
Was it a happy moment, one of unity, or was it viewed as a forced issue?
How did they feel knowing there would now be Black teachers teaching their students? How did
you feel about educating Black students?
What was their perception of Black educators? Your perception as far as preparation as teachers?

Did they feel that the NFA was truly an organization that was in many ways parallel to the FFA?
With this “merger,” what would be accomplished?

What barriers did they perceive would keep this merger from being successful?

Looking at your career, what are your feelings about the merger now?

Could the merger have been delayed for 5 -10 years? Was the timing right?

10 Could the NFA have survived in post-integration schools?
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Appendix 1Y

11, 1
PROPOSED STATUS OF THE NORTH CAROLINA TEBAGHERS! ASSOGIATION April, 1965

The agrioultural toachors! groups belong to the two National Educational
Organizations — NEA and AVA, Both groups are talking ghout a falr merger pro-
cedure, and resolutions or publio stabtements have been made on the progress so far.

The teachers! groups belong to the two State Education Assoolationa -~
N, ¢, Educational and the NCTA, These two Associations, which represent the top
aducational leadership of the state, are talking about mergerj and it is
gonerally agreed that any type of merger should start with the top level leader-
ship of the two State Educational Assoclations,

$ince the two Agricultural Teachers! Asgoclatione are a bart of, or & sub-
sidiary of the two Educational Associatlons, the two groups then bacone obliguted
to whatever merger procedures ave agreed to by the parent body,

The cemping program is tled in with the Hammocks DBeach Corporation, and
the more than $150,000,00 invested, was done under the direction of a Toard of
Peustees, The trusbteos wore set up because the youbh, mecording to the laws of
North Cavolina, could not transact the type of businese involvod,

This Toard of Trusboes is made up of the officers of the North Carolina
Agricultural Teachors! Association and the State Staff located in Groensboro,
with the State Supervisor serving as ex-officlo member.

Therefore, it appears that before taking over or eliminating the North Caro-
Iina Agrdculbural Teﬁchera' Association, an effort should be made to hold thom
intaot to continue to administor the program of the camp until tho merger of the
tuwe agricultural teacher groups has been effacted, Then, a foard could be set
up bo deal with the Hammocks Beach Covporation, Such s group may bo made up of
teachers, or the Doard of Directors of the FFA,

It is hoped thet agricultural beachers will work on local levels to create
the kind of environment in which serious talk can bo conducted for the best
jnterests of both groups, - the State Staff providing consultative services whers-

aver and whenever nsaded,
o+
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MERGING OF NFA AND FFA

1, Give the approximate membershipst
NEA -

AV A - 100 per cent for more than a ¢quarter of a
century

Both groups are talking and consldering plang for
a faly merger proqedure.

2, Our teachers belong to two teacher groups -~ the North
Carolina Teachers Asscolatlon and the NCE A, It certainly
must not be overlooked that these two Assoclationsg, whioh
represent two of the most powerful educational organizations
in the State are considering merging procedures, We feel
that these two organizations nesd to talk and plan for a
gsuocessful merging before the student organizations ocan

merge., ey
y - A
3, What does the N, F, A, Ofgaxization bring to the NatLonal

Fo Fo AR
?j} a) Between 11,000 and 12,000 members
‘¢,/ b) A completely equipped Camp worth $150,000

;
AN
>/ ¢} An organization with a record of more that
io years of aignifleant contributions to
merican agrloulture and rurel living, and

o/
\\{/ |
B d) An organization that has rendered a form of
) vural leadership that has stood first in all
céses,

I, Near the middle of the 19th Century, Dr. Sharfe ﬁave the
teachers of the North Carolina Teachers Asgoolatlon a
tract of land, soue ao¢res, more or less, to be
uged as & vacation or rebreat place,

The Board of Directors, made up of the heads of Higher
Education, had plans apxrovad for the development of
the 4-it Club and N, F. A, Camp on this tract of land,
These youth centers are known as the John Mitohell and
8, B, Simmons Camps., The latter is valued at $150,000
and was developed undsr & Board of Trustees,
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Appendix V

February L, 1965

e, Franois Keppsl
Cormionioner of Eduoation
U, 8, 0ffice of Education
Washingtén, D, O,

Dear Mr, Keppel:

Your letter of January 27 concerning the yelationship of the Givil Righte
Aot to the Fubure Farmera of Amerdaa and the New Farmers of Amerioa was
roceived last week durdng the National meeting of the FFA Board of Student
0ffigers and the Board of Directors. The letter was resd to the Boards,
Oarsful gonsideration was glven to ri‘our recomsendations, After consider-
eble study the Board of Student Officers snd ths Bosrd of Dirsctors approved
the following recommendations)

1, Btates c‘znoomgd should ast up State Cummditess to study and
work on the problem of merging the NPA with the FFA,

2, The merger will he developed jointly by members of the Hoards
of Divectors of the FFA and the NFA,

3. NPA members will become FFA menbers July 1, 1963,

4o A convention wlll be held at Atlanta, Georgls in Ostober, 1965,
for the final prasentation of NFA awerds,

5. 8inge NFA members will beocme FFA meubers July 1, 1968, they
will be eligible to attend the 1965 National FFA Convention,

The merger has baen disottased with the Board of Dirsotors of the NFA several
times, The Board agresd to the mer + An offioial statement will be sent
to you as soon as I recelve one from the Board, Reccmsendation rumber thrae
implies that NFA members automatioally hecome FFA members July 1, 1965,
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The four degress in tho New Farmers of America Organization are oomparable
to the four degrees in the Pubure Farmers of Ameries Organimation, Thers
ars somo variations in requirements. Am NFA members will enter the FPA at a
oomparable degree level, The advancemsnt to additfonal dogrees 1s bassed
entirely on achlevement, We have never received & protest from any NFA
member In the Staten where thess two organizeiiona have besn marged, oon-
oerning the privileges of advanoement to the different degrees,

Acoording to the practices whioh have been followsd during the rscent years

in the gradusl merging of the two organiuabions I do not helieve that artiole V
of the F¥A CGonstitution that spesified that applicantes of the various degrses
mush rocolve o majerity vote of all members pressnt will be a problem, If this
does prove to he & problem we will muke every effort to have the constdtution

ohanged,

Recommendation nurber five will make it possible for NFA menbar to he
eligible to attend the 1965 Natiensal FFA Oonventfon, Since there seems to

be genuine interest on the part of the NFA to hold one more Nabional Convention,
in Al Rrobability many of the boys who have basn in the NFA will chboss to

go to the Atlanta convention rather than the FPA Convention in Kansae City

this year, This will be their deoision, however.

Your counael and asslotance is of velue to ues as we strive to merge the New

Farmors of America and the Future Farmers of America in a manmer that is faip
to all and in keeping with the intent of the Civil Rights Act,

8incersly yours,

A. W. Tenney, Matiochal Advisor
Futurs Farmers of Amarica

AWTennsy thew
Files
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Appendix VI

‘3. W, lJMf%,

STATE OF NORTH CAROLINA RALEIGH

February 24, 1965

O County and Gity Superintendents
FROM: Charles F, Carroll, Stato Superintendent Public Instruction

SUBJECT: Changes in Yooational Agriculture and Homs Economics Youth
Organizations

We are attaching copies of communications we have received from the
U, 8. Offfice of Education relating to the futurs of the Futures
Homemakers of America ~- New Homemakers of America and the Future
Farmers of America -- New Farmers of Amerioca,

You will observe that these communications call for the discontinuance
of the New Homemakers of America and the New Farmers of America as

of the begimning of the 1965-1966 school year, in compliance with

the Civil Rights Aot of 1964,

It is our thought that you would like to acquaint your staff members
with these new arrangemonts,

Enclosures
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
0ffice of Education
Washington, D, C. 20202

September 22, 1964

[+
(=
[~
T

Mr, A. W, Tenney
Director, Agricultural
Education Branch
Office of Education
Washington, D. ¢. 20202

Dear My, Tenney:

As you know, I have been concerned for some time with the continued
existence of separate farmers youth organizations for white and Negro
students in some of the States, I realize that you have been consider-
ing this problem, The passage of the CGivil Rights Act now gives an
additional emphasis to the need to eliminate the separate agencies,

In title VI of the Oivil Rights Act of 1964 the Congress has established
the following policy:

iSgction 601, No person in the United States shall, on the
ground of rave, color, or national origin, be excluded from
participation in, be denied the benefits of, or be suhiacted
to discrimination under any program or activity receiving
Federal financiel assistance,"

It is clear that the FFA, chartered by Congress, financed inm part by
the 0ffice of Education funds, receiviug services and other agsistance
from the Office of Education pursuant to Foderal statute, and guided by
policy deoisions of members of the Office of Education is within the
purview of title VI of the Civil Rights Act.

While the implementing rogulatfions have not yet beon issued, it seems
clear that such regulations will require assurance from sach authority
responsible for federally assisted program operations that the services
and beneflts of such programs will be provided without distinction on

the basis of race, color, or national origin, In terms of the opervational
strusture and functions of the FFA, this means that not only must
privileges and benefits of membership and participation in local chapters
bo available to vocational education students without distinetion as to
race, color, or national origin, but alse that the policies and practices
of ecach State assooiation chartered by the national FFA, governing the
chartering and participation of local chapters In FFA programs, must be
such as to draw no distinction predicated upon the racial composition of
any school or local area,
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This letter is being sent to you at this time with the thought that
your preparations on the forthooming national convention of the FFA
may afford an opportunity for early planning on your part to insure
& smooth and constructive course of progress as the FFA carries out
its responsibilities,

The EFA has become a major influence on the lives and attitudes of
thousands of our school pupils, It has developsd outstanding programs
to meet tho changing needs of such young people. There ls every reason
to believe it will find in the responsibilities embodied in the Civil
Rights Act of 1964 new opportunities to further purposes for which

it was founded and to whick it is dedicated,

Singeroly yours,

{(signed) Francis Keppel

Franois Koppel
Comnissioner of Tducation
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1.

2,

3,

4,

§,

RECOMMENDATIONS ADOPTED BY THE FFA BOARDS OF STUDENT
OFFICERS AND DIRECTORS ON INTEGRATION OF THE FRA-NFA

States concerencd should set up State committees to study and work
on the problem of merging the NFA with the FFA,

Have professional Negro educators serve &s consultants &t meetings
of the FFA Board of Directors,

NFA nembers, meeting the qualifications of the National FFA
Constitution, will begin FFA membership, at comparable degrees,
on July 1, 1965, where administratively permissible, and in
aocordance with approved State Plans for Vocational Education,

The lagt National NFA Convention will be held not later than
Ootober, 1965, for preaentation of final awards and for ocomple~
tion of the merging of the NFA with the FFA,

Selected formeyr NFA officers, or mombers, should attend the 1965
Hational FFA Convention for special aotivities which will be
held in connection with the merging of the two organizations,

Kansas City, Missouri
Ootober 11, 1964
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1,

2.

3,

SOFRX

FUTURE HOMEMAKERS OF AMERICA
NEW HOMEMAKERS OF AMERICA
DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
OFFICE OF EDUCATION
WASHINOTON, D, €, 20202

PLAN FOR THE MERGING OF
THE FUTURE HOMEMAKERS OF AMERICA AND THE NEW HOMEMAKERS OF AMERICA
AGREED UPON BY THE NATIONAL ADVISCRY BOARDS
ON SEPTRMBER 25, 1964

The national youth organizations, New Homemakers of America and Futuve
Homemakers of Amorica, shall merge as of July 15, 1965 and thereafter
there will be one national organization known as the Future Homemalors
of America, Inc.

Tha last national meetings of the Future Homemakers of America and the
New Homemakers of Amerioca as separate organizations will bo in June and
July of 1965, These meetings will help State Associations and looal
chapters make plans for the merger.

The filrst national meeting of the merged organizations will be held in
St, Louls, Missouri, July 10-15, 1966,

The magazines TEEN TIMES and CHATTER BOX will be combined into one maga~
zine in the year 1965-56 to be known as TEEN TIMES, A special fall 1965
1isua will highlight the history and accomplishments of both organiza-
tions,
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Appendix VII

. - - Form 0y~
; Rev. 1861

: Annual NFA keporf

OF STATE ASSOCIATION TO THE NATIONAL ORGANIZATION
FOR THE YEAR ENDING JUNE 380

Dues July 1

The aniwal report for July §, 10.61..... to June 80, 19...62., must be forwarded by July 1 to the National
Administeative Exeoutive Sectetary of the NFA, Office of Education, Department of Health, Education, and
Welfare, Washington 25, D, G, Failuve to file this yéport will affeet the good standing of the State Assoclation
with the National Omanization. {Refor to Nationa! By—LaWs, Artlele VII),

N, o, New Farmors of Anerdoa : Juna 29, 1962
(N aime of State Assoclation) (Dato of Forwarding this Report)
' s‘gned: e : s
(State Adyisor) (State lixecutive Secretary)

A. ORGANIZATION

1, Total number of departments of vocational agr[culture SRRSO IDRUIRD: 1 ¥ AU
2. Total numbsr of chartered, active, local chapters.... et Ma
8. Number of chaptera having a current Program ot Work on ﬂte in the Stata Omce.... POV V. J—
4, State and Natlonal dues por momber.... e TS 101 60¢

B. MEMBERSHIP STATUS

1, Number of day-school students enrolled fn vocatlonal agriculture classes...ovoe - 10,210
2. Numbey of day-schoo! atidents who are 80tV MOMBEIS....uvmmmrvmmmmmmmmenmonn  —dp QB
8. Number of cut-of-sthool boys who are active membera.............. .
4, Total active momberahip (2 plus 8).... v arts
8. Percantaga of members in relation to enrol!ment in vocatlonn! agr icutturo ) -

@ %) X 100).wsccrrssmrm s e B— —

¢, CHAPTER PROGRAM OF ACCOMPLISHMENTS

¥. Buperviged Farming -
1, Number of membera owning one or more productive entorpiises. .. e .__3,2221!20___....

2, Number of memborg on fari PlacoMANt....covvs ettt sessrastsessss
(Note: Report each member In efthor 1 or 2, depondtng upon major omphasls fn
his auporvised farming program)

8. Average Investment lu farming programs by all active mombers, as of January 1. $_103,20 ... —_—

IPespared b the Hew Parmors oF Arsaries In soaptration with the Ofes of Bducatiss, Deptctment of 1ealtl, Hdacatlos, and Welture,

b
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6.

8.

4,

2.

8.
4,
L
2.
8.

4.
5.

6

Dld Stabe Assoclation sponsor & Quiz contest?....

Number of inembers completing supervised farming programs during the past year 8,981
Average Iabor income of these members (oM & s $- 172,00 .
Number of chapters oporating 8 861001 FT.....ccviremuieicnissmssimmsms e nope

. Cooporailve Activllies

Chapters making purchases through definlte cooperative mrangements: o
a. Number of Chaplers......AR9 b. Value of Purchases $.6,110 0.

Chapters making sales through definito cooperative arvangements:

s Number of Chapteis.........a—135 b. Value of Sales....... $Z;l50.;6,0______

Number of chapters providing cooperative agy icul tural services: ) o
8, Providing purebred SIeS.......cvm.mmmmssssssssissreeiemmssssssssssssisssens 106"
Reot bull..vuw, e 20 Boar, 133 '
Dalry b3 . Ramu.. — _
b. Ronting chaptér ownod equipmont....... e -

Swine....... o 21 Dalry Cattle....
Bheep...ovsieersscrnmreammemn——— Beef Cattle,...

N Communily Servico
Number of chaptors that conducted a community-wido salety campaign 231
Rate the major areas of Farm Safety Actlylties promoted by chaptera: (1-2-8, ete.}

Farm Work Salety.... e 2b____ Farm Firo Proventlon.,....... e
Rural Traflte Safety ............. 17 Pynctor and Machinery Safety. 4L -
Farm Home and Bultdlngs Safety.- RS Farm Mechanles Shop Safety...— __,_S_.m
Reeveational Safoty ... _As
N‘r‘é?é’fé&&fé‘n?"p“ﬁé?ei'éﬁfiﬂﬁ‘i“ﬁ?ﬁf‘aﬁ'é TR ALY e AT » S
Numbor of chapters pavtielpating in fairs or livestook shows —— 130
' © 1Y+ Leadershlp
Number of-chapters that held a public speakdng contest.... N 135
Numbey of chaptors w!th 50 percent or mote of mcmbers pa\ f.lclpatlng In a pub!ic
speaking eontest........ A9
Number of chaptors that conducted a Creed contest 112,
Did the Stato assoclatlon sponsor a parlinmentary pr ocedure contest? ....................... o XOf .
Numbor of haplors that partllpated I & paslfomantary procoduro comtesk bolow 4
Did the State Assoclation provide leadership training schools or conferences for
chaptor officers?  (Other than at State Camnp).... . Y8
. . If 5o, ploase ind{cato level o! confa;enco
State Federation Dlstrlet
Total chapter patticlpation W7
Total member participation wﬂ% :

Nimber of chapters pavtlefpating In the Qulz contest below tho State levol
Number of chapters participativg fu & Quarket contest below the State lovel
—-
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- Averago amonnt. of budget per clmpter

' v, Eamlngs and Savlogs

Number of chapl.ers opemt(ng ona planned budgot

Amount ot State Assoeiatlon Budget

L VI. Conduct of Meellngs

Number of membors who own the Ofielal NFA Gulde......oeiioesserssmionommnins ...__.94. %
MNumber of chapters using’ o['ﬁcia] chaptor secrotary’s book. ;

Number of chapters using officlat ¢hapter treasuver’s book
Number of chapters possessing full mesting equiprent as listed in the Giulde

Number of chapters tslng offital oponing titd closing ceremonles........um. - o
Number of chapters holding 12 or more meetlngs or year, with nt !eastone durin, )
the aummerp : v e p y b s g —
Number of chaptors wheve the chapter officers meot at leaat Q!IE}Q tlor to each ) < f C
vegular chaptgr meet}ng to plan ¢ 18 PEORYEIM. vusussirssins roenaars p ..... . _".'46______._.
Number of chaptors that had a State omcer pnvtfcipata I at Ieast one meat[ng — A
. VIL Scholarahlp
Number of chagtem with a Scholut'shlp Committeo that conducted m aellvlty, et
to Improve ee olarshlpo BUOMBO B vuvrevscasrrvrrreserrstmnsmsnssssmsrssmssemsemasssion S 3 S,
Number of chapters that devoted at teast. one meetin rogran: to & dlsctus{on S '
of ethods for finproving seholarshiP....coerceemmsersas s p o 122
Number of members whose acholarship ranked fn the upper one-fourth of their ’
“elngs, consldoring alt high school subjecta .., T
YIH. Rucreallon
Doca the State Assoclation own ot oporata & State Campt......... et ennnntery —a—— " ¥
It the State Awoclation had o Stato Camp program, please ind!cato;
a. Langth of eamp perfod {fn days)...... ' e o9 daYys _per wk
b, Number of chaptors represanted.......mmmmmesiessssensons S - 128
o, Numbor of moembers REONAME.....eeueesoreseersrsnions _f_WzL___
d. Was leadorship tralnlng ineluded fn the program?.........coccvevee - Yes.
Numbaor of chapters regularly providin entertalnmant at mestings auch as t
quartots and s[)rlng bands... y .p g " g. ................ e L I

1% Publle Relatlons
Did lho State Assoolation publish and distribute o newslettor to chaptora:

EOD U 01113111 OSSO RN

By QUAREELY Do ctrncnsmssrsrms e sarren s s s Yo
Number of chaptars conductlng:

f Parent-80n BRAGQUOL.... e msmmimess st s ssssessip st et sanssmsessirybmesstegomss

b, Father-son banquet.,.. .
Number of chapters thak prepared 10w re!enses for [ocal PAPS.erwann i Y T A,
Number of chapters that particlpated in one or more mdlo,proyams... 90
Number of chapters presenting Honorary Tmproved Farmeor degrees... 15

X. Partlclpation I Stato aud Natlonal Activitlos

Number of chapters notlnating candidates fors

a,  Modorn Farmer Degres... o mic i ____.?fj_*__m_____

b, Superlor Farmer Degree. . e s 10

¢ H. O, Sargont Award ocnonn R 4
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1o }he Natloual Adm!alatrattva Exeeuttvo
'aﬂ& post omce' addres.-.es ofp L
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Appendix VIII

Form 100°
Rev, 1961

Annual NFA Report

OF STATE ASSOCIATION TO THE NATIONAL ORGANIZATION
FOR THE YEAR ENDING JUNE 30

Duet July 1

The annual report for July 1,19/.42... to June 80, 10..,.63..., must be forwarded by July 1 to the National
Administrative Executive Secretary of the NFA, OMco of Education, Department of Healtk, Fduecatlon, and
Wellare, Washington 26, D. C. Falluro to filo this report will affect the good standlng of the State Assoelation
with the Nationat Organlzat!on. (Refer to National By-Laws, Articlo VII),

N, G, New Farmers oi‘ Amerion " June 28, 1963
{Nama of State Assoclation) (Date of Forwarding th[s Report)
Signed: . : .
{State Advisor) (State Exeeutlve Secretary)

o

A, ORGANIZATION

1, Total number of departments of vocational agrleliur.n. s eaee 8 Lo
2, Total number of chartered, active, focal chaptert........imennne. i 148
8. Number of chapters having a ewrrent Program of Work on file In the Stato Ofeo.,. ... 148

4. Stato and Natlonad dies Per MOmBer.... o nssasmsssnresmimstratos seommenss — eevemenn OO

. MEMBERSHIP 8TATUS

1. Number of day-school students enrolled n vocational agricultira elasses.......o.. 11,807
% Nuraber of day-school students who are active momMbBore...... s eesesmnens 9,191

8. Number of out-of-school boys who are active members
4. Total active membership (2 plus 8).......

5. Porcentage of members In relatlon to enrollment in vocational ngrlou!ture 80%
G+ ) X 100 emsesmmrommmmsmsnnmssomsis o

¢, CHAPTER PROGRAM OF ACCOMPLISHMENTS

I, Superviged Farming
L. Number of membors ownling one or more productive enterprises.....vevein. 13,398

2. Number of mombers on favin placement...,
(Nors: Report each member In elther 1 o 2, dependlng upon ma]or emphaa!s in
his suporvised farming program)

8. Avorage Iavestment infarming programs by all actlve members, as of Janvary 1., $_31921.60_ ...

Peapated by the Haw Faratta of Amselen fn todpstation with dka Offes of Bducation, Dapariaint of Waalth, Bducatica, sud Wellara,
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‘8,

1,
2

8.
4,
&.

6.

T
8,
9

Number of members completing supervised farming progeama during the past year 9,674
Average labor Income of these members (item 4)
Number of chapters operating  school fmjm........'..._.

1, Cooperative Aclivltles
Chapters making purchases through definite.cooperative avtangements:

a, Number of Chapters............ §L_ b, Value of Purchases $.35,849,76
Chapters making sales through definite cooperative arrangemonts:
8, Number of Chapters............ 3 .. - b Value of Salos........ $_4A8,378.70
Number of chapters providing cooperative g lcultuml sorvices: l ’
a Providing purebred slres SRR - NS
Beof butl...vciriinnn 3‘ Boar. 20 : ’
Dairy bull... 1 Ram .
b, Renting chapter ov.'ned equ!pment nofia
Number of chapters operating livestock chnins...... 35
BWING..rscmmenpnno—Rdee. Dalty Cattle. oo Z
BReOP..rrirerrenns S ) Deef Cattle...mmimmenirr— B
UL Communlly Servico
Number of chapters that conducted a comtunity-wido salely campalgn &7
Rato tho major areas of Farm Sa(et:.r Actlvitios promoted by chapters; (1-2-8, ote.)
Farmt Work Safobs..cvemmmssrporime— b Farim Fire Prevention. ... mmmau e
Rural Trafe Satety w6 . Tractor and Maehlnery Sal‘eby —

Farin Homo and Bu!ldtnga Snfety___i..... Farm Mechanles Shop Safety.....— 1 .
Recreational Safoty

Nutabor of ¢hapters that conducted an organized ‘conservation pvogram, such ne .
reforestation, protecting wild life, and prevention of forest fives... - 72

Number of chaptors participating in faiva or Hvestook shoWs....ucsimmmimminsnns e 32

! 1v. Leudersh!p ; i
Number of chapters that hold a pub!!e apoaking contest.,, 130

Number of chapters with 60 pereent or 1morg of membem partlcipatlng In a publio
speaking contest... _ . 50
Number of chapters that couducted a Cteed contest 100
Did the Stato assoclation sponser a parliamentary pmcec!ure contesb? R 3{@3
Ntég\eb%ia)tfochétv%tlers t!\at pnrt[eipatecl Ina pm l!amantmy procedum conteat below 18
Did the Stato Assoc!ation provide Ieadorship tra!n{ng nchools oF eoufmoncos for
chaptor ofleers?  (Other than at State Camp).... Yog_ ...
~[¢ 80, Pleaso ludlcato lovol of conferonce )
: State Federation . Distelet
Total ehapter partiaipat!oh __.__@_ji_e_e_ig_i_n_ga_u?ﬁ L
Total member partiolpation 14 o . 80
Did State Assoclation sponsor a Qulz contost?.... SO Yas
Number of chapters pattlelpating In the Qulz contest below the Stato lovel............ —x30
Nurithor of chapteis participating In & Quartet contest below the State level..wn  covsmeddd
—
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2,
$

8

1,

2

Ao
. V.. Esrnlngs and Savings ; . . Lt ',
Number of chaptors operatlng ona plalmed BURAEEE v ovevnerssmessssessssmseaseseneomsssssseseeses 146
Average smount of hudget per chapter L erentesmasss g sanas riseeevenmennsesssnens 186,16 -
Amount of State Assoclation budget ........ s R, o $.2,915,25
. VI. Conduct of Meollngs )
Numbor of mombers who own the Officlal NFA GUIA0.......ovmmusmsssisimcnren . 9,299
Number of chapters using offie all chapter secretary’s Book....ovwermcenrinssrisens 1/8
Number of chapters nsing officlal chaptor treasuvei's book.... (SRR ¥.X ; U
Number of chaptors possessing full meeting equipmont as Hsted in the Guida ... ] —
Number of chapters uslng official opening and closing ceremonie¥.......vevovsreeene, — 148
Numher of chapters holding 12 or more ineetings per year, with at loask one durlng - .
B0 BUIITIIO 1 oreeeveveevevemcnsesssssvesssesssesmesmesssessmtsseserscoreesseaceserens s sensenes et Coepersmraene o - 148
Number of chapters wheve the chapboy officers meet nt teast; onco prior o each. 66
regular chapter meeting to plan the prograi.., o
Number of chapters that had a State officer particlpate in at leaar. one meeting . N
VIL  Scholarship
Number of chaplers with a Schoimship Commltteo that condueted an actlvlty
to Improve seRolarqhip of members.... 107
Number of chapters that devoted at teast one meeting progaam to a dlseusa!on
of mathods for improving scholarahip......ccveirens 107
Number of members whose scholpishi ranked in the upper ong- fourth of thoh 2,042
class, constdering ail high school subjects... " L
VIII.  Recreation
Daes the Stats Assoelation own or operabe a State CampP.e o sisssmimsmons Yesn
If tho State Assoclation had a State Camp program, please indleato!
. Longth of camp perlod (N days)unmmmmmmmsmsmmmmmmsons 3 daya per Hesk
b, Number of chaptors represonted 146
¢ Number of members attonding......coorsesersomesmns — 1,465
d. Was leadership trainfug inoluded ln the program?......... . Yon
N'g:i‘EB?éq tgl;l ﬂ%ﬁtﬁg br:g(\;;arly providing entertainment nt meotings,sueh a8 123 L
IX, Publle Rolations
Did mo State Assoclnt(on pubiish and (!latrtbuto & newalottor to chaptors:
f MOBENIY T eoecsrenrissrsrsnn cebteent e esner e naresnes | e e o
Dy QUAIEIIY T et s rssasrnirasss s sass st sass ravsssrssssbnenes Yan
Number of chapters eonducting: 56
0. Pavent-son Banquet.....oweo oo
b, PFather-son banquet............. 29
Number of chapters that prepared nows wte'vses for locn! papers.... SRR 5 ) AU
Numbor of chapters that pavticipated in one or more radio programs.....uwa . 2
Nurmber of chaptera presenting Honorary Improved Farmor degrees....... 21
X. Parflelpallon In State and Nalional Actlviles
Number of chapters nominating candidates fov:
f Moderin Farmior Degro.. . .o i iesssie . 135 e
b, Superior Farmer Dogreo.... . 12
€ H, O SArgEnt AWATE oo scer s soomesaersiesmsseessmatsosssostsoss S S

W %
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2. Number of chapters submitting applicpttons for the following FFA I‘oundation

awards:
& Farm Mechanics w.omwmmnen _2&....‘ ‘1. Poultry Famﬂng ........ S
b, Solf and Water Management.__ 18 ‘g, Crop Farming.....c.... '
c. Farm Electrification.... _._..59 he  Dalry Farming..,...... Jﬁ___
*d, lLivestock Farming............ rssemmemn .} Farm and Home
to; " Farm Foreatry...muensrnen e Trprovoinent ... Zb

* {Does not spply in 1661}
8. CGive the following informatlon on the State Convantion:

a. Total attondatce.... SO <11 1
b. Number of chapters represented s s S 146
o. Wore officfal opening and closing ceremonies xmed? SRS Yap
d.  Was the Offielal Modern Farmer Degree ecevemony usedt...... Yen

e. Number of Honorary Modern Farmer Doé.rreés P T3 L T S

D, COLLEGE GROUPS
Is there fn operation:

. No. Members
a. Collsgiate NFA Chapter........ Yo8...... —
b. Agricultural Education Cluh R,
¢, Other (please NAME)....mmmsrsmrecn S

E. OTHER INFORMATION
Pleaso send to the National Admintstratlve Executivo Secretary
1, " Alist of names and post office addresses of: -
&, New ¢hariered chapters 1

b. Relnstated chartored chaptois 1

¢ Discontinued chiartered chapters
2. A copy of the latest vevision of tha State Assoclation’s Conatitution, if changed s[gniﬂcant!y.
8. A surhmary of the top threo or four outstanding achievoments of the State Assoclation,
4. List of State Officers for current year, giving thelr nhmes and post oMee addresses,
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