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Abstract

This study was conducted to examine the relatiprisétween school counselors’
attitudes, attributes, and self-efficacy levelsle/lwvorking with individuals living in poverty.
The study used quantitative measures and quaétgtiestions to examine school counselors’
attitudes and attributes toward working with indiwals in poverty and used regression analyses
to assess the relationship between school coussskif-efficacy levels and attitude and
attributes toward individuals living in poverty. thee school counselors were recruited for
participation in this study. Results of the stunlyicated that school counselors held
individualistic attitudes toward individuals living poverty and ascribed the cause of poverty to
fatalistic attributions. Additionally, counselomsttitudes were found to be indicative of their

self-efficacy levels.
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CHAPTER I. INTRODUCTION

In 2011, the four year graduation rate for highagd students in the United States ranged
from 88 % in lowa to 62 % in Nevada (United Stddepartment of Education, 2012). Although
graduation rates have increased in recent yearsy stadents continue to struggle to meet
academic standards (McCallumore & Sparapani, 2BE3sacar & Oreopoulos, 2013). One
group of students disproportionately at risk ofdegaic failure is students living in poverty
(Borman & Rachuba, 2001). In fact, studies haveshthat students living in poverty are ten
times more likely to drop out of school than studdrom higher income families (Hopson &
Lee, 2011). Moreover, students who participatiaa or reduced lunch programs are more
likely to perform poorly in reading and math, raselower scores on standardized tests, and
have a lower overall GPA (Hopson & Lee, 2011). |@en living in poverty report higher levels
of anxiety and depression, greater incidence oéWiehal challenges and lower levels of positive
engagement in school (Amatea & West-Olatunji, 2@l@ck & Krishnakumar, 1998; Caughy,
O’Campo, & Muntaner, 2003; Samaan, 2000).

Currently, children represent 24 % of the populaaad comprise 34 % of all people
living in poverty (Addy, Engslhardt, & Skinner, 281 Forty-five percent of all children under
the age of 18 years live in low-income families apgroximately 1 in 5 children live in poor
families. Moreover, the percentage of childremigin low-income families has been
increasing; from 40 % in 2006 to 45 % in 2011 (AdBgngslhardt, & Skinner, 2013). In the
United States, statistics suggest that at some potheir lives, “most Americans will have
experienced at least minimum situational povertyfara lower but significant number, chronic

poverty spanning years or generations” (Sturm, 2p0&). These statistics highlight the need



for more understanding and awareness about theeimfes and factors contributing to the
success of individuals living in poverty. By demging a greater understanding and awareness,
interventions can be better tailored to help tlupydation.

Although studies have shown that students livingawmerty consistently underperform in
school and struggle to adjust emotionally, it hasrbfound that the characteristics of the school
environment can play a critical role in learningldrealthy development of these students
(Hopson & Lee, 2011). Although these findings hpuesitive connotations, schools in
economically disadvantaged communities continugiriaggle to provide interventions and
support systems to foster this development (CappEthzier, Atkins, Schoenwald, & Glisson,
2008). In fact, in public schools of low incomewnunities, school facilities and materials are
often inadequate. School inadequacies might irctieficiencies in space (e.g., overcrowding),
environmental quality (e.g., acoustics, electricitgating), and educational material (e.g., books,
supplies) (Cappella et al., 2008; Evans, 2004)di#ahally, schools that serve students living in
poverty may introduce additional risk factors todgnts from low socioeconomic backgrounds
by failing to provide a supportive school enviromtenstitutionalizing low academic
expectations or by providing inadequate educaticgsdurces (Borman & Rachuba, 2001).
Students from low socioeconomic backgrounds aiewatsikely to experience consistently high-
quality instruction through their elementary schygedrs and are likely to attend schools with
high teacher and student turnover which contribtddgbe experience of educational instability
and discontinuity over time (Cappella et al., 2008)though numerous policies have been
implemented to address educational inequalitieg, (8o Child Left Behind), educational

injustices still remain in many school systems fi@ri& Steen, 2011).



In order to provide educational access and oppuisrio all students, school counselors
and other important school stakeholders need téheseunique educational backgrounds and
strategic positions within their schools to makeamegful changes for students (Griffin &
Steen, 2011). According to the American Schoolr@elor Association (ASCA) (2012),

“School counselors have the opportunity to be lemaemaking education equitable for all
students” (p. 93). To achieve this feat and taesklthe needs of students while working to
meet new educational standards, school counselofggsionals are working to plan and
implement school counseling programs that integtaeCore Curriculum of National Standards
(Lapan, Whitcomb, & Aleman, 2012). These standardsaimed at increasing students’ success
in academic, personal/social, and career developareas. School counselors engage in direct
and indirect student services to help studentsléxdbese three development areas (ASCA,
2012). Implementation of these programs doesigatfg the end of school counselors’
responsibilities, there is a continued need fonsthounselors to collaborate with critical
stakeholders to reduce barriers to academic suémeksv-income students (Griffin & Steen,
2011). Challenges school counselors experience wioeking with students from low-
socioeconomic backgrounds include achievement gapsol climate issues impacting students,
resource deficits, cultural gaps between studerddamilies living in poverty and the school,
and school personnel’s decision to hold studendspaments accountable for lack of adjustment
or achievement (Hutchison, 2011).

As a result of a minute amount of literature adsiregthe issues of school counselors
working in schools with low-income students andrtfemilies (Amatea & West-Olatuniji,

2007), more research is needed to understand halergs’ poverty level impacts the services

being provided to them by school counselors. Restarch has suggested that many factors



impact the ability of counselors to provide sersite people living in poverty, including
counselors’ belief in a just world for self or fothers, political ideology and their family of
origin’s socioeconomic status (Parikh, Ceballaf@&st, 2013; Parikh, Post, & Flowers, 2011,
Sturm, 2008). When working with people living iayerty, a counselor may hold a negative
bias toward this population, consequently impactiregcounselor’s ability to provide objective
services to this population (Crumley, 2013). Calms may also make false assumptions about
clients living in poverty when they infer the casigé the clients’ problems (Sturm, 2008).
Although prior research studies have been conduotedamine the attributions people make
toward individuals living in poverty, few studieave examined Americans’ attitudes toward
individuals living in poverty (Cozzarelli, Wilkinsg & Tagler, 2001). Because prior research
has shown that attitudes are related to behavioz4@arelli, Wilkinson, & Tagler, 2001), it is
important to understand how an individual's attésicand attributes are impacting the services
they are providing to clients living in poverty.

According to Bodenhorn and Skaggs (2005), seltaffy is a mediating function of
behavior and it influences how people think, fesbtivate themselves, and act. Albert Bandura
(1977) asserted that efficacy expectations detexrmaw long individuals will persist when
faced with aversive experiences and how much gpfeople will expend. Understanding how
school counselors’ self-efficacy levels are impdatdnen facing daily obstacles is important for
understanding how services are provided to studeftsording to Larson and Daniels (1998),
counselor self-efficacy beliefs are the main factmtributing to effective counseling action.
School counselors who are actively engaged in gpiate counseling behaviors can have a
positive correlation on students’ grades and bairgdaggerly & Osborn, 2006; Brigman &

Compbell, 2003; Sink & Stroh, 2003). School colmsself-efficacy may be an important



variable in “understanding and improving serviced aounselor performance” (Sutton & Fall,
1995, p. 335). In 1995, Sutton and Fall assettatidounselor self-efficacy can be a powerful
tool in helping school counselors to understand thuence over other people and systems, as
well as a powerful tool for understanding themsglv€ounselors’ self-efficacy influences their
behaviors and decisions to persist in challengirmumstances; and therefore, is an essential

component in understanding school counselors’ wotlk students.

Purpose of the Study

A national goal of the United States is to narrbe achievement gap between lower
income and middle class students (Berliner, 20@®spite this goal, in schools where 25
percent of the schools’ students are poor, theegelment gap continues to prevail (Berliner,
2009). Moreover, students living in poverty haeei found to report higher rates of
depression, anxiety, and antisocial behaviors (San2000). Within these school systems,
school counselors are delegated the task of wottkimgcrease the academic achievement of all
students; however, limited research has been coediexamining school counselors’ attitudes,
attributes, and self-efficacy levels when workinghwstudents living in poverty and areas of
needed improvements when working.

The purpose of this study was to examine attrip@agtgudes, and perceived self-efficacy
levels of school counselors toward working withiunduals living in poverty. The primary goal
of the study was to examine how the variables, slotmunselors’ attitudes toward individuals
living in poverty, attributions toward poverty, aadhool counselor perceived self-efficacy level,
impacted school counselors working with this popata Additionally, the study investigated

how school counselors’ self-efficacy levels relatedhe attitudes and attributes of school



counselors working with individuals living in powgor in lower socioeconomic conditions.
Collection of this information was used for a glbio&estigation of school counselors’ attitudes

toward persons living in poverty.

Statement of the Problem

The academic achievement gap of students livingpirerty has been well documented
against the achievement levels of middle and uppeioeconomic students (Bemak & Chung,
2005). School counselors are delegated the tagkowfding academic, career, and
personal/social services to these students to eerlthrir achievement. However, the amount of
research on school counselor attitudes and atsbtotvard working with students in poverty is
limited. Understanding how school counselorstadies and attributes impact the services they
provide to students living in poverty is essendiaé to the high percentage of students living in
poverty. Approximately 21.8 % of children undeedd have been found to be living at or
below the poverty level (United States Census Byr2@13). Furthermore, since school
counselors’ self-efficacy level dictates their meation to provide comprehensive services, it is
important to understand how their self-efficacympacted by working with individuals living in

poverty.

Significance of the Study
Understanding the factors that hinder servicesigeal to students is important for a
variety of reasons. First, understanding thesefa@ssists in designing training and
professional development activities for professi@taool counselors. Although training and

professional development opportunities aimed akumgrwith individuals living in poverty are



currently available, understanding school counsedttributes, attitudes, and perceived self-
efficacy levels will assist in designing and tanggtthese programs. Additionally, knowledge
obtained from this study can assist in training rsewool counselors by increasing awareness
and knowledge about attitudes towards individualad in poverty among emerging
professionals. New school counselors should wogkrovide culturally competent counseling to
promote student success for all students (ASCA9R0Burthermore, research obtained from
this study will contribute to ongoing research ttitides toward individuals living in poverty.
Poverty is a global phenomenon and more informasioreeded about how people’s attitudes
impact individuals in poverty. Lastly, the studiflwrovide a basic knowledge about the
attitudes, attributes, and perceived self-effida@wls of school counselors. Research obtained
from this study may provide some context for exangrvariables that contribute to attitudes
about persons living in poverty; specifically catesing how individuals’ beliefs about social
justice and equality contribute to these attitudésowledge of this information can contribute

to the body of research on the culture of poverty.

Research Questions
1. What is the nature of the attitudes and attribtdesrd poverty held by school
counselors?
2. What is the relationship between the level of p@sxkschool counseling self-efficacy
and attitudes toward low SES among school courselor
3. What is the relationship between the level of p@sxkschool counseling self-efficacy

and attributions toward low SES among school cdonse



4. What are challenges experienced by school courssetanking with children and
adolescents impacted by poverty?
5. What recommendations do school counselors haverémaring school counselors to

work with children and adolescents impacted by piy®e

Definition of Terms

Professional School Counseldtrofessional school counselors are individuath wai
minimum of a Master’s degree in school counselivag tvork with students to address students’
academic, personal/social and career developmeasn@SCA, 2012).

Comprehensive School Counseling Progréntomprehensive school counseling
program focuses on student outcomes, teachingragtadenpetencies, and is delivered with
identified professional competencies (ASCA, 2008)comprehensive school counseling
program consists of a program’s foundation, managegntelivery and accountability (ASCA,
2012).

Counselor self-efficacyA counselor’s beliefs about their ability to effeely counsel a
client in the near future and their beliefs abtirt ability to perform behaviors to achieve a
goal (Bodenhorn & Skaggs, 2005; Crook, 2010; La&dyaniels, 1998).

Poverty Refers to the percentage of students particigatirihe school’s free or reduced
lunch program. Students qualifying for this pragriaave families with incomes at or below 130
percent of the poverty level (Ralston, Newman, €t Guthrie, & Buzby, 2008).

Low-income Following school lunch guidelines, low-income fiéas refer to families

with income levels below 185 % of the poverty linetheir household size (Crosnoe, 2009).



Attitudes Degree to which the counselor views the clierd positive or negative light
(Sturm, 2008).
Attributes The extent to which the counselor believes thentlis responsible for her

problem and for controlling her solution (SturmQ2).



CHAPTER Il. REVIEW OF THE LITERATURE

In 2012, 46.5 million people in the United State=revfound to be living in poverty (U.S.
Census Bureau, 2013). Poverty has been describaa @conomic state that does not allow for
families and children to acquire their basic nesdsh as adequate food, clothing, and housing
(Wood, 2003). In this chapter a literature revedwout the effects of poverty on children and
information on how education and poverty are relatee discussed. Additionally, in this
chapter, information about how school counseloesrapacted by working with students living
in poverty are presented. Specifically, informatabout school counselors’ attitudes, attributes,

and self-efficacy toward individuals living in pate were discussed.

Children in Poverty

In the United States, 45 % (32.4 million) of chddrlive in low-income families and 22
% (16.1 million) of children live in poor familig®ddy, Engslhardt, & Skinner, 2013). Children
are considered to be the poorest age group in titedJStates (Children’s Defense Fund, 2012).
Although no significant change in poverty level viasnd by the 2012 U.S. Census Bureau,
historically, childhood poverty is increasing. Fr@000 to 2008, the percentage of children
living in poverty increased by 21 % (Wight, ChauA&atani, 2010). Additionally, the
American Community Survey (ACS) conducted by th8.UDepartment of Commerce found
that the number and percentage of children livingaverty increased in 27 states from 2009 to
2010 (Macartney, 2011). It is estimated that dfolod poverty costs the United States about
$500 billion per year (Children’s Defense Fund, 201Given the high percentage of children

living in poverty, it is important to understandvihpoverty impacts children.
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Many factors have been associated with children hkviean low-income and poor
families; these include race/ethnicity, child aged parent education levels (Addy, Engelhardt,
& Skinner, 2013; Children’s Defense Fund, 2012; K#amani, Gilbertson, Fox, & Provasnik,
2007). First, a disproportionately high numbeclidren living in low-income and poverty
families come from minority groups (Addy, Engelha& Skinner, 2013; KewalRamani, A.,
Gilbertson, Fox, & Provasnik, 2007; Macartney, 201th the United States, 65 % of Black
children, 65 % of Hispanic children, 63 % of Amamcindian Children, and 32 % of Asian
children live in low-income families compared to @&lof white children (Addy, Engelhardt, &
Skinner, 2013). This trend of high representatbminority groups continues to be prevalent in
poverty stricken families. Thirty-nine percentRiack children, 34 % of Hispanic children, 36
% of American Indian children, and 13 % of Asianidien have been found to live in poverty
stricken families compared to 13 % of white child(@dddy, Engelhardt, & Skinner, 2013).
Moreover, younger children tend to have a hightr oé living in poverty when compared to
older children or adults (Children’s Defense Fuef@ll2; DeNavas-Walt, Proctor, & Smith,
2010). It has been found that among children utiteage of five, 25.9 % are poor compared to
20.5 % of children over the age of 5 (Children’dédse Fund, 2012). Lastly, parents’ education
levels have been associated with high levels dfélbbod poverty (Addy, Engelhardt, & Skinner,
2013; KewalRamani, Gilbertson, Fox, & Provasnik)20 Eighty-six percent of children who
live with parents who have less than a high scdegtee are likely to live in low-income or poor
families compared to 31 % of children who havesast one parent who has some college or
more education (Addy, Engelhardt, & Skinner, 2013).

The effects of living in poverty can have extremmplications on child development and

has been found to influence aspects of childrewésithat are recognized as essential to normal
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development (Ozkan, Purutcuoglu, & Hablemitoglul@0 The effects of poverty for children
today are qualitatively different and worse thangdevious generations of children due to the
accumulation of multiple risk factors in poor fared (Ozkan, Purutcuoglu, & Hablemitoglu,
2010). Children living in poverty are more likety have poor living conditions, poor health,
and behavioral and cognitive difficulties (ChildieDefense Fund, 2012; Macartney, 2011).

Children living in poverty are particularly vulndala because of the environment in
which they live (Wood, 2003). Low income can léanhilies to reside in extremely poor
neighborhoods “characterized by social disorgaiuagcrime, many unemployed adults,
neighbors not monitoring the behavior of adolesseand few resources for child development
(playgrounds, childcare, health care facilitiegkpaafter-school programs)” (Brooks-Gunn &
Duncan, 1997, p.66). The compounding economidak@nd health factors that converge in
these neighborhoods result in more severe, conispoverty and deprivation that impacts the
intellectual, emotional, and physical developmdmtholdren (Wood, 2003). Moreover, it has
been found that living in a neighborhood with hgggverty rates is associated with a loss of
educational attainment that is equivalent to ayafir of school among Black children
(Children’s Defense Fund, 2012).

Poverty has also been shown to have negative mfkgeon childhood health (Aber,
Bennett, Conley, & Li, 1997). Studies have shohat thildren born into poverty are more
likely to have been born with a low birth weighideare more likely to die within the first month
after birth than children from higher income famsli(Zorn & Noga, 2004). Moreover, poor
children have been found to exhibit higher morlyidétes as a result of the lack of early
interventions and increased risk of accidents Hness (Aber, Bennett, Conley, & Li, 1997).

According to the National Health Interview Surveynducted in 2010, children that live in poor

12



families are 5 times more likely to be in fair arge health than more advantaged children
(Bloom, Cohen, & Freeman, 2011). The effects afgoty can also be seen in childhood
nutrition. In 2010, one in nine children were repd to be living in households struggling to
provide essential nutrients to ensure their chidiel not go to sleep or school hungry
(Children’s Defense Fund, 2012). It was also fouma010 that 7.95 million children in
America did not have health insurance (Childrenédddse Fund, 2012).

Cognitive and behavioral difficulties have alsonéaked to the influences of poverty.
Children living below the poverty level are 1.3 @simore likely to experience learning
disabilities and developmental delays than childreng in more advantaged families (Brooks-
Gunn, & Duncan, 1997). According to the Nationah@r on Family Homelessness (2011),
children living in extreme poverty and experienchamelessness are four times more likely to
show developmental delays and have twice the fdeaming disabilities. McLeod and
Shanahan (1993) found that as the length of tireatsp poverty increase, so did children’s
feelings of unhappiness, anxiety, and dependektmeover, adolescents who come from low-
socioeconomic families are more likely to engagdeaxiant behaviors such as teenage
pregnancy and school failure (Harding, 2003), idiaoh to substance abuse (Wadsworth,

Raviv, Reinhard, Wolff, Santiago, & Einhorn, 2008).

Education and Poverty
Each school year, 1.3 million children fail to guate from high school in the United
States (Henry, Cavanagh, & Oetting, 2011). Evegkiteseconds, during the academic school
year, a student drops out of high school (Childsdfense Fund, 2012). Due to the high rate

of student dropout, it is essential to underst&edfactors that are contributing to student
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dropout. According to Henry, Cavanagh, and Oett#fii 1), “one of the most salient predictors
of high school dropout is socio-economic status’l(}64). Research shows that 22 % of
children who have lived in poverty do not graduaben high school, compared to 6 % of those
who have not experienced poverty (Poverty FactsFaguares, 2011). Children living in poverty
have been shown to have deficits in cognitive azatlamic abilities, including poor verbal
skills, low 1Q, grade repetition, and early schdaypout (Brooks-Gunn & Duncan, 1997).

Some of the factors contributing to academic failoy students living in poverty may be
amplified by the child’s school environment. Cindd living in poverty disproportionately tend
to be educated in schools with inadequate resoargpoorly skilled teachers (Murnane, 2007).
Low income schools are more likely to have leakyfspinadequate plumbing and heating,
lighting and ventilation problems, and acoustici@dencies, in addition to overcrowding
(Evans, 2004; National Center for Education Stags2000). Moreover, students in low
income schools are more likely not to have acaessléquate educational materials (e.g., books
and supplies) (Cappella, Frazier, Atkins, Schoedw&lGlisson, 2008; Evans, 2004). Concerns
also center on teacher training and teacher de@hningersoll (1999) found that in low
income schools, 27 % of high school math teaclemsived a degree in mathematics in college
compared to 43 % of high school math teachers irerafiluent schools. Additionally, high-
poverty schools have higher rates of teacher twenthan more affluent schools (Ingersoll,
2001), which has been correlated with negative @gmences on student learning (Ronfeldt,
Loeb, & Wyckoff, 2013). As a result of attendinghsols with limited resources and under
prepared teachers, economically disadvantagedrehiloften perform poorly on international

achievement tests when compared to more advantdnjelden (Morgan, 2012).
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Students in low income schools may also be atfaskchool failure due to lack of a
supportive school environment and low expectat{@wman & Rachuba, 2001). In 2011, a
study by Ready and Wright found that teachers vigykmn lower-socioeconomic contexts
underestimate their students’ abilities more tleachers working in differing environments.
The presence of bias by teachers, who make desisioout grade retention, ability grouping,
curricula, and assignment to specialized prograausincrease educational inequality for
students living in poverty (Ready & Wrigth, 2011Additionally, a study by Sorhagen in 2013
found that first grade teachers’ inaccurate expects of students affected the students’ math,
reading comprehension, vocabulary knowledge, anoaveeasoning standardized test scores at
age 15. This study suggests how important teaetygEctations can be in impacting students’
achievement long term. Teacher expectations ce@ &@rofound impact on each student’s
academic achievement and school climate.

Despite the academic challenge of students livingoiverty, research has found that a
positive school climate can reduce the impact oepty on student achievement (Hopson &
Lee, 2011). Research has shown that the schoahtdican have profound effects on students’
mental and physical health (Thapa, Cohon, Guff§{i@gins-D’Alessando, 2013). In 2006,
Hoy, Tarter, and Hoy found in a study of 96 high®als that those who promote academic
optimism (collective efficacy, academic emphasng taculty trust) among students greatly
impacted student achievement. Similarly, in 2@88,Center for Disease Control and
Prevention promoted the importance of creatingh@aicclimate in which students feel
connected because creating a feeling of connectedmgacts educational outcomes such as

school attendance, student retention, and studgratdes and test scores.

15



Students’ perceptions of the school climate israfiby their relationships with others at
the school, such that student and school persdeeletupported and cared for as individuals
(Hopson & Lee, 2011). When a positive school ctema perceived, it can have positive
implications on student behavioral and emotionabjems (Hopson & Lee, 2011; Kuperminc,
Leadheather, & Blatt, 2001; McNeely, NonnemakeBIl&m, 2002). Moreover, “safe, caring,
participatory, and responsive school climates terfdster a greater attachment to school and
provide the optimal foundation for social, emotihraand academic learning for middle school
and high school students” (Thapa, Cohen, Guffeidiggins-D’Alessandro, 2013, p.7). School

personnel need to work to foster such an environmvéhin their schools.

School Counseling

School counselors can play an important role insttt@ol climate by assessing their
school’s unique environment and by providing sufiperservices to promote hope, optimism,
and academic achievement among students (NassaiHsicMKarvonen, Perez, & Abrams,
2009). According to the American School Counsekgsociation (2009), professional school
counselors work to address “students’ academisopat/social and career development needs
by designing, implementing, evaluating and enhaneitomprehensive school counseling
program that promotes and enhances student sudésssigraph 1). According to Carrell and
Carrell (2006), school counseling programs shouwdkto become an essential component of
the school-wide curriculum by providing comprehgasand developmental programs to all
students. By emerging as a fundamental composeimbol counselors can ensure all students

are receiving services that promote their perseaeildl, academic, and career development.
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When comprehensive school counseling programau#lyeifnplemented, they can have a
profound effect on students and their academicessccin 1997, Lapen, Gysbers, and Sun
conducted a study assessing the relationship batstageewide implementation of
comprehensive school counseling programs and theriexces of high school students. They
found that when schools have a fully integrated mahensive guidance program, students are
more likely to report (a) earning higher grade$,boéing better prepared for the future by
educational opportunities, (c) better access tearaand college information, and (d) a more
positive school environment. Positive correlatiarese also found in a study by Carey,
Harrington, and Stevenson (2012) who were assefistngharacteristics of school counseling
programs that are related to positive outcomesttatents. This study found school counseling
programs consistent with the ASCA National Modeltéees accounted for:

“a significant amount of variability in a number stident outcomes including percentage

of students achieving proficiency in mathematiecpntage of students achieving

proficiency in reading, average ACT score, peragatate of students taking the ACT,
graduation rate for students enrolled in Utah Rerldrogram of Study, and number of

students participating in non-traditional pathway®erkins Program of Study” (p. 95).

It has also been found that school counseling progrfeaturing content consistent with the
ASCA National Model impacted a number of studerttomes including suspension rates,
discipline rates, attendance rates, math profigieaied reading proficiency (Carey, Harrington,
Martin, & Hoffman, 2012).

According to the American Counseling AssociatidiCA), an effective school
counseling program is important to the school clerend essential for improving student

achievement (ACA, 2007). Today, professional stkhoanselors work to maintain the ethical
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and professional standards established by ASC/Ao#rat applicable professional counseling
associations (ASCA, 2009). They also work to prtenbe development of school counseling
programs with their school systems based on thedation, delivery, management, and
accountability procedures established by the ASG#idwal Model (ASCA, 2009).

Additionally, professional school counselors’ wavikhin comprehensive school counseling
programs to provide school-wide strategies focusedtudent achievement (Lapan, Whitcomb,
& Aleman, 2012).

Despite many school counselors’ efforts to implet@®mprehensive school counseling
programs, large implementation gaps exist betwdééridg schools systems (Lapan, 2012).
When students are not engaged in fully implemestéwol counseling programs, they may miss
academic, personal/social, and career activitiesiped by school counselors that could
positively impact them. School counselors areroéissigned non-counseling duties including
administrative tasks, discipline issues, scheduliesting, lunch duty, attendance monitoring,
and substitute teaching (Johnson, Rocking, & @1,0. When school counselors are delegated
non-counseling tasks within their work environmehg counseling services that could be
provided to students suffer (Astramovich & Hold2602). In addition, school counselors often
struggle finding the time necessary to effectivelplement direct counseling and guidance
services to students when assigned non-counsalitigsd Astramovich & Holden, 2002).
Nevertheless, when school counselors are engagsapnopriate duties, students’ grades and
behavior have positive correlations (Baggerly & @ty 2006; Brigman & Compbell, 2003;
Sink & Stroh, 2003). Students are precluded framnseling services that can help promote

their academic, personal and career development stigol counselors are engaged in non-
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counseling duties; therefore, it is essential timat-counseling duties of school counselors are
limited.

Research has shown that comprehensive school dmgnservices may be most
beneficial for students living in poverty (Lapa®12). This could be due to the myriad of
obstacles that this population is facing. Destitenumerous obstacles, many school counselors
are pushing for equal access to education fotwadlents. In 2012, the College Board Advocacy
and Policy Center found that 9 out of 10 counsdbetgeve a school’s mission should be equal
access to high-quality education for all studehtsyever, only 56 % of all counselors and 49 %
of counselors in high poverty schools see this oouy within their schools.

David Berliner (2009) asserted that because Amergzzhools are highly segregated by
income, race, and ethnicity, in disadvantaged comties, poverty related problems occur
simultaneously and more frequently. Thereforeséhechools often face significantly greater
challenges than schools serving wealthier childmah have limited resources to meet these
challenges (Berliner, 2009). Compounding problemd limited resources result in additional
challenges to success for students living in pgweespite school counselors’ work to help
students achieve within their academic, careerpansonal/social endeavors (ASCA, 2012). In
2007, Amatea and West-Olatunji found that childrem low-socioeconomic backgrounds are
more likely to have a high school failure rate, @lepmental difficulties and delays, lower
standardized test scores and graduation ratedyigher rates of school tardiness, absenteeism,
and school dropout than wealthier children. Gitlenchallenges facing students from low
socioeconomic backgrounds, it is important to itigage how poverty affects services provided

by school counselors and the implementation of getmgnsive school counseling programs.
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In a study in 2012, researchers looked at theioalship between school support services
and their relationship to school effectiveness [5ji2012). Specifically, one of the variables in
the study examined if providing support servicesttments relates to school effectiveness in
schools with more than 50 % free or reduced luatds: Results of the study found that support
services, specifically school counselors, do hapesitive relationship with high school
graduation rates, except in schools with 50 % arenficee and reduced-priced lunch rates
(Gibbs, 2012). Moreover, a study in 2012 lookedciiool counselors’ commitment to ensuring
that a student’s family background and circumstamtmees not affect their chances for success.
Results of the study found that 88 % of school selors reported that making sure students
from low-income, disadvantaged and immigrant bagslgds get the extra attention and support
they need to be as successful as their peersrenaaty important to them (College Board
Advocacy and Policy Center, 2012). In fact, a gtaonducted in 2011 by Brain Hutchison
found that school counselors rated students theyepe as poor as more attractive counseling
participants.

Because school counselors play a unique role witlérschool, adapting their counseling
programs to meet the needs of specific populatiPaslini, 2012), it is important to understand
how school counselors’ biases influence their decss Counselors who fail to examine their
own biases may reduce the quality of mental hezlth they can provide to specific populations
(Myers & Gill, 2004). School counselors should Wwtw provide counseling and guidance
services to all students, but they may be challénggen working with students who are
culturally different (Whiteledge, 1994). When wuorlg with culturally different clients, school
counselors should treat each client as uniqueraadi them without bias; should be aware of

their own cultural biases and assumptions; showlikwith clients using their own language;

20



and should be a student advocate (Whiteledge, 19dg¢ause counselors often enter the
helping profession to help others, they may findaitd to believe they are committing
microaggressions and may be unhelpful or even ibariing to the oppression of other groups
(Sue & Sue, 2013). Counselors that are unawatteeaf own biases toward other populations
may not be able to work with differing populaticeféectively (Whiteledge, 1994). As such,
counselors need to strive to assess their biasegdcstudents living in poverty and work toward

becoming a multicultural counselor.

Attitudes and Attributes

One of the most fundamental assumptions aboutidétits the belief that attitudes in
some way guide, influence, direct, shape or predmrson’s behavior (Kraus, 1995). In fact, in
1995, Kraus conducted a meta-analysis of 88 a#étthehavior studies and found that attitudes
do significantly predict future behavior. Moreoyegsearch has found that attitudes are more
highly correlated with future behavior when theg aasy to recall and stable over time
(Glasman & Albarracin, 2006). Although attitudes/é been found to affect behavior, little
research has been conducted on attitudes that éamerhold toward poor individuals
(Cozzarelli, Wilkinson, & Tagler, 2001). This typéresearch is needed because it helps
explain individuals’ actions toward individualsilng in poverty. The limited research that has
been conducted shows negative attitudes towarddduoels living in poverty. In 2001, a study
by Cozzarelli, Wilkinson, and Tagler found thaitatlies toward poor individuals were
significantly more negative than attitudes towarddte class individuals and that poor
individuals were most likely to be blamed for theaverty status. Moreover, a study by

Auwarter and Aruguete (2008) found that counsgberseive students from low socioeconomic
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backgrounds as having less promising futures andrionath abilities. These studies illustrate
some of the negative attitudes held about indivgllrging in poverty and help to explain the
impact of poverty on individuals.

Despite the lack of research on attitudes towadd/iduals living in poverty, previous
research has focused on the attributions that paopke about why individuals are poor
(Cozzarelli, Wilkinson, & Tagler, 2001; Davids & Gwas, 2013; Merolla, Hunt, & Serpe, 2011).
Attributions are ways that people explain why induals are poor (Cozzarelli, Wilkinson, &
Tagler, 2001). People often look for ways of ekptay behaviors by attributing motives to
those who preform them in order to make the wortljgtable, understandable, and safer
(Salzman, 1995). People typically explain the eanfspoverty through individualistic and
structural perspectives (Davidson, 2009). AccardmDavidson (2009), individualistic
explanations find fault to be the responsibilitytkeé poor person; whereas, structural
explanations find fault of poverty to be causedsbgiety and not the poor person. Additionally,
Crumley (2013) found that more individualistic ddtrtions are used to explain the prevalence of
poverty within the United States and that individuzold personally deficient attitudes towards
individuals living in poverty. This belief focusexh the idea that individuals are responsible for
their own environment.

When making attributions about differing populasoit is important to consider all
points of view. Because failure to examine allspectives can lead to attributional bias, this is
especially important for counselors to considerasBn the attributional process can impact the
counseling relationship by contributing to the agsive experiences of the culturally diverse
client (Sue & Sue, 2013). Sources of attributidrmak in cross-cultural interactions have been

attributed to residing in perceptual (how the betias viewed), self-esteem maintenance (self-
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serving bias), and linguistic factors (miscommunad (Salzman, 1995). When working with a
client, it is important to understand how counsglattitudes and attributes impact their
counseling relationships to ensure that clientg@reiving effective services. If counselors
blame students for their environment, it may negdyiimpact counselors’ behaviors and
delivery of services (Crumley, 2013). Counselasdto continually engage in professional
development activities to ensure they are staybrgast to topical issues (American Counseling
Association, 2005). A study by Toporek and Popei®&005) found that a counselor’'s
multicultural training may increase a counseloseeness of structural forces (e.g., race and
class oppression) in the lives of clients expelm@ppoverty versus focusing on individual
characteristics. This is important because itvaslthe counselor to look outside of the client for
societal influences.

The American School Counselor Association Natidviatlel proclaims school
counselors must become advocates for all studdtiigwheir school (ASCA, 2012). Social
justice advocacy has become an increasingly impobcamponent of the school counseling
profession. According to Ratts, DeKruyf, and Chiaes (2007), social justice advocacy is
necessary within schools to right injustices, iaseaccess, and improve educational outcomes
for students. This movement of social justicesigezially important for students living in
poverty (Bemak & Chung, 2005). School counselagetthe ability to help students living in
poverty by advocating for their rights to highlgitted teachers, quality educational materials,
and high expectations (Ratts, DeKruyf, & Chen-Hapg®97). School counselors advocating for

student rights can make a positive change witheir #tchool system.
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Self-Efficacy

General self-efficacy is defined as judgments of eell a person can maintain a course
of action required to deal with a prospective gitra(Bandura, 1982). Judgments about self-
efficacy influence an individual’s choice of acties and environmental setting (Bandura, 1982).
People are more likely to avoid activities theyidet to be beyond their competence level and
engage in activities they believe they are capableanaging (Bandura, 1977). In accordance
with the social learning theory, self-efficacy juxgnts are based on four principal sources of
information (Bandura, 1982). These sources ofrmétion include performance attainments
(past mastery of experience); vicarious experientebserving performances of others (seeing
others perform the task successfully); verbal pesiun and allied types of social influences that
one possesses certain capabilities; and physi@lbgfiates from which people partly judge their
capabilities, strengths, and vulnerabilities.

School counselor self-efficacy is defined as a ethounselor’'s perceived ability to
carry out school counseling related tasks (Holcovid@&oy, Gonzalez, & Johnston, 2009). Self-
efficacy is a mechanism through which counselaesgrate and apply their current cognitive,
behavioral, and social skills towards counselirgl$aLarson, 1998). School counselors’ self-
efficacy levels influence their abilities to motteastudents, promote learning, utilize counseling
interventions, and collaborate effectively with etlstakeholders (Paolini, 2012). Given the
influences of counselors’ self-efficacy level,dtimport to understand what factors impact
school counselors’ confidence in their ability toyide effective services.

A study by Sutton and Fall (1995) found that sdficacy was influenced by the school
climate in which counselors worked. Results friwa tesearch found that counselors’ roles,

school environment, staff relationships, outcomgeexancies, gender, age, and grade level all
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impacted school counselors self-efficacy levelfalet, results showed colleague support to be
the strongest predictor of efficacy and outcomeeetgncy. Additionally in 2012, Gunduz found
that counselors’ self-efficacy beliefs predictedieselors’ level of personal accomplishments
(28%) and depersonalization (7%) dimension of but@omnong counselors. These results show
the need to understand how counselors’ self-effidexeels contribute to developing and
improving school counseling services (Crook, 2010).

In today’s educational system, there is an increé@ssh for accountability among
educators. Within this accountability movemenhad counselors are being required to
document the effectiveness of their work (Barnesfigld, Hof, & Vrbka, 2005). A study by
Bodenhorn, Wolfe, and Airen (2010) found that sdlummnselors with higher self-efficacy
levels were more aware of the student achievenemtigta. They also found that counselors
who followed a counseling model and had higherltewéself-efficacy were more likely to
report narrowing the achievement gap and havindestis with higher grade point averages
(Bodenhorn, Wolfe, & Airen, 2010). Moreover, adun 2009 examined the impact of school
counselor’s self-efficacy on using data driven pc&s within guidance programs (Holcomb-
McCoy, Gonzalez, & Johnston, 2009). Results ofstinely found a positive correlation among
school counselor self-efficacy and data usagea Dsage is an important factor in school
counseling today because it helps promote accoilibtabmong counselors. According to
Holcomb-McCoy, Gonzalez, and Johnston (2009), sotmanselors who use data are
influenced by their general beliefs of their ailib cope with difficult demands and their beliefs
of their ability to handle difficult demands reldti® their profession. Although school
counselors may be knowledgeable of data usage,dispiositions of self-efficacy could

influence their use of data to drive school counggbrograms. According to the ASCA
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National Model (2012), “School Counselors impletn@ata-driven comprehensive school
counseling programs using accountability stratetgienonitor student achievement, to
continually evaluate and improve their school c&ling program and to demonstrate the impact
their program is having on students” (p. 99).

These studies show that school counselor selfegfficnay be an important variable in
understanding and improving services, as well anselor performance. Sutton and Fall (1995)
asserted that counselors self-efficacy could beveepful construct in helping school counselors
understand their influences over people and systaswell as to understand themselves. When
working with students in poverty, it is importantunderstand school counselors’ leadership
roles and how these can be used to provide compsateeservices to this population.

Research shows that students living in poverty egpee extreme obstacles in their
development process. These obstacles can negativehct their access to education (Ametea
& West-Olatunji, 2007). School counselors havengue ability within high poverty schools to
expand their leadership roles by “(a) serving aslaural bridge among students, their families,
and school staff; (b) partnering with staff to dgsmore culturally responsive instruction; and
(c) developing a more family-centric school envir@nt” (Ametea & West-Olatunji, 2007, para.
1). By providing these services, school counsedoesworking to establish a productive working
environment in which poor students can be succkssfditionally, a literature review by
Griffin and Steen (2011) identified ten action stgaes for school counselors to become social
change agents within their school to mitigate lessrio academic success for low income
students. These strategies included items likgrgjaolitically engaged, educating and
empowering parents and families, and maintainingigpency; however, the overall theme of the

article was that school counselors need to wodomunction with other critical stakeholders to
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initiate change within their schools for studemis in poverty. Keys, Bemak, Carpenter, and
King-Sear (1998) echo these recommendations thatsabors should collaborate with other
stakeholders to ensure students are receivingetivecss they need by using a collaborative
consultation model. The collaborative consultatimodel is a five stage model that begins with
all stakeholders coming together about a commarejsiefining a shared vision and goal,
developing a strategic plan, putting the plan &g and then monitoring the plan and make
changes if necessary (Keys, Bemak, Carpenter, &ear, 1998). Regardless of the model
used, school counselors need to continually pusbduitable access to education for all

students.

Conclusion

Childhood poverty has been linked to negative ingaa child development and
educational attainment (Brooks-Gunn, & Duncan, 1@hildren’s Defense Fund, 2012; Ozkan,
Purutcuoglu, & Hablemitoglu, 2010). Schools segvioor families need to put measures in
place to address the needs of this populationo@dadounselors can be a vital component of
these measures by providing comprehensive schoolseting services. School counselors have
the ability to assess the school environment astydgrograms to meet the needs of differing
student populations (ASCA, 2012). School counséhtitudes, attributes, and self-efficacy

may contribute to their implementation of such pamgs.
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Chapter Ill. Research Methodology

In this study, the attitudes and attributes obstltounselors toward working with
students living in poverty was examined. Additibynahe self-efficacy levels of school
counselors working with students living in poventgis examined. This included how these
variables relate to each other, with specific cdasation of school counselor self-efficacy as it
related to attributions and attitudes towards pessiving in poverty. In addition, data about
respondents’ ages, school setting, years of expariand current working grade level were
collected. Lastly, respondents’ challenges andmauendations for working with individuals in
poverty were assessed. In this chapter a revidtveofesearch questions, description of the
participants, description the survey instrumeng¢scdption the data collection procedures, and

review the methods for data analysis are provided.

Research Questions

1. What is the nature of the attitudes and attribtdesrd poverty held by school
counselors?

2. What is the relationship between the level of p@esxkschool counseling self-efficacy
and attitudes toward low SES among school courselor

3. What is the relationship between the level of p@exkschool counseling self-efficacy
and attributions toward low SES among school cdonse

4. What are challenges experienced by school courssetanking with children and

adolescents impacted by poverty?
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5. What recommendations do school counselors haverémaring school counselors to

work with children and adolescents impacted by piy®e

Participants

Participants for this study included professiom@donl counselors who were working in
public schools with students in grades K-12 ingbatheastern United States. Specifically,
surveys were sent to active members of the Ameiszdmool Counselors Association (ASCA)
who opted to include their email address in the tmenship information list. ASCA members
who have opted to put their name and contact irddion on the membership list have consented
to disclose their contact information for other AA@embers to contact them about
participation in research opportunities, trainiaducational services and workshops. School
counselors who have listed their contact infornmaba the membership list received emails
through Qualtrics, an online data collection systesguesting their participation with a study
aimed at assessing school counselors’ attitudestnioutes towards working with students
living in poverty in addition to their perceivedfsefficacy level. Contact information was
provided in the email for respondents who had gqoestor concerns about the study. Appendix

1 shows the consent form used in the study.

Measures
For this study, school counselor attitudes andbaities toward working with students
living in poverty were assessed, in addition ttost counselor’'s perceived self-efficacy level.
To measure school counselors’ attitudes and atestoward working with students living in

poverty, theAttribution of Poverty ScalandAttitudes Toward Poverty Scaklere utilized.
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Additionally, to measure school counselors’ seffeatcy level, theSchool Counselor Self-

Efficacy Scalevas employed. Lastly, participants were givemiefldemographic questionnaire.

Demographic Measures
The demographic questionnaire assessed particiggamder, age, and race/ethnicity.
Additionally, the questionnaire assessed whethep#rticipant were working as a school
counselor, the number of years the participantsw@#ted as a school counselor, what grade
levels participants were working with, and the patage of students that participated in the
school’s free or reduced lunch program where tepardent was working. Lastly, the
demographic questionnaire asked participants tvem @mded questions about their perceptions
of poverty. The two open ended questions used:were
1. What are the challenges you have experienced @soalscounselor working with
children and adolescents impacted by poverty?
2. What are your recommendations for preparing schoohselors to work with children
and adolescents impacted by poverty?
Demographic questions were presented after coroplefithe survey questions. Appendix 6

shows the demographic questionnaire.

Attribution of Poverty Scale

TheAttributes for Poverty Scaleontained 45-items designed to assess a broad cdng
explanations for poverty including individualistgtructural, and fatalistic attributions (Bullock,
Williams, & Limbert, 2001). In the current studyeliefs about the attributes of poverty were

assessed using a shortened form ofAttiebutes for Poverty ScaleThe shortened form
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contained a 36-item questionnaire with the higfeestbor loadings in each of the three categories:
individualistic, structuralistic, and fatalistict8m, 2008). Using this questionnaire, particigant
rated their perceptions of the causes of povertg brpoint Likert scale with 1 indicating “not at
all important as a cause of poverty” and 5 indrggtiextremely important as a cause of

poverty.” The scale items were designed to afeessbroad range of causes of poverty
including individualistic, structuralistic, and &istic attributions. The alpha coefficients fbet
three constructs in this scale were reported &s (@ividualistic), 0.91 (structuralistic), and

0.72 (fatalistic). See Appendix 3 for the modif@gtitemAttributions of Poverty Scale

Attitudes Toward Poverty Scale

TheAttitudes Toward Poverty Scahas first developed by Atherton and Gemmel (1993)
to measure attitudes toward poverty and the population. The originahttitudes Toward
Poverty Scalassembled 100 statements that reflected bothiymaid negative attitudes
toward the poor (Atherton & Gemmel, 1993). A sHortn of this scale was formed in 2010 by
Yun and Weaver that consisted of 21 scale itenfge shortened form of th&ttitudes Toward
Poverty Scalevas used in this study. Using this scale, pgaicis rated their agreement with
the provided statements on a 5-point Likert scath %A (1) indicating “Strong Agreement” and
SD (5) indicating “Strong Disagreement.” Higher ioon theéAttitudes Toward Poverty Scale
indicate more favorable attitudes toward the pddre alpha coefficient for the total 21 items
was 0.87. Three subscales of individualistic,|fstia, and structuralistic attitudes were used in
this measure. The alpha coefficients of the subsaanged from 0.50 to 0.70. Appendix 4

shows theAttitudes Toward Poverty Scale.
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School Counselor Self-Efficacy Scale (SCSE)

TheSchool Counselor Self-Efficacy Sc8#8SE) was developed by Nancy Bodenhorn
and Gary Skagg (2005) to link personal attributék wschool counselor career performance.

The SCSE was designed to help track the adoptignodéssional transition, increase literature
about school counseling and career self-efficaepityy assess the effectiveness of the education
process in school counseling programs, and praaslght into the success of practicing school
counselors (Bodenhorn & Skaggs, 2005). Multiplelss were conducted to develop and revise
the SCSE item questions and to test the relialaliy validity of the measure.

The SCSE consists of 43 scale items. Using arLieale, respondents rated their
confidence performing school counseling tasks.atg of 1 indicated “not confident” and a
rating of 5 indicated “highly confident.” The coefent alpha for the scale score was found to be
0.95 (Bodenhorn & Skaggs, 2005). Subscale of teasure included 5 domains of Personal and
Social Development (12 items); Leadership and Assest (9 items); Career and Academic
Development (7 items); Collaboration and Consudtafil1 items); and Cultural Acceptance (4
items). Correlations of the subscale ranged fra27 @ 0.43. Appendix 5 shows tBehool

Counselor Self-Efficacy Scale.

Procedures
Previously collected data was used for completiotinis study. The data was collected
as part of a larger research study approved bytieirn University Institutional Review Board.
School counselors were recruited for participatiothe study through the American School
Counselors Association (ASCA) membership list, whi@as accessible to current ASCA

members. ASCA members who opted to include thaitact information in the membership
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list agreed upon enrollment to be contacted byroN&CA members about participation in
research opportunities, training, educational sessand workshops. Emails were sent to ASCA
members in the Southeastern United States askamg th participate in a study assessing their
attitudes and attributes toward working with studdiving in poverty and their self-efficacy
level. Specifically, states targeted for the stusyuded Alabama, Arkansas, Florida, Georgia,
Kentucky, Louisiana, Mississippi, North Carolinaugh Carolina, Tennessee, Texas and
Virginia. Participants were informed that partidipa in the study would take approximately 15
minutes. Additionally, participants were informit there were no known risks associated
with the survey and that their responses would nemanfidential. Participants were also
informed that their participation was voluntary ahdt if they did not wish to participate in the
study, they could delete the email. Within the gnsahool counselors were provided a link to
the survey items. The information sheet emailgolaiticipants instructed them to proceed with
the survey only if they gave consent for their mrses to be included in the study. The survey
email included the information email, demographgasuresAttitudes Toward Poverty Scale
Short Form Attributions of Poverty ScaleandSchool Counselor Self-Efficacy Scaksfter
collection of surveys, all data was analyzed.

After data collection was completed, school colorséreports of the percentage of
students participating in their school’s free atueed lunch were categorized based on a study
conducted by the United States Department of Educéfud, Wilkinson-Flicker, Kristapovich,
Rathbun, Wang, & Zhang, 2013). Four categorie®wdentified. These included low poverty,
mid-low poverty, mid-high poverty, and high povertiyow poverty was classified as a school
where 25 % or fewer students were eligible for fseeeduced lunch; mid-low poverty was

classified as where 26 to 50 % of students weggbddi for free or reduced lunch; mid-high
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poverty was classified as where 51 to 75 % of sitedeere eligible for free or reduced lunch;
and high poverty was classified as 76 to 100 %uwfents were eligible for free or reduced

lunch.

Analysis

Upon completion of data collection, surveys weramexed to assess for surveys that
need to be excluded; reasons for exclusion incldaiade to complete the survey or obvious
pattern answering. Next, surveys from participavite did not indicate they were currently a
school counselor were excluded from the analyB@. the purpose of this study, no active
school counselors’ surveys were eliminated.

Data collected in this study was used to assessdiweptions of school counselor’s
attitudes and attributes toward working with studdiving in poverty. The study also aimed to
examine the self-efficacy levels of school counselworking with students living in poverty.
Data analysis was performed using the Statistiaak&e for Social Sciences (SPSS) statistical
analyses system. A correlation analysis was usedgess school counselors’ attitudes,
attributes and self-efficacy levels toward workimgh students living in poverty. Additionally,

a backwards elimination regression was used tesadhke relationship between school
counselors’ self-efficacy levels and attitudes attdbutes toward poverty. Quantitative findings
were organized and displayed in charts and graphs.

Additionally, qualitative questions asked during tkemographic questionnaire were
analyzed using a narrative analysis. Qualitativestjons were used to provide a deeper
understanding of the experiences, values and balfefchool counselors (Altum & Baker,

2010). Narrative analysis allows for investigatioto the complex work environment and lives
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of school counselors which could only be obtairtedugh allowing the respondent to tell their
story (Creswell, 2012). A second researcher wasiited to assist in identification of themes
within the narrative responses. Themes were ifiledtand agreed upon by both researchers

before proceeding with the analysis. Qualitatinelihg were summarized.

Summary

This chapter provided an overview of the reseataly, focusing on participants,
measures, procedures, and data analysis. Preyildcted data was used for this study.
These respondents were obtained through emailedysidistributed to members of the
American School Counselors Association. Survegsituted consisted of demographic
guestions and instruments designed to assess ti@gzat’s attitudes and attributes toward
working with individuals living in poverty. Instments used consisted of tA#ribution of
Poverty ScalgtheAttitudes Toward Poverty Scale Short Foand theSchool Counselor Self-

Efficacy Scale Procedures for data analysis were also detaildte chapter.
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Chapter IV. Results

The purpose of this study was to assess thedssilattributes, and self-efficacy levels of
school counselors working with individuals living poverty. Previously collected data was
used for analyses in this study. This data inadud&rmation about school counselors from the
Southeastern United States who opted to include ¢batact information in the online ASCA
membership list. These respondents were petititorgolarticipation in the study. This chapter
documents the results of the data analyses. I@fbomon the participants’ demographics and

results of the statistical analysis with descriptstatistics for each scale used will be presented.

Participants

Previously collected data was used for analysthigistudy; the data was collected as
part of a larger research study approved by theuAubiniversity Institutional Review Board.

For this study, active school counselors’ data seasarated from the overall sample and used in
this analysis.

Four hundred and twenty eight (428) responderimgéted survey packets. Of that
number, two hundred and seventy one (271) resposidaticated that they were currently
school counselors, one hundred and six (106) rekpua indicated that they were not currently
school counselors, and sixty one (61) responderielfto answer the survey question. Of these
respondents, the following data analysis was ddrix@m the 271 respondents who indicated
being active school counselors.

The number of active school counselor respondantace/ethnicity included African

American (n=36, 13.3%), American Indian/Alaskanidai{n=1, 0.4 %), Asian (n=1, 0.4%),
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Hispanic/Latino (n=12, 4.4%), White/Caucasian (n£230.1%), and other (n=4, 1.5%). The
number of respondents by gender included femal24h=88.9 %), male (n=29, 10.7 %), and
unknown (n=1, 0.4 %). The number of respondentgrbge level included elementary (K-5)
(n=135, 43%), middle (6-8) (n=93, 30%), and highL.® (n=84, 27%). Respondents were
allowed to select multiple categories when deseglthe grade levels of their school.
Additionally, by the school socioeconomic categ@aygpondents indicated inclusion in low
poverty (n=38, 14%), mid-low poverty (n=58, 21.4%)d-high poverty (n=77, 28.4%), high
poverty (n=89, 32.8%), and unknown (n=9, 3.3%) gatezed. The average age of respondents
was 40.7 years. The average time of service reguis worked was 7.5 years. Descriptive

measures of participants are shown in Table 1.
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Table 1

Demographic Characteristics of Study Participants

Characteristics Frequenay)( Percentage

Gender

(N=271) Female 241 89
Male 29 11
Unknown 1 <1

Race/Ethnicity

(N=271) White 217 80
Black or African 36 13
American
American Indian/ 1 <1

Alaskan Native

Asian 1 <1
Hispanic or Latino 12 4
Other 4 2

School SES Category

(N=271) Low Poverty 38 14
Mid-Low Poverty 58 21
Mid-High Poverty 77 28
High Poverty 89 33
Unknown 9 3

Grade Level *

(N=271) K- g 135 43
6" —g" 93 30
g 12" 84 27

* Participants were able to select multiple gragles| categories to describe their work setting
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Assessment of Measure Reliability

Reliability and internal consistency of measurssdiin this study were evaluated. The
Chronbach Alpha was calculated for all measurescantpared against established reliabilities
for each scale and subscale. Results showedli@bility estimates for subscale measures
ranged from 0.757 to 0.907 with a mean of 0.848addition, the overall reliability estimates
for measures ranged from 0.702 to 0.962 with a noé&832. Reliability and internal
consistency of measures for all scales and sulssastéeshown in Table 2. These results are
comparable to the reliabilities scores from th@ioal measures. The subscale scores for these
measures ranged from 0.67 to 0.95 with a mean88f30. The overall reliability scores of the

original measures ranged from 0.87 to 0.96 witheamnof 0.913.

Research Question 1: What is the nature of the attides and attributes toward poverty
held by school counselors?

All participants were successful in completing slievey packets. Below is the
descriptive statistics for thattributions of Poverty Scaldttitudes Toward Poverty Scalend
School Counselor Self-Efficacy Scaleescriptive statistics for all scales are shawmable 2.

TheAttributions of Poverty Scalgsed a 5-point Likert scale with 1 indicating “radtall
important as a cause of poverty” and 5 indicatiextrfemely important as a cause of poverty.”
A higher self-reported score was indicative of isgpondent’s personal attributions toward the
causes of poverty in the United States. Resutisistl that on théttributions of Poverty Scale,
active school counselors rated fatalistic causgisdrifor explaining why individuals live in

poverty (M=3.3141, SD=0.662). The mean scores®fther subscales were 3.24
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(Individualistic) and 2.99 (Structural). Subscdifference were examined using a Within
Subjects Analysis of Variance (ANOVA), F(1.353, 38%1)=13.807, p < 0.05). A significant
difference was found between the means Resultseadalysis found significant differences
between structural and individualistic subscalesz@$as structural and fatalistic subscales.
However, the analysis showed no significant diffieeebetween individualistic and fatalistic
subscales.

On theAttitudes Toward Poverty Scalggrticipants rated their agreement with the
provided statements on a 5-point Likert scale.ngshis scale, a rating of SA (1) indicated
“Strong Agreement” and a rating of SD (5) indicat&trong Disagreement.” Higher ratings on
the Attitudes Toward Poverty Scaby the respondents indicated a more favorableidéi
toward the poor. On th&ttitudes Toward Poverty Scalective school counselors rated personal
deficiencies higher regarding their attitudes taadividuals living in poverty (M=4.016,
SD=0.595). The mean scores of the other subseaes3.06 (Stigma) and 2.64 (Structural).
Subscale difference were examined using a Withinjegts Analysis of Variance (ANOVA).
Results of the analysis found significant differenbetween all subscales of personal deficiency,
stigma, and structural domains, F(1.299, 350.7793-879, p < 0.05).

Lastly, on theSchool Counselor Self-Efficacy Scadetive school counselors rated
collaboration as the task they felt most confiqerforming (M=4.369, SD=0.600). Overall, the
descriptive statistics for tifechool Counselor Self-Efficacy Scaldicated that active school
counselors rated themselves as “generally configéht4.22, SD=0.491) in their confidence to
perform tasks and activities related to school seling. The mean scores of the other subscales
were 4.34 (Personal & Social), 4.25 (Cultural Adeege), 4.15 (Career & Academic), and 3.92

(Leadership & Assessment).
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Table 2

Descriptive Statistics for Scales

Scale # of items Cronbach’'s Mean(SD) F-Test Post-hoc
results
Attitudes Toward Poverty 194.58* PD >
Stigma
Personal Deficiency (PD)7 .796 4.016 (0.595)
Stigma 8 .889 3.062(0.944)
Structural 6 77 2.641(0.725)
Attributions of Poverty 13.807* F>S
Fatalistic (F) 8 799 3.314 (0.662)
Individualistic (1) 15 .891 3.246(0.787)
Structural (S) 13 .907 2.993(0.810)
School Counselor 43 .962 4.223(0.491)
Self-Efficacy Scale
Personal & Social 12 .898 4.341 (0.497)
Leadership & Assessmen® .903 3.921(0.676)
Career & Academic 7 .867 4.157(0.622)
Collaboration 11 .843 4.370 (0.480)
Cultural Acceptance 4 757 4.257(0.600)
*p< .001

Research Question 2: What is the relationship betves the level of perceived school
counseling self-efficacy and attitudes toward low S among school counselors?

A backwards elimination regression was perforteeassess the best predictor of active
school counselors’ self-efficacy levels when cated with school counselors’ attitudes toward
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individuals living in poverty. Using three subsesilan overall Rof 0.042 was obtained.

Results of the backwards elimination regressiome&laloa higher correlation using one subscale.
The final restricted model contained tRersonal Deficiency Scabnd achieved a¥Fof 0.040
(F=11.288, p =0.001). The’Rifference of 0.002 between these models wastatistcally
significant (F = 0.270, p >0.05). Therefore, ngnslicant difference was found between the
models. The original model containing all threbstales accounted for 4.2 % of the variance of
attitudes about poverty (R 0.042). This indicated that there is not a igent relationship
between self-efficacy and attitudes about povehgrefore, the restricted model with one

variable is retained. A summary of the regressioalysis can be seen in Table 3.
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Table 3

Regression Findings — Attitudes & Self-Efficacy

R® S.E
Estimate

Factor r Semi-partial Beta
Full Model .042% 483

Personal Deficiency 201 .187 221
Stigma Attitudes .084 -.044 -.067
Structural Attitudes -.070 -.036 -.049
Restricted Model 040 482

Personal Deficiency 201 201 201

*p<.05
2F(3, 270) = 3.921, p =0.009

°F(1, 270) = 11.285, p = 0.001

Research Question 3: What is the relationship betvea the level of perceived school

counseling self-efficacy and attributions toward law SES among school counselors?

A backwards elimination regression analysis pe$ormed to assess the relationship

between active school counselors’ attributes toviraditviduals living in poverty and their self-

efficacy level. Using three subscales, an ovétabf 0.011 was found (F = 0.998, p = 0.394).

Analysis of the backwards elimination regressioovehthat removal of contributing variables

did not contribute to the overall prediction of sohcounselors’ self-efficacy levels. The

attribution scales did not significantly correlatgh self-efficacy. No variables could be
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removed from the full model to increase the predicaccuracy of the model. The original
model containing all three subscale accounted .fbfd of the variance of attributes about
poverty (R = 0.011). This indicated that there is not a ifigent relationship between self-
efficacy and attributes about poverty. A summdrthe regression analysis can be seen in Table

4.

Table 4

Regression Findings — Attributes & Self-Efficacy

R® S.E
Estimate
Factor r Semi-partial Beta
Full Model .011% 491
Individualistic -.037 .005 .005
Fatalistic .030 -.042 -.054
Structuralistic .097 .096 133

*p<.05

2F(3, 270) = 0.988, p =0.394

Research Question 4: What are challenges experiertby school counselors working with
children and adolescents impacted by poverty?

A narrative analysis was conducted to assesshiléenges faced by school counselors
when working with students impacted by poverty emdssess school counselors’

recommendations for preparing a school counselaoid with individuals impacted by
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poverty. A second researcher was recruited tatassidentification of themes within the
narrative responses. Themes were identified areedgipon by both researchers before
proceeding with the analysis.

School counselors were asked in the demographimseaf the survey, “What are the
challenges you have experienced as a school caunvgetking with children and adolescents
impacted by poverty?” For this question, 237 reslemts provided narrative responses and 34
respondents failed to answer the question. Famés were identified and agreed upon by both
researchers. The four themes identified were:éRait or Student Involvement,” “Limited
Resources or Services,” “Inadequate Services, baack of Training and Preparation.” These
themes varied in response rate. Thirty seven $adoamselors failed to answer the question or it
was not applicable to their school setting.

Approximately 60 % of school counselors cited “Péaeor Student Involvement” as a
challenge encountered when working with childred adolescents. Example quotes by
respondents of this theme are, “Encouraging andvatotg them to care about their
performance (albeit behavior or academic) at scht©he of the biggest challenges is the lack
of importance placed on education by the familiestedents;” and, “Getting parents to accept
responsibility and support their children with aeacs.”

“Limited Resources or Services” themes emergeapproximately 15 % of school
counselor responses. Example quotes of the tbmmdhncluded, “Lack of resources that would
help the student be a more effective learner, @ogess to computers, tutoring, transportation
and money;” “Not enough community resources av&taland, “My challenges in working

with students impacted by poverty are that we duave access to appropriate resources, district
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formulas for distributing resources and/or deteingrthe number of student support services
staff are inequitable or do not take into consitlerethe F&RL percentage.”

“Inadequate Services” themed responses were @m@val approximately 15 % of school
counselors’ responses. Example quotes of thiseheotuded, “Children who are hungry cannot
learn anything effectively;” “Lack of mental healtbsources in the community and lack of low
skill jobs in the community;” and “Students comitogschool hungry or dirty because they did
not have food or running water.”

Approximately 10 % of school counselors cited “Ladkl raining and Preparation” as a
challenge school counselors faced when working stildents in poverty. Example quotes of
this theme included, “How to connect to them wii®wing empathy but not feeling sorry for
them;” “Lack of awareness on the part of schodf;$tand “Unintended bias by educators who
prefer to advise lowest academic course work to$ Stident as a means of assuring students'

on-time progression through school.”

Research Question 5: What recommendations do schomunselors have for preparing
school counselors to work with children and adolesnts impacted by poverty?

School counselors were further asked in the denpbggaection of the survey, “What
are your recommendations for preparing school celonsto work with children and adolescents
impacted by poverty?” For this question, 229 resj@mts provided narrative responses and 42
respondents failed to answer the question. Thremés were identified and agreed upon by
both researchers. The three themes identified Waheocacy and Experiential Preparation,”
“Multicultural Training,” and “Collaboration.” Thee themes varied in response rate. Forty-four

school counselors failed to answer the questiahwas not applicable to their school setting.

46



Approximately 65 % of school counselors cited “Adsoy and Experiential Preparation”
as recommendations for preparing school counstos®rk with children and adolescents.
Example quotes of this theme included, “Part ofgreparation program should include an
internship in a high needs, high poverty/low incasokhool;” “Have school counselors volunteer
in food banks, shelters, low income schools/chustheexpose them to situations they may
encounter;” and, “One recommendation is to alwaygpiepared to focus on the students'
strengths when counseling, and be part of culthemge (if necessary) when it comes to
identifying students' strengths.”

“Multicultural Training” themed recommendations watited by approximately 15 % of
school counselors. Examples of this theme were|pgldounselors to know what these families
lives are like on a daily basis; what their priestare;” “They need to be able to separate their
middle-class mindset from the atypical poverty nsigicand then be able to work with children
and families who are poor;” and, “Therefore allldren should be treated equally and with
respect for their heritage regardless how differemiay be from what the educator knows.”

The last themed identified within school counsel@commendation was
“Collaboration.” Approximately 20 % of school cowhsrs responded in ways consistent with
this theme. Examples of this theme included, “@lwdrate with other community agencies to
support the children's needs;” “Information on =28 to provide to students, parents, and the
community to help students get where they neecefoand, “Collaborations with community

resources is crucial.”

a7



Summary
This study was designed to explore school counsedttitudes, attributes, and self-
efficacy levels toward students living in poverfjjo assess these domaitige Attributions of
Poverty ScaledAttitudes Toward Poverty Short ForendSchool Counselor Self-Efficacy Scale
were utilized. Results of the analysis indicateat school counselors attribute more fatalistic
causes as reasons for explaining why individuasilh poverty and rate personal deficiencies
higher regarding their attitudes toward individualsg in poverty. Additionally, the analysis

showed school counselors are most confident im #giglity to collaborate with others.
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CHAPTER V. DISCUSSION

This study was designed to examine attributesydéts, and perceived self-efficacy
levels of school counselors toward working withiunduals living in poverty. Additionally, this
study explored how school counselors’ self-effickssels related to the attitudes and attributes
of school counselors working with individuals ligi poverty. Additionally, two narrative
guestions were used to assess challenges schoweators experienced when working with
students impacted by poverty and to assess recodatnens school counselors had for
preparing future school counselors to work withdstus impacted by poverty.

Participants in the study completed online survagkpts that included thttitudes
Toward Poverty Scaldéttributions of Poverty Scal&chool Counselors Self-Efficacy S¢aed
a demographic questionnaire. Regression analyseswged to examine the relationship
between school counselor self-efficacy levels dtithdes and attributes. In this chapter, results
of the data analyses were discussed. Additionkathytations of the current research study were
addressed and recommendations for future studiesmwade based on the results. Lastly, a

summary of the results was presented.

Discussion
The attitudes of active school counselors towadividuals living in poverty were
assessed by examining respondents’ answers dittihedes Toward Poverty Scal@ review
of the descriptive statistics showed that schoahselors use personal deficient attitudes to
explain poverty. When a person exhibits a persdeftient attitude, they are emphasizing a

person’s individual deficit as the primary caus@overty (Yun & Weaver, 2010). Examples of
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a personal deficient attitude were contributingate@ attitudes toward individuals living in
poverty such as “lower intelligence” and “dishoyggyun & Weaver, 2010). Results of the
study showed that the subscale of stigma attituelgssved a neutral rating by school counselors
for explaining poverty. Examples of stigma attégadvere that “poor people think they deserve
to be supported” and that “welfare mothers havedsaio get money” (Yun & Weaver, 2010).
Structural attitudes were also rated lower thaisqeal deficient attitudes for explaining poverty.
Examples of structural attitudes included that ‘ipp@ople are discriminated against” and that
“people are poor due to circumstances beyond tositrol” (Yun & Weaver, 2010). These
results suggested that overall, school counselasshuold individuals personally responsible for
their poverty status.

School counselors’ attributions toward individul@eng in poverty were assessed using
the Attributions of Poverty ScaleResults of the analyses showed that school etonss
attributed fatalistic and individualistic attribatis as important reasons why people live in
poverty. Examples of fatalistic attributions werté&ibuting poverty to “unfortunate
circumstances” or “bad luck” (Bullock, Williams, Eimbert, 2001). Examples of individualistic
attributions were attributing poverty to “lack obtivation and laziness” or “lack of intelligence”
(Bullock, Williams, & Limbert, 2001). Structurattabutions of poverty were rated lower as a
reason why some people live in poverty. Exampfesractural attributions were
“discrimination against minorities and the poordahigh taxes that take money away from the
poor” (Bullock, Williams, & Limbert, 2001).

Finding of individualistic explanations are consigtwith previous studies that have
found individuals ascribed individualistic attrilestand attitudes toward individuals living in

poverty (Bullock, 1999; Cozzarelli, Wilkinson, & Gker, 2001; Crumley, 2013; Davidson,
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2009). A high score on the individualism subsaadicated that respondents assigned causal
responsibility for a person’s poverty to individsituctures opposed to system, society, or social
structures (Toporek & Pope-Davis, 2005). Moreotleese findings suggested that school
counselors will look toward individualistic reasdies explaining why individuals live in

poverty. Itis important to understand school g®lor attributes and attitudes when working
with individuals living in poverty because thesdidfs may impact their interactions with
students and could negatively impact the servicegiged to students.

School counselors’ self-efficacy beliefs are a nfagtor contributing to effective
counselor action (Larson & Daniels, 1998). Selfeaty is a mediation function of behavior and
influences how people think, feel, motivate themsg] and act (Bandura, 1977). Understanding
school counselors’ self-efficacy levels can helpimierstanding and improving services to
students (Sutton & Fall, 1995). School counsedtiguld work to implement a comprehensive
school counseling program that strives to prombtstadents’ success (ASCA, 2009). Despite
school counselors’ efforts to implement such prowaeach year, students continue to drop out
of school (Untied States Department of Educati@i,2). Students living in poverty are one
identified group that is increasingly at risk oademic failure (Borman & Rachuba, 2001;
Hopson & Lee, 2011).

Analysis of respondents’ answers to 8ehool Counselor Self-Efficacy Scalewed
that respondents were generally confident in taleility to perform personal and social, career
and academic, collaboration, and cultural accegtactivities. These activities were identified
as core counseling areas by the American Schoah€&bor Association National Model
(ASCA, 2012). Despite this identification, respents showed only being moderately confident

in their ability to perform leadership and assesgmaetivities. Examples of leadership and
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assessment activities included, “helping teachrapgave their effectiveness with students” and
“leading school-wide initiatives which focus on angg a positive learning environment”
(Bodenhorn & Skaggs, 2005). Lower scores ondhisscale may be due to the recent push in
today’s education system for increased accountgipieasures, where school counselors are
being required to document the effectiveness of therk (Barnes, Scofield, Hof, & Vrbka,
2005). The confidence level of school counselorthis subscale may increase as they become
more familiar with accountability measures.

Results of the study indicated that attitudescbbsl counselors toward individuals in
poverty are better predictors of school counseleeff-efficacy levels than school counselors’
attributions about reasons people live in povettyfact, in this study, attributions failed to
effectively predict school counselors’ self-effigdevels. Attributes in this study measured
counselors general beliefs about why a clienwisdj in poverty, whereas, attitudes measured
the degree to which the counselor viewed the clieatpositive or negative light. The
correlation between self-efficacy and attitudesassistent with past studies which have shown
that both attitudes and self-efficacy levels atatesl to behavior (Banduta, 1977; Bodenhorn &
Skaggs, 2005; Cozzarelli, Wilkinson, & Tagler, 2R0Attributions help shape attitudes toward
the poor (Davidson, 2009), but may have less ofrgract/correlation on behavior.

Four themes were identified as challenges schmahselors faced when working with
children and adolescents impacted by poverty. dtlesmes were, “Parental or Student
Involvement,” “Limited Resources or Services,” “teguate Services,” and “Lack of Training
and Preparation.” “Parental or Student Involvemevd’ found to be the most occurring theme.
Example quotes by respondents of this theme w&rgduraging and motivating them to care

about their performance (albeit behavior or acadgatischool;” “One of the biggest challenges
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is the lack of importance placed on education leyfimilies of students;” and, “Getting parents
to accept responsibility and support their childneth academics.” Responses that identified
within the “Limited Resources or Services” themeewveited by school counselors as the second
highest challenge they have encountered while wgriiith students impacted by poverty.
Examples of the “Limited Resources or Serviceshtbencluded, “Lack of resources that would
help the student be a more effective learner, @ogess to computers, tutoring, transportation
and money;” “Not enough community resources av&taland, “My challenges in working
with students impacted by poverty are that we duave access to appropriate resources, district
formulas for distributing resources and/or deteingrthe number of student support services
staff are inequitable or do not take into consitlerethe F&RL percentage.” The “Inadequate
Services” theme was found to be the third highkatlenge that school counselors faced when
working with students in poverty. Examples of ttieme included, “Children who are hungry
cannot learn anything effectively;” “Lack of mentadalth resources in the community and lack
of low skill jobs in the community;” and, “Studerteming to school hungry or dirty because
they did not have food or running water.” Lastlyatk of Training and Preparation” was a
theme identified as a challenge school counsesmrsd when working with students in poverty.
Examples of this theme included, “How to connedh&m while showing empathy but not
feeling sorry for them;” “Lack of awareness on pgaat of school staff;” and, “Unintended bias
by educators who prefer to advise lowest academicse work to LSES student as a means of
assuring students' on-time progression throughacho

The high reporting of parent and student involvetig consistent with many educational
incentives aimed at increasing parental involvennesthool systems. Past research has found

that parental involvement in the school systemeases students’ academic achievement
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(Hoover-Dempsey & Sandler, 1995; Jeynes, 2007)cokiting to the American School
Counselor Association National Model, school colorseshould provide proactive leadership
that ensures student success by coordinating gieateith key stakeholders, including parents
(ASCA, 2012). Examples of proactive leadership agechool counselors working with
parents includes coordinating advocacy initiatwed parents, collaborating with parents on
student success teams, or working with parentslteat data for accountability measures
(ASCA, 2012).

Three themes were identified as recommendatidmso$counselors would make for
preparing school counselors to work with childred adolescents impacted by poverty. These
themes were, “Advocacy and Experiential Prepardtitvulticultural Training,” and
“Collaboration.” “Advocacy and Experiential Prep@oa” emerged as the highest ranked theme
in respondents’ answers. Examples of this themleded, “Part of the preparation program
should include an internship in a high needs, Ipigierty/low income school;” “Have school
counselors volunteer in food banks, shelters, lsweime schools/churches to expose them to
situations they may encounter;” and, “One recomragad is to always be prepared to focus on
the students' strengths when counseling, and h@peaulture change (if necessary) when it
comes to identifying students' strengths.” The mpegtalent theme that emerged was
“Multicultural Training.” Examples of this theme w& “Help counselors to know what these
families lives are like on a daily basis; what th@iorities are;” “They need to be able to
separate their middle-class mindset from the afgoverty mindset and then be able to work
with children and families who are poor;” and, “Tére all children should be treated equally
and with respect for their heritage regardless doterent if may be from what the educator

knows.” The last theme identified was “CollaboratioExamples of this theme included,
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“Collaborate with other community agencies to supfite children's needs;” “Information on
services to provide to students, parents, anddherwnity to help students get where they need
to be;” and “Collaborations with community resowg @ crucial.”

School counselors in this study consistently reb@mded advocacy and experiential
preparation for preparing school counselors to watk individuals in poverty. This may be
due to the lack of training school counselors aowided in their counselor education programs.
By receiving more advocacy and experiential expeee school counselors may feel more
prepared to work with this high risk population hhas & Quinlan, 2014). Increased

knowledge is important for providing services todgnts living in poverty.

Limitations of the Study

Although measures were taken to reduce confoundangbles, the methodological
design of this study may impact the validity of tesults. The first limitation of this design is
embedded in recruitment of respondents. Only datmmselors who lived in the Southeastern
United States and were active members of the Amer8chool Counselors Association (ASCA)
who opted to include their contact information ba tnembership information list were
contacted for inclusion in this study. This forfrsolicitation failed to contact school counselors
in other regions of the United States and schoohselors who are not members of the
American School Counselors Association. The migjous of this study was to investigate
school counselors’ experiences working with stusléiming in poverty; however, school
counselors who are working in high poverty schoodésg have not been included in this study
because they have less funding available to maim@mbership in national organizations such

as ASCA.
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The subjective nature of measuring individualstades, attributes, and self-efficacy
levels was also a limitation of this study. Reggpemts were asked to self-report their perceptions
on three premade Likert scales. Participants naag Imisunderstood or misread questions on
the measures. Additionally, participants may hiasel to answer questions in socially

acceptable ways, even though they were assured/auitgn

Recommendations

This study sought to increase literature on schoahselors’ attitudes and attributes
toward individuals living in poverty. Results fraime study may help understand how school
counselors provide services to individuals livingooverty and how they view students who live
in poverty. Because prior research is lackingaiosl counselors’ attitudes and attributes
toward individuals living in poverty, this study snaeed replication to ensure its external
validity across school counseling populations.

Results from this study showed that school coumséiold negative ideologies about
individuals living in poverty. This information nde used to design training and professional
development activities for active and pre-servideosl counselors. Students who are living in
poverty are at higher risks of academic failureydfore, it is important that school counselors
feel equipped to work with this critical populatiofiraining and professional development
activities should be designed not only to incresdeol counselor skills when working with
individuals in poverty, but should also facilitatelf-reflections among school counselors about
any bias they may hold.

On a broader perspective, this study contribuddbe overall research on the culture of

poverty. Understanding individuals’ attitudes attlibutes toward individuals in poverty can
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assist helping professionals address the uniquesr@dhis population. Additionally, this
knowledge can help in the design of programs aiatesisting this population in overcoming

negative stereotypes.

Summary

This study was designed to examine the attitualéishutes, and perceived self-efficacy
levels of school counselors toward individualsrityin poverty. Active school counselors in the
Southeastern United States who were members &irtlezican School Counselors Association
were solicited for participation in this study. $Rés of the study showed that school counselors
tend to hold individuals personally responsibletfair poverty status (Personally Deficient
Attitudes), but attribute the cause to bad ludkge#s, or unfortunate circumstances (Fatalistic
Attributions). Additionally, it was found that tlatitudes of school counselors could be used to
predict self-efficacy levels of school counseloResults of this study may be used as a literary
reference to design training and professional agraént activities for active and pre-service

school counselors.
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INVITATION TO PARTICIPATE EMAIL
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You are invited to participate in a research studyto examine attitudes and attributions as theyedta
working with students dealing with poverty. Thisearch can contribute to our understanding of the
challenges school counselors face in addressingshes of poverty and education. The study isgbei
conducted by Dr. Jamie Carney - Professor and Raclys-Doctoral Candidate, in the Auburn University
Department of Special Education, Rehabilitation @odnseling. You were selected as a possible
participant because you are a School Counselor.

What will be involved if you participate? Your participation is completely voluntary. Ifyalecide to
participate in this research study you are askestliect the link (NEXT) included at the bottom loist
page. You will then be asked to complete a sefissirveys related to demographics, attitudes and
attributions toward poverty and perceived selfegffly as a school counseldrhis should only take 10 -
15 minutes to complete

Are there any risks or discomforts?There are no risks associated with participatiothée study and
your responses will remain confidential.

Are there any benefits to yourself or others?There may be no direct benefits related to your
participation in this study but results from thisdy may used to help better prepare or inform scho
counselors about working with children or adolesseiealing with poverty.

If you change your mind about participating, you can withdraw at any time during the study loging
out of the survey. If you choose to withdraw ydata cannot be withdrawn because it is anonymous.
Your decision to participate in this study will jebpardize your future relations with Auburn Urrisigy.

Any data obtained in connection with this study wil remain anonymous. No identifying data will be
collected as part of this study. Your email adslissiot linked to nor collected as part of your
participation in this study.

If you have any questions about this study, pleas¢act Dr. Jamie Carney by email at
carnejs@auburn.eduf you have questions about your rights as a reseah participant, you may
contact Auburn University Office of Human SubjeRssearch or the Institutional Research Board by
phone (334) 844-5966 or emailleubjec@auburn.edwr IRBchair@auburn.edu

HAVING READ THE INFORMATION ABOVE, YOU MUST DECIDEF YOU WANT TO
PARTICIPATE IN THIS RESEARCH PROJECT. IF YOU DECIDOE® PARTICIPATE PLEASE
CLICK ON THE “NEXT” BUTTON BELOW.

YOU MAY PRINT A COPY OF THIS LETTER TO KEEP

" " % &!" O rIs*
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AUBURN UNIVERSITY INSTITUTIONAL REVIEW BOARD for RESEARCH INVOLVING HUMAN SUBJECTS
RESEARCH PROTOCOL REVIEW FORM

For Informorion or help cortoct THE OFFICE OF RESEARCH COMPLIANCE, 115 Romay Hall, Aubur- Um-ouny
Phone: 334.844.5966  emoil: hubjed@oubum.edu  Web Address: o) ‘ohs/

Revised 03.26.11 = DO NOT STAMLE, CLIP TOOETHER ONLY.

1. PROPOSID START DATE of STUDY: Jan 20, 2014
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orrongements,

6. | cores to conduct this sudy enly during e peviod coproved by the Aubum Universty IRE.

7. | will prepore ond bmit o renewdl request and wpply ol supporting documents 1o the Office of Mumen Subjects Rescorch belore
the approval peried has expired if @ & necessory 10 corfinue the reseorch project beyond the time period cpproved by the
Asbum Urivergry RD,

8. | wil prepare and whmit o final report upon completion of this reseorch project,

My vignoture indicates that | have read, usderstond ond
cbove.

Jorvie Carney
Printed nome of Principel Investigoter

orch projed in occordonce with the aswrasces Igted

1132004

_u.:‘:dm m m'l“g-ug o,

FACULTY ADVISOR /SPONSOR'S ASSURANCES

1. By my sgnatwe i foculry adviser /iponsor on his reseorch applicotion, | certify thot the stuclent or guest igotar it
nowiedgeoble obout the reguiaticons and pelicies governing researds with humon subjects ond hos wificent roining ond
.mmnmmapm,maamo-mnop«mwm

mmmwm
7. | have recd the prosocol submined for his project for contem, clarity, ond methodology

Printed nome of Facully Adviser | Sponsor Signature (SIGN IN BLUE INK ONLY) Date

DEPARTMENT HEAD'S ASSSURANCE

By my ggroture 03 depormert heod, | certify thot | will cooperote with the cdminiurotion in the application ond enforcement of ol
Aubumn Univenity polides and procedures, i well ca ol applicoble federol, sote, ond locol lows regarding the protection ond ethical
trectmant of human poriciponts by reseorchers in my deportment,

Everett Martin \tdm rb/&ﬂ ‘A 11132014

Printed nome of Department Heod Signoture (SIGN IN BLUE INK §NLY) Date

~
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8. PROJECT OVERVIEW: Prepare an obstract thot includes:
{400 waord moxisum, In longuoge understondcble 10 somecns who is not famiier with your area of udyh

5.3 Poverty B s gy &
Protine, S8k, ILE mmwz&mamm
mm&mm L |

tjmmmﬁmimnwmmmmww&tﬁqummmmmmm
poverty inchade mowr trese varishies relste 1o aach ather . conyadenation of school counselor self-efcacy a3 R relates 1o

fooia st T Lt ] M S e e e e ey 1 e BEETE = e ATRARE

g

1) Tris study may provide some contest for examining the variables that contribute 10 sttitudes Concerning perscns Bving in poverty, with
specific consideration of how individals bellefs about 00l justice and equaly contribute to these attitudes. This can contnbute 1o the body
of knowledge on the aulture of poverty. In addicn, the stucy will provide some base browiedge about the attitudes of school counselors and
how school counselor selfefficacy reidted to beliefs about individuals Iving n poverty.

IV.) This research has the potential of contributing to the growing badly of reseaech on atttudes toward persors bving in poverty. Ths includes
conyderstion of the variables that contribule 1o thew attitudes and the maintenance of these attiades, lmmmmﬁgmm

mmmmwwwmm
Thoks will afiow for 3 Gebdl Pwestigation of allitudes toward pavsans Bving in poverty with spetific comparisons of comperiunns soross
dercoegrapve dats G.e, groder, sge, srpiapTiend sitel

b, How will the results of this projedt be vsed? (e.g., Presentotien? Publication? Thesis? Dissertation?)
The resdts from this study may be disseminated through pretentations and pubiications 33 well as 3 comporent of dissertation research,
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103 KEY PERSONNEL. Describe reszonsbiities. Inchude nformation on resaerch Iraining or csatifcancas refaned to this prowct. CITI is required,
QN corpificates of completion.

Be as specific as possible. (A%ach extra page if reeded.) AY ron AU SORNeT by personndd must ik

Jarmvme Ca Professor carnejs@aubum.ecu
Principie " Tive. -mad address
Dept [ Afliation: SERC

%wggm.mm«m.uwm‘

Lacey Ricks CED Grad Studort 200198 tigermail suburn adu

Indwndsal: Thke E-mail address

Dept J Afflistion: EAC

Roles / Responsiniies:
Assiszance with data collection and analyss

Irdividual: Tele: £ -mail address
Dept ) Affiliation: .

Dept / Atfilation

- S VT

Individuat Tele: E-ail address
Dept / Atfilation

Indivcual Tie: £ mail address
Dot/ Affilation

LOCATION OF RESEARCH. List all locations where data collection will Lake place. (School syslems, crganizations, tusnesses, buldings

g:mm“btﬂm&.)&uquﬁupm& Attach permission ktters in Appendix E.
mmuww-mm

Scnool counselors wil be recruted public and pevete schools within the United States using emailed surveys oo Qualtrics.

mlypomﬁdumdlum-ﬂmlwMwwlhmwlmmhwwunm

Scrool C 9 Asociaton memberstvp emals - mambers corsent 1o huve e email publehad o not putlished],
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12. PARTICIPANTS.

s mmn&wmmmmnmm

ymﬁmsmmmuwmmmmm;mummm‘ ‘

b, Descrive why is this participsnt populetion is spproprigte for inclusion in this resesrch project. (incude criteris for sebection. )

This sty proposes 1o e e Sitetes el tributinns towssnls ponon Bieing In powny smong profssions! sthoul coumpsion
wworkbng bn k12 sehooks b the Usited States. & socondary gonl 5 40 Sxarvineg thew Mitudes nd tibiutions & they sdate bo sl

efficacy.

mwalm;ﬂuu»mm ke in Apcavt 8 a copy of a6 mans, fyers,

SIANSETENS vnnwywwm i, Sant ¥ o st 1 e peavdo 1 normvansts

{See sampie docoments af AR dewer v axiutesparchvinin v hvn)

Recruitment for this study wil be cbtained through the American School Counselors Association (ASCA) membership information
Members in ASCA can opt to be cmitted from this list o have contact information omitted from this bst. In corsenting to disclose ther
contatl deemation ASCA members ae indormed that their information my lsad to cantcts om ASCA members for participation in
research opportunities, traming, s ational services and worshops. Surveys and participation irwitations sif b emaled Lo membens
ol ASCA uting qualtics, The emol invitation will tel potertisl particimnts that they are being ashed 10 participate in 8 study, that
participation will take 1530 minutes, participation is sot lsked 10 theic current school. 3nd participetion i voluntery. Potentid
participants will be asked to review the informational letter (Appendcix B at the beginning of the survey 3nd If they choose to
perticipate they can comphete the provided sunvey. Those choosing not participate can chelete the emal.

What is the minimum rumber of participants you need 10 validate the study? 7>
Is there a it on e number of participants you wil recruit? Ono D Yos -t numberis ,
Is there 8 limik 00 the rumber of participants you willinclade inthe study? [ No (2] Yes - the rumber Is *°

Dascribe the type, amount and method of compensation sndior incentives for particpants.
{1 0o compensaton will be given, chack here v )

Scloct the type of compersstion. . Monetary . Incentves
— Raffe or Drawing incentve {ndude the charoas of wineing |
— Extra Credit (State he vake)
— Other
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APPENDIX 3

ATTRIBUTIONS OF POVERTY SCALE
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Attributions of Poverty Scale
(Bullock, Williams, & Limbert, 2001)

Please rate how important each of these reasons dmr explaining why some people
are poor in the United States and others are not.I€ase use the following scale:

1 2 3 4 5

Not at all important Extremely important
as a cause of poverty. as a cause of poverty.
1. Structuralistic inequalities that don’t give pople equal choices......... 1 2 3 54
2. Negative attitudes and anti-work mentality amtdmgpoor. ................1 2 3 4
3. Unfortunate CirCUMSIANCES. ... ..ouiiri it e 12 3 4

4. A capitalistic society in which the wealth ofhse is contingent
upon the poverty of Others.... ..., 12 3 4

5. An unwillingness to work at a competitive lettght is necessary

to make itintheworld. ... 234
6. Sickness and disability.......... ..o 12 3 4
7. Discrimination against minorities and the poor....c.......................1 2 3 4
8. A lack of motivation that results from being jpublic assistance........... 1 2 3 4
9. Not having the right contacts to find jobs.............omi i, 1 2 3 4
10. An economic system that fosters competitiorr geeperation............ 1 2 3 4
3 I T 7= ¢ 4 [0 = P 1 23 4
12. Not inheriting money or property from relatives........................1 2 3 4
13. Being taken advantage of by therich..................oooiiis 1 2 3 4
14. Lack of drive and perseverance...............ccovceveiiiiiiinneenen . 23 4
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15. Being born into poVerty..........ooviviiiiiiiiiiieiiii e L 2

16. Corporate downsizing and U.S. companies rdlog#ébd foreign
countries that can pay lower WagesS..........cccvvevveiie e e e viieiienennns 1...2

17. Lack of motivation and 1aziness.............covoviiii i e ceieea 1 2
18. Lack Of MONEY ... e e e L

19. The failure of society to provide good schoOIS...........ccccvvvennnnn. 1 2
20. Being too picky and refusing to take lower payjobs...................... 1

21. Just plain bad IUCK. .......c.oe i e e e 12
22. Low paying jobs with no benefits..............c.cceiii e 2
23. Lack of INtelligeNCe.......viei e 1 2
24. Lack of transportation...........c.covve e viii i i el 2
25. A federal government which is insensitive te fitight of the poor........ 1

26. Lack of effort among the poor to improve thelvse....................... 1 2

27. Being from a family without the resources twaficially help at
critical pointsinone’s life....... ..o 1 2

28. A vicious cycle that perpetuates poor work teahvelfare
dependency, laziness, and low self-esteem...................cc i ceeseen . L 2

29. High taxes that take money away from the poor........................ 1 2

30. Not having positive role models to teach cleiildabout adult
drive and ambition............co oL

31. Prejudice and discrimination in the hiring @e§................c.ccoeueee. 1

32. A weak safety net that doesn’t help peopld)gek on their feet

financially (i.e. low welfare benefits)... P R4
33. Lack of childCare...........cooiiiiie e 12
34. The ability to save, spend, and manage mons§lyi..................... 1 2
35. The break-up with families (e.g. increased diegate)..................... 1
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36. Not receiving a high school diploma...............cccoi i v
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APPENDIX 4

ATTITUDES TOWARD POVERTY SCALE
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Attitude Toward Poverty Scale
(Yun & Weaver, 2010)

Please select your level of agreement to the fatigwstatements using the following scale:
If you strongly agree, please circle SA.

If you agree, please circle A.

If you are neutral on the item, please circle N.
If you disagree, please circle D.

If you strongly disagree, please circle SD.

1.

2.

8.

9.

Welfare makes people lazy.

An able-bodied person using food stamps is rippitighe system.
Poor people are dishonest.

People are poor due to circumstances beyond tbeirad.

Society has the responsibility to help poor people.
Unemployed poor people could find jobs if theydrlearder.

Poor people are different from the rest of society.

Poor people think they deserve to be supported.

Welfare mothers have babies to get more money.

10. Children raised on welfare will never amount to thimg.

11.Poor people act differently.

12.Poor people are discriminated against.

13.Most poor people are dirty.

14.People who are poor should not be blamed for theifortune.

15.1f | were poor, | would accept welfare benefits.

16.Some "poor” people live better than | do, consitgall their benefits.
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SA° A N D SD

SA A N DSD

SA° A N D SD

SA° A ND SD

SA° A N D SD

SA A N DSD

SA° A N DSD

SA° A N D SD

SA° A N D SD

SA A ND SD

SA° A N D SD

SA° A N D SD

SA° A N D SD

SA A N DSD

SA A ND SD

SA° A N DSD



17.There is a lot of fraud among welfare recipients. SA A ND SD
18. Benefits for poor people consume a major part effdaeral budget. SA° A N D SD
19.Poor people generally have lower intelligence thanpoor people. SA° A N D SD
20.1 believe poor people have a different set of valilan do other people. SA A N [BD

21.1 would support a program that resulted in higlaees to support social
programs for poor people. SA A N SD
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APPENDIX 5

SCHOOL COUNSELOR SELF-EFFICACY SCALE
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School Counselor Self-Efficacy Scale
Nancy Bodenhorn, 2004

Below is a list of activities representing manyaahcounselor responsibilities. Indicate your
confidence in your current ability to perform eaxativity by circling the appropriate answer
next to each item according to the scale definéolhePlease answer each item based on one
current school, and based on how you feel nowpnatour anticipated (or previous) ability or
school(s). Remember, this is not a test and ther@o right answers.

Use the following scale:
1 = not confident,
2 = slightly confident,
3 = moderately confident,
4 = generally confident,
5 = highly confident.

Please circle the number that best representsrgeponse for each item.

1. Advocate for integration of student academaceer, and personal 1 2 3 4
development into the mission of my school. (4)

LR

2. Recognize situations that impact (both negbtiaad positively) student :1 2 3 4
learning and achievement. (4)

cn

3. Analyze data to identify patterns of achievet@ed behavior that 1 2 3 4
contribute to school success. (2)

4. Advocate for myself as a professional schoahselor and articulatethe 11 2 3 4
purposes and goals of school counseling. (4)

Ln

5. Develop measurable outcomes for a school ctingggrogram whichwoulc 1 2 3 4
demonstrate accountability. (2)

(Bn]

6. Consult and collaborate with teachers, stalffpiaistrators and parentsto :1 2 3 4
promote student success. (4)

£

7. Establish rapport with a student for individoaunseling. (4) 1 2 3 4

cn

8. Function successfully as a small group lead¢r. 1 2 3 4

on

9. Effectively deliver suitable parts of the sechoounseling program throughh 1 2 3 4
large group meetings such as in classrooms. (4)

L

10. Conduct interventions with parents, guardiardsfamilies in order to 1 2 3 4

(Bn]
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resolve problems that impact students’ effectiversesl success. (4)

11. Teach students how to apply time and task gemant skills. (3) 1 S

12. Foster understanding of the relationship betwearning and work. (3) 1 g

13. Offer appropriate explanations to studentsmarand teachers of how 1 B
learning styles affect school performance. (3)

14. Deliver age-appropriate programs through whicldents acquire the skills 1 5
needed to investigate the world of work. (3)

15. Implement a program which enables all studentsake informed career | 1 5
decisions. (3)

16. Teach students to apply problem-solving skilgard their academic, 1 g
personal and career success. (3)

17. Evaluate commercially prepared material desigior school counseling to1 E
establish their relevance to my school populatidh.

18. Model and teach conflict resolution skills) (1 1 E

19. Ensure a safe environment for all studentayrschool. (1) 1 E

20. Change situations in which an individual ayug treats others in a 1 5
disrespectful or harassing manner. (1)

21. Teach students to use effective communicatdls svith peers, faculty, 1 g
employers, family, etc. (1)

22. Follow ethical and legal obligations desigf@dschool counselors. (1) 1 E

23. Guide students in techniques to cope with peessure. (1) 1 &

24. Adjust my communication style appropriatelytie age and developmental g
levels of various students. (1)

25. Incorporate students’ developmental stagestablishing and conducting 1 5
the school counseling program. (1)

26. | can find some way of connecting and commatimg with any studentin: 1 g
my school. (5)

27. Teach, develop and/or support students’ copiaghanisms for dealing : 1 E
with crises in their lives — e.g., peer suicidegod's death, abuse, etc. (1

28. Counsel effectively with students and famifresn different 1 &

social/leconomic statuses. (5)
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29.

from a different cultural background than mysedi). (

Understand the viewpoints and experiencetudesits and parents who aré

£

30. Help teachers improve their effectiveness wsitldents. (2) 1 E

31. Discuss issues of sexuality and sexual orilmti@an an age appropriate 1 5
manner with students. (5)

32. Speak in front of large groups such as facuityarent meetings. (4) 1 5

33. Use technology designed to support studemesses and progress throu¢ 1 g
the educational process. (3)

34. Communicate in writing with staff, parents, dhd external community. (4)1 E

35. Help students identify and attain attitude$awors, and skills which lead; 1 g
to successful learning. (1)

36. Select and implement applicable strategiessess school-wide issues. (211 E

37. Promote the use of counseling and guidanceiiesi by the total school |1 5
community to enhance a positive school climatg. (2

38. Develop school improvement plans based ongreggéng school-wide 1 g
assessment results. (2)

39. Identify aptitude, achievement, interest, vaJwnd personality appraisal : 1 E

resources appropriate for specified situationsgopllations. (2)

40. Implement a preventive approach to studentlenaf. (2) 1 E

41. Lead school-wide initiatives which focus onwengg a positive learning 1 5
environment. (2)

42. Consult with external community agencies thiavigle support services for 1 5
our students. (4)

43. Provide resources and guidance to school popualiza times of crisis. (4) i 1 &
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APPENDIX 6

DEMOGRAPHIC QESTIONNAIRE
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DEMOGRAPHIC QUESTIONNAIRE

Please select the appropriate option for the folloimg questions

1. What is your gender?
Female Male

2. What is your age?

3. What is your race/ethnicity?

_____White

______Black or African American
______American Indian or Alaskan Native
_____Asian

______Native Hawaiian or Other Pacific Islander
______Hispanic or Latino

_____ Other Race

4. Are you currently a School Counselor? Yes No
5. How many years have you worked as a school ebons

6. What grade levels do you currently work with? K-5th

6th-8th

9th-12th

7. What is the percentage of students within yatiosl that participate in the free or reduced

lunch program?

For the following please respond to the open-endagiestions

1. What are the challenges you have experienced @soalscounselor working with

children and adolescents impacted by poverty?

2. What are your recommendations for preparing schoohselors to work with children

and adolescents impacted by poverty?
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