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Abstract 

 

     Parents are their child’s first teacher, and education begins in the home. This study has 

been conducted  to investigate the relationship between parental involvement and academic 

success. The study used a quantitative design which included preexisting data from the National 

Household of Education Surveys in which participating parents (N = 17,563) completed the 

Parental and Family Involvement in Education Survey. 

 The study examined the relationships between parental involvement and the parents’ 

income, education, gender, and employment status. Also, observed in the study were the 

children’s gender, grades earned, grades repeated, and behavior at school. The results of the chi-

square test revealed that there was a significant finding between  children’s grades and gender.  

In addition, the chi-square test also showed a strong positive-negative relationship between 

children serving in-school suspensions and  parent participation in school activities  

 The findings from this study indicated that parents who were unemployed can still help 

their children with completing homework as well as increase the number of opportunities to 

assist their children with homework assignments. The findings suggested that parents who have 

college degrees,  increase the possibility of their children maintaining higher GPA’s. 

Recommendations for future study include conducting further studies representing parents or 

children with learning disabilities, using a different dataset that includes continuous variables 

and using studies that include responses from teachers as well.
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Chapter I: Introduction 

 

Overview 

 

Parental involvement in education has a profound effect on a child’s ability to become a 

successful adult (Aronson, 1996). Parental involvement in education is preeminent.  “Education 

is defined as the wealth of knowledge acquired by an individual after studying particular subject 

matters or experiencing life lessons that provide an understanding of something” (Department of 

Education, 2008, p. 1). Parental involvement in education is defined as a combination of active 

participation on the part of the parent to the school and student (Continuing Professional 

Education, 2011). 

 Examples of parental involvement in school activities includes attending a general 

school meeting, attending a scheduled meeting with their child’s teacher, participating in a 

school event, or volunteering in the school or serving on a school committee (Jeynes, 2007). 

“According to the No Child Left Behind Act, parental involvement is defined as the participation 

of parents in regular, two-way, and meaningful communication involving student academic 

learning and other school activities” (Parental Involvement: Title I, 2004, p. 31). Examples of 

parental involvement in home activities consist of: plays, concerts, PTA, sporting events, 

fundraisers, homework, selection of courses, and monitoring school progression.  

Support from a parent or family member is crucial for a child to be academically successful. 

“The presence of parents in a school building shows support of the school as a major dimension 

of a child’s life as well as provides collaboration between school and home” (Trotman, 2001, p. 
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276).  “When parents become more active in their children they are more  likely to succeed and 

move on to higher education” (Wood, 2003, p. 70). Parental and family involvement appears to 

be a better predictor of student achievement than any other factor (Chavkin & Williams, 1988; 

Comer, 1986; Fan & Chen, 2001; Henderson & Berla, 1994).  

A student’s academic achievement is based on the academic standards required by the 

specific state in the United States. “Student achievement measures the amount of academic 

content a student learns in a determined amount of time” (National Board for Professional 

Teaching Standards [NBPTS], 2015, p. 8). Based on the current grade level, educators are 

required to use specific learning goals and objectives. Student achievement, student learning, and 

academic achievement are often used reciprocally; however, they are relatively different. Student 

achievement is the status of subject-matter knowledge, understanding, and skills at one point in 

time, while student learning is the growth in subject-matter knowledge, understanding, and skills 

over time (NBPTS, 2015). Student academic achievement refers to a student’s success in 

meeting short or long term goals in education (NBPTS, 2015).  

 Academic achievement refers to completing high school or earning a college degree and 

student achievement deals with behavior.  In most K-12 schools, part of the achievement is 

measured by academic success and satisfactory conduct. Parents being earnestly involved at 

school and communicating with teachers about their child’s classroom activity and behavior is 

crucial. “The more comprehensive and well planned the partnership between the school and 

home, the higher the student achievement” (Henderson & Berla, 1995, p. 14). 

 Likewise, when parents are involved at school, the performance of all the children at 

school, not just their own, tends to improve. Involvement allows parents to monitor school and 

classroom activities and to coordinate their efforts with teachers to encourage acceptable 
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classroom behavior and ensure that the child completes schoolwork (Hill & Taylor, 2004). 

Increased student and academic achievement of the student has been of significant interest in 

America for many years, which provides hope for a brighter future for American students 

(Epstein et al., 2009). 

Statement of the Problem 

“When schools work together with families to support learning, children tend to succeed 

not just in school, but throughout life” (Henderson & Berla, 1994, p. 1). Learning is complex; it 

begins at birth and continues throughout life. Parents are the first teachers and role models for 

their children; therefore, they have a strong influence on their learning (Department for Children, 

Schools, and Families, 2007). Studies continue to show that many parents are not aware of the 

importance they play in their child’s education and have a limited understanding of their role in 

their children’s learning (DCSF, 2007; Epstein et al., 2009).  

 Theories exist about a child's success or failure (Birch & Ladd, 1997; Hamre & Pianta, 

2001, Nimetz, & Bennett, 1997). One of the most significant factors in children’s success in 

school and life is their family and home background.  Parental and family involvement in school 

and home is critical to the success and achievements of the student while in school. Identifying 

practical methods to encourage parental involvement and participation must still be identified 

and addressed. There is a lack of research  improving the quality and quanity of parental 

involvement in education. 

Purpose of Study 

The purpose of this study was to examine the role of parental and family involvement in 

children’s K-12 success. Parental involvement in children’s schooling is positively linked to 

achievement (Altschul, 2011; Domina, 2005; Epstein et al., 2009). There is evidence that 
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suggests parental involvement positively influences student achievement and overall well-being 

(Bauch, 1990; Epstein et al., 2009). 

Significance of the Study 

This study examined how certain barriers affected the relationship between home and 

school which in turn impacts the success of students. Examining barriers could inspire a plan to 

help educators and parents improve involvement and increase motivation. The results obtained 

from this study may provide school officials, teachers, and parents with what may help provide 

effective parental involvement practices. Furthermore, interpretation of results could indicate 

ways to improve parent-teacher communication, thereby benefitting the student scholastically 

and personally.  

It is evident that parental involvement is a crucial element in the upbringing of a child. It 

is beneficial to a child’s educational endeavors, yet it is unclear if parents are fully aware of the 

significant impact they have or the problems that may arise due to a lack of involvement. This 

research was conducted to highlight  barriers that could prevent parental involvement and discuss 

the significance a parent’s involvement has on a child and their success academically.  

Research Questions 

 The following research questions were used in the study:  

1. Do children’s grades vary based on  gender? 

2. Do children’s grades vary based on the parents' level of education? 

3. Do children’s suspensions vary based on parental involvement in school activities? 

4. Do children’s repetition of grade level vary based on expulsion from school? 

 

5. What is the relationship between employment status of parents and parental involvement  

 

at home?  
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Limitations of the Study 

The data for this study were derived from and relied solely on information available from 

a preexisting dataset; therefore, there were limitations. Although the data set had proven 

strengths such as being reliable and valid, there were also weaknesses with it. One limitation of 

the data was  the information about grades, behavior, income, education level, employment 

status, and involvement was self-reported by the parents with no confirmation from the school or 

teachers.  Also, the data only accounted for one child per household. Another limitation of the 

study was that there was no question asking parents about whether or not they had a learning 

disability.  

Having a learning disability and type of disability could change the realm of questioning 

as well as responses as to the parent's employment status, educational attainment, parental 

involvement in school activities (helping with homework), and/ or income level (O’Donoghue, 

2014). These variables could have been impacted and resulted in a significant change if that 

information was provided.  Whether the child had a learning disability was also a limitation of 

the research. If the child had a learning disability, that could have been an explanation as to why 

the child may have received certain grades, repeated grade levels, or received unsatisfactory 

conduct.  

Another factor to take into consideration is whether a parent held a child back because 

they felt like he or she was not ready socially or academically. Moreover, the number of times 

the children were in suspension or expelled from school was not mentioned in the survey.  

Knowing if certain behavior was a trend or a one-time occurrence would have been helpful in 

analyzing the data as well.  Another limitation of the study was that the researcher was limited to 
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the types of questions and responses available on the survey. Most responses were categorical 

which limited the different type of analysis.   

Definition of Terms 

The following list of terms were used in the study: 

Academic Achievement: refers to the level of schooling one has successfully completed 

and the ability to attain success in your studies (NBPTS, 2015). 

Educators: All education professionals and paraprofessionals working in participating 

schools, including principals or other heads of a school, teachers, other professional instructional 

staff (e.g. staff involved in curriculum development, staff development, or operating library, 

media and computer centers), pupil support services staff (e.g. guidance counselors, nurses, 

speech pathologists, etc.), other administrators (e.g. assistant principals, discipline specialists.), 

and paraprofessionals (e.g. assistant teachers, instructional aides) (Department of Education, 

2013). 

Learning at Home: Involving families with their children on homework and other 

curriculum-related activities and decisions (Epstein & Salinas, 1993). 

Parenting: Providing positive support physically, mentally, emotionally, financially, 

spiritually, and socially. To nurture and guide children in right way (Epstein & Salinas, 1993). 

Parental Involvement: defined as a parent’s participation and communication with one’s 

child that involves learning and academic activities (Jeynes, 2012).  

Socio-economic status: is an economic and sociological combined total measure of a 

person’s work experience and of an individual’s or family’s economic and social position in 

relation to others, based on income, education, and occupation (Bishaw & Semega, 2008). 
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Student Achievement: is the status of subject-matter knowledge, understanding, and skills 

over time (NBPTS, 2015). 

 Student Academic Achievement: refers to student’s success in meeting short- or long- 

term goals in education (NBPTS, 2015). 

Student Success: defined as academic achievement, engagement in educationally 

purposeful activities, satisfaction, acquisition of desired knowledge, skills and competencies, 

persistence, attainment of educational outcomes, and post-college performance (York, Gibson, 

Charles, & Rankin, 2015). 

Organization of the Study 

 This dissertation was organized into five chapters. Included in Chapter I was the 

overview of the study, purpose of the study, significance of the study, and definition of terms. 

Research literature addressing the overall relevance of the study is found in Chapter II. Chapter 

III described the data analysis, previous studies, survey instruments, sample and proposed 

analysis. Demographic, frequencies, SPSS software analysis, and research question results can 

be found in Chapter IV. Chapter V concluded the study by providing recommendations for future 

research, implications, and conclusions of the study.



 

8 

 

Chapter II: Literature Review 

 

Overview 

 

This chapter presents the literature in regards to the relationship between parental 

involvement and children’s academic success. This chapter includes the defining of parental 

involvement, barriers that prohibit parents from being able to be involved with their children’s 

academics, the importance of parents being involved and a summary of the chapter. The methods 

for the study will be discussed in Chapter III.  

Purpose of the Study  

The purpose of this study was to examine the role of parental and family involvement in 

children’s K-12 success. Parental involvement in children’s schooling is positively linked to 

achievement (Altschul, 2011; Domina, 2005; Epstein et al., 2009). There is evidence that 

suggested parental involvement positively influences student achievement and overall well-being 

(Bauch, 1990; Epstein et al., 2009).  

Research Questions 

 The following research questions were used in the study:  

1. Do children’s grades vary based on  gender? 

2. Do children’s grades vary based on the parents' level of education? 

3. Do children’s suspensions vary based on parental involvement in school activities? 

4. Do children’s repetition of grade level vary based on expulsion from school? 

 

5. What is the relationship between employment status of parents and parental involvement 
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 at home? 

 

History of Parental Involvement 

 

Parents are their children's first teachers and role models. A parent is defined as a natural 

or adoptive parent of a child, a guardian, person acting in the place of a parent (such as a 

grandparent or stepparent with whom the child lives, or a person who is legally responsible for 

the child’s welfare) or a surrogate parent (Burke, 2013, p. 255). In the early 14th century, public 

schools were financially supported by parents. Additionally, the education of children was fully 

accommodated in the family and was a learning experience through the productive activities of 

the household and learned trades in neighboring homes (Coleman, 1987).  During this century, 

private tutoring was known as an early form of education for students where the teaching and 

learning process occurred at home, and parental involvement was prevalent. Until this time, 

parental involvement was fundamental and consisted of ensuring their child’s general health and 

well-being and providing food (Epstein, 1987). 

In the1600s, Colonial America pilgrims attempted to make it a requirement that the 

education of children was the sole responsibility of the parent. However, the attempt was 

unsuccessful; consequently, the General Court passed the Old Deluder Satan Act, which required 

each town to independently set up a school or support a surrounding school (Pulliam & Patten, 

2007). The overall acceptance of teaching as a profession began to change the face of parental 

involvement in schools (Berger, 2008; Epstein, 1996; Zellman & Waterman, 1998). Parents have 

played an essential part in the schooling of children within the educational system throughout 

history. The evolution of education dates to the early 1900’s and has seen a variety of changes 

and laws dedicated to improving the educational system.  
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The Elementary and Secondary Education Act (ESEA) was put in place to ensure that 

children coming from low-income family were provided with the necessary materials through 

funding from or by the government. “Research confirmed that parent involvement had moved 

from education being the primary responsibility of the family to an almost hands-off approach 

from the family and back again” (Jennings, 2012, p. 43). The ESEA also provided the link 

between parental involvement and education. The Civils Rights Act of 1965 brought about 

changes that affected education and Head Start was formed.  “The Civil Rights Act of 1965 

influenced education in America and significantly affected the family. The demand for equal 

rights for minorities and women impacted the desire for equal opportunities, which directly 

impacted family relationships” (Berger, 2008, p. 4).  

 In 1970, the Vietnam war affected families and brought about many issues. With the 

economy spiraling down, increased use of drugs and moral responsibilities beginning to change, 

over 20 million mothers joined the workforce (Berger, 2008; Pulliam & Patten, 2007). Vygotsky 

(1978), a leading figure of the social constructivist model, argued that parents play a significant 

role in a child’s learning process. Vygotsky indicated that parents function as the monitors who 

help a child reach what he called the zone of proximal development (ZPD). Vygotsky defined the 

zone of proximal development as “the distance between the actual developmental level as 

determined by independent problem solving and the level of the potential development as 

determined through problem-solving under adult guidance” (p. 86).   

Parental Involvement 

Parental involvement has been defined as a parent’s participation and communication 

with one’s child that involves learning and academic activities (Jeynes, 2012). Fishel and 

Ramirez (2005) offered a broad definition of parental involvement that considered factors that 



 11 

were outside of the biological spectrum; their definition includes any significant caregivers who 

participate in the educational lives of their children to foster academic and social well-being. 

Such caregivers could be parents, grandparents, stepparents, and foster parents. “Parental 

involvement is an influence on children’s academic development that can be considered 

modiable, for instance by means of counseling or intervention” (Jennings, 2012, p. 43).  

The majority of the  No Child Left Behind  Act (NCLB) placed emphasis on parental 

involvement, and many schools have an obligation to spend part of their funding on programs 

which promote participation from parents. At a joint session of Congress in February 2009, 

President Obama stated,  

“In the end, there is no program or policy that can substitute for a mother or father 

who will attend those parent/teacher conferences, or help with homework after 

dinner, or turn off the TV, put away the video games, and read to their child. I 

speak to you not just as a President, but as a father when I say that responsibility 

for our children's education must begin at home” (NCLB, 2009, p. 1). The role 

and impact of parental involvement in education has been the topics of several 

investigations (Hoover-Dempsey & Sandler, 1995). However, researchers have 

not always agreed on an operational definition of parental involvement (Abdul-

Adil & Farmer, 2006; Altschul, 2011; Ceballo et al., 2014; Robbins & Searby, 

2013).  

Blair (2014) posited that parental involvement is understood as interaction and assistance 

provided by parents to their children and their children’s schools to promote academic 

achievement. School-based involvement includes but not limited to  parents participating in 

parent teachers’ association (PTA), volunteering at school events, or extracurricular activities is 
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encouraging academic success. Furthermore, parental involvement has been referred to as a 

multidimensional construct that includes activities carried out by parents at home and school to 

enhance academic achievement (Barnard, 2004; Fantuzzo et al., 2000)—a construct also referred 

to as home–school partnership, parental participation, and parents as partners (Lloyd-Smith & 

Baron, 2010). Parental involvement is also associated with the aspirations and goals parents set 

for their children. Although researchers have not always agreed on what constitutes parental 

involvement, references can be made to Epstein (1995) and Hoover-Dempsey and Sandler 

(2005), who offer varying models of parental involvement.      

Types of Parental Involvement 

 Epstein (1995) developed a model of parental involvement that advocated for 

partnerships between parents, school officials, and teachers. A relationship amongst parents, 

educators, and students is essential for a child’s academic success. Kagan (1984) indicated strong 

parent involvement programs are developed with input from families and school personnel on 

two questions: “What forms of parent participation are desirable and feasible? What strategies 

can be employed to achieve them” (p. 2)?  The interface between families and school must fit the 

specific context---or address the needs of parents, teachers, and students. Neither a “one size fits 

all” approach nor a focus on activities in the absence of nurturing essential attitudes among the 

partners will work for schools. 

 Epstein’s purpose for the model was to use it as a guide for schools to promote learning. 

The model is made up of six types of involvement: parenting, communicating, volunteering, 

learning at home, decision-making, and collaborating with the community. This model would 

help the school develop a balanced program that connects parents and teachers or academic 

achievement. These six types of involvement were divided up into categories ranging from 
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home-based activities to the importance of parent-teacher partnerships. The parameters of 

Epstein’s (2007) model are:   

Parenting (Type 1) –assist families with the necessary parenting skills and encourage 

home conditions to support children in the educational process and assist schools in 

understanding families. Communicating (Type 2)- Parent-initiated and school-initiated 

contacts regarding school programs and student progress. Volunteering (Type 3)- 

Organize volunteers to support the school and the students. Provide volunteer 

opportunities at school events or other community events related to education. Learning 

at Home (Type 4)-Involve families in learning activities including homework and 

extracurricular learning activities at home. Decision Making (Type 5)- Include families as 

participants in school decision making and possibly develop parent leaders and 

representatives. Collaborating with Community (Type 6)- Coordinate resources and 

services from the community for families, students, and the school to support learning. 

(p. 12) 

Epstein’s model was based on how well the parent and teachers communicate with one another 

throughout the duration of the child’s academic career at the school.  

 However, if there is not an open-line of communication then the parent can be un-

informed on what is happening at the school, and the school will not be informed as to if the 

child is taking the daily reports home. “School failure is at its core caused by an inability or an 

unwillingness to communicate---a relationship problem” (Pianta & Walsh, 1996, p. 24). There 

are several main roles that influence effectively incorporating parents into programs that 

encourage involvement. The roles are but not limited to teachers/nurturers, 

communicators/advisors, supporters/learners, and collaborators/decision makers (Pena, 2000).  
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Grolwick and Slowiaczek (1994) introduced other types of involvement which includes 

behavioral, cognitive-intellectual, and personal involvement. Behavioral involvement is being 

actively involved in both home and school activities. For example, attending a PTO meeting and 

assisting a child with a project. Cognitive-intellectual involvement is when a parent exposes their 

child to activities that will stimulate their mind and experiences that will be educationally 

rewarding. An example would be a trip to the zoo. Identifying the animals and sounds they make 

would allow the child to learn about different animals as well as have fun.  

Personal involvement is the attitude the parent has towards education and how they 

portray those feelings to the child. Sitting the child down and sharing expectations for them and 

their future is beneficial for the expectations the child will set for themselves. “Socialization is a 

continuing process whereby an individual acquires a personal identity and learns the norms, 

values, behavior, and social skills appropriate to his or her social position” (Hill, 2001, p. 687). 

 Academic and cognitive socialization are other types of involvement that include 

parents’ education-related beliefs, expectations, and behaviors through which they navigate or 

influence their children’s academic and school-related development (Hill, 2001, p. 688).  

Academic socialization is associated with the parent communicating his/her expectations for 

success, expressing to their child the value of education at their age, helping develop a plan and 

goals for their future, and expressing how everything they are learning now will benefit them for 

years to come. This type of parenting is usually when the child is an adolescent and old enough 

to pick up on parenting behaviors and understand why communicating such aspirations are 

important. Cognitive socialization is associated with children learning through the thinking 

process such as following instructions from teachers. Cognitive socialization and cognitive 
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development are interchangeable words that focus on how learners interact with their 

environment to develop complex reasoning and knowledge (Boundless, 2016). 

Parental involvement has been divided into home-based involvement and school-based 

involvement. The barriers to these types of involvement will be discussed later. Positive family-

school connections take many forms and demand site-specific development (National 

Association of State Boards of Education, 1992).  Home-based involvement is essential to the 

child’s academic success because it provides the parent and child time to communicate about 

school assignments and issues that may be occurring in the classroom. School-based 

involvement is when the parent attends events at the school with or without the child present. 

However, these conceptions of home- and school-based involvement have been developed and 

validated in elementary school models and some have been found to be less effective for 

adolescents in middle and high school (Ratelle et al., 2004, p. 3). Previous research suggested 

twelve key findings to summarize the need for parental involvement. 

1. Parent/family involvement has a significant positive impact on student    

      outcomes throughout the elementary, middle school, and secondary years. 

2. While in general parent/family involvement improves student outcomes, variations  

have been found per students’ family cultures, ethnicity, and/or socioeconomic      

backgrounds. 

3. Parent/family involvement at home has a more significant impact on children than  

parent/family involvement in school activities. 

4. The nature of the parent/family involvement that is most beneficial to children 

changes as they reach adolescence. 
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5. Parent/family involvement in early childhood programs helps children succeed in 

their transition to kindergarten and elementary school. 

6. Parent/family assistance with homework can be beneficial; however, parents may  

guidance and assistance to work effectively with their children. 

7. The ways in which culturally diverse families are involved in their children’s 

education may be different from those of other families. These family practices are 

nonetheless valuable and should be respected and capitalized on when planning 

parent/family involvement programs. 

8. Promising outcomes have been documented in both mathematics and literacy when  

children’s parents/families are involved in the educational process. 

9. The most promising opportunity for student achievement occurs when families,  

schools, and community organizations work together. 

10. To be effective, school programs must be individualized to fit the needs of the  

students, parents, and community. 

11. Effective programs assist parents in learning how to create a home environment that  

fosters learning and how to provide support and encouragement for their children’s 

success. 

12. Teachers must be trained to promote effective parent/family involvement in  

children’s education (Carter, 2002, p. 2). 

Barriers to Parental Involvement 

This section of the literature review focuses on the barriers, specifically those within in 

the home and school environment. Removing barriers is a contributing factor in children’s 

academic success in grades K-12. The obstacles presented may indirectly or directly influence 
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the academic outcome for children in grades K-12. By identifying the barriers for parental 

involvement, teachers, administrators, and parents may gain insight on how to create and provide 

a solution that would be most beneficial for  students. 

Parental involvement has been identified as being vital in the education of children. 

Greenwood and Hickman (1991) divulged that “parental participation in schools contributes to 

higher student achievement, certain students attitudes and self-concepts, and active parental and 

student perceptions of schools and daily life” (p. 279). Parental involvement is sometimes 

difficult to acquire, yet so profitable for a child’s education. Currently, The No Child Left 

Behind Act compels schools to prevent barriers to parental involvement.  

Some research studies and publications cite characteristics that promote academic 

success. These elements include:  positive parent-child relationship (i.e., parental closeness and 

involvement); family cohesion, supportive relationships, absence of discord, and active 

engagement (i.e., participation in school and at home); consistent supervision, discipline and 

responsibilities ( i.e., creating and maintaining a schedule , rules and chores);  and expressing 

high expectations for academic success (i.e., talking about post-secondary options, career 

choices, and short/long term goals) (Barnard 1991, 1995; 2004; Fraser, et al., 2004; Williams, 

2011).  The above attributes were associated with improving student academic achievement, 

increasing school attendance, decreasing dropout and pregnancy rates, and increasing self-

efficacy and positive social relationships of students (Barnard, 2004; Masten & Coastsworth, 

1998; Masten et al. 1999; Williams, 2011). However, in order to obtain positive outcomes, 

specific barriers need to be addressed.  

To begin with, communication between the educator and parent must be a two-way 

street.  “Parent and teacher focus groups conducted around the country as part of the Parents As 
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School Partners research project, identified common areas of conflict between parents and 

teachers” (Baker, 2003, p. 92). Parents and educators share common values and are partners in 

the education children. Trotman (2001) stated that “parent involvement was designed to create a 

partnership that allowed for greater collaboration between home and school for the expressed 

purpose of improved student outcomes” (p. 2). The less the parent knows about what is occurring 

at school, the less he or she will be concerned about or included in relating to the child’s 

education.  

McWayne, Hampton, Fantuzzo, Cohen, and Sekino (2004) identified a significant 

correlation between low levels of direct school contact and children's problem behaviors. Part of 

a child’s academic success was their behavior at school. Having bad behavior could result in the 

student being placed in in-school or out -of school suspension, or expulsion from school. Any of 

the reprimands addressed above would take the child out of the classroom causing them to 

potentially fall behind.  A parent that is in constant communication with the school or teacher 

would always be up-to-date on their child’s conduct.  

Any changes in the curriculum, rights, and responsibilities or code of conduct should be 

relayed from the teacher to the parent. Schools have been tasked with the struggle of finding 

innovative avenues to foster prosperous and supportive relationships between parents and their 

children while establishing a working partnership between school and home (Burns, 1993). This 

could occur through weekly communication between teacher and parent whether it be by a report 

sent home by the student requiring a signature, call, or an email. It is important an effective 

relationship be formed through whatever means necessary. 

 Previous research established the importance of school environments and student 

achievement (Barnard, 2004). Significant involvement most likely develops when schools 
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actively seek out ways for parents to get involved (Hamilton, 2016). “Active dialogue such as 

phone calls, Parent-teacher conferences, and follow-up after Parent –Teacher conferences to plan 

specific strategies if needed or discuss further with other teachers develop out of a living trust, a 

mutuality of concern, and an appreciation of contrasting perspectives” (Lightfoot, 2004, p. 42).  

Parent and teacher focus groups, conducted around the country as part of the Parents As 

School Partners research project, identified common areas of conflict between parents and 

educators (Baker, 2000). Parents felt that teachers waited too long before telling them about a 

problem and that they only heard from teachers when there was bad news (Baker, 2000). “Most 

parents felt they did not have easy or ongoing access to their children’s teachers and that teachers 

blamed parents when children had problems in school. Some parents felt unwelcomed at their 

children’s school. Furthermore, they believed schools did not want their input and 

communication was a one-way system, with schools sending out information and parents having 

few, if any, opportunities to share ideas with the school. 

 A stronger relationship between home and school affords a teacher insight into the life of 

a student, which allows them to teach more efficiently and effectively (National Research 

Council, 2001). Precise predictors of student success in school are not family income or social 

status, but the magnitude to which the family constructs a home environment that encourages 

learning and communicates high yet sensible expectations for the child’s success (Pena, 2000). 

Parents should be involved in their child’s educational advancement to establish a substantial 

relationship with the teacher.  

Teachers are viewed as caregivers for the students. Caregivers continually provide their 

child with opportunities to engage in all types of linguistics, which forces them to use their  

language in a purposeful way (Cambourne, 1995). Though the teacher is considered the 
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caregiver, primarily, they also carry the role of the director. When in the classroom the teachers 

are  competing for command of learning situations and steering the student in the right direction 

to elevate and reach their full potential. “Relationships between children and adults are the 

primary medium through which literacy is acquired” (Pianta, Nimetz, & Bennett, 1996, p. 669). 

A parent’s literacy and an instructor’s teaching skills are pertinent to a child’s success.  

Next, a parent’s lack of education could hinder the parent from being able to help the 

child with school work at home (Mansbach, 1993). For many parents, their personal school 

experiences create obstacles to involvement. Parents who dropped out of school did not feel 

confident in school settings. Parents with a higher level of education are more likely to 

encourage their children to pursue the same or similar, thereby being a vigorous advocate for 

their child’s schooling. One of the determining factors that impacts a child, is their parents’ 

educational background. An example would be the level of education achieved by the mother. 

 A salient finding from traditional research on both adult education and early childhood 

intervention programs is that the mother’s level of education is one of the most important factors 

influencing children's reading levels and other school achievements (Hill & Taylor, 2004). Sticht 

and McDonald (1990) found that the more highly educated mothers have greater success in 

providing their children with the cognitive and language skills that contribute to early success in 

school.  

 Children of mothers with high levels of education stay in school longer than children of 

mothers with low levels of education (Sticht & McDonald, 1990). The focus of this research was 

to investigate parent, child and family literacy and the correlation with success. Literacy is the 

ability to read and write. Reading and writing are fundamental skills that every child should 

master; it leads to success in school, a capacity to compete in the job market, and participation in 
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the democratic process (Wei, Blackorby, & Schiller, 2011). It is theorized that well-educated 

parents are more capable of providing for their children.  

Then, socioeconomic differences can cause a divide between the parent and the school.  

At times, parents' financial concerns present a significant obstacle to participation in their child's 

school activities. Diverse economic and time constraints are primary impediments for parents 

whose work hours do not allow them flexibility. The No Child Left Behind (NCLB) Act of 2001, 

President George W. Bush's signature education reform law, was designed to raise academic 

achievement for all students and close gaps that separate minorities and low-income students 

from more affluent peers by the 2014 school year (Peterson & Parker, 2005). 

 Hill and Taylor (2004) found that parents with a greater social status and a higher level 

of financial stability, tend to be more prevalent in their child’s education. “Bodovski and Farkas 

(2008) reported that parents in families with low family income teach obedience with less 

emphasis on creativity and business skills” (p. 903).  By contrast, parents in middle- and upper-

class families teach their children critical thinking, multitasking, and other skills required for 

higher levels of employment (Bodovski & Farkas, 2008).  

 A desire to be better than counterparts of similar socioeconomic status could be the 

driving factor behind helping their child succeed (Bodovski & Farkas, 2008). Low 

income/working families are faced with barriers such as employment or unemployment, 

linguistic barriers, and extenuating circumstances that make the parents reluctant to participate 

fully or become involved even when the opportunities exist (Lareau, 1989). However, parents 

from lower socioeconomic backgrounds faced barriers that impeded being involved ranging from 

feelings of inadequacy due to their level of education, to basic scheduling needs and lack of 

resources (Hill & Taylor, 2004).  
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The change in family structure has shown a direct connection in the amount of time spent 

and availability of parents in schools. The number of single parents that have more than one job 

compared to the number of traditional type of families has increased. The restricted changing of 

families, that being households led by a single parent with multiple occupations, has had a severe 

impact on parental involvement and availability in schools. “Families that are struggling with 

lower income levels have an increased amount of stress, this increased amount of pressure has an 

indirect relationship with performance causing the students to perform at a lower level” 

(Wooden, 2010, p. 7). These types of socioeconomic changes directly impact the type of parental 

involvement a parent may have at the school site (Nokali, Bachman, & Votruba-Drzal, 2010).  

Consequently, many families have several time constraints that limit their ability to 

participate in activities during regular school hours, including volunteer opportunities, as well as 

teacher conferences (Smith, 2011). Children from low-socioeconomic backgrounds progress 

slower than most; however,  it is not the sole reason and there are other aspects to consider 

(Wilson, 2009).  

The Early Childhood Longitudinal Study, Kindergarten Class of 1988-99, followed the 

success levels of a worldwide group of adolescents beginning from kindergarten to completion 

of higher grade levels. By the fifth grade, the students who were economically disadvantaged 

(those living in households below the poverty line), had a greater chance at being limited in 

subject areas such as reading and math than those-those living higher than the poverty threshold. 

 The federal poverty line is determined based on the calculated income numbers and the 

size of a family. Eighty-four percent of those above the poverty level tested competent in 12th 

grade mathematics; on the other hand, only 45% of students living in poverty were competent 

(U.S. Department of Education, National Center for Education Statistics, 2007). In 2014, the 
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United States ranked among one of the largest child poverty rates when compared to the 

international standards (U.S. Census Bureau, 2014). “Fundamentally, poverty is a denial of 

choices and opportunities, a violation of human dignity. It means lack of basic capacity to 

participate effectively in society” (United Nations, 1998).  

Although poverty figures are indisputable, the precise and lasting effects of poverty on 

student success remains unclear (Duncan, Yeung, Brooks-Gunn, & Smith, 1998). The model for 

family involvement, despite enormous changes in the reality of household structures, is that of a 

two-parent, economically self-sufficient nuclear family, with a working father and homemaker 

mother (David, 1989, p. 4). Often, parents can be employed at stressful jobs, while mothers are 

expected to retain such a job and take care of child-care responsibilities and school issues. 

Parents who do not speak fluent English can feel inadequate in school contexts (Moll, 1992).  

After that, parental involvement seems to function differently and serve different 

purposes in different cultural groups (Hill & Taylor, 2004). An example would be parents who 

can read and write; however, the writing could be phonetically incorrect. Hill and Taylor (2004) 

also suggested that it was not recognized that parental involvement seems to function differently 

and serve different purposes in different cultural groups. 

 Cultural capital describes how wealthy a person is with knowledge, skills, and 

experience that better equips them with the ability to succeed in life. Cultural capital is further 

defined as the advantage gained by the middle class, educated, European-American parents from 

knowing and experiencing a lifestyle congruent with the culture that is dominant in most 

American schools. Bourdieu (1977) suggested that the concept of cultural capital is based on the 

idea that schools and other social structures have a strong influence over an individual through 

the mechanism of the cultural capital.  
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Lareau (1989) implied that students who are less fortunate with the nonexistence of 

cultural capital lean towards the likeliness to have lower academic success than their 

companions. A possible outcome that results from the variation of cultural identity from that of 

the dominant norm, includes the diminishment of a parent’s desire to participate socially; hence, 

allotting less opportunity to visit the school and reap the benefits afforded socially, 

informatively, and materialistically to those that do. Parents must possess some form of cultural 

capital to assist with social awkwardness and be effective in their child’s success. In conclusion, 

the ideas of parental involvement and cultural capital are vital in the educational development 

and academic success. 

Finally, the absence of time spent with the child or with the school is an obstacle that 

could impede parental involvement. “Parents who know their children best, are in the best 

position to inform schools about their children’s needs and capacities and are deeply invested in 

their children’s success” (Parent Academy, 2017). Parental obligations sometimes make it 

difficult for parents to attend extra-curricular activities such as PTA, sporting events, and even 

parent-teacher conferences. This is not for lack of desire or effort, but instead for lack of time 

and resources. 

The barriers mentioned above fell into three categories which were: barriers for 

personnel, barriers for parents, and barriers for the partnership. Barriers for school personnel 

were summarized as ambiguous commitment to parent involvement; use of negative 

communication about students’ school performance and productivity; use of stereotypes about 

families to address schooling concerns; lack of time and funding for family outreach programs; 

and fear of conflict with families (Christenson & Sheridian, 2001). “Barriers for parents are the 

following: feeling of inadequacy; adopting a passive role by leaving education to schools; 
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linguistic and cultural differences; lack of role models, information, and knowledge about 

resources; suspicion about treatment from educators; and economic emotional, and time 

constraints” (Christenson & Sheridian, 2001, p. 13). Finally, barriers for the partnership are: 

“limited time for communication and meaningful interaction; communication primarily during 

crises; differences in parent-educators perspectives about child’s performance and behavior 

paired with little or no opportunity for discussion; and limited contact for building trust within 

the family-school relationship” (Christenson, 2001, p. 13). 

Parental Involvement and Academic Achievement 

Through the review of the literature, the findings concluded, that there is a correlation 

between parental involvement and a child’s academic success. Although there were other factors 

that affected student’s academic success, the realm of it, begins with parent involvement. As 

evidence from the literature points to a positive association between parental involvement and 

achievement, numerous policies have sought to promote parental involvement to reduce 

underachievement and the achievement gap between high- and low-SES students in America 

(Altschul, 2011; Domina, 2005; O’Bryan, Braddock, & Dawkins, 2006; Park, 2017). Parental 

involvement is more important to children’s academic success than their family’s socio-

economic status, race, ethnicity, or educational background (Amatea & West, 2007; Henderson 

& Berla, 1994). Shaver and Walls (1998) conducted a study that showed that regardless of the 

gender or socio-economic status, parent involvement increased both mathematics and reading 

scores.  

There are several ways parental involvement can motivate a child to be successful in their 

academics. Assisting their child with homework is a way that parents can contribute to their 

child’s education (see Figure 1). Likewise, parents who read to their child and provide tutoring  
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or using resources provided by teachers, tend to do better in school than a child whose parents do 

not assist him or her (Ball & Blachman, 1991; Izzo et al., 1999). One aspect of education that has 

received attention is the relationship between school and family as it pertains to student success. 

In 2001, Congress passed The No Child Left Behind Act to remediate inequalities in the 

education system by requiring states to set achievement standards for students of all backgrounds 

to attain (NCLB,  2001).  

 

 

 Figure 1. Model of Perception for Academic Achievement. Zimmerman, B. J., & Kitsantas, A. 

(2005). Homework practices and academic achievement: The mediating role of self-efficacy and 

perceived responsibility beliefs. Contemporary Educational Psychology, 30(4), 397-417. 

 

Findings from previous studies revealed that parental involvement improves academic 

performance results; however, most of the studies omitted the parents’ perspectives on parental 

involvement (Carranza, You, Chhuon, & Hudley, 2009; Rath et al., 2009). Furthermore, most of 

the studies opted to quantify parental involvement (Dumont, Trautwein, Nagy, & Nagengast, 
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2014; Gordon & Cui, 2012) and rarely agreed on a definition of what constituted parental 

involvement (Carranza et al., 2009). Prior studies provided evidence that parental involvement 

promotes academic success (Carranza et al., 2009), improves a child’s academic performance 

(Altschul, 2011; Chen & Gregory, 2010), helps to curtail underachievement among gifted 

students (Ford, 1995), and functions as a protective factor for students prone to experience 

underachievement (Chen & Gregory, 2010). The literature points to other benefits of parental 

involvement. 

The association between parental involvement and academic achievement continues to be 

the focus of many research studies (Ditrano & Silverstein, 2006; Dumont et al., 2012; Gordon & 

Cui, 2012; Green, Walker, Hoover- Dempsey, & Sandler, 2007; Semke & Sheridan, 2012). 

Parental involvement creates an environment favorable to learning (Carranza et al., 2009; Rath et 

al., 2008) and helps combat the impact of underachievement (Chen & Gregory, 2010). Meta-

analyses of parental involvement and academic achievement indicate that one explanation for the 

inconsistent findings is a “chaotic state” in the definition of parental involvement (Fan & Chen 

2001; Hoover-Dempsey 2001). Chaotic state is defined as a lack of organization or utter 

confusion (Fan & Chen 2001; Hoover-Dempsey, 2001). 

Like parental involvement, academic achievement has been operationalized differently 

across studies, which may also be a contributing factor to the inconsistent findings (Fan & Chen, 

2001). Though academic achievement has often been measured using indicators which focus on 

a specific academic area such as scores in math or reading (Dearing et al., 2006; Simpkins et al., 

2006). Desimone (1999) reported that parental involvement was most predictive of student grade 

point average (GPA). Fan and Chen (2001) suggested that GPA was a more general indicator of 

achievement and may, therefore, be more reliable. A distinguished change in parental 
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involvement and academic achievement is age-related changes between elementary and 

secondary school (Hill & Tyson, 2009; Stevenson & Baker, 1987). The reason for this is because 

of the school changes that will take place as the child grows older in age and academically.  

As school changes occur the knowledge a child is expected to gain changes as well, this 

is considered student learning. Student learning is associated with student academic achievement 

but differs in many aspects. Student learning is pertinent to interpreting and analyzing proficient 

teaching. Teachers are credited with being a major contributor to a student’s learning. Principles 

and recommendations to guide the use of assessments of student learning as a measure of teacher 

effectiveness are as follows: 

Be aligned with curriculum and learning goals a specific teacher is expected to teach 

Be constructed to evaluate student learning 

Sensitive to the diversity of students 

Capture learning validity and reliability of the student’s actual achievement level 

Provide evidence about student performance and teacher practice that reflects the full    

breadth of subject-matter knowledge and skills that are valued. (NBPTS, 2015, p. 10) 

School Choice 

Parental involvement and the link to academic success begins with the school choice. 

There are several categories to choose from when it comes to parents’ decision for the 

educational avenue they wish to pursue their child from grades K-12. The categories for school 

are public, private (religious, non-religious), charter, magnet, boarding, or homeschool. 

“Education enables individuals to lead economically productive lives and to contribute 

intelligently to the process of a democratic society” (Charles, 2011, p. 14). When making the 
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decision, parents must take in consideration finances, locations, and the academic integrity and 

standards of the school.   

Public schools are owned and operated by the government and receive their funding from 

the government. Public schools are free for student’s grades K-12, however; some researchers 

have argued about the value of education the students are receiving (NCES, 2003). Private 

schools are supported by private organizations or private individuals. “ In previous studies it was 

found that parents of students in schools of choice are more involved in the academic programs 

and partake in school activities more than parents in traditional public schools” (Fisher & 

Friedman, 2009, p. 2). One of the many reasons parents choose private schools are because of 

their standings and the academic excellence they continue to provide (NCES, 2003).   

Charter schools are a form of public school; however, they are publicly funded by 

teachers, parents, and community groups (Robinson, 2016). Charter schools are required to 

follow all federal and state regulations (Robinson, 2016). Magnet schools’ top priority are to 

focus on Science, Technology, Engineering, and Mathematics (STEM) (Saporito, 2003). Magnet 

schools are free and operated by school districts or multiple districts (Saporito, 2003). Boarding 

schools are designed for students to stay at semesters at a time away from their homes and 

parents. 

Marlow (2010) indicated that one of the biggest and main competitions are between 

public and private schools. “Parents have different perceptions of the types of schools regarding 

the quality of instructional programs, support for student learning, school climate/environment 

for learning, parent-school relationships, and resource management” (Charles, 2011, p. 17).  

There are several differences between public and private schools that make them competitors. 

One of the differences is class size. Class sizes are known to be smaller at the private school. 
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While it may seem like the smaller the classes, the better the teacher-student interaction as well 

as a relationship between parent and teacher, the relationship continues to be debated between 

educational researchers, policy makers, and parents of public and private school children 

(Academic Intervention Services, 2007; NCES, 2003). 

 Another difference between public and private school is finances. Some private schools 

offer a scholarship, but there are still fees associated with the school that leaves parents unable to 

afford it. While most parents may want to enroll their child in private school, they are left with 

public school because of the fees. Another difference is location. The private school allows a 

child from within city limits or county limits to enroll in the school. While public school is 

sectioned off by districts so a student must attend the school  closest to their home location. 

Adult Learners 

 

“Adults in modern society are on a lifelong educational journey.” 

 

Raymond J. Wlodkowski 

 

Academic habits that adults once  possessed may not remain. Adult learners do not 

always reap benefits for the effort they put forth in their work or home life. Adult education is 

the continuing of lifelong education with individuals deemed adults by society or those who have 

the social and psychological stage of maturity. Adult education is also one who receives 

education in an informal or formal setting that will result in intentional or unintentional adult 

learning. Informal settings are places where learning occurs which typically are outside of a 

classroom. “As a person develops his/her time perspective changes from one of postponed 

application of knowledge to immediacy of application, and accordingly his/her orientation 

toward learning shifts from one of subject- centeredness to one of problem centeredness; as a 

person matures the motivation to learn is internal” (Knowles, 1984, p. 12).      
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Learning for adults is a naturally occurring process originating within the learner and 

growing out of the student’s need to interact with the environment (Mackeracker, 2004). Meriam 

(2001) stated that “adults generally know what they want to learn and often know how they want 

to learn” (p. 24). However, the technique used to teach children is significantly differently from 

the methods used to teach adults. To further explain the terms andragogy and pedagogy were 

discussed by Malcolm Knowles. Knowles was an American educator and was also known as the 

father of Adult Education. As specified by Knowles, andragogy is the art and science of  helping 

adults learn. Thus, andragogy refers to any form of adult learning (Kearsley, 2010).  

Typically, adults learn for the sake of learning and engage in educational activities with 

specific purposes in mind, i.e., continuing education, or job promotion. The educating of the 

adult is not to be confused with the education of a child. Therefore, the term pedagogy was  used 

to explain the difference. Pedagogy means  the art and science of teaching children; children 

learn because they need to learn. The teacher determines the curriculum and the most efficient 

method to relay the information. Therefore, learning should be organized into a relatively 

standardized curriculum, with a steady step-by-step progression for all learners. Knowles 

identified five assumptions of adult learners:  

1.  Self-concept- As a person matures, his/her self-concept moves from one of being a 

     dependent personality toward one of being self-directed human being. 

2.  Adult Learner Experiences- As a person mature, he/she accumulates a growing   

     reservoir of experiences that become an increasing resource for learning.  

3.  Readiness to Learn- As a person matures, his/her readiness to learn becomes oriented  

     increasingly to the developmental tasks of his/ her social roles. 

4.  Orientation to Learning- As a person matures, his/her time perspective changes from 
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one of postponed application of knowledge to immediacy of application, and     

accordingly his/her orientation toward learning shifts from one of subject-centeredness 

to one of problem centeredness. 

 5.  Motivation to Learn- As a person matures the motivation to learn is internal (1980,  

       1984, p. 12). 

Four principles can be applied to adult learning: First, “Adults need to be involved in the 

planning and evaluation of their instruction” (Kearsley, 2010, p. 4). It is a motivating factor for 

them to know that their opinion contributes to the success of their home and work life (Kearsley, 

2010). Just like a child looking for feedback from their teacher, adults should be given feedback 

and constructive criticism as well. Second, “Experience (including mistakes) provides the basis 

for the learning activities” (Kearsley, 2010, p. 4). The more the adult becomes motivated, the 

more others can accommodate individuals interest and career goals. Third, “Adults are most 

interested in learning subjects that have immediate relevance and impact to their job or personal 

life” (Kearsley, 2010, p. 4). Fourth, “Adult learning is problem-centered rather than content-

oriented” (Kearsley, 2010, p. 4). 

A five-level model was developed by Hoover-Dempsey and Sandler (1997) to explain the 

motivation for a parent participating in their child’s education. The first level included three 

major factors that influence involvement that were as follows: parents’ personal motivators, 

perceptions of invitations to be involved, and a life context variable. Personal motivators 

included their childhood upbringing, their current family arrangement (single parent or two-

parent household), and experiences that may have occurred with other schools that their child 

attended. Personal invitations included feeling welcomed by the school and teachers. Life 

context variables included the parent questioning their own ability to absorb and understand the 
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work that the child needs help with at home. Parents questioning their ability comes from their 

skills and possible lack of knowledge.  

The second level of the Hoover-Dempsey and Sandler (1997) model was learning 

mechanisms used by parents during involvement activities. These learning mechanisms included 

the parent providing encouragement to the child as well as receiving support from school and 

family. Positive reinforcement allows a parent to help their child be persistent in their academic 

work and their ability to learn. Giving instruction and receiving instruction helps the child’s 

development of student academic self-efficacy. Also, a parent that is actively involved in trying 

to learn, models the importance of education to the child.  

The third level of Hoover-Dempsey and Sandler (1997) was students’ perceptions of 

learning mechanisms used by the child. Though this level enforces the same four activities the 

focus of this step is the child’s perception of how their parents are involved. When a parent 

actively encourages a child to do their school work or that they can do well in school this 

improves the child’s self-esteem. When the parent is instilling positive reinforcement of the 

child’s knowledge, the child develops self-efficacy in their academic work. Receiving instruction 

and modeling the importance of education encourages the child to engage in school and home 

activities.  

The fourth level of the Hoover-Dempsey and Sandler (1997) was student attributes that 

are conducive to achievement. This level views students as the authors of their academic 

success: One belief important to achievement is academic self-efficacy. Put simply; 

efficacy is the belief that “I can.” When students believe that they are capable of learning, 

they are more likely to persist in the face of new and sometimes challenging academic 

work. If they do not hold this belief, then they are less liable to continue.  Another 
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outstanding student attribute is the intrinsic motivation to learn. Highly active learners 

have a genuine interest in mastering the content, and this curiosity sustains their 

engagement in learning both in and out of school.  A third attribute is self-regulatory 

skills. This means that students behave in ways that support their learning, including 

managing time well, setting goals and monitoring their progress. The fourth attribute at 

this level of the model underscores the social dimensions of school success. Successful 

students know how to ask for help when they are confused and how to work 

cooperatively with others in the classroom. We are aware that these attributes are critical 

to academic success. (p. 5) 

The fifth level of the Hoover-Dempsey and Sandler (1997) model is student achievement. 

Student outcomes could be influenced by the level of involvement the parent asserts. Student 

achievement is the goal. Therefore, each level of the model should be considered (see Figure 2). 

 Lastly, there are two types of motivation associated with the learning of adults, intrinsic 

and extrinsic motivation. “Motivation is an internal state that arouses, directs, and sustains 

human behavior” (Glynn, 2005. p. 2).  “Intrinsic motivation is associated with curiosity, 

exploration, spontaneity, and interest, whereas extrinsic motivation are  undertaken  to attain an 

end state that is separate from the actual behavior determined by some external contingency such 

as good marks or the avoidance of negative consequences.” (Muller, 2004, p. 169).  Extrinsic 

motivation occurs when one is motivated to perform a behavior or engage in an activity. 

 

https://www.google.com/search?biw=658&bih=632&q=%E2%80%9CIntrinsic+motivation+is+associated+with+curiosity,+exploration,+spontaneity,+and+interest,+whereas+extrinsic+motivation+is+related+to+undertake+to+attain+an+end+state+that+is+separate+from+the+actual+behavior%E2%80%A6determined+by+some+external+contingency+such+as+good+marks+or+the+avoidance+of+negative+consequences.%E2%80%9D&spell=1&sa=X&ved=0ahUKEwjDtLu7oozSAhUB6YMKHVceAjAQBQgXKAA
https://www.google.com/search?biw=658&bih=632&q=%E2%80%9CIntrinsic+motivation+is+associated+with+curiosity,+exploration,+spontaneity,+and+interest,+whereas+extrinsic+motivation+is+related+to+undertake+to+attain+an+end+state+that+is+separate+from+the+actual+behavior%E2%80%A6determined+by+some+external+contingency+such+as+good+marks+or+the+avoidance+of+negative+consequences.%E2%80%9D&spell=1&sa=X&ved=0ahUKEwjDtLu7oozSAhUB6YMKHVceAjAQBQgXKAA
https://www.google.com/search?biw=658&bih=632&q=%E2%80%9CIntrinsic+motivation+is+associated+with+curiosity,+exploration,+spontaneity,+and+interest,+whereas+extrinsic+motivation+is+related+to+undertake+to+attain+an+end+state+that+is+separate+from+the+actual+behavior%E2%80%A6determined+by+some+external+contingency+such+as+good+marks+or+the+avoidance+of+negative+consequences.%E2%80%9D&spell=1&sa=X&ved=0ahUKEwjDtLu7oozSAhUB6YMKHVceAjAQBQgXKAA
https://www.google.com/search?biw=658&bih=632&q=%E2%80%9CIntrinsic+motivation+is+associated+with+curiosity,+exploration,+spontaneity,+and+interest,+whereas+extrinsic+motivation+is+related+to+undertake+to+attain+an+end+state+that+is+separate+from+the+actual+behavior%E2%80%A6determined+by+some+external+contingency+such+as+good+marks+or+the+avoidance+of+negative+consequences.%E2%80%9D&spell=1&sa=X&ved=0ahUKEwjDtLu7oozSAhUB6YMKHVceAjAQBQgXKAA
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Figure 2. The Hoover-Dempsey & Sandler Model of Parental Involvement. Adapted from 

Hoover-Dempsey & Sandler. Hoover-Dempsey, K. V. (1995) (2005). The Hoover-Dempsey & 

Sandler model of parental involvement. 

 

Characteristics of intrinsic motivation include but are not limited to longer persistence, 

higher confidence, more interest in a subject, emphasis on personal developments and ultimately 
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better exam scores (Muller, 2004). Characteristics of extrinsic motivations are not limited to 

shorter persistence, lower confidence, less interest in a subject, and are more approach and 

avoidance ego-orientated (Maceracker, 2004).  Once an adult is motivated to learn, this begins 

the process of improving their education status, which in turn will benefit the child (Maceracker, 

2004). Whether the learner is intrinsically or extrinsically  motivated, one may stimulate adults 

by persuading them to think and ask intriguing questions. This gives them a chance to open and 

express their feelings about particular topics. This also allows them to become more comfortable 

with speaking aloud and stepping up. 

 Extrinsic and intrinsic motivation are found to have a directly proportional relationship 

with academic achievement. Arini (2009) reported that it is not only motivation that influences 

academic achievement but also intelligence. Achievement motivation is another major 

psychological characteristic affecting classroom learning and students’ performance. It seems 

that motivation has been deemed just as important as other factors presented in this study.  

Moreover, it could be perceived as one of the most essential psychological notions in 

education. Students who are motivated to learn are more likely to succeed academically. It is 

likely that a student with the willpower and attitude to learn is more susceptible to retain 

information. Achievement motivation is an acquired tendency (Maehr, 1974). It is an idea that 

can be driven by external factors and is one of the most valuable social assets that pushes one to 

strive for success. 

 Chowdhury et al. (2007) opined that achievement motivation is an inner drive that 

directs students' behavior towards the fulfillment of their goal. While external factors such as 

monetary rewards, materialistic gifts, and high praise and honor are key, it is that inner drive that 

continuously pushes a student to at least try. Adults can be driven by certain facets that 
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contribute to the overall quality of life. Such external factors include job opportunities, 

socioeconomic status, salaries, career advancement, educational advancement, and even pressure 

from authoritative figures (Turner, 2004). On the contrary, internal factors such as integrity, self-

esteem, pride, job satisfaction, and the quality of life itself are inclined to be more motivating 

than those external motivators.  

Goleman (1995) proclaimed that success relies upon various intelligences and on the 

domination of emotions. Intelligence (IQ) by itself  does not define success. Imbrosciano and 

Berlach (2003) have remarked that success may be viewed in three main domains. 

A good student is often referred to as being intelligent, or well behaved, or academically 

successful. Arising from this are the questions: Are there any connection between these 

domains? Is there a strong connection, between intelligence and academic achievement? 

Do students with high intelligence behave better? These and many more questions 

underscore the important place intelligence has been found to play in academic success. 

(p. 2) 

David Wechsler determined that the non-intelligent dexterities are indispensable for anticipating 

capability to be successful in life (Goleman, 1995). “According to Goleman, intelligence 

accounts for only 20% of total success, and the rest goes for Emotional and Social intelligences” 

(Goleman, 1995, p. 1). Abisamra (2000) suggested that if emotional and social aspects are so 

relevant, instructors should incorporate them into their lesson plans. He then concluded that the 

insertion of such emotional intelligence, would have a  positive impact on the success of 

students. 

The Achievement Gap 
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The National Center for Education Statistics (NCES) investigated the achievement gaps 

between African American and Hispanics compared to Caucasians, students utilizing the 

National Assessment of Educational Progress (NAEP) data to identify patterns and changes  in 

these gaps over time, and distinguish factors that might influence such gaps. “Achievement gaps 

occur when one group of students (such as students grouped by race/ethnicity, gender) 

outperforms another group and the difference in average scores for the two groups is statistically 

significant (that is, larger than the margin of error)” (Hemphill & Vanneman, 2011, p. 11 ).  

 There have been attempts made to produce a system, such as The No Child Left Behind 

Act that will help pinpoint, constrict and potentially eradicate the gap between all children “Title 

I of the NCLB act requires parental involvement in school governance, planning and decision-

making, as well as a governance committee, at school sites and district levels’ (NCLB, 2002, p. 

3).  Evidence of efforts to close the achievement gap was substantiated by Reeves (2003), who 

coined the concept of 90/90/90 schools because these schools had 90 percent low socio-

economic status, 90 percent minority, and 90 percent of students meeting or exceeding state and 

national norms in reading and math achievement. For example, Milwaukee Public Schools had 

90 percent minority, 90 percent disadvantaged, but 90 percent at or above national norms in 

reading and mathematics (Schmoker, 1999). 

According to the National Education Association (2007), the following were strategies on 

closing the achievement gaps:  

enhanced cultural competence, comprehensive support for students, outreach to students’ 

families, extended learning opportunities, classrooms that support learning, supportive 

schools, strong district support, access to qualified staff, and adequate resources and 

funding. Schools that close achievement gaps focus on improving learning for all 
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students, maintain a "no excuses" attitude, use research and data to improve practice, 

involve everyone in improvement processes, persist through difficulties and setbacks, and 

celebrate  accomplishments. (p. 19) 

There are many possibilities for  achievement gaps; however, some of the many sources could 

include components such as culture, socioeconomic status, and environment. It is evident that 

culture and surroundings play a pivotal role in the upbringing of a child. Apparently, these 

constituents contribute to the prevalence of the academic gap. These can be a hindrance that 

minorities face at the earliest start of their educational endeavors. 

Summary 

The research presented in the literature review above has addressed several components 

that are instrumental in the shaping of parental involvement in a child’s success. Such factors 

include types of motivation, academic achievement/success, parental barriers, and 

socioeconomic status. The examination of the literature reveals a many obstacles that hinder 

parental involvement; thus, affecting the academic success of our youth. This lack of parental 

involvement can adversely influence children in their attempt to become valuable productive 

citizens. Regardless of educational level, ethnic background, or income level, parents want their 

children to be successful in school; however, they do not know how to assist their children. 

Parents report they would be willing to spend more time on activities with children if educators 

gave them more guidance (Epstein, 1986). 
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CHAPTER III: METHODS 

 

 

Overview  

 

This study used an existing national dataset to investigate parental involvement and 

academic success. The data for this study was from the Parent and Family Involvement (PFI) 

Survey 2012 of the National Household Education Surveys (NHES) collected by the National 

Center for Education Statistics. This study examined the relationship between parental 

involvement and academic success as assessed by parents’ reports of their child’s grades and 

behavior. Further, the study explored the role of parental involvement within the home and the 

school. Parental involvement, as defined in this study, was measured by select variables from the 

Parental and Family Involvement Survey (PFI-NHES, 2012).  

Purpose of the Study  

The purpose of this study was to examine the role of parental and family involvement in 

children’s K-12 success. Parental involvement in children’s schooling is positively linked to 

achievement (Altschul, 2011; Domina, 2005; Epstein et al., 2009). There is evidence that 

suggests parental involvement positively influences student achievement and overall well-being 

(Bauch, 1990; Epstein et al., 2009).  

Research Questions 

 The following research questions were used in the study:  

1. Do children’s grades vary based on  gender? 

2. Do children’s grades vary based on the parents' level of education? 
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3. Do children’s suspensions vary based on parental involvement in school activities? 

4. Do children’s repetition of grade level vary based on expulsion from school? 

 

5. What is the relationship between employment status of parents and parental involvement  

 

at home? 

Participants 

 The representative sample was chosen from the NHES:2012, a public data set collected  

by the U.S. Department of Education’s National Center for Education Statistics (NCES). 

Permission to conduct the survey was received from the Auburn University Institutional Review 

Board (see Appendix A). 

The NHES:2012 consisted of parents with children in kindergarten through twelfth grade, ages 

6- 20. The parents of children in this study attended U.S. public, private, or homeschool across 

50 states including the District of Columbia. For purposes of this study, the investigator  used 

only students enrolled in public or private schools. Data consisting of 9,108 boys and 8,455 girls 

were included in this study.  

The race of the participants were as follows: Spanish, Hispanic, Latino - 3,839; American 

Indian - 590; Asian - 1,286; Black - 2,707; Hawaiian/Islander - 192; White - 12,975, and races 

for  1,018 were not reported. There were 215 students enrolled in kindergarten for the partial 

day; 974 enrolled for full day; 1,029 - 1st graders; 1,089 - 2nd graders; 1,130 - 3rd graders; 1,137 

- 4th graders; 1,223 - 5th graders, 1,277 - 6th graders; 1,334 - 7th graders; 1,340 - 8th graders; 

1,469 - 9th graders; 1,582 - 10th graders; 1,634 - 11th graders; and 1,733 - 12th graders.  

There were 5,167 paternal parents and 12,396 maternal parents reported in the dataset. Of 

those 17,563 parents/guardians, 16,004 were the child’s biological parent, 465 adoptive parents, 

205 step parent, 33 foster parents, 660 grandparents, and 199 marked other/guardian. Among the 

parent/guardian group, 12,079 reported they were married for their marital status, 2,209 were 
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separated, 1,433 never married, 665 were living with their partner, 371 were widowers, and 72 

were living with a domestic partner or in a civil union.  

The person that was living with the child and was most knowledgeable about the child’s 

everyday living styles was asked to complete the survey. The first parent/guardian provided their 

employment status which included 11,258 employed for pay or income, 1,731 self-employed, 

1,216 unemployed or out of work, 253 full-time students, 2,019 stay at home parent, 392 retired, 

and 694 disabled or unable to work. “The NHES:2012 surveys were designed to provide 

nationally representative data about populations central to education policy and research” (PFI-

NHES, 2012, p. 3). The responses used for this study were the original PFI-NHES 2012 

collection data files from nationally reliable dataset.  

Participant Data 

 

In this study, the data used were responses from Parental and Family Involvement in 

Education topical surveys relating to academic success. The dependent variables for this study 

were academic success (i.e., grades and repeating grade levels), and behavior measured by the 

parents’ self-reporting of their child grades and behavior at school. “Parents self-reporting grades 

provide an appropriate measure of academic achievement about standardized achievement test” 

(Dornbusch, Lierderman, & Roberts, 1987, p. 58). In this study, student's grades during the 

school year across all subjects were reported as the child making mostly A’s, mostly B’s,  mostly 

C’s, mostly D’s or lower, or that the school does not use these grades.  

The next part of the measurement of  academic success was grade level or grade levels 

repeated by the child. Repetition of grade level was another categorical variable where the 

parents marked yes or no to which grade or grades the child repeated from K-12. The next 

dependent variable was the child’s behavior at school. Parents were asked whether their child 
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ever had the following experiences of the following: out of school suspension, in-school 

suspension not counting detentions, or had been expelled from school.  

 The independent variables used for this study were parents’ educational attainment, 

parental involvement (school and home activities), income, and hours worked. Parental 

involvement at school is a categorical variable as the survey asked the parent  to answer yes or 

no as to whether any adult in the household had done any of the following things at the school 

(i.e. attend a school event, serve as a volunteer, attend a school meeting, attend a meeting or  

conference, participate in fundraising, or serve on school committee. Parental involvement at 

home used the ordinal-scaled variable called frequency.  

For the first question, the parent was asked how often did an adult check to see if the 

child has completed homework. The categories included never,  rarely, sometimes, and always. 

The next question asked how many days in an average week does an adult help with homework. 

These categories included less than once a week, 1 to 2 days a week, 3 to 4 days a week, 5 or 

more days a week, and never.  

  The next set of independent variables used the first parent/guardian information. 

Parents’ educational attainment was measured by the highest educational level achieved by the 

parent. This categorical variable ranged less than high school to college graduates. With  8th 

grade or less, high school, but no diploma, high school diploma or equivalent, vocational 

diploma after high school, some college, but no degree, Associate’s degree (AA, AS), Bachelor’s 

degree (BA, BS), some graduate/ professional education, Mater’s degree (MA, MS), Doctorate 

degree (PhD, EdD), Professional degree beyond bachelor’s. 

 Also, incorporated into educational attainment was whether the first parent/guardian was 

currently attending or enrolled in some adult learning and the responses were either yes or no.  
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For parent’s employment status, the status as well as the hours worked by parent/ guardian were 

included. The responses for employment status included employed for pay or income, self-

employed, unemployed or out of work, full-time student, stay at home parent, retired, and 

disabled or unable to work. The hours worked responses were  working 35 hours or more per 

week, working less than 35 hours per week, looking for work, and not in the labor force. 

Household income was measured using a 10-point scale, with categories ranging from $0 to 

$10,000, to $150,001 or more on income. 

The descriptive statistics for demographic variables were used to show means, 

frequencies, percentages, and standard deviations. The demographic variables were gender, race, 

and marital status.  The response for gender for child and parent was male or female, the 

response for race/ethnicity for the child and the parent stretched across seven different questions 

where the parent was asked to answer yes or no to the race: Spanish, Hispanic, Latino, American 

Indian, Asian American, Asian, Black, Hawaiian or Pacific Islander, White or race was not 

reported. The marital status of the first parent/guardian responses were married, domestic 

partnership or civil union, living with partner, separated, divorced, widowed, and  never married.  

The PFI survey contained eight sections and a total of 113 questions. The questions were 

dichotomous, multiple choice, ordinal, nominal, open-ended, Likert scale, matrix, and 

contingency questions. The items were as follows: Child’s Schooling; Families and School; 

Homework; Family Activites; Child’s Health; Child’s Background; Child’s Family ; and Your 

Household. See Appendix A for Survey Questions (PFI: NHES, 2012). 

Data Collection Procedures 

 

Data collection procedures for the PFI-NHES survey included a screener and topical 

surveys. The first step in the process was the screener. The screener contained seven questions 
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that required specific information about the children in the household. The screener was sent out 

first as a preliminary step to see who qualified for the next round. The next step was to choose 

the household deemed eligible and send out an additional survey. The screener asked a series of 

questions that involved the child and parent/guardian characteristics. The survey was a topical 

survey that asked the parent that was most knowledgeable about the child and daily activities to 

complete the survey. 

 To eliminate the burden of parents completing several surveys, one for each child, the 

NHES limited the number of surveys to be completed to one per household regardless of  the 

number of children in that household. The data was collected between the months of January and 

August of 2012. Data collection used self-administered paper and pencil mailed in surveys. See 

Table 1 for the activity timeline for the PFI-NHES survey. The parent or guardian who was the 

most well-informed about the selected child’s safe keeping and academics was asked to complete 

the questionnaire and to state their relationship to the child.  
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Table 1 

 

 Data Activity Timeline: NHES:2012 

Activity Date 

 

Advance letters mailed January 11-12, 2012 

 

Initial screener questionnaires mailed January 17, 2012 Screener 

reminder postcards mailed  

January 17, 2012 

 

Initial screener questionnaires mailed January 17, 2012 Screener 

reminder postcards mailed  

January 24, 2012 

 

 

Second screener questionnaires mailed February 8–9, 2012 Third 

screener questionnaires mailed, via FedEx and USPS  

February 8-9, 2012 

 

 

Second screener questionnaires mailed February 8–9, 2012 Third 

screener questionnaires mailed, via FedEx and USPS  

February 29, 2012 

 

 

Automated telephone calls to nonresponding household addresses, 

if telephone number available February 29, 2012  

February 29, 2012 

 

 

Fourth screener questionnaires mailed  March 21-22 

Returned screener questionnaires processed, and households with 

children assigned to receive the PFI-Enrolled, PFI-Homeschooled, 

or ECPP questionnaire 

February-July 2012 

 

 

First topical questionnaires mailed February- July 2012 

 

Reminder postcards mailed to topical sampled households one 

week after the first topical questionnaire packages mailed 

February-July 2012 

 

 

Topical questionnaire follow-up mailed to nonresponding 

households 

February- July 2012 

 

Automated telephone calls to nonresponding household addresses, 

if telephone number available 

February- May 2012 

 

Last completed questionnaires accepted July 18, 2012 

 

Last undeliverable as addressed (UAA) questionnaires accepted 

 

August 2, 2012 

Source: National Household Education Surveys Program of 2012: Data File User’s Manual, Volume I- 

Study Overview and Methodology. Washington, D.C.: Institute for Education Sciences.  

National Center for Education Statistics. (2012). 

 

There were some resources used in the collection of data for this study. Some of these 

resources included the Marketing Systems Group (MSG), the United States Postal Service 

(USPS), and the Computerized Delivery Sequence File (CDSF). Furthermore, residential 
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addresses were obtained through a vendor. “Addresses include street and city-style addresses, 

high rises, rural routes, PO Boxes, and addresses flagged as seasonal, vacant, drop points (a 

single postal delivery point for multiple housing units), PO Box throwbacks (a street address 

where the mail is delivered to a customer’s PO box), and educational addresses (addresses 

identified as an educational facility such as colleges, universities, dormitories, and apartment 

buildings occupied by students)” (PFI-NHES, 2012, p. 9).  

The NHES has a system that ensures random selection to make the data collection 

process as efficient and unbiased as possible. The results administered to the PFI are nationally 

representative of the sample that will be focused on in this study. The sample is made up of 

students enrolled in grades kindergarten through 12 and enrolled in public or private school.  

Previous researchers analyzing involving the Parent and Family Involvement Surveys 

explored different techniques for analyzing the variables for their study (Kim 2012; Powell, 

2007). Although these studies focused on different parameters, the data was still accessed from 

the NCES. The data collected for the PFI involved categorical responses that could hinder a 

researcher from using many infertial tests. For example, one researcher combined original yes or 

no items, such as the parental involvement variables that were stretched over a multitude of 

questions and responses, and they were combined and measured using a nominal scale (Powell, 

2007). This researcher also regrouped by subjects.  According to Kim (2012) they reversed 

coded several responses that were measured on a 4-point scale (1-strongly agree, 4-strongly 

disagree) so that the higher score portrayed a higher sense of meaning (1-strong disagree, 2-

disagree, 3-agree, 4- strongly agree). Also, questions measured on a trichotomous scale were 

recoded to a dichotomous scale. 
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 To investigate academic difficulties, four variables were combined to produce one 

variable in which the research later created and the outcome variable. The researcher also 

combined and recoded the questions about grades. The original responses for the questions were 

the students received mostly A’s, B’s, C’s, or D’s or lower, which were recoded to the following 

A-5, B-4, C-3, D-2, and F or below -1 (Powell, 2007). Recoding the responses allowed the 

researcher to find the mean grades and determine if there was a significant difference between 

the variable in question. Cross-tabulation and frequency distributions were used to summarize 

the frequency of certain variables such as: gender, income, employment status, and education.  

One study focused on the parents only and not on other family members. Responses were 

recoded to identify the relationship to the child  as a categorical variable. Two categories were 

also included as parents and others. Responses that were skipped responses if there were or no 

responses identified, most researches excluded those numbers. Data were recoded so that the 

researchers could maintain correct measures and percent errors in data interaction. Changing data 

from a categorical variable to a continuous variable allows for the calculation of standard 

deviation, mean, median, and range. Categorical variables assist in the calculating of frequencies 

and percentages. 

Analytic Approach 

 

Data for this study was obtained from the Parental and Family Involvement in Education 

Survey. An examination of how parental involvement related to academic success, with parental 

involvement being the independent variable and academic success being my dependent variable. 

Literature suggests supportive and attentive parenting positively affects achievement (Eamon, 

2005). An independent t-test was used to examine the responses of involvement and 

noninvolvement for grades and behavior for students. Independent t-test is an inferential 
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statistical test that determines whether there is a significant difference between the means in two 

unrelated groups (Howell, 2007). 

  To test the relationship between variables, chi-square tests were used. Chi-square is used 

to show dependence between two categorical variables. If the analysis showed there was a 

significant chi-square, then the follow up procedure was standard residuals. Standardized 

residuals are the standardized difference between the observed and expected values for a cell 

(Delucchi, 1993). If the SR was +2.0 or higher than that cell was overrepresented which meant 

there were more participants in that cell than would be expected for that category. If the 

standardized residual -2.0 or lower than that cell was underrepresented which meant that there 

were fewer participants in that cell than would be expected for that category. To test the 

relationship between  categorical  variables in questions one thru four a chi-square test was 

conducted. The chi-square test was significant and standardized residual was used for follow-up 

procedure. To test if there was significant difference in two types of home involvement in 

research question five, two independent t-tests were conducted.   

Summary 

The purpose of this study was to determine whether parental and family involvement play 

a vital role in children's success from K-12. The demographic variables were age, gender, race, 

education level, income level, and marital status. This chapter included the research questions, a 

description of the population used in this study, the methods that were used in collecting and 

analyzing the data, the validity and reliability of the survey instrument, and a summary. The 

results of this study and the analysis of the data are presented in Chapter IV. 
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Chapter IV: FINDINGS 

 

Overview  

 

This chapter presents the results of the data analysis followed by the discussion of the 

results in Chapter V.  The descriptive information for the sample of the parents and children is 

presented. The research questions were tested the using procedures described in Chapter III, chi-

square and  independent t-test, were reported which answer the following research questions. 

There were a total of five research questions presented in chapter IV. The first 3 questions 

focused on demographic characteristics of academic achievement and parents. The next set of 

questions focused on identifying associations between specific home and school-based activities.   

Purpose of the Study  

The purpose of this study was to examine the role of parental and family involvement in 

children’s K-12 success. Parental involvement in children’s schooling is positively linked to 

achievement (Altschul, 2011; Domina, 2005; Epstein et al., 2009). There is evidence that 

suggests parental involvement positively influences student achievement and overall well-being 

(Bauch, 1990; Epstein et al., 2009).  

Research Questions 

 The following research questions were used in the study:  

1. Do children’s grades vary based on  gender? 

2. Do children’s grades vary based on the parents' level of education? 
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3. Do children’s suspensions vary based on  lack of parental involvement in school activities? 

4. Do children’s repetition of grade level vary based on expulsion from school? 

 

5. What is the relationship between employment status of parents and parental involvement  

 

at home? 

 

Demographic Results 

 

The initial sample included 17,563 of parents with children in enrolled in K-12. After 

excluding homeschooled children, the final sample was 17,166. The data came from the Parent 

and Family Involvement of the National Household Education Statistics (PFI-NHES, 2012).  For 

purposes of this study the first parent or guardian information of students enrolled in private and 

public school was used. Altogether, 66% of respondents were the primary mother  27% were the 

primary fathers, and 7% were marked as others.  

 Demographic data revealed that the majority (12,967) of the parents identified their race 

as White, 3,313 as Spanish, Hispanic, or Latino, and 2,334 as Black. Of the parents in this study, 

69% reported being married, 17% divorced or separated, 8.2% never married, and 4% in a 

domestic/civil union or living with a partner. Approximately, 14% of the sample had an annual 

household income between $75,001 - $100,000, about 10% had an annual household income of 

$20,000-$30,000, 9% reported an annual household income of $10,001-20,000 and $30,001-

$40,000, 8% reported an annual household income of $40,000-$50,000, and 7% reported an 

annual household income of $0- $10,000 and $50,001 to $60,000. Seventy-six percent of parents 

were employed, while 24% were unemployed. The gender of the child was reported as 48% 

being female and 52% being male. The race for the children was reported as 73% White and 

27% marked as others. For the parents’ level of education, responses ranged from 10% had less 

than high school education, 40% were high school graduates, and 50% were college graduates. 
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 Respondents were asked to answer questions concerning their child’s behavioral 

problems at school. Based on the responses received, 92% answered that their children had never 

been in out-of-school or in-school suspension, while 98% answered that their children had never 

been expelled from school. Specific parental involvement activities were selected from the 

NHES (2012) dataset that used activities such as attending PTO conferences, helping with 

homework .The selected variables responses were yes or no. The grades for the students were on 

average noted as 43% being mostly A’s, 31% mostly B’s, 11 % mostly C’s, 2% mostly D’s, and 

11% reported that their school did not assign grades. 

Table 2 

Descriptive Statistics of Parent Participants 

Characteristics 

 

N Percent 

 Parents’ Gender   

      Female 12,396 71% 

      Male 5167 29% 

Race/Ethnicity (Parent)   

       Spanish, Hispanic, Latino 3,313 19% 

       American Indian 462 3% 

       Asian 1,088 6% 

       Black 2,334 13% 

       Hawaiian or Pacific Islander 154 1% 

       White 12,967 74% 

Highest Education Level   

       Less than high school 1682 10% 

       High School 7095 40% 

       College Grad 8786 50% 

Employment Status   

       Employed 12,989 74% 

       Unemployed 4574 26% 

 
Note: Participants could mark more than one response for race, so totals do not match.  

N =17,563 

 

For home-based parental involvement, the survey included two questions. The first 

question was  how many days did parents check for homework completion?  The responses to 
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that question included: less than once a week, 1 to 2 days a week, 3 to 4 days a week, 5 or more 

days a week, or they never checked for homework.  The second question was how the parent 

helped with homework: The responses to that question included: less than once a week, 1 to 2 

days a week, 3 to 4 days a week, 5 or more days a week, or they never helped with for 

homework.  The second question was how often did the parent helped with homework. For 

school- based involvement, the survey also included two questions. The first question was 

whether  parents attended a school event: The results were 76% of the parents said they did 

attend a school event, and 24% said they did not attend a school event. The second question was 

whether  the parent attended a parent-teacher organization meeting: The results were 45% of the 

parents said they did attend a parent-teacher organization meeting and 55% of the parents said 

they did not attend a parent-teacher organization meeting. The summary of  parent involvement 

demographic characteristics  can be found in Tables 3 and 4. 

 

Table 3 

 

Descriptive Statistics of Parent  Involvement 

Home Involvement 

 

N M SD 

Helped with Homework 17,166 3.19 1.32 

Days Helped with Homework 17,166 2.36 1.51 

 
N = 17,166 

 

Table 4 

Descriptive Statistics of Participants Involvement 

School Activities 

 

N Percentage 

Attend a school event?   

               Yes 13,009 76% 

               No 4,157 24% 

Attend PTO-conference?   

              Yes 7552 45% 

              No 9614 55% 
N = 17,166 
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  Results 

 

Research Question 1 

 

 The first question was “Do children’s grades vary based on  gender?” SPSS software was 

used to perform a chi-square test  to examine the relation between gender and grades. The was a 

significant dependence between gender and grades (𝑥3
2  = 347.61 p <  .001). The follow-up 

procedure was  standardized residual. Girls were significantly overrepresented among students 

making mostly A’s (SR = 8.91), while boys were underrepresented among students making 

mostly A’s (SR = - 8.57).  For students making mostly B’s (SR = 3.46) boys were 

overrepresented, while girls were underrepresented (SR = -3.59). Boys were overrepresented 

among students making mostly C’s (SR = 7.06), and girls were underrepresented (SR= -7.34). 

Boys were overrepresented making mostly D’s (SR = 5.32) and girls unrepresented (SR= -5.53). 

Table 5 

Chi-Square Results for Grade Distribution for Students 

Grades    n Female  

SR 

Male  

SR 

 

Mostly A’s 7556 8.91 -8.57 

Mostly B’s 5376 -3.59 3.46 

Mostly C’s 1908 -7.34 7.06 

Mostly D’s 367 -5.53 5.32 

  
 x3

2  = 347.61 p <.001, 1.96 criterion N =15,207 

 

 

Research Question 2 

 The second research question for this study was “Do children’s grades vary based on the 

parents' level of education?” SPSS software was used to perform a chi-square test  was to 

examine the relationship between parents’ educational level and grades. The was a significant 

dependence between grades and parents’ level of education. variables were significantly (𝑥7
2 = 
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591.13, p  < .001). Since there was a significant chi-square, the follow-up procedure was the 

standardized residual. 

Students making mostly A’s with parents who had less than a high school diploma (SR = 

-7.11) or just high school (SR = -7.93) were underrepresented and overrepresented with parents 

who are college grades (SR = 10.24). Students making mostly B’s with parents who had less than 

a high school diploma (SR = 4.85) or just high school (SR = 4.58) were overrepresented and 

underrepresented with parents who are college grades (SR = -6.23). Students making mostly C’s 

with parents who had less than a high school diploma (SR = 6.68) or just high school (SR = 8.10) 

were overrepresented and underrepresented with parents who are college grades (SR = -10.20).  

Students making mostly D’s with parents who had less than a high school diploma (SR = 

3.78) or just high school (SR = 4.13) were overrepresented, and underrepresented with parents 

who are college graduates (SR = -5.37). Students with a school that does not give grades were 

underrepresented among children whose parents who had less than a high school diploma (SR = -

2.30), or just high school (SR = -1.80), but were underrepresented and overrepresented with 

parents who are college grades (SR = 2.60) (see Table 6). 

Table 6 

Chi-Square Results for Parent Educational Attainment and Distribution of Grades for Children 

Grades Less than High school 

SR 

High school 

SR 

College Graduates 

SR 

Mostly A’s -7.11 -7.93 10.24 

Mostly B’s 4.85 4.58 -6.23 

Mostly C’s 6.68 8.10 -10.20 

Mostly D’s 3.78 4.13 -5.37 

  x7
2 = 591.13, p < .001, 1.96 criterion.  N = 17,166 
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Research Question 3 

 The third research question for this study was “Do children’s suspensions vary based on 

parental involvement in school activities?” SPSS software was used to perform a chi-square test  

was performed to examine the relationship between parents’ involvement in school activities and 

the  child’s behavior. For behavior problems, the child’s in-school and out-of- school 

suspensions were reviewed. For parental involvement,  whether the parents attended a PTO 

conference was reviewed. The finding shows a significant dependence between lack of parental 

involvement in school and child’s behavior in-school suspension (𝑥1
2 = 14.76, p < .001). Since 

there was a significant chi-square, the follow-up procedure was  standardized residual. Among 

students in in-school suspension, those whose parents attended PTO conference were 

underrepresented (SR = -2.75). Students who were in-school suspension (SR = 2.44) and had 

parents who did not attend a PTO conference were overrepresented. 

The next finding showed a significant dependence between lack of parental involvement 

in school and child’s behavior out-of-school suspension (𝑥1
2 = 11.13, p =.001),  the follow-up 

procedure was  standardized residual. Students who were out-of-school suspension (SR = - 2.39)  

and had parents who did attend a PTO conference were overrepresented.  Students who were out-

of-school suspension (SR = 2.12) and had parents who did not attend a PTO conference were 

overrepresented.  

Research Question 4 

 The fourth research question for this study was “Do children’s repetition of grades vary  

based on expulsion from school?” Cross-tabulations and frequency distribution analysis were 

carried out to explore the relationship between a child’s repetition of grades and expulsions from 

school. The finding showed there was a significant chi-square between repetition of grades and 
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expulsion from school (𝑥1
2 = 115.62, p < .001),  the follow-up procedure was standardized 

residual procedure.  

 Students who were expelled from school and repeated a grade level were 

overrepresented (SR = 10.13) and students who repeated a grade level and was not expelled were 

underrepresented (SR = -1.36). Students who were expelled from school and did not repeat a 

grade were underrepresented (SR = -3.31). 

Research Question 5 

The fifth research question for this study was “What is the relationship between 

employment status of parents and parental involvement at home?” An independent t-test was 

conducted to compare parents checking for completion of homework and for parents that are 

employed of unemployed. There was a significant difference in the scores for employed (M = 

3.22, SD = 1.24), and unemployed (M = 3.11, SD = 1.51).  

Because p < .001 was less than our chosen significance level α = 0.07,   it was concluded 

that the parents checking for completion for homework for parents that were employed or 

unemployed were significantly different. Based on the results, I can state the following: There 

was a significant difference in whether a parent was employed or unemployed and checking for 

completion of homework (𝑡6842.18 =  4.718, p < .001). Based on Levene’s test for homogeneity 

of variance, the assumption was failed. So, the correction for unequal variance was applied. 

  An independent t-test was conducted to compare how many days a week parents help 

the child with homework between parents that were employed or unemployed. There was a 

significant difference in the scores for employed (M = 2.36, SD = 1.46), and unemployed (M = 

2.36, SD = 1.63). Because p < .001 was less than our chosen significance level α = 0.07, it was 

concluded that the days a week parents help with homework for parents that are employed or 
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unemployed is significantly different. There was a significant difference in whether a parent was 

employed or unemployed and helping with homework (𝑡7320.66 = .252, p = .801).  Parents who 

were unemployed could help their child with homework .007 higher than parents who were 

employed for the unemployed than the employed (see Table 7). 

Table 7 

 Independent t-test Results for Employment Status of Parent and Involvement at Home 

 

Involvement at Home 

Employed M Employed SD Unemployed M Unemployed SD 

Hmwk completion 3.22 1.24 3.11 1.51 

Help with hmwk 2.36 1.46 2.36, 1.63 

p <.05, hmwk completion (𝑡6842.18= 4.718, p < .001), help with hmwk (𝑡7320.66= .252, p = .801). 

hmwk = homework.  N = 17,166 

 

 

Summary 

 

The quantitative data from the Parent and Family Involvement in Education Survey 

developed by the National Center for Education Statistics (NCES) provided answers to the 

research questions of this study. The PFI survey was used to measure parent and family 

involvement in a child’s education and their academic success. The data included questions 

about the parents’ income, educational attainment, parental status, gender, and how often they 

were involved in their child home and school activities. The data also included questions about a 

child’s gender, race, grades, repetition of grades, and behavior at school. 

 As seen above in the analysis of the research questions, a positive relationship was 

established between parental involvement in both home and school activities as well as a 

connection between a parent’s educational level and a child’s grades. The results also showed 

that  the variables  children’s gender and the type of grades they made at school were statistically 

dependent on one another. The next relationship showed a connection between categories 
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repetition of grades and elpusion from school. The connection indicated that when a child is 

away from school due to behavioral reasons, it could interfere with the child’s schooling. The 

results also indicate that parents are who are unemployed help their child with homework more 

than employed parents and they check for completion of homework more so than parents who 

are employed.  Overall, the findings showed that parental involvement is directly related with a 

child’s academic success.   
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Chapter V: SUMMARY, CONCLUSIONS, IMPLICATIONS, AND 

 

RECOMMENDATIONS 

 

Overview 

 

This chapter provides a discussion of the results presented in Chapter IV. This study 

inferred that many variables are related to academic success. Furthermore, an attempt to evaluate 

the effects of parent income, education, home and school involvement, and employment status 

suggests that there is a relationship between Parental Involvement and academic success. The 

following section begins with a discussion of the major findings of the current study, 

implications for parental involvement, and future research. The Chapter concludes with a 

discussion of the limitations of the study. 

Purpose of the Study  

The purpose of this study was to examine the role of parental and family involvement in 

children’s K-12 success. Parental involvement in children’s schooling is positively linked to 

achievement (Altschul, 2011; Domina, 2005; Epstein et al., 2009). There is evidence that 

suggests parental involvement positively influences student achievement and overall well-being 

(Bauch, 1990; Epstein et al., 2009).  

Research Questions 

 The following research questions were used in the study:  

1. Do children’s grades vary based on  gender? 

2. Do children’s grades vary based on the parents' level of education?
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3. Do children’s suspensions vary based on lack of parental involvement in school    

activities? 

4. Do children’s repetition of grade level vary based on expulsion from school? 

 

5. What is the relationship between employment status of parents and parental involvement  

 

at home? 

Summary 

 

Study Overview 

 

This study’s primary goal was to determine whether parental involvement was linked to 

the following academic achievement variables: children’s grades, repetition of grade level, and 

conduct in school. Also, the study addressed how school-based and home-based parental 

involvement may influence the relationship with a child’s education. Results of the research 

questions suggested that the interaction between parental involvement and academic 

achievement outcomes differed based on a number of variables which were income, educational 

level, and employment status.  

Epstein (1995) and Hoover-Dempsey and Sandler’s (2005) parental involvement model 

provided a framework for this study. A preexisting national data set and quantitative research 

design was used to address the research questions. Participants in this study were from all 50 

states of the United States including the District of Columbia. The Parental and Family 

Involvement in Education Survey was from the National Household of Educational Surveys ( 

2012).
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The majority of the responses to the survey came from the parent or guardian who were most 

knowledgeable about the child’s grades, behavioral reports, and involvement in home and/or 

school activities. The data were described using descriptive statistics, frequencies, independent t-

test, and chi-square tests to examine the role of parental involvement in a child’s academic 

success. 

  To begin with, Research Question 1 examined the  relationship between categories 

children’s grades and gender.  In this study, there were more male children than female children 

reported. The result of the chi-square test revealed that girls were more likely to make mostly  

A’s  than boys. Also, boys were more likely to make mostly B’s, mostly C’s, and mostly D’s 

than girls. 

Secondly, Research Question 2 investigated the relationship between categories 

children’s grades and parents’ level of education.  In this study, children whose parents  were 

college graduates were more likely to make mostly A’s. On the other hand, parents that had less 

than a high school education or a  high school diploma  were less likely to have children that 

make mostly A’s. Children with parents with a high school diploma was more likely to have 

mostly A’s, mostly B’s, mostly C’s, or mostly D’s. 

Research Question 3 examined differences in children’s behavior due to the lack of 

parent involvement in school activities. In this study, school involvement was analyzed using 

two separate statements  The first statement was, whether a parent attended a school event and 

the second statement was whether a parent attended a PTO conference. In respect to behavior, 

the study’s aim was to look at in-school suspension and out- of school suspension as a means to 

understand trends in conduct in relation to parental involvement. Findings support when parents 
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are involved in school activities then the child is less likely to face in-school or out-of school 

suspensions. 

 Next, Research Question 4 explored the relationship between children being expelled 

from school and having to repeat  a level grade level. The chi-square test was used to determine 

if the variables repeating a grade level and being expelled from school  were significantly 

dependent. Findings revealed that children who were expelled from school were more likely to 

repeat a grade level. The findings also  revealed that students who were not expelled from school 

were less likely to repeat a grade level.  

Finally, Research Question 5 examined the relationship between parents’ employment 

status and their involvement at home. The  independent t-test  identified a significant difference 

between  parents who were unemployed or employed and the impact that factor had on their 

involvement at home. The two statements the study focused on for home involvement were The 

number of days the parent helped with homework and How often the homework was checked for 

completion? The first independent t- test revealed that parents who were unemployed had a 

higher rate of checking for homework completion than those who were employed. The next 

independent t-test showed differentiation in   availability of employed and unemployed parents 

throughout the week. Consequently, this had an effect on the days of the week they can help their 

child with homework. The data revealed that parents who were unemployed could help more 

with homework  than parents who were  employed. 

Conclusions 

 

 Conclusions of this study support previous findings (Whitaker & Hoover-Dempsey, 

2013; Wilder, 2014) which have indicated that there is a positive relationship between students’ 

academic success and parental involvement in education. The findings revealed that parental 
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participation in education has a significant influence on the academic success of students in 

grades K-12. Involvement is crucial to a child’s success whether it be at home or school.  

However, parental involvement at school was found to have the highest level of influence on 

student academic outcome (Al-Alwain, 2014, p. 33).In this study, parental involvement at home 

or school was directly associated with a child’s grade and behavior at school. Furthermore, there 

was a relationship between the parents’ employment status and education level with respect to 

their involvement with their child. Casanova (1996) noted that the different levels of parental 

involvement do affect the child at home or school.  

Contrary to Overstreet et. al (2005), who found no association between parents’ 

education and a child’s grade, the findings in this study found an association  between the 

highest level of education for parents and the type of grades, their children earn. Helping a child 

achieve academic success requires parents to overcome several barriers that may hinder the 

child. Every parent has unique constraints that can prevent them from being able to help their 

child. Some of the barriers that prevent parents from  actively participating in their child’s 

academics were education level and income status. The study found that children whose parents 

attended  PTO meetings, school events, helped with homework, and checked for homework 

completion could potentially have a better chance at academic success. Previous researchers (Fan 

& Chen, 2001; Kim, 2012; Waddle, 2011) noted that parents who were involved in school and 

home activities had a positive influence on students achievement and involvement was the main 

ingredient for success. A continuous effort to promote parental involvement in order to help a 

child be successful academically is strongly encouraged. Overall, findings from this study 

support the higher the parental involvement the greater the outcome for children’s academic 

success. 
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Implications 

 

Throughout the study, several suggestions have been presented aimed at helping parents 

to become more actively involved in their children’s academics. One possibility is that parents 

with a high school education or less could consider participating in  continuing education 

programs. Seeking help to increase their own education could assist parents in increasing their 

ability to provide educational assistance to their children. It is implied that children with lower 

grades tend to have parents that have less than a high school education. 

Parents not having the capability to help their children, due to their lack of education, 

could be a reason as to why their children have lower grades. Parents could combat this issue by 

seeking professional assistance. One suggestion to help parents help their children, is for parents 

to obtain a better understanding of their children’s material through tutoring from teachers or 

outside sources.  There are Continuing Education programs that provide opportunities to adults 

to enhance their education. As a result they become more desirable candidates for better jobs; 

thereby, increasing their household income and decreasing the unemployment rate. 

The next proposition for parents’ to involve parents  is for them to establish effective 

lines of communication with educators in order to understand the underlying issues affecting 

their children’s behavior and/or academics. Failure to engage, by either party, sets the foundation 

for error in the child’s educational experience. Parental involvement in in-school activities 

provides a benefit as well. It enables the child to witness firsthand communication between the 

parent and teacher, which could increase morale and ultimately the behavior of students. 

In-school suspensions are associated with a child’s misconduct and these reflect poorly 

on their academic record. A child’s disruptive behavior hinders their peers, as well as 

themselves, from receiving or possibly retaining the knowledge being presented to them. When a 
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child is absent from the classroom due to behavioral issues, he or she misses out on the lesson for 

that day which may directly or indirectly negatively impact his or her grades.  

Finally, many parents may not be aware of the impact of parental involvement in school, 

and home activities have on their child being academically successful in school. Parents who are 

thoroughly informed by the teacher and school of the child’s academic progress and how 

improving their presence in their child’s academics can enhance their chances of their child 

being successful. So, the focus should be on getting teachers to fill out a similar survey when 

they report the child’s grades and behavior and how often they see parents of children in their 

classroom participate in a school event. Teachers can also have parents check over and sign that 

they have reviewed the homework. Further research with about why teachers want parents to 

become involved includes teacher survey their perspective in parental involvement. A students’ 

academic success can be beneficial in bridging the gap between parent and teacher 

communication (House,2006). Teachers’ and parents’ perspective can be investigated to ensure 

child’s success in the classroom.  

Recommendations 

 

Further researchers looking to use the Parental and Family Involvement in Education data 

set can also look at involvement of parents and compare two-parent or single- parent homes. 

Comparing the scenarios could provide insight as to why a parent may not be able to attend 

school events or help with homework. Also, while assessing the size of a household (single or 

two- parent), the researcher could compare the employment status of both to determine which 

relationship is showing a positive correlation and which one may be negatively affecting a 

child’s success.  
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Based on limitations, future research could also include whether the parent or child has a 

learning disability. Investigating whether the parent has or had a learning disability could further 

explain their employment status as well as their highest educational attainment. Gauging whether 

a child has or had a learning disability could bring light to more pertinent information. Such 

information could be an indication as to why they may be producing failing grades, repeating 

grades and possibly why they may be exhibiting behavioral problems in school. Also, indicating 

whether the child is in special education class could clarify the response “school does not give 

grades.” This response could be a result of the child’s enrollment in a special education course. 

Other studies have examined whether or not students were enrolled in special education courses; 

however, they did not review every area of parental involvement. 

It is a strength to have a sample that is nationally representative. On the other hand, there 

are limitations associated with such a dataset as in those mentioned previously. With this in mind 

future researchers can use similar questions from the study and present them all in a way that not 

all responses are categorical, which  would be easier for different types of analysis in SPSS.
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