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Abstract

This study involved the exploration of the first year in an agriculture internship with four
students from an alternative schobi.the first chapter, provide the reader awverviewof my
study outlining the research problem, research questions,laref atroduction ofOp Grows
theagriculture progranthat hired the internsChapter two outlinea coneptual framework of
pragmatic social justice» show how | believed the Op Grows staff attempted to engage with the
interns. In chapter three, atérature reiew ispresented to further show what research has been
done beforeind and where this study fits. Certain things are presented such as how individuals
attempt to define and measure social capital, adolescent social capital, and agricykuate. pr
In chapter four, a detailed explanation of the meth®@dsesented, outlining study boundaries, a
description of each intern, and data ecotion and analysis procedures, specifically discussing
the use of a convergent paralleked methods degn (Teddlie &Tashakkori, 2009).

In chapterfive] bui l d on Van Maanendés (2011) notio
chapter, | document how I did not live up to a pragmatic social justice framéwadnfronting
my own privilegewhile working with the internsIn chapter sixdatafrom the ethnography and
networks are portrayed and discussedhdicate how the interns navigated their social resources
related to academics, employment, and citizenshipge ethnographic portiorf this chapter is
told through Van Maanendés (2011)wrteonthingsn of r e
that have been presented in the previous chaasengell as review my findings. Then, | discuss

the significance of the study, limitatigrendfuture directions from this research.
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Chapter One: Introduction

The right amount of solil, the proper amount of water, and the appropriate amount of
sunlight can allow the plants in a garden to grow. Taken into consideration, this realization is
embedded in educational endeavors. The gardening metaphor is usezttdhrefgrowth we
can experience given certain resourc®bviously,though, plants need more than just water,
sunlight, and soil. Even more so, plants need an environment and climate in which they can
flourish. The garden also needs to be maintaihed.b er t y Hyde Bail ey sugge
requires patient labor and attention. Plants do not grow merely to satisfy ambitiofglfdt to
good intentions. They thrive because someone
acknowledge that a planeeds a functioning environment and care does a disservice to the plant.
More so, each type of plant requires differing amounts of water, sunlight, etc. Assuming any
plant can grow in any type of soil fails to appreciate the spapifiwthpatterns. Br instance,
cucumbergrowwell in the red clay of Alabama, but carrots do nBtudents, as much as plants,
need functioning environments for growth.

This study involved the exploration of the first year in an agriculture internship with
students fron an alternative school. These students had limited opportunities for success related
to academics, employment, and citizenship and considered dropping out. The gardening
metaphor helped situate major events during the internship. Chapter one wollithiekp the
entirety of this dissertation. | will first discuss the aspects of alternative schools, with specific
regard to those schools that enroll students with academic and behavior problems. | then provide
thereademwith a quick overview of the caequences of not finishing school, with emphasis on
future employment opportunities and delinquent activity. This is to help ground potential

ramifications of not finishing school. Moving along, | highlight Op Grows (pseudonym), an



agriculture program whbh attempted to understand social resources, i.e. social capital in the
areas of academics, employment, and citizenship for the four students hired as paid interns.
These three areas were of relevance because these four students had limited suosess in th
areas while attending the alternative school.

To tell the story, | briefly highlight my methods specifically describing a-leay
ethnography working alongside the interns. Also, | discuss how the story is brokeo thpee
checkpoints whereg at her the individual sé existing soci
The students were selected as participants in the internship because they were identified as those
at the school most likely to benefit from the agriculture program. | conthiglehapter with
how | attempted to build validity/credibility in my research and an acknowledgment of ethical
considerations while working with the four students who had all considered dropping out with
limited opportunities for future success.
Background

Taking the gardening metaphor into consideration, it is essential to describe foundational
elements that allowed this research to be conducted. This research was situated within an
agricultural program, Op Grows. Op Grows was started with the unaldirsgethat education
can occur in many environments and some are b
organization is an agricultural program that attempts to beautify schoot®amadunitywhile
trying to combat local food insecurity. Recdjng learning should not just occur in the
classroom, the initiative was a way to get students outside while continuing to present curricular
objectives. The beautiful thing about gardening is how you can modify the ways in which you
can try to grow plats. Each failure becomes a lesson. Gardening is both a vehicle and a

met aphor f or e du c #dryearhistory, there havenbeen pix sohgal gantehs



a community garden, and a farm established. Different educational needs were attenfygting
met at the various schools. There were students in enrichraektclasses, those with physical
and cognitive delays, and those that had been sent to an alternative school because of academic
and/or behavior issues. Most poignant to this studglwed those that were sent to the
alternative school.
Alternative Schools

To give a proper introduction, most students who attend alternative schools because of
disciplinary reasons were unsuccessful in traditional school programs and exhibited gesy gra
truancy, behavior problems, or experienced special circumstancespleatetheir learning
(LaganaRiordan et al., 2011). Citing Becker (2010) &@watver et al. (2010), Schwab al.
(2016) wrote that the typical alternative education population consists of students who: (a) live in
poverty, (b) have a disability, (c) experience language barriers, (d) earn poor grades, (e) have
poor school attendance, and (f) frequently engagksruptive behaviors. According to the
National Center for Education Statistics, roughly 7% of high school students in 2013 did not
complete their schooling with a degree or eq@aalegardless of ethnicity (United States
Depatmentof EducationNational Center for Education Statisti@)15). Additionally,
alternative settings that feature the Aprobl e
(Caroleo, 2014) that offer special interventions to correct the problem behaviors so thahthey ca
continue theimcademigrogress with the possibility of returning to their hasobools(Poyrazli
etal., 2008.

Within this study, a pseudonym is used for the school. | will be referring to the
alternative school as the Carson Learning Centerhétiine of the study, the school housed

approximately seventy middle and high school students. Most of the students at the alternative



school had academic and/or disciplinary problems in their previous school(s). Though, to
clarify, not all alternative@hools deal with behavior issues. Some alternative education settings
are a function of choice, such as schools for the performing arts or career/vocational training
centers. Even the Carson Learning Center has the option to attend willingly to erthage wi
smaller class sizes or to get assistance with an assortment of issues such as teenage pregnancy.
However, the four studentgho were the focus of this study were mandated to attend. Each of
these individuals had previous behavioral issues on topugfgging academically, so were sent
to the school after one or more incidents.
Statement of Problem

Education for these four students became a forced burden. Dropping out then became a
very real possibility. One intern suggested the alternative scheo] A A dump t hat gi
work and did not allow us to talk ialtiehe [ unc
interns. The four individuals also suggested multiple times that teachers and administrators did
not seem to care aboutthe stades 6 success. This was amplifi et
a conducive environment f or thdrhpotestial Wlenindent sd6 s
schoo] these specific individualsftendisengaged and found that it was more entertaining to
participate in problem behaviors.

Furthermore, in meeting these four students, eadfacing challengesegarding
academics, employment, and citizenship. The alternative school had little taceesshuailding
t hese st udent dldistheroimpadsllaterfacetsoobitmeic ldesmaking it even more
difficult to obtain resources for their future success. Dropping out of school can have severe
consequences for a reatedts fotardvgorkdlated appodunitiesang | i c i t |

delinquent behavior (Lochner, 2004). Below, I include literature that highlights how dropping



out can influence future employment and career earnings. | additionally highlight the
implications of droppingut on delinquency behavior.

AThose who say they drop out for other mor
grades, moving, and not liking school) do substantially worse than otherwise similar high school
completers on success inthe laborreatk and get i n more troubl e wi
2012). These students on the cusp of not finishing school were at great risk of hurting their
opportunities for future employment. Related to employment,-dutg are more likely to be
unemployedr receive lower salaries compared to those who finish school (Martin, Tobin, &
Sugai, 2002; Prevatt & Kelly, 2003). This means that if these students are not receiving an
effective education, their potential for employment is styntagetin life (Aron, 2006 Caroleo,

2014). With the reduced employment opportunities, Belfield & Levin (2007) indicated dropouts
are more likely to rely on public assistance and generate other social costs from taxpayers.
Though, while in school, employment has been fourukta factor that limits dropout. George,
Cusick, Wasserman, and Gladden (2007) found that participating in employment after school
was related to lower absenteeism, fewer course failures, and higher graduation rates. A similar
study conducted by D'Amicand Baker (1984) indicated that parhe employmentvas related

to a reduced probability of dropping out and above aveselgeolperformance.

Lochner (2004) emphasized the role of education as a human capital investment that
increases future legitimate work opportunities, which discourages participatiaman
Incarceration during adolescence is associated with lower educational attainthdateeased
future earnings (Hjalmarsson, 2008). Related to delinquency behavior, Ikomi (2010) reported
that students who drop out are more likely to commit violent acts. Anderson (2012) indicated

that policies designed to keep kids in school longeh s minimum droput age, may be



successful at decreasing delinquent behavior. An effect of school is that it keeps youths
occupied, leaving less time and opportunity to commit crimes (Jacob & Lefgren, 2003; Luallen,
2006). Additionally, Lochner and Meitti (2004) estimated HO%-pointincrease in high school
graduation rates would reduce arrest rates-8%07 appreciating the idea that schools can limit
delinquent behavior in adolescence.

The students had limited capital, or those investments &mhseinvolving their
education. This, in turn, could impact their capital gains related to employment and staying out
of trouble. To clarify, this meari®/ not getting the most effective return on investment in their
education, it can impact other fasef their life.
Social Capital

Personal connections could be established
precise notion, these personal connections could build a specific form of capital known as social
capital, or those sociatlationships that can give access to various resources especially in the
three areas of academics, employment, and citizenship. | now define social capital then
distinguish what it looks like in the three areas.

Related to social capital, Lin (2001, 2) descri bed it as, AAn in

relations by individuals through which they gain access to embedded resources to enhance

expected returns of instrument al or igxpressiyv
modifying the classicalexpges i on of o6it is not what you know,
expression as it relates to soci al capital in
who you know, what they know, and who they kn

individual cangain valued returns through various resources (Carolan, 2014). By having certain

people in a network, a persoangain positive outcomesom those people. Social capital is



like the concept of capital, except the outcome involves resotivaeare obtained through
social processes.

Bourdieu (198psuggested that social capital is 1) cumulative, 2) possesses the capacity
to produce profits or benefits in the social world, 3) is convertible into tangible resources and
other forms of capitaand 4) possesses the capacity to reproduce itself in identical or in an
extended form. Building relationshifsscentral to resource mobilization (Glover, Parry, &
Shinew, 2005). Bourdieu (1986) suggested differential access to capital shapes tathieco
and social worlds.

Through this project, academic, employment, and citizenship social capital were
conceptualized by our own interpretations of potential needed benefits for the individuals.
Various stakeholders can help to increase the relevamd quality of education (Acar, 2011).
Academic social capital then focuses on those connections with people that offer resources to
improve schooling. Academic social capital would be understood in terms of who could help
i ncr ease t hevethentseeapotenbal bénefis,of obtaning an education, and
establish better relationships with those that work in schools.

Another form of social capital relevant to this study was employment social capital.
Employment social capital involves thoseiabeelationships that strengthen the organization
and garner better work opportunities (Boyas, Wind, & Ruiz, 2013). Employment social capital in
this study involved knowing certain people that might allow for better job opportunities and the
development bunique skill sets. In this study, employment social capital took into
consideration those people that wanted the interns to be employed, as well as those that wanted

to make the interns more marketable for future employeestaplising specific skill sets.



The third form of social capital relevant to this study was citizenship social capital. |
acknowledge the term citizenship is quite broad. The term was used because it supports the best
notion related to the goals of the agrictdtprogram. The program was intended to have the
interns learn more about community issues, especially related to food security. This program
also aimed to keep the interns out of trouble. Citizenship engenders the notion of civic virtue or
theideaol oi ng Agoodo in a community (Rothblatt, 2
citizenship plays an activele involving a social justice issue. Being a citizen entails being
responsive to community needs this case, the need was food insecurity. R#gss of
religion, political affiliation, etc., we all need healthy food.

Citizenship further encompasses staying out of trouble. If one is imprisoned, for
instance, the opportunity to voice concerns on issues are lessened. For instance, a felony
convction can lead to disenfranchisement or the restriction of voting rights (Chung, 2016). The
ability to live with civic virtue becomes more difficult when liberty is taken away (Rothblatt,
2010) . A personbés citi zens tnuestohawetteeiightsofat r on g
citizen. By this understanding, citizenship social capital within this project involved having
those resources that prevent the individual from getting in trouble and contribute meaningfully to
society. Putnam (2000) sugtes civic virtue becomes more powerful when part of a network
of reciprocal social relationships. Print and Coleman (2003) indicated:

Aln general, the more a society O0investso
0retur ns® anibnotmembers ofehdt sacietyn Given that social capital is
concerned with the norms and networks within groups which facilitate collective action

for the mutual benefit of the group. o



Notwithstanding, there are certainly social factors that play irttongen trouble. In this
study, delinquency social capital is what allows individuals to find support in getting
trouble. Interacting with certain people might be a proxy for delinquency. For instance, at the
Carson Learnin@enter it was often sen that students get in trouble because it was uncool to
pay attention in class. It was also seen as a way to show rdigtlah for teachers.
Social Network Analysis

A strategy to better understand osneds soci
Social network analysis is both a tool and method to empirically understand relationships
through visualization techniques (Borgatti, Everett, & Johnson, 2013). Relationships can help
shape a persondés behavi or amsdfherrownandividudl udes be
characteristics (Carolan, 2014). Social networks show how resourceswittuvea network.
Researchersftenexamine phenomenon through strictly an attributional lens. For example, a
common theme in education is to utilize midual characteristics and make statements, without
ever acknowledging the individual 6s personal
may produce a | imited view of the reality of

Social capital, as determicidy networks, takes social phenomena to a more relatienship
based approach. Utilizing social networks to understand social capital is much more specific
than the examination of othsocial phenomena because one effectively identify how exactly
resouces spread through a network. Social network analysis can specifically map the most and
least important entities and connections in a network by graphically presenting this data, rather
than making assumptions of a social process (Carolan, 2014). Metallmw one to see exactly

from whom social resources are obtainthdis,having more empirical data.



Net works create interconnections between p
is important, but what is also relevant is if the friends iadivik each other as well. We all have
our own networks and are part of other people
A A n e-analgicakmodel of socialization and youth development not only allows us
to address directly structural consttaism on young peoplebs access
privileges and resources, but it also allows us to consider the role of the individual and
cul tur al agency. o
Social network analysis acknowledges people live in a social world where relationships
with others m#er and building those relationships can give access to novel resources (Carolan,
2014). One cannot study an individual without acknowledging there areadtical
influences at work. A social network is a group of individuals and the relatiorationsl
defined on them (Wasserman & Faust, 1994). A
part, the constraints and opportunities that he or she will encounter, and therefore identifying that
position is important for predicting actor outcomes$u as per f or mance, behayv
(Borgatti, Everett, & Johnson, 2013). Studying social capital is an important accolade in social
network analysis because it suggests what a person has access to in the immealateizued
relatedto manythings Borgatti, Everett, & Johnson, 201Barolan, 2011 There are multiple
ways to comprehend networks.
Whole networks and ego networks are often described in social network at@lysis
determine the aforementioned relations. A basic description of whole networks is that they
examine every actor and their subsequent ties within a given network (Carolan, 2014). In whole

networks, every person and each connection is important to exafhigwould be like a
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classroom, where there are certain people connected to one another, but everyone in the class is
in the network.

Ego networks, on the other hand, examine a particular entity (one person, for instance)
and that ent inrnedgtidnsor tiestaiters{ar athereentities) (Carolan, 2014).
Additionally, ego networks not only assess the ties between egest{gfof interest) and
named alters (or others), but the ties between each of the mdtersJohnson, 2016). This
shows how connected the network is for the ego. The main entity in ego network designs is
called an ego. In ego networks, only a specific person and the immediate connections of that
person is of importance.

Ego networks can be extracted from whole neksdy identifying a specific entity (also
called a node in graph theory) or using the construction technique taking individual actors and
building a network (Borgatti, Everett, & Johnson, 2013). When extracted from whole networks,
you are only looking abne person and their immediate connections, not the rest of the network.
The construction technique, also called an ego networkitoagsocial structure (Marcuret al.,
2017) asks individuals who are in his or her network. When constructing the kietwor
individual i's asked to identify people in the
do you go to for advice?o0. By answering thos
individuals that most reflect the question. It is the buildihg network rather than examining a
preexisting network as you would with whole networks or ego networks extracted from whole
net works. The ego network cognitive soci al st
own network.

From an ego netwkrcognitive social structure framework, the individual determines

what resources are available by identifying certain people in a network and how those people are
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connected (Marcurat al., 2017).Fromthe network perspective, it can be seen how well a

pesondés network fosters resource attainment an
give support (Carolan, 2014F.or egonetwork cognitive sociatructure perspectives (Marcum

et al., 2017), the individual determines the size, structuregc@ngosition of the network

(Johnson, 2016). What this entails is how well a person is aware of resources within the network

and how resources are obtained when observing that network. These three factors of a network

act asa visualization tool (Casquest al., 2015), in this case, to better understand the social
capitalrelatedacademics, employment, and citizenship for the interns.

The size of the network involves the numbe
structure of the network involves hgweople are connectadthin the network, i.e. the shape,
openness (Burt, 200nd closeness (Coleman, 1988) of the network. The composition of a
network involves who is in the network and what resources are being offered. Taken together,
size, structug, and composition inform one another as they all help indicate the constraints and
opportunities of a given network. Networks can and do often change with these three features
over time (Johnson, 2016).dAalescents are choosing how to invest their tiamel, the choices
depend greatly on the social system surrounding them (Coleman, ¥984}her breakdown of
these processes will be revisited in chapter 3.

Purpose

Recognizing the limited access to resources, Op Grows opted to establish a paid
internship with some of the students from the alternative school. Four interns would eventually
get hired. Each of the interns attended this school at some time durintethship. The
internship was an attempt to give these four students opportunities for success thrthegblon

training. The interns were selected on a needs basis; meaning those that could benefit the most
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were identified by the principal. The interwere further selected after each demonstrated a
willingness to work diligently in the previously established school garden. Op Grows is a
different learning environment that attempted to bridge that gap between education and work
related skills. It waa balance between the lack of interest these students show with school and
L oc hner @anted citth&t dducation can increase future legitimate work opportunities
while discouraging participation erime Taken with the gardening metaphor, we \edrtb try
a different soil that could support growth.

This study then | ooked to better understan
academics, employment, and citizenship from the start to the conclusion of one year working in
the internship. @en the amount of time spent with the interns and the desire to visualize their
access to social resources, social netwaran ethnography helped with this understanding.
This study utilized an ego network cognitisecial structure design (Marcushal., 2017) as the
internsdé individual or perTshoen aet hnneaot gwoar pkhsy waenrde
ego network cognitive social structures would be compared to determine how each intern
perceived his access to social resources. To exahermutcomes, the research focused on the
guestions and methodological techniques listed below. It is important that the purpose of the
research, questions, data collection, and data analysis all align (Creswell & Plano Qlayk, 20
Morgan, 2014aTashaklori & Teddlie, 2013.
Questions

Research questions are derived from and ex
2008). In mixed methods, there needs to be a central question related to mixed methods and sub
guestions related to both the qualitative and quantitative strands (Raka&@Badiee, 2010).

The centr al research question was: How did th
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empl oyment, and citizenship reflect the inter
participating in an agricultural program?

Quantitative Queston How do the internsd soci al net wi
social capital over time?

Qualitative Question: What are the lived experiences of the interns that help to
understand changessocialcapital while they worked for aagricultural program?

Addressing the Questions

More detail will be elaborated in chapter 4, but for this study, | utilized a mixed methods
design. A studyods purpose describes the rese
study (Plano Clk & Badiee, 2010). The general purpas@ mixed methods study indicates
the need for and use of both quantitative and qualitative methods (Teddlie & Tashakkori, 2009).
Johnson and Onwuegbuzie (2004) suggested it i
or combination of approaches st be used in a specific study because e&astperior in
different circumstances. Qualitative and guantitative methods are techniques for collecting and
analyzing data, thus both provide wdéveloped matches between a set of research purposes
and a orresponding set of research procedures (Morgan, 2014a). The mixed methods design
utilized a concurrent parallel aspect where quantitativegaatitative datacollection and
analysis occujointly (Teddlie & Tashakkori, 2009)

While in a mxed methodgourse, pilot tesedthe first of three checkpoints with the
participants. This course paralleled the beginning of the internship process. During the summer
class and initial collection of dateflectonwa s gi ven on how t @apitar ack t
during their time working with Op Grows. The pilot study consisted of an interview and survey

related to social capital. Three checkpoints were believeddddzpiateo garner enough data
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to track the i nt er nyeargsod. cThead checkpgnis tvaild ocour er t he
approximately every 4 months within a year repeating the same survey arstrsetoired
interview.

Relationships are a way to better understand how behaviors manifest (Carolan, 2014).
Knowi ng ab o u ttionahips helped mitigaté tae accesk ta resources and evaluating
that access helped show how an intervention facilitated or constrained opportunities with these

individuals. The interview was conducted with support from Egonet (McCarty, Killworth, &

Renndl, 2007); a computer basgdr ogr am t o hel p construct iindivi
net wor ks. The Egonet interview he&dbptierd constr
understand the internds networks, othennections

Ucinet/Netdraw computer visualization program (Borgatti, Everett, & Freeman, 2002). This was
done for sake of comfort with the Ucinet/Netdraw program oveEfumnet program. Using

these werean easier way to visualize networks compared to Eganetyiopinion, because of

its userfriendly aspect to manipulate nodes such as the color, size, etc. The survey asked the
interns to identify specific resources that were available such as knowing someone who owns a
car. The checkpoints were direct waysrheasure social capital.

The dayto-day engagements involved the ethnography which was situated within Op
Grows. Here was where case notes, observations, conversations, and personal reflections took
place. These were used to better understand thibdixeeriences of the interns on the -tiayy
day work in the internship and further indicate the importance of personal resources discovered
in the checkpoints. The ddag-day engagements with the interns allowedcfamtinuous
measurement for the first yeaf this newly started internship without overwhelming the interns

with the number oformal measurement tools. An ethnography focuses on a complex, complete
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description of a cultursharing group utilizing extensive field work (Creswell, 2013). Through

the ethnography, | engaged in active participant observation, which is a methodology that

assumes immersion in a setting (along with observation, refleetiolmterpretation) to develop
knowl edge of othersd ways of Iwahactivdlyiengggingnd act
with the interns as well as taking field notes on things done and said by the interns.

Within this study, ethnographic data, network data, and surveywagaised to help
answer the research questions. These data helpetlaouralerstand the lives and social capital
of the interns. Throughout the ydang internship, the ethnography was used to confirm or
di sconfirm the internsdé soci al net wor ks at th
used to compare the imtes with their prior selves as well as the other interns. Both the day to
day operations of the internship and network
Specific to this research, triangulation was used to compare the networkbrogtaphy.

Triangulation studies seek convergence or corroboration of results across different methods
(Greene, Caracelli, & Graham, 1989).

Utilizing a mixed methods design helped to align itself with the fact that there are
multiple ways to teachgien t he cul ture and history of the
motivation, and development. Mixed methdgithe utilization of both quantitative and
gualitative methods. There are multiple ways to conduct research as there are multiple ways to
educate There are numerous ways to grow plants. By engaging in mixed methods, this research
had practical value in how we engaged with the interns and how to critically assess the benefits
of having the interns work in the program. Op Grows aimed to forrawpgnd because of this,

relationships could support the processes we were attempting to understand with the interns.
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Furthermore, by engaging in both quantitative and qualitative aspeotddigarner more data
needed for a compressible assessmeiteointernship.
Implications

Social capital allows access to community and cultural resources. Schools provide
i mplicit opportunities to increase adol escent
Lee, 2001; Daly et g12014; Hill, Bregman& Andrade 2015). Less consideration has been
given to those students that do not do well in traditional education settings. Considering that
social network analysis is still a new and developing technique in education (Daly & Ferrare,
2015), this studywugpported the use of networks in schools, especially those conducted utilizing
ego network designs, to better understand social capital. Most notably, this study attempted to
appreciate the lived experiences of students navigating their social sploged.capital needs
to be studied so we as educators can further understand what resources our students have access
to and how the students navigahe social world. @ garner support, knowing about available
resources is especially prevalent for thosdestits with limited resources at their disposal.

Though this study did not look to generalize, the concepts are reievahication.

Much is known about adolescents, but this research helped to explore how high schoolers
create or constrain opportungiér themselvesilt also had the potential to begin understanding
more on the lives of students at an alternative school that houses those students that are deemed
troublesome. The utilization of ego networks gives a greater appreciation of the iakividu
Validity and Credibility

To effectively answer my research questions, | needed evaluation criteria from both
guantitative and qualitative frameworks. In sticking with the mixed methods tradition, | used

both validity and credibility. Creswell andilvr (2010;2000), suggested to build validity and

17



credibility, one should use strategies that help reflect the lens of the researcher, researched, and
audience. | needed to be transparent. Transparency inspired me to behapem collected
and analzed data, my thought processes throughout the project, and personal relevance with Op
Grows. Researchers determine how long to remain in the field, whether the data are saturated to
establish good themes or categories, and how the analysis of theaaés @vo a persuasive
narraive (Creswell & Miller, 2000).Appreciating theconvergent parallel mixed methods design
(Teddlie & Tashakkorj 2009, validity wasassociated with the quantitative aspects of the
dissertation, while credibility msassociated with the qualitative aspects. This was especially
relevant when validity dealt with more objective measures while credibility dealt with more
subjective measures.

The lens of the researched focus on portraying the participants involved (IC&swe
Miller, 2000). The lens of the audientmeuseson those individuals outside of the study who are
brought into the study to help examine the narrative account and attest to the credibility or
validity (Creswell & Miller, 2000). One thing that cresseach is the utilization of multiple
strategies in data collection and analysis. This allowed me to build a reflective audit trail,
stronger relationships with the interns, and an understanding for my readers, especially my
committee, on how | came warrant certain beliefs.

The Lenf the Researcher:

Engage in reflectioin In building credibility,| needed to be reflective as to my position within

the research process and provide reflections on the daily workdays and what | examined on the
i nt erxmpéeg i ences. These reflections focused on
various sites. Additionally, | acknowledged my desire to build community. The reflection

bothrelates o Dewey6s (1933) notion of i1 nquiry.
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Rich, thick descriptiofi In building credibility, eery aspect of the research design included

detailed descriptions of the how and why decisions were made. This supported the notion of
transparency (Lincoln & Guba, 1985).
The Lenf the Researched:

Prolonged EngagemeitTo have a fuller appreciation of the intearsl to also build credibility

| picked them up and dropped them off almost every time therevarksand worked alongside
them for the duration of the day. This prolonged engagement allmedogetto know the
interns on a personal level and build a relationship. | was an active partichsamnver.

Member Checking In building validity and credibility each method of data collection helped

get a better sense of the researched. Throughout the process, follpwiritt the interns
occurred after each collection strategy to be able to fr@nnost completpicture of the
individuals and their social capl. Member checking also occurred through the prolonged
engagement of the ethnography.

Triangulation of Datd In buildingintegrity within my datahrough validity and credibilityl

compared the ethnographi c datngfonaspéectsthatimayori nt er
may not be representative of the internsd I|iv
looked for disconfirming evidence that would challenge my thinking about the interns to a more
positive manner. | also looked fortp@ nt i al constraints vightel i nt er n
their social resources.

The Len®f the Audience:

Peer Debriefing In building validity and credibility] utilized theperspectives of my committee

members to obtain feedback on the overall design and quality of the research helping to audit my

work.
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Inter-Observational Reliability In building validity and credibility] alsosought out those that

worked with the intars on an intimate level to confirm what | experienced was also experienced
by others
Delimitations of the Study

Delimitations in research refer to choices that the researcher makes for the stigly that
under the control of the researcher. The scope of the study refers to the parameters under which
the study will be operating (Simon & Goes, 2013). | am writing these intertwined within one
another.

Population

It has been mentioned that the research was collected from four interns from an
alternative school. In the fall of 2014 and spring of 2015, each of the imtasnsnrolledn an
agriculture class at the Carson Learning Center for the-2016 school yaaalongside other
students. This class was a product of the partnership Op Grows had created with the school. The
principal of the Carson Learning Center later identified four specific individuals that not only
involved themselves in tHessondut coutl benefit the most from working with Op Grows.
These four individuals were then hired as interns. As my focus for this project was on the
specific interns that were hired, | researched the entire population. wilblbe discussed on
each internin chapier 4. Each intern was also enrolled in the same agriculture class the
following school year with other students after the internship had started. Functionally, | was
only evaluating one year of the agriculture internship with these four internsnaétdiobk to

generalize to other groups nor other interventions.
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Timeframe

The study was an assessment of the first year inveWthdhe internship. The time
frame was from May 201fhrough the summer @016.

Ego Networks rather than Whole Netwsrk

Both ego networks and whole networks are waysdoalizethe access to resources in a
network (Carolan, 2014). As | mentioned whole networks examine every entity present, so it
might have made sense to conduct this type of social network analygjstmyi@ was already an
intact group within Op Grows. Ego networks were chosen as it was believed this gave better
appreciation to the interns themselves rather than the project. Though the interns engaged in the
project, there was much more than thiggebon how they built their own social capital. It was
appropriate to know these oth@nmections or outside factors.
Ethical Considerations

Each of the four interns knew they were part of a research study. By that very nature, |
was gaining something from working with the participants that could beeeexploitive. The
individuals could see this as my own individual gain. | attempteddceas these feelings by
being transparent with the interns about my motives for conducting the study and the potential
benefits | foresaw as a result of the study. These bef@farticipating in research related to
creating an effective group dynamiThis was how | benefit. They could have benefietie
research perspective by helping to better improve an internship program.

Another consideration was if the interns were not involving themselves in the group
dynamics of Op Grows. This diregiimpacted the potential level of social capital the
individuals obtained through Op Grows. It also impacted the nature of what can be

accomplished during work days. The work days become more difficult if there was constantly
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someone undermining the gpor was someone not willing to listen. One of the things to
reflect on was how interns might constrain their social capital.
In chapter two, you will see how | believed Op Grows attempted to inspire leadership for
the interns.It was an attempt to kedvocatesor social justice.This role did bring u@referral
to hierarchythat always existedi Posi t i onal ity i s vital because
own power, privilegeandbiases just as we are denouncing the power structures thatglrrou
our subjects (Madison, 2005In this, the concept of social justice was potentially not attainable.
The hierarchy exited as there are more expectations of older staff members. The staff, excluding
the interns, were the ones responsible for keepiegyene else on task. We had to be careful in
this regard. Social justice allows freedom, but woakplacesetting there is someone always
giving orders; always someone fAin chargeo.
Another consideration was how the research involved adolescerdOprGrows staff
had to be mindful of the developmental differences. There were age differences and different
life experiences that the Op Grows staff had that the interns did not. These factors had to be
considered when navigating the relationships Withinterns. A brief literature review on
adolescence is provided in Chapter 3.
Forward
In the following chapter, a discussion will be presented on the conceptual framework
informing this study, specifically, discussing the notions of pragmatism, social justice and, how
these concepts are blended. | then provide context on how | believ@b@p attempted to
engage in pragmatic social justice. Chapter three consists of literature specifically pertaining to
social capital attainment. Chapter four is a detailed description of how this research will be

conducted. Chapter five places emphasisny changing perspectives while working with the
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interns and how | did not live up to a pragmatic social justice mindset. In chapter six, | attempt

to tell a story of the i nt emphasi®nhowgodaldamtalc es i
wasunderstood in the areas of academics, employment, and citizenship. Finally, in chapter

seven, | review my findings and discuss the significance of the study.
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Key Terms

Active ParticipamtObservera person who uses a methodology that assumes immersaon i

setting (along with observation, reflectiandi nt er pr et ati on) to devel op
ways of thinking and acting (Schwandt, 2007).

Ego Network Analysisa strategy used in social network analysis that examines a particular

entity (one persw for instance) and their immediate ties to the alters (or other entities) (Carolan,
2014).

Ethnographya methodology that focuses on a complex, complete description of a culture
sharing group utilizing extensive field work (Creswell, 2013).

Mixed Methods a method incorporating qualitative and quantitative data and analysis

(Tashakkori and Teddlie, 2010).

Pragmatismthe philosophical position acknowledging there is no mind/body split, there is an
activemind and is based in functionalism by ackviedging context and history (Hookway,

2015; McDermid, 2006).

Social Capitalan investment in social relations by individuals through which they gain access to
embedded resources to enhance expected returns of instrumental or expressive actions (Lin,
2001, p. 19).

Social Justicea concept advocating for human rights that acknowledges social inequalities and

how certain populations suffer at the expense of these inequalities (Adams, 2013).
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Chapter 2: Conceptual Framework

In the first chapter, | outlined the potential risk of dropping out for the interns specifically
related to their immediate academic obtainment and their later employment and delinquency
behaviors. | also mentioned hdwelieved this researdoughtton der st and t he i nte
capital in the areas of academics, employment, and citizenship through an agriculture internship.
In this chapter, tiscuss my philosophical framework of pragmatism and my theoretical
framework of social justice. | then ilmatehow these concepts were blended to make sense of
my conceptual framework of pragmatic social justi€is chaptealludes to how | believed the
Op Grows staff would work with the interns. Though, this chapter does not include my
background and mgersonal attempt to utilize a pragmatic social justice framework while
working with the interns. In chapter five, | include a personal narrative related to pragmatic
social justice. The difference is that this chapter has a decidedly optimistic attdrideg with
the interns where | only recognized Op Grows as a unit, not a collection of different people. In
chapter five, | explore pragmatic social justice from an individual standpoint.
Philosophical Orientation: Pragmatism

The philosophical orientatn for this research involves pragmatismitially,
pragmatism actetb relieve the tension between the body, i.e. empiricism and the mind, i.e.
rationalism. Empiricism uses experiences to justify truth, while rationalism uses intuition
(Hookway, 2015). Where rationalism and empiriciswk to determine truth, pragmatismoks
to determine practical notions; or rather accepting practical consequences and not accepting
unpractical ones (McDermid, 2006). Therefore, pragmatism functions timderassumptions:
1) there is no mind/body split, 2) there is an active mind, amli)sed on functionalism

(Hookway, 2015)
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Pragmatism concentrates on whether knowledge is useful; to guide behavior that
produces anticipated outcomes (Morgan, 2014; Tasha& Teddlie, 2010).Inquiry comes
from reflection (Dewey, 1896; James, 1909)istificationof knowingcomes from the Deweyan
notion of warranted assertability (Dewey, 1920). Assestan only be warranted specific
inquiry contexts and that their value must be reestablished in new isquioienson &
Onwuegbuzie, 2004). Watever action(s) taken is (are) rooted in human experience and occurs
within historical and cultural contexts and certain behaviors have practical outcomes for
everyongMorgan, 2014). With a criticism of skepticism, pragmatism argued not for a complete
denial of all beliefs, but an understanding that some beliefs baitkr givercontext
(McDermid, 2006).

As James (1907) saifiye have to live today by what truth we can get today and be
readytomorrowt o c al | it f al s e h dhe dotiod of fallibility. sFallibititye a e st a't
suggests nothing can truly be known when the world is constantly changing (James, 1907). It
makes sense to keep using a theory if it functions practically, butsthenédbe the possibility
that the theory will eentually have to be replaced by some other theory that works better
(Hookway, 2015Johnson & OnwuegbuzigP04 McDermid, 200§. It became relevant to
appreciate those theories or the varying historical and cultural cotudytge the most
practically ran program. Di al ogue occurred i
A key point in pragmatism is the notion of dialogue across paNiesg@an, 2014;Tashakori &
Teddlie, 201D. Dialogue is also a heeded compuainia social justice (Freire, 1970).

Continuing fromdialogue | now turn to a brief discussion gncial justice before describing

pragmatic social justice.
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Theoretical Framework: Social Justice

As mentioned in chapter one, these four students wergimaéized in their education,
which didnét allow them the best possible res
For an appreciation of the interns, social justice needed to be discussed. This section helps
present general tenants of sociadtjce. Social justice is@ncept advocating faquity and
human rights.This concept acknowledges the existence of social inequalities and how certain
populations suffer at the expense of these inequalities (Adams, 2013). A social justice
frameworkalso recognizes that the ones with poweraféen oppress those without, even
unintentionally, through exploitation, marginalization, powerlessness, cultural imperialism, and
violence (Young, 2013). Engaging in a social justice framework appreciateotineat
differences exist because of certain social structures. Marginalized populations have more
challenges that have been constructed in a historical context (Adams, 2013).

To understand and appreciate the general tenants of social justicyldbe understood
in terms of both a process and a goal (Adams, 2018 .a process because of the very
evolutionary nature of society. As society changes, so too should the principles associated.
Social justice is a goal because there needs to bdlsaméo strive for and something to want
to achieve. With the constant changing, the previous goals build a foundation for newer goals.
The concept of social justice recognizes the continued effort for those that have limited power
(Terry, 1993). Judike in research, answering one question creates many more questions. More
difficult goalscanbe accomplished following initial goals.

Conceptually, social justice needs applicatibime concept of social justice is presented
below in an applied format tying in the philosophical concept of pragmatism. It is here, where |

expand on the notion of social justidéollowing my discussion on pragmatic social justice, |
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present ways in which | believé&dp Growsattempted to utilie this conceptual framework when
we worked with the interns.
Pragmatic Social disticeas a Conceptual Framework
| now turn to the notion of pragmatic social justice. This section will focus on how
pragmatism is used when attempting to engage in socielgusSocial justice advocates
understand there are problems in the world that coksaelvantagéo certain populations
(Adams, 2013; Young, 2013A pragmatic social justice framework lends itself to finding
workable solutions for individuals and comanities in different contexts and with different
histories.Pr agmati sm al so appreciates people as who
biological, psychological, and sociological featurésallows the ideas of social justice to
become applicable arattainable.
fPragmatism is more likely to bring social context to the forefront of philosophy,
allowing for realities that are in flux and that are always being shaped and reconstructed
by their context. Pragmatists emphasize that we must include partacw individual
experiences in a pluralistic discussion of multigalitiesand that all parties involved in
the Iissue be involved in aBy creation of a
Recall, that pragmatisimas three assumptions: 1) there is no mind/body split, 2) there is
an active mind, and 33 based on functionalisifiHookway, 2015) Each point helps lay the
foundation for how to engage in pragmaticiabjustice. Rgardingnot having a mind/body
split; there is no separation between person and the environment. This means thaigoeople
engage and potentially changeenvironmento thedegree thait is physically possiblel write
cautiously howevebecause those in power can amend the environment to suit personal needs.

From a social justice perspective, an amendable environment means dismantling oppressive
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constraintdor those that have been historically oppressebtai@ing social justice is anphill
battle that catbecome a reality. The oppressed can become actors that act in ways that change
society(Freire, 1970). If an agent could not change the environment, subjugated populations
would still suffer greatly at the hands of the ones in pov@onsidering this idea, an outlet a
person can amend the environment is through a participatory democracy.
Towards a Participatory Democracy and Pragmatic Social Justice
Pragmatism as a philosophical framework includes a commitment to values of
democracy, freedom, equality, and progress (Johnsonwuegbuzie2004). At the heart of
any democracy, people lend a voice to processes they deem necessary to change. Tld concep
democracy started in ancient Greece to satisfy the needs of all the people, polorawtien
the dominating aristocracy created significant social and econmoiitems Pomeroy, Burstein,
Donlan, & Roberts, 1999)In talking about social justice, a functioning democracy gives more
power to the people (Freire, 1970). Pragmatic social justice can use a participatory democracy or
one that allows for decisions to be made by the people affected by them (Polletta, 2014).
Though a participatory democracy only works if people involved in the process are
informed of the issues alongside potential strategies to deal with those issues (Johnson &
Onwuegbuzie2004). To be involved in the process requires effort, skill, amolkedge.
Active citizenship is a choicef expression. Most notably people can express their concerns
through voting. Change requires an understanding of what is occurring in and around a
community to find the most appropriate, workable solutionsd@tbblem at a given time
(Polletta, 2014). | now move to the second point of pragmatism as it relates to social justice.
The secongbrinciple of pragmatism suggests there is an active mind (Hookway, 2015).

The active mind will be discussed asdlaesto the process of inquiry. Dewey suggested (1933)
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inquiry can allow people to become informed on the various issogsiry is also used to
facilitate the process of a participatory democracy. Someone wishing to engage in social justice
advocatesfo ever yone t davéaeayinithe lmettesmerd @ sooiety through
democratic means (Polletta, 2018ocial justice at the heart is making people aware (Adams,
2013). Utilizing pragmatic inquiry as a template, workable solutions to problentedaund.
Taking the first and second principals of pragmatism, both reflection and dialogue are strategies
to inform the process of inquiry.

Reflection and Dialogue

Reflecting andlialoguing are catalysts for social change. Reflection can be used to
clarify direction and make aware of how one might be presenting him or herself. Reflection
allows for clarity in thoughts (Gay & Kirkland, 2010Reflectionfrom an individual standpoint
allowsf or clarity in potenti al b. iTkeseare impantaht one 6 s
because it helps to know about oneds self bef
communal sense creates a partnership where dialogue can 8odat.justice cannot exist
without an acknowledgment of othersé beliefs
understanding and appreciation of what others offer. These strategies are used for purposeful
engagement in interaction to appreciate persbraall i ef s and anBothifrem 6 s per s
the individual and communal sense, reflection better equips what has been done, what can be
done, and what is currently happening. Building from pragmatism, an important notion in social
justice is being able understanaevery person involved.

Dialoguein a social justice framework gives voices to the voiceless (Freire, 1970). This
allows others to have an identity (Hackman, 2006). Dialogue offers the potential to hear a better

idea from someone elseuthleading to a possibility of modifying previously held notions.
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Again, as William James (1907) on pragmatisaggestedi W& have to live today by what truth
we can get today and be readynorrowto call it falsehood @ialogue and reflectioencourage
members of a community to come together for the growth of the community. There is a shared
responsibility of everyone to promote social justice for effective social change (Adams, 2013;
Young, 2013). There should be an understanding of functiotlatdygh these interactions and
engagements. This is importamtunderstanding that populations are differefis takes me to
the third point in pragmatism that ties back to social justice.

The thirdprinciple of pragmatism is that it is based on functionalism. This acknowledges
certain things work given the circumstance (Hookway, 2015). To understand community
change, one must become aware of the history and comi#hdt might work somewhere, might
not neessarily work somewhemdse. There cannot be an ascribed way of addressing
conditional community Developisgawore rbbushangysisiotr al sy
communitypoi nts toward pragmati smbés potential cont
inequality, power, and politics as well as how making these ideas more central within
pragmatism itself might enrich the fi@¢Collins, 2012).

Forming community means the community is connected and each community member
canunderstand the needs of oth¢Coleman, 1988). Additionally, this community building
lendsitself to a pragmatic nature becauseoni s required to | isten to ¢
experiences (Morga2014b). The community is redeveloped through inquiry. Times
community is a foundational me of building social justicescBecause the idea of community is
ubiquitous, versatile, multifaceted, and able to marshal emotions that maple peaction,

community supportdemocracy (Collins, 2012). Jane Addamsan early supporter of
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pragmatism and founder of the Hull House theorized a continually evolving democracy based on
socialassociatiorwhich was particular to each generation and locality (Whipps, 2010).

As the pragmatist maxim states, ideas are only meaningfully different if they move
people to act in different ways (Hookway, 2015; McDermid, 2006). Social change is only
meaningful if people are informed and have reflected and dialogued how to act.isTdeyele
of understanding social justice (Hackman, 2006). shwildbe aware to be able &wt
Additionally, these actions need to help inform futineuiries These experiences allow for
further awareness. Pragmatic social justice acknowletigesonhstant change of beliefs and
actions that impact a community as that community and the networks within change. A social
justice lendinds common experiences and common ground within differing populations.

This idea of pragmatic social justice hagbaitilized before with instances such as Jane

Addamsdé Hul | House, the rise of abetdr support

understandingf people ofcb or ( We st , 1994) beaAMddamé dysainnds

o

system, it placed on each person 6éa mor al obl

thronged and common roadd where we can o6l east

Inquiry on the Interns with Op Grows

Considering the idea of pragmatic social justice, the relatiosbkiveen the staff aDp
Growsand the interns had to be appreciatéte reflective inquiryill help presenthe nature
of the research, especially whewnrking with the interns. Degy (1933) suggested reflection is
key to understanding the [research] problem and how to address the problem [methods] in his
notion of inquiry. | will discuss, from my assumption, how t&g Growsstaff approached work
with the interns, the potentialtbe a me mb e r  egfoupt ahdehow staff membeéss |1 n

attempted to build relationships through dialogue. Additionally, | re@igiGrow$
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expectations for soal capital attainment and tie thato a social justice mindset. Reflection
and dialogue are the strategies that will further attempt to link pragmatism, social justice, and my
research together. Thougiragmatic researchers have to be aware that we might fail to provide
a satisfactorgnswer to the question: 'For whom is a pragmatic solution useful? (Mertens, 2003).

Op Growsusing Pragmatic Social Justice

| believed there was potential f@p Growsto foster community with members involved
and to establish a functioning relationshgiweenother community members. This again was a
goal of theOp Growsprogram: to tie community, schools, and a university together to have a
participatory democracy forositive change That saidthe interns would participate in
something they had ag in.

A clearer understanding of the interns allowed a better navigation of the social dynamics.
The internship was not intended to be overly controlling. This was because of the potential to
reify the governing role in the working relationship. Ight have also reinforced the status of
outsider. When working, it véanot a boss/worker dualityAnything being asked of the interns,
the Op Growsstaff was also doing. If the interns were planting, staff members were planting
right alongside them. Thiwas an attempt to limit the hierarchy and espouse to a social justice
framework even though this hierarchy still existétdwvas assumed that the organization as well
as its members benefited by having the interns participate in the project. Thea(@p,@&nows
staff had to acknowledge the young men as adolescents on top of other social faatoay that
influence these individualsFurther elaboration is given on each ofititerns in chapters four
and six

| believedOp Growsworked for social justice to establish letegm relationships with

these young men attempting to see the interns in a positive regard as hard workers, not so much
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astroublemakers As relationships are key a pragmatic social justice framework, worgin
closely with the interns was a key to building respect. From my perspective, respecting the
interns helped support the desire to be an advocate for each of the young men. | did not want to
assume | knew better than the interns because they have rast tmagth experience working
with plants or constructing. It wéom my wnderstanding thadp Grow® hoped t o have
interns feel supporteaind provideopportunities for everyonavolved

It was assumed that by working alongside the individ@sGows staff could meet
these stdents on a personal level. Alle undergraduate staff membesmsrepaid the same
amount of $10 an hour. The only difference was the undergraduates were given more
responsibility because of their experience. The staff tmo& leadership role with the interns. |
suggest a leader because my notion of leadership helps give guidance, but also inspires others to
take a leadershiprolaVar ner and Evans (2006) suggested th
control, but rather shdai spread resources to others. By allowing the interns to become leaders
themselves, it was a push to have the interns
someone el seds agendado. The program attempte
related to agriculture. The interns had the opportunity to learn about selling and transporting
produce. It was an attempt to teach about tools and strategies to effectively get a job done.

Another way | sawDp Growsattempting to advocate for sociaktice was having the
interns appreciate aesthetics. It allowed the students themselves to build something they could
be proud of. It also was meant to have the community see how diligent these individuals could
be in work. If the community could seevhbard these individuals were capable of working, it
might be a catalyst to change assumptions about students from an alternative school.Gpn that,

Growsencouraged the interns to interadthin the community. This was done by having the
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interns donat food to the Community Market and work with community members that leased
plots from the community garden. The interns could work collectively in combating food
security issues.

Additionally, the interngouldlearn about how the environmastbeingimpactdby
humans at anicro andmacro level. As Lowesntein, Martusewicz, and Voelker (2010)
suggestd, tying in social justice with the environment allows participants to become better
acclimated as to what impacts their communities and gets in totichheihuman world and
with future generations. This is the basis for a demiacsatiety. The internship hake
potential to increase the sociopolitical developnwénibe interns because the environment is
becoming areven bigger political issudJtilizing the environmenis an effective way to
promote social change andderstanavhat is occurring locally and globally (Bowers, 2001).

A patrticipatory democracy coultkelp lay the foundation for the interns to think critically
in differentareas sud as school, work, or behavior using natis@aehicle. This framework
hadthe potentiato tie inthe benefits of school gardens as Blair (2009) and Williams and Dixon
(2013)indicated Chawvla (2007) indicatethat people can learn about the worldtfinandoy
their actions in it. A person must act upon and transform their world, especially if the world is
not a stdt entity (Freire, 1970).Thus,working out in nature can broker transformative
experiences.Youth participating action can help budcial capital and lend a voice to those
with limited power through inquiry and action (Kornbluh, Ozer, BeA, 2015). This then
attemptedo give power to studentdzreire (1970) mentioned this is necessarguercome
oppression.

| believedOpGrowsa ct ed i n s up pacaddmics émployment,andt er ns o

citizenshipsocial resourcesThis relatedo the willingness to be advocates and offer
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opportunitiesn the three domaing-or academics, itwasthehapeo i ncr ease t he
hawe them see potential benefits of obtaining an education, and strengthen relationships with
those that work in schools. For employment, the expectations were to foster a stroethieork
and to build workrelated skills For citizenship, the expectationgre to create an awareness of
local food insecurity and have community engagement, while encouraging the interns to not get
in trouble in and outside the classroom.

A final goall believed the Op Grows staff sought out was to form a-#ghitgroup
Geary (2007, 2008) argdeind Muller (2010) reiteratetiat people are actively forming groups.
This helps to explain the foundation ofgnoups and ougroups. Students that see teachers as
disrespectful would easily be represented in thegomip andnismanaged. A soci@lstice
advocate lens would attempt to be adopted as a member ofgheum showing respect and
listening to what the people have to sdis is in accordanceith pragmaism and how |
thoughtthe Op Growsstaff viewed social juge; wanting to build trust so everyone benefited
from the project. Humans have evolved to create culture, that is, a common system of beliefs
that facilitate cooperation, a division of labor, formal and informal expectations for the behavior
of in-groupmembers, and the sharing of information and resources (Geary, Rél8jionships
are social resources that can enhance survival (e.g., support duringftsnegl conflict).
Summary of Chapter

To engage in pragmatic social justice within thigject, each person had to be willing to
be a part of the group. This project was also built on the notion of support for one another.
Common languagkad to be used, at least in the project, to understand the tasks at hand. By
the very nature of wing in gardens, aesthetics can have a functional value. It is functional to

arrange plants in an ordered pattern for beauty and making harvesting easier. Though aesthetics
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is an inherently personal value, the group had to demonstrate a somewhaveoli@bn of

thisto produce results and move the project forward. Another piece that was of utmost
importance was engagement within the community. This was a project built for the good of a
local community. The group could suffer if there was not tilengness to engage in the
community Finally, there had to be an appreciation that the project continuously grows. In
support of pragmatism, the program had to constantly evolve with the changing ideas and
mindsets of its members. This chapter progtideconceptual framework combining the ideas of
pragmatism and social justic&hrough that, | discussed how | believed Growsattempted to
engagewith the interns throughout the internship. Moving forward, chapter three discusses the

relevant literatee related to social capital; an inherent social justice concern.
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Chapter 3: Literature Review

In Chapter ongl attempted to give a general overview of my stuBlyplicitly, |
discussed trying to understand social capital in the areas of academics, employment, and
citizenship for four interns working with an agriculture project. | &lsgan to introduce social
network analysis as a tool and a method. Chaptefaatareda discussion ompragmatic social
justice as my conceptual framework. This framework works within the project allowing a
greater appreciatiohor t he i nt er n iiscthapes mteseantergleganti e nc e s
literature on social capital that is atinostimportance for this project.

In highlighting relevant literature, | will discusise brief, but general tenants influencing
gains in social capital for adolescents. Then, | move imor@ detailed reviewn adolescent
social capital, with specific emphasis on academics, employment, and citizenship/delinquency.
Following the section on adolescents, | reference how social capital has been studied using
network analysis. The conversatis geared to how the size, structure, and composition of a
network help dictatepportunities for individualdjke whatJohnson (2016) suggested. Next, |
write abouthow social capital has been explored through ego network analysis and
ethnographiesl conclude this chapter with relevant literature on gardening interventions in
school and community gardens, as well as with offendeoshetter understand social capital, |
must first outline how the concept has evolved.
History of Capital as a Social @nstruct

Defining social capital begins with the concept of capital. Karl Marx (1933) took capital
to mean the surplus value captured by those in control of the production. Marx believed those in
control would retain contrddy their positonin society. Gary Becker (1964) defined capital as

an investment (e.g. in education) with certain future expected returns (e.g. earnings). Both Marx
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(1033) and Becker (1964) suggested capital gains are highly tangible. Thus, the more physical
capital someone hafid more success that person has. Marx and Becker understood the class
system as bothigid and fixed, so those that have capital continue to have capital (Lin, 2001).

To modify or eliminate class basagstems, negapital theories including human
capital, cultural capital, and social capital formed (Lin, 200dghnson (196Gargued against
Marxian capital suggesting laborers can gain caffitalughthe acquisition of knowledge and
skills that have economic value. Hnmancapital it is theindividual themselves rather than the
labor performed (Lin, 2001)Human capital is created by changes in persons that bring about
skills and capabilities that rka them able to act in new wafGoleman, 1988). Human capital
consists of those factors thaclude knowledge and motivation (Borgatti, 2016). In the sense
that motivation is seen as a human capital, the individual would be motivated to seek out new
skills and knowledge to increase his or her personal capital. If someone is being motiegted, t
can become capitalists as they are enjoying a surplus value of their labor (Lin, 2001). Human
capital is more focused on individual gains though.

Cultural capital is the next nezapital theory. Pierre Bourdieu (1990) expanded the
notion of capitato cultural capital, where capital was no longer seen strictly as an individual
gain. Cultural capital involves the resources captured through social identification and reciprocal
recognition (Lin, 2001, pp. 15). Like Marx, Bourdieu believed capitahiatus at stake in the
social field Wacquant, 1989 An example of this is when someone maintains a position of
power. Cultural capital is gained in this sense by being part of a historically dominant group.
Unlike Marx however, Bourdieu had a leggid form of capital because he believed society acts
as a network of positions rather than a fixed entity (Lin, 2001, pp. 16). Bourdieu alsa did no

rule out purposive action or choices of behageen with human capitali€t972. He did
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suggest that tise below a boss such as laborers can gain returns on their investment due to
building their cultural capital (Lin, 2001). Culture obviously has a social component, so
Bourdieu is typically credited as one of the founders of social capital. Thoughatuolpital is
a more robust form of social capital. Furtien (2001, pp. 18kxplained:
AHuman capital theorists take into account
(gender, race, etc.). Cultural capital theory, in fact, emphasizes thad théeclass
structure in society and what it does to individual actions. Not only do structural or class
positions defines the types of capital having differential values im#rketplacebut,
more importantly, they dictate what actions the undelpgeid must take to acquire such
valued skills and knowl edge. 0
In its history,capitalwas built from an economic standpoint. Max Weber (1906) saw
relationships aan instrument to influence the formation of entrepreneurial activities, thereby
facilitating the economic development of a particular afB@ese networks of social relations
were to engageconomic activities in positive term#s Trigilia (2001) summedp, the
function of social network&asto enable the circulation of information and trust, leading to
economic consequences for developmeliiiis understanding of economic networks suggests
relationships can build capital. Relationships anatmiostimportance for the concept of social
captal (Borgatti, Everett, & Johnson, 201 @&ven if the gains areohbased on financial return.
Social Capital
ARat her than focusing on an investment 1in
products, as is the case with theories of human capital d#ndatcapital, social capital focuses
on the i nvest me nCarolann2013l GacialLhpitat iedeskrtbed@asasn 60 (

investment in social relations by individuals through which they gain access to embedded
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resources to enhance expected retafngstrumental or expressive actions (Lin, 200&acial
resources are captured through social relationships, where people live within social networks
(Borgatti, Everett, & Johnson, 20[L3Social capital also understands that certain people offer
different resourcesian Der GaagSnijders, & Flap2008. Furthermore, Burt (2000) suggested
some people enjoy better connections than others, differentiating the amount of social capital a
person has. | now highlight relevant literature on social capit@ied to this project.
Social Capital and Adolescent Development

To have a better understanding of the population at hdinsk, provide a brief overview
of common experiences of adolescahtn leadnto how these experiences potentially impact
social capital attainment. There wasunderstandinghile working with these students that
they would be appreciated as adolescents first, rather than students from an alternative school.
The experiences discsesd will lend itself to both the building/maintaining &hdconstraining
of adolescens o c i a | capi t alsare stihddwelbping. Darimg psib@rty kthera is a
process of synaptic reorganization (Blakemore & Choudhury, 2006). Furtheadolescents
are searching fanidentity (Erikson, 1968; Marcia, 1980Both are important factors for
adolescents in a time where there is great navigation of their social spheieg childhood
and adolescence, key aspects of development involdeehnon, positive relationships
(Damon, 1983; Hartup, 1982). The aspects are not certainly the only features of adolescence, but
provide a structure tbetter appreciate those within tisisidy.

Brain Development

Adolescents armn adevelopmental state that can impieir gainsin social capital.
Ad ol e s c eswonavedagebare atill developinglbert, Chein, & Steinberg, 2013

Blakemore & Choudhury, 2006; Kelly, 2012teinberg, 2013 A level of egocentrism exists
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within this population thatould explain how adolescents are sometimes unabiederstand
ot hersdé perspectives ( Brthaslsensedhene brath d&vdloproedtitanr y
constrain social capital because adolescents may not be physigalble of making the best
decisions for themselves when navigating the social wdihds perspective is similar to how
adolescents take greater risks (Galvan et al., 2006).

There istheupsideof the developing adolescahibugh Throud the developnm of the
brain can lead ta strengthening of setegulation. Older adolescentgor instanceare less
susceptible to negativeepr pressurbecause of their developmental brain connections
(Steinberg, 2013). Another relevant association with the larail social capital ihatearly
soci al bondi ng had an i mmpBhis meaodre bibldgieal iorkiags n 6 st
of anxiety with stranger interactions has an influence on social capital (Coan, Beckes, & Allen,
2013). Because ofthebran 6s compl exi ty, group interactions
social capital. Though brief, the biological domain needs to be considered with adolescents,
especiallyas this is dime of greainner and outechange. This leads the next parabout how
adolescents form individual and social identities.

Identity and Peer Groups

How peer networks are defined and supported or not supported in schools and
communities exerts a substantial influence on social capital (Fisher & Shogren, 2015).
Adolescents are forming their individual and social idenfitiie navigation of the sociaphere
canbuild and constrain resource8dolescents tend to interact with l#einded individuals
(Hartl, Laursen, & Cillesen, 2018lenrich et al., 2010)Burt (2000) argued that only interacting
with like-minded individuals constrains access to daeisourcesT h o u g h  agrguge@ns on 6 s

certainly have relevance if the network is fairly connected and encouraging (Coleman, 1988)
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The group dynamics play a large role in obtaining social cagitab@tti, Everett, & Johnson,
2013 Carolan, 2014

Peer groups are said to be a source of instrumental and emotional support, offering a
sense of belonging during a period of physical, emotional and cognitive adjustment (Coles, 1995;
Gavin & Furman, 1989; Jackson Bosma, 1992). The degree to which an irdiral is
considered in a peer group is relevant. Adolescent peer groupsyofgstructureprovide
members with the opportunity to form positive selaluations through social comparison
processes (Tarrant, 200Furthermore,)a i n d i v i-cdroeptlddyiwes largely from social
group membership (Tajfel & Turner, 1979)his is especially relevant when individuals
construct his or heswn social networkMcCarty, 2002. When examining adolescent peer
groups, Ellis et al. (2012) used centraiores to determine within and between group statuses.
Those that had higher statusvithin the group tended to control group processes such as who
would be welcomed into the group andjaging inprosocialbehavior Those with the higher
status also hihgreatinfluence between group®ifferent resources and a different level of social
capital in various areas are acquired by associating with various peers.

Though, obtaining resources may be harder for sdPeers rejected by the group often
face a hightened level of anxiety and change in brain chemistry (Lau et al., 2011). Scholte and
Van Aken (2006) and Richards (2001) understood that rejected peers use avoidance strategies in
social situations. Hobfoll et al. (1995) claimed that losing socigl@tipesources might be
enough to cause traumatic stress. Personal resoursesiafy rejected adolescents wéoend
to be lower than the levels of those not rejected (Beeri &Wessel, 2012).1f one perceives

social rejection, the level of resoes; then, can be diminished.
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Adolescents are still developing. The developing brain and the establishrbett ttie
individual and socialdentity arerelevant toobserve when studyirepolescentsBy being in a
state with a developing braiBlakemae & Choudhury, 2006 building relationships with
adolescents can be more cumbersoittee relationships adolescents develop can benefit or
constrain the level of social capital. Understanding these can better inform academic social
capital, employmentaxial capital, and citizenship/delinquency social capital.

Academic Social Capital

| provide this section on academic social capital as a further appreciation that those
youths who had considered dropping out face greater challenges to obtaining asadehic
capital. Academic social capitialvolvesthose social investments related to school that help a
student succeed and look for future opportuniifesar, 2011) Researchers have suggested that
people with higheacademicsocial capital have greataccess to education opportunities (Calvo
Armengol, Patacchini, & Zenou, 2009; Maroulis & Gomez,800Gaining academic social
capital will be discussed.

Croninger and Lee (2001) foustudents who obtain social resources fteachers
reduce the probadly of dropping out by nearly halfThey also foundgtudents who come from
socially disadvantaged backgrounds and who have had academic difficulties in the past find
guidance and assistance from teachers especially helpful. Collective leadershipheitthool
has a stronger influence on student achievemantitidividual leadership (Loust al., 201).

Daly et al. (2014) suggest¢hose teachers with higher social capital inrtberrent school was
associated with better student performar8tidents with more favorable educational profiles
(e.q., higher grades and higher educational expectations) had access to social networks that could

provide higher quality information resources related to education and employment (Stanton
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Salazar & DornbuscH 995). Hill, Bregman, and Andrade (2015) mentionleat social capital
had an influence ocollegedestination

The intersection of family and school is an important factor in obtaining social capital.
Families and schools are ways adolescents can obtain social capital to help with academic
achievement especiallyhere families and schools intergCrosnoe, 2004)Family and school
environments characterized by low levels of social capital will be insufficient to transmit
necessary information and knowledge to children, leading to lower levels of achievenfant (Du
Parcel, Troutman, 2013Plagens (2011) suggest parents and teachers that come to an
understanding can create an obligation for the student by forming a community. This is
especially true in rural communities where everyone knows everyone (V@gi#). Having a
partnership betwedhe family andclassroom benefits the student. Parents, teachers, and the
community must work in conjunction to help children succeed in school (Schlee, Mullis, &
Shriner, 2009).For children to succeed in school, not only do they need the resources that are
allotted b them through thefiamily but also through their family involvement with school and
teachersThese relationships are important for the obtainment of academic social resources.

Friends are another source to build social capital. Viewing friends asaespGrosnoe,
Cawanagh, and Elder Jr. (2003) identifigdse who had friends who liked school or did well in
school had fewer academic problems than those whose friends were less academically orientated.
Friendship networks mattersrfacademic achieveent (Delgadeet al, 2016). Though
conducted in higher educatiddeattie and Thiele (2015) demonstrapsers can impact the
access to academic resources and spread of informdati@nschool, family, and friends can

provide access to academic resources
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Employment Social Capital

Anot her i mportant research endeavor in thi
employment social capitalSocial capital has been researched on how individuals obtain
employment for themselves or othees well as maintaining employment status after being
hired. Hagen, MacMillan, and Wheaton (1996) understood that family support can buffer
educational and employment outcomes for recent college graduates. Fenggiao and Dan (2015)
found social capitallm a posi ti ve effect on coll ege gradu
job satisfaction. Though these examples discuss college students, it is still relevant to know that
family ties are beneficial in finding workt is poignant when adolescentidents might not
have strong family supporidditionally, employmenbased social capital is a helpful
explanatory dynamic for assessing the quality of relationships in the workplace and how they
might be used to safeguard against job stress and bBmyas & Wind, 2010).

An interesting study wasonducedby Krackhardt He attempted tdetermine the most
influential individual within a union to determine the most appropriate leader to support
organizational change (1992). This was done througlyaitive social structure focusing on
peopl ebs perceptions of the networKk. Why t hi
who could be the most i nf themostinfluantial persomtverep e opl e
not always best representggon followup testing. When working, one might think someone
can offerresourcedut are mistaken. For instance, if one believes the person with the most
money has the most capital, it might underserve the social processete d&taid differently
and the payment may not necessarily be financial

Understanding this perspgee, | present some hope with unrepresentadhs.

Financial capital, thens not the only escape for those typically faced with greater challenges.
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Below areways social cpital can owweigh financial circumstances such as generational and
community poverty.This is especially true youths with difficult living arrangementsave
limited adult connections to foster employabiligs suggested ook and Courtney (2011).
StantonSalazar (2011) understood that certain institutional agents can enlpomstatus
students and youths in education and work because of their given poBiidanately, hose
identified as homeless have benefited from employment services (B&wth#ari & Rice,
2014).

For young people, social capital is a vehicle through which goals and career pathways are
createdsustained, and achieved (Stokesl., 2003). Innovative careers and transition programs
for young people can help plan for their future (Broadbent, Cacciattolo, & Papadopoulous,

2012). Vorhies et al. (2012) suggastncouragement by managers and others play a role in
motivatingfiat-risko individuals. Through qualitative means, Graham, Shier, and Eisenstat
(2015) identified three important aspects for youths related to employment: 1) interaction and
experiences with employers; 2) personal life and familial relationships; and néigbtdsocial
dynamics. For youth employment, Yeung and Rauscher (2014) noted:

AYouth empl oyment may become increasingly

adulthood, particularly if it provides opportunities for youth to acquire human capital

including technical, organizational, and social skills (e.g., responsibility, punctuality,
diligence, and independence). Early employment can also exposs typattult role

model s and soci al net works that can ease t

Strickland (2016) establigdthat it is possible for former inmates to find and build
employment social capital. Social networks can imptbeg@ersonal development of youths

(Graham, Shier, & Eisenstat, 2015). This letadsuilding social capital relatet citizenship
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fAs adolescents make the transition into young adulthood and into thieneillabor market,
working may serve as a key turning point away from crime because it exposes them to coworkers
whomay replaceprio del i nquent (Wrgbt& Cudlens200d)i at i ons o

CitizenshipDelinquency Social Capital

Obeying or breaking the law can be influenced by relationships. Young aduistaisd
typically associated with the disruption of already established social networks (Warr, 1998).
This suggests networks change as individuals grow oldéhave different experiencesed?
associations play a central role in crime and delinqudnoyng te transition from adolescence
(Elliott & Menard, 1996).As networkschange, peer presswan be tbught d as both positive
and negativeRadillaWalker & Carlo, D07). It is then relevant in understanding how social
capital associated with peers leads into or disrupts delinquency behavior.

Hagan (1991) impliethat group structure is important teetconsequences of rele
violating behavior during adolescence. Kremadrulison, & Moody (2011) showegrouplevel
delinquency related to drinking seems to be associated positively with group cohesion.
Moreover,they mentionedirinking groups had higher peer status in school friendship
networks, as reflected in the higher popularity and centrality within the networks, which
indicates that members of these groups have a higher visibility among peers and greater social
capital. Being a member of alcthquent peer group makes adolescents far maely Itk offend
than they woulan theirown (Haynie 2001; Warr 2002). Having social capital can also lead to
delinquency behavior. It depends on how the person is obtaining social resources. De Coster,
Heimer, Wittrock (2006) founthat individual or family status characteristics influence violence

largely because of the communities in which disadvantaged persons and families reside
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The ®cial capital perspectivdoes a play role in prsocial behaviar Positive peer
pressure can build social capital to prevent or limit delinquent beh&adil\Walker & Bean,
2009;PadillaWalker & Carlo, 207). Peers influence adolescents greatly. Weiss (2011)
researched how adolescents, rather than adults cdardéfimquency behavior. He indicdtthe
adolescerit seighborhood and school social capital are tied to decreases in violent behavior.
When controlling for personality traits and parents' social capitdl;connected/outh with
good friendsand qually teachers commit significantfewer propertyoffenses(Nakhaie &

Sacco, 2009). Brokers betweeavotwell-connectegeer groups wer®und to engage in less

delinquency behavior than those members of a single peer group (Mangino, 2009). Another

aspect ssociated with peers is the involvement of oneself in extracurriacliadties. McNeal

(1999) showed hat soci al <capital and the individual 0
individual is involved in extracurricular activities.

Although pers,psychosocial attributes, and contextual factors play a large role in the
etiology ofdelinquent behavior, researctioues to show that families matter a great deal in
regulating and controlling delinquency (Hoffman & Dufur, 2008). Sampson and(L8aB)
documented that childhood family processes, including parental supervision, attachment, and
discipline, are intimately connected to juvenile offending. Schroedera, Giordano, and
Cernkovich (2010) found strong relationships with parents are disagipredictor of criminal
desistancer the lessening of those behaviors. Going back to how delinquency is related to
academicseming, 2011} k o mi , 2010) ; parent al i nvol vement
experiences has myriad influences on acad@chievement and other outcomes, including
delinquency (Amato & Rivera 1999; McNeal 1999; Parcé&)&ur 2001a). Citdren who

attend schools characterized by high levels of social cohesion among teachers, parents, and
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students experience fewer behayooblems than children who do not, especially when they
have close relations with their pareitooffman & Dufur, 2008; Parcel & Dufur, 2001a; Parcel

& Dufur, 2001b). Parental social capital aaduce delinquency behaviors by building social
control diectly or indirectly (Bursik& Grasmick 1993;Sampson et gl1997 Sampson et al.

1999, even though Weiss (2011) believpdrents lose this social control when adolescents start
becoming more independent.

Socialcapitalin this realmcould also be thoug of as knowing others who can help in
difficult situations, has knowledge of the law like lawyers and judges, or those that can provide a
more positive outlet. Those familiar with the law can potentially build youth social capital by
helping those in tuble. Van der Gaag, Snijders, & Flap (2008) had this notion when asking if a
person knew a lawyer or judge in their position generator measure. Van der Gaag & Snijders
(2005) also understood that certain positions in society have different resoutcasthaild
social capital as indicated by their resource generator meaBuoiigvoid getting in trouble,
knowing those that have access to those that are familiar with the justice system is foundational
to the concept of social capital.

Employment and dimquency behaviors can interadEmployment may be a risk factor
in delinquency behavigrartly because the places in which youths wek fast food and
service jobs (Lochner, 2004). These jobs temibtdouild social capital and are populated by
teenage coworkers who may not be committed to conventional values (Staff & Uggen, 2003;
Wright & Cullen, 2004 Wright, Cullen, & Williams, 199Y. Further associated with
employment,dbeling individuals as criminals has been found to decrease the opportunity for

later employment (Davies & Tanner, 2003). Social capital is as ahmitknowing certain
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people, having resources, and having others want to give their resources. Thisshditiocnlt
if the individual is stigmatized.

All-in-all building social capital can prevent people from getiirig trouble. Though it
is certainly possible to have social <capital
(Kreager, Rulison& Moody, 2011). Additionally, social capital can help firahd maintain
employment and strengthen academic opportunities. Those relationships and networks matter.
Most of the discussion above focused on youth navigation of social capital within acgdemic
employment, anditizenship Families and friends were included in each of the sections
especially since these are two common interactions for adolesicant®lp shape their social
identity. Resources can be obtained by adolescdntthe followng section, | discuss how
social capital has been studied from a network perspective. The discussion will focus on size,
structure, and composition of networks.
Social Capital and Social Network Analysis

Size of Networks

A simple way to assess the awadillity of resourcess by looking at the network size or
degree of a particular individuaDegrees simply a count of the number of connections an
individual has Borgatti, Everett, & Johnson 2013; Carolan, 201Research has been done on
the relevance of the size of a network relate
correlated with socioeconomic sta(icPherson, Smitthovin, & Brashears, 2006)Size is
also determined bigabitatspecificfeaturegDunbar, 199% School size is said to be related to
math achievement (Carolan, 2012). Though size, might not be the most beneficial aspect of a
network to know. Knowing how big somethidgesnot lend itself explicitly to a deeper

understandhig of the network. Sometimes a bigger network is beneficial; sometimes it is not
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(Borgatti, Everett, & Johnson, 201L3A larger network might constrain a network (Roberts et
al., 2009). Size should be understood as the number of connections, bt i$ theited
knowledge about those connections, size becomes irrelevant ({BdEgatett, & Johnson,
2013). The structure and composition of the network can help indicate what resources are
available and how those resources are obtained by the indivithia size, structure, and
composition of a network should all be taken together (Johnson, 2016).

Structureof Networks

As DedJordy (2015) i s qgsimdat nealleup, batAtructieet wor k c a
matters. It is |Iike the words o6evil d and oIl i
word is different, thus making these two word
to ask who has the most meaningful castimas within a network. What follows is a description
of different perspectives of structural measurements for social capitel.deliberation often
falls into two camps; social capital via structural holes or social capital via social closure
(Borgati, Everett, & Johnson, 201&arolan,2014). A structural holes perspective is sometimes
referred to as bridging social capjtakocial closure perspective is sometimes called bonding
social capita(Geys & Murdoch, 2010)

Burtés Structur al Hol es

Ronald Burt suggested social capital occurs when the person fills a structural hole (2000).
Information diffusion underlies the social capital of structural holes (Burt, 1992). To fill a
structural hole, the individual must act as a broker to the relsé ofetwork.Burt defineda
structur al hol e as -tdedumdamptaradntoactbed weftan mel
redundancy@t ween t wo c o that enabtestlie ,two Goatactspmivide enetwork

benefits that are in some degree addititeliae r t h a n (1992) Bult'saapppoach @ 0
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understanding how the way that an actor is embedded in its neighborhood is very useful in
understanding power, influence, and dependency effidatsneman &Riddle, 2005) With this
perspectivehowever there is a natural additiarf competition that can be harmful to a network
(Gargiulo & Benassi, 2000).

A structur al hol es model was adapted from
and Freemands (1977) bet we estood thafpersorelrabdr al it y .
person 2 share a strong connection, the other people around those individuals will typically be
connected as well, so persons 1 and 26s conne
connections become redundant. He argueddddteat weak tieallow two separate networks to
be connected by a limited number of people and those people can act as brokers to different parts
of the network Borgatti, Everett, & Johnson, 20013 r eemanés bet weenness ce
measure of how tén a given node falls along the shortest path between two other nodes (1977).

The specific person bridges two netwonksraust wo peopl e acting as brok
interpretation. A node with high betweenness centrality is the one with the highest amount of
bridging opportunities. Bridging opportunities connect two strong networks.

Burtds met hod aVelsoiniemaftion@Garolanc20BisAsnore o d i
disconnected network will utilize a structural holes approach to social capital and would include
more diverse resources in this type of mo@arfatti, Everett, & Johnson, 20[L3Access to
other social networkare only obtained through a specific individual, so by beingidatidual,
you have much more control over the network (Burt, 2000pk&age opportunities are those
in which an individuals in a position in which he or she can broker the flow &frimation and
control the tasks that bring different people together (Burt, ;Z2007). There are five types of

brokerage roles that can give a person more social capital: coordinator, consultant, gatekeeper,
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representative, and liaison (Gould & Fernand©89; Hanneman & Riddle, 2005). |include a
diagram of each below.

Figure 1 (8 b, c, d, and e Brokerage Roles

¢ »@° < N

Coordinator(Figure 1a) Node B is the source and destination for members of the same group.

¢ »@° <

Consultan{Figure 1b) Node B is brokering a relation between two members of the same group,
but is not itself a member of that group.

@ 4 o < 2

GatekeepefFigure 1c) Node B is a member of a group who is at its boundary, and controls
access of outsiders (A) to the group.

@ »@° o 2

RepresentativéFigure 1d) Node B is in the same group as A, and acts as the contact point or
representative of the red group to the blue.

¢’ *@° <

Liaison(Figure 1e) Node B is brokering a relation between two gr&uand is not part of either.
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A structuralholes malel has been uséd explore novel ideas (Burt, 2004). From this
perspectivethose who are bridging two groups are said to have social capital. This has been
used in medicine (Mascia & Cicchetti, 2011) and law (Bennett, 2006). A practioabase
determining individuals who bridged groups to further prevent the spread of HIV through needle
sharing behavior@Neeks et al., 2002). Those individuals that had high betweenness centrality
in that studycouldbe identified as those that should becaded to preverthe spread of HIV.

By gaining exposure to a greater variance and novelty of information, actors embedded in
brokered structures will be creative and successful in their endeavors (Burt, 2004; Fleming,
Mingo, & Chen, 2007; Sosa, 2011Filling structural holes bridges groups together. ldentifying
those that are the bridges can also be the ones that candraat isnpacbn the network with
little effort.

Co | e nSociafCsure

A differentapproach to assessing social capital is the social closure approach. In the
structural holesnode| the individual with social capital was a bridge or broker to other groups
(Burt, 2000). In a network closure model, someone gains social capital bypheting a weH
connected networkBrgatti, Everett, & Johnson, 203James Coleman is one of the main
proprietors of social closure as social capital. Social cohesion is used interchangeably with
social closure in the literature. He offered that @lozapital needs to be defined by its function
(1988; 1990). The more connected a network, the moreanfend support and be held
accountable by that network. In this case, networks consist of some aspect of social structure
and they facilitate certaiactions of the individuals who are within the struct@eléman,

1990. Social closure operates when there are connections between @bdtemdividuals in

the networko havecommunity By havingcommunity one can draw upon the resources that
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are shared by each member. Each member, then, can mutually benefit from having reciprocal
connectionsCarolan, 2013

Putnam describes the social closure method as an enhancement of collective norms and
trust; both being essential for the productama maintenance of the collective wieding
(2000). This isthemaindifference with the social closure model from the structural holes
model. From a structural holes approach, the individuals with social capital are the sole
benefactors in resource @timent because of his or her position in the netwBdkdatti,
Everett, & Johnson, 20).3 A social closure approach offers a sense of togetherness, belonging,
reciprocity, trust, and cooperatio@drolan, 2013 . Though Col eman and Put
fund i onal i f it fAwor kso. Soci al cl osure can er
(Thorlindsson, Bjarnaso®, Sigfusdottir, 2007). Closed networks can only be beneficial if the
resources obtained within are beneficial (Borgatti, Everett, & Joh2€di8). This perspective
would not be beneficial if a given action limits the group. A good example of-aarwaficial
closed network would be when the group values something harmful. However, if the entire
group encouraged one another, this perspettas merit (Coleman, 1988). Homogeneous
groups support one another and the individuals within the group benefit from the comradery
(Carolan, 2011

In determining the level of social closuBnrgatti, Everett, and Johnson (2013
suggested using network density. Network density is a percarittigee number of ties present
divided by the number of potential ties. Dense local structures exhibit high social closure
indicating oneds behavi or s observatiantot critigue dfeteersar e u
(Carolan, 2014, p. 149). Density = Actual Connections/Potential Connections, where the

potential connections is calculated by fi(i2] for onemode data, with n being the number of
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nodes Borgatti, Everett, & Johnso2013 Carolan, 201 The closer to 1.0, the denser the
network. Though, as density decreases, there is a greater chance of structural holes (Burt, 1992).
As suggested by Latora, Nicosia, and Panzarasa (2013), numerous studies have been
conducted on soai closure and social cohesion suggesting:
A tthas been documented that being pa# closeknit group engnders a sense of
belonging (Coleman, 1988jpsters trus(Burt & Knez, 1995; Coleman, 1990; Reagans
& McEvily, 2003; Uzzi, 1997), facilitatethe exchange of fingrained, complex, tacit,
and poprietary informationilansen, 1999Uzzi, 1997) enables the creation of a
common culture and the emergenéa shared identity (Nahapiet & Ghoshal, 1998), and
helps susta a high level of cooperation (Gohan, 1988; Ingram & Roberts, 20@0)
Within educationsocialclosurevas seen to be effective in M
study of achievement through network densitystmlr g an a n d )Ftodg af Gagholic 2 0 0 8
school <chil dr e ndpsrens aormeceorss Higher tevels of sotia cosuee
related to positive welbbeing for childrenFletcher, Hunter, & Eanes, 200detcher et al.
200]). Especially relevant to this studyfsa s a n g , Ma n g i nmsearch ondparé&t ¢ c k n e
closure on student educational attainment (2014). This study focused domraveome
parents fornsocialclosurefor adolescents. Even further, it can be beneficial to have a socially
cohesive classroonRegardinghis study, it ca be beneficial to havedoseknit group when
those in the group know each other and offer encouragement. This creates a team of support.
A social closure model focuses on the group cohesion, with most or all the group
benefiting from those connectiofSoleman, 1988). A structural holes perspective focuses on
how groups are connected by bridges or brokers, with only a limited number of individuals in the

network benefiting (Burt, 2000). Both the closure model and structural holes model strike at the
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investment in social relationship®any empirical studies have attempted to reconcilewee t
positions on social capital providirg integrative account of social cohesion and brokerage

(Aral & Van Alstyne, 2011; Fleming, Mingo, & Chen, 2007; Pesmith, 2006; Rodan &

Galunic, 2004; Tortoriello & Krackhardt, 2010). Below, | include a network to portray

important features such as brokerage and closure during the study of social relationships (Gray
2012).

Figure 2: Anatomy of a Social Network
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Composition in Mtworks

A third way to determine network effectiveness is through network composition.
Composition examines how social capital is obtained, who a person knows, and what resources
are offered Borgatti, Everett, & Johnson, 20/13Typically, compositionis assessed through
either resource or position generators. Though both approeah@sformeach other as well as

used to f ur t peeceptios ef theirawnpecial capitdl® egjo networlcognitive
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socialstructues,the ego identifies people or resources that are curreeithg utilized (Marcum,
et al., 2017; McCarty, 2002

Van Der Gaag and Snijders (2005) suggested social cepitdle identified through a
resource generator. eRource identification measur@sggestertain opportunities and actions
are afforded to the individuaQuestionsaskedn cl ude knowi ng someone wh
their own moneyd, O6écan give advice on snatters
housed, Oworks at a college or universityoé, a
Snijders, 200b For example, kowing someone who can hire people puts that individual in a
position to potentially get a job easiéran Der Gaag, Snijderand Flap (2008)ugjgested
social capital can also be identified through a position generator. Measures like this understand
certain jobs in society offer differing resources. For exanapleacher offers academic advice, a
lawyer offers knowledgef the law, and a doctor can help with ailments. Through the position
based perspective, it is understood that resources are obtained by knowing certain kinds of
people that hold positions with capitddoth the position and resource perspective, hint at wha
is offered through a network.

Compositioncan also be determined by homophily, heterophily, homogeneity, and
heterogeneity (Johnson, 2016). Each of these measures determines how similar or dissimilar the
individuals are in the network. Homophily (sara@y heterophily (different) determine
similarity and dissimilarity of a specific person and the oéshe network (Borgatti, 2016;

Johnson, 2016 In ego networks, this would be how similar or dissimilar the ego is to his or her
alters. Hbmophilymeasires ofteimpactthe information people receive from their personal
social networks, the attitudes they form and the interactions they experiencesf, &&d,

Cruz, & Barranco, 2014). Homogeneity (same) and heterogeneity (different) determine how
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similar and dissimilar the rest of the people in the network are to each other, not including the
specific personhat is the focus (Borgatti, 2016; Johnson, 9016 ego networks, this would be
how similar and dissimilar the alters are to one othrdersanding how similar and dissimilar
a networkgivessupport to how to navigate resources (Johnson, 2016).

Knowing who isin a network and what resources are availableveafforded
researcherabetter understarag of networks. Size, structure, and composition are all taken
together to better appreciate the study of social capital (Johnson, 2016). While presenting
networks, each of these factigselevant to better know how one gains social resources.
Regardinghetworks, social capital can be studied through a variety of methods. Most notably in
this study ego networks were used to understa
composition are especi al | y Togfurtkenappleeatetsocisln one 6 s
capital I now turn to a discussion on ego netwsork

Ego Networks

A way to study networks has been the utilization of ego networks (Borgatti, Everett, &
Johnson, 2013)As mentiored in chapter one, ego netwokk® the focal pointfahis stug.
Ego networks examine a particular entity (one person, for instance) and their immediate ties to
others, also called alter€4rolan, 2011 Previous research using ego networks in education
focused orfirst-yearteachers building a support netwoRok & Wilson, 2015, schools and
alumni collaborationHall, 2011, and academic tracking of students with disabilitiesher &
Shogren,2016 t o name a f ew. Limited studies focus
networks are conducted on studentyo aetworks are not typically used there are usually set
parameters (i.e. classrooms) so asier to conduct whole network analyisischools because

of those parameters (Daly, & Fare, 2015; 2016 However, oe might want to know what is
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occurring wth specific individuals in the classroom. Personal networks and employment have
studied employment team efficacyaf Emmerik et al., 20} Jand teacher job hunt€énnata,
201]). To prevent delinquency behavigpgrsonal networks were used as a support to treat
substance abusBdnebianco et al., 201L6

Ego networks can be extracted from the whole networks or constructed from selected
individuals (Borgatti, 2016)The ug ofego network$endto be extracteddm a whole network
as opposed to constructed from specific individuals (Borgatti, 2016; DeJordy, 20te).
network is constructed from individuals, an individual is perceiving their own social capital, thus
making this type of ego networkGognitive Social Structure (C.S.S.) (Johnson, 2016)S.S.
net works typically ask someoneds perception o
However, ego networks are more localize®.S. networks, where someone is asked how he or
she perceives his oehown network(Johnson, 2016)The use of ego network cognitive social
structuress still in its infancy. Ego network codfive social structures (Marcuet al., 2017)
focus much dedicatioon specific individuals. If ego networks are constructes, litest to learn
about the ego, the alters, and the adiiézr connections (Johnson, 2016). Doing all three gives a
better understanding of each person in the network. Ego network cognitive social structures also
allow individuals to determine the sizgructure, and composition of that network (Johnson,
2016).

A point made by Krackhardtdés (1987) semina
discussed the perceptiohnetworks Heath, Fuller, and boaston (2009) highlighted the
potential disconnecgh perceptions versus actuality with those navigating their access to social
resources.They used the term shadows to describe those that could have been identified in a

personal network but was left ouAn informant may guess at the size of their nekweithout
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trying very hard to remember specific alters; they may forget one or more alters; they may omit
alters because they do not know their names or identities; or they may intentionally or
unintentionallyconceal (or invent) some alters (Bell, BéflicQueen, & Haider, 2007)Smith,
Mennon, and Thompso2@12 suggestednidividuals only activate a certain subset of their ties
within the full set of contacts at their disposal at anytone and thus only access a portion of
the social capital availabte them.

The cognitivesocial structurgerspective helps us understand differences in returns to
socialstructure byhighlighting that cognitive processes rendertain tiegmore salient than
others, affecting the likelihood theadividuals will moblize the social capital available to them
(Brands, 2013) Though there has still not been a lot of work done on the percepfipessonal
networks. Most of the work on cognitive social structures deal with the perceptiovhofea
network (Brands2013). ®cial network perception should consider the effect of both situational
factors and individual differencé€asciaro, 1998)In appreciation of the siitional factors and
individual differences, | transitiofrom ego networks to ethnographies.
Social Capital through Ethnography

The Op Grows staff engaged with the interns for an extepeledd For this project, |
focused on the social capital attainment of interns through ethnographic means. An ethnography
focuses on a complex, complete dgstan of a culturesharing group utilizing extensive field
work (Creswell, 2013anda s sumes | mmer sion in a setting to
of thinking and acting§chwandt, 2007)Then the social capitabuldbe studied over longer
periods of time because of these prolonged engagements. Additionally, if one is engaged with

people for a long period of time, there can be relationships established to better inform outcomes
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(Berthod, GrotheHammer, & Sydow, 2016)n thiscase social capital | could give deptho the
network dynamics of the interns.

Coined by Howard (2002), a network ethnography combines social network analysis and
field research. Network ethnographies allow one to see changes in theksdtwoughday-to-
dayactivities (Berthod, Grothelammer, & Sydow, 2016). Artlenography, in part, entails an
exploration of the practices and meanings given to the lives of tied agents that perform
them (Barker, 2012 Ethnography is also describ@s a personal and intimate interaction,
referring to the 06o0ngo pantigpamtseduriagethmograpbyrtersov el op e
et al., 1995 Social capital is understood to be a process or an effect of practice that stems from
the engagemertf individuals in social relationshig®oi, Laing, & Mair, 2015).

When discussing the relevance of studying social capital with ethnographic means,
Dominguezand Watson (2003) suggested:

A Wlook at the experiences of owspondents not as snapshots in time but as processes

through which the respondents develop and utilize relationships for the acquisition of

resourcesWe are able to see how participants altertbecial networks as their
circumstances changadditiondly, ethnographic data, collected through participant
observation and kdepth, semstructured interviews, is multlimensional in that it

reveals behavioral patterns over time and allows us to capture not only what respondents

say but also what they dod

An ethnography provides deep insight into the study of social practices that account for a
net wor kds emer ge n cmsfgrmaton over tinmepywhite sacial nefwork anaysis r a
allows a more general understanding of thecstiral properties ahe network (Berthod,

GrotheHammer, & Sydow, 2016). In a dissertatidohnson (2014) exploredetmature of
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social capital in a networthnography by examining two schools and the work of supporting
student sé col | e dfieldwprkvasconducted.to bettErnunderstand thee
relationships and network composition and structure. The two years the researcher spent in the
field allowed for better understanding of the relational dynamics. Borges (2Bb&)onducted

a dissertation on social dégd through ethnographic means. Extended time in the field indicated
more on culturally responsive teaching. The interesting notebaothdissertations is that they
explored social capital through an ethnographic lens.

The ethnographer advocates tioe emancipation of groups marginalized in society
(Thomas, 1998 Advocacy in this sense allows one to be engaged and offer support. The
participants may identify the researchers as building their social capital throughout the process.
This would bea testament to the time within the field to build the relationsHga#l. though,
limited ethnographies focusing on adolescent social capital have been conducted. The current
ethnography explored adolescents working for an agriculture initiative. fdlloats is a
literature on school and community gardens and other agricudltasald interventions related to
offenders.

Social Capital and Agricultural Interventions

Related to social processes and social capital, gdraesd interventions can build
connections. Most of the research has focused on social capital within community gardens rather
than in school gardend.he idea of a community garden istiong peoplgogether; to build
community Thissupport€C ol e man 6 s (shc@l&lBsure A abranaunity Will always
have different individuals interacting, allowing for different insightsch meancommunity
gardens alsgarner suppoffor brokerage opportuties connecting different people (Walter,

2013). ThissupportBur t 6 s (1992) s tBywurtcd, commauhity jacléns actilmo d e |
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awayto increasendividual and group social capitdtifth, Maye, & Pearson, 201Kjngsley &
Townsend2006) Welon (2002) suggested:
fAiThe social relationships formed in imagining change, making collective decisions and
taking action to transform privatized urban land holdings into a shared community space
clearly promotes 6écommuni anddgtrengtleensicivilt er act i o
society 0
Community gardens carenefit individu#s and in turn, the community-laving a
household member participate in community gardening/beautification and/or neighborhood
meetings associated with gardening was associatedneith positive perceptions of bonding
social capital (closure), linking social capital (bridging), and the existence of positive
neighborhood norms and values (Alaimo, Reis&Ober Allen, 2010).Poulson et al. (2014)
suggested that community gardensianglace to strengthen social bonds. Communities with
public garden partnerships were perceiteetl) potentially increase public service provision, 2)
bolster economic development, and 3) lend legitimacy to public initiatives (Gough & Accodino,
2013). Regardingsocial justice dvocacy, Levkoe (2006) examinednamunity gardens as one
among several sites of transformational learning in the food movement. Community gardens are
places to learn and become @mmscious (Walter, 2013)Thoughnotwithstanding, other
garcens, especially school gardeare places where social capital attainment can be examined.
Even still, school gardens are microcosms for what could be attained in the wider community
(Ralston, 2014).
Alexander et al(1995),Brunotts (1998), Brynjegard (2001), Canaris (1995), Faddegon
(2005), Moore (1995), and Thorp and Townsend (2001) all indicated school gardens provide

environmental stewardship, can increase motivation and school pride, and have a strong
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communitybuilding component.Blair (2009) reviewed school gardening articles and outlines
how schoolgardening teaches students about food systems while engaging in experimental
education. Williams and Dixon (2013) reviewvarticles and indicatestience, then math, then
language arts were the three highest subject areas benefiting from school gaothems.
gardening not only buildstewardshigput enhances knowledge in various contents.

Phibbs and Relf (2005) sdile learning outcomes most often studied were haaid
nutrition (69%), environmental education (30%), and-esteem or sel€oncept (30%).0Ohly et
al. (2016) conducted a later review of school gardening discussing the overall benefits of health
and weltbeing associated with school gardens. Thetheald welbeing domains included
things such as healthier eating habits (Ahmed et al., 2011; Block et al., 2012), confidence and
selfesteem (Block et al., 2012; Ming Wei, 2012; Chawla et al., 2014), relaxation (Block et al.,
2012; Chawla et al., 2014)uilding relationships (Alexander, 1995; Block & Johnson, 2009;
Block et al., 2012Chawla et al., 2014Passy, Morris, & Reed 20},Gand group cohesiomlock
et al., 2012Block & Johnson, @09. Most notably there is potential for school gardens to build
relationships and group cohesion.

Elsewhere gardening programs have been used as bridge programs for those that have
gotten in trouble. Juvenile offenders were found to appreciate a gardseivgntion andvere
something where the individuals leadnew skills Twill, Purvis, & Norris, 201). Gardens in
correctional facilities can increase nutritional knowledge of youth offenders (Wallace, 2006).
Horticulture helps offendersise theirselfesteem, improa their confidence argbcial skills,
and improve their overall quality of life (Hopkins, 2Q@&andel, 2004 These articles

understood the potential benefits to the social dynamics of gardening on youth offenders.
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Jenkins (2016) fouwhthat inmates participating in agricultural bridge programs inciehee
selfworth and reduce anxiety and depression.

Prison work programs are beneficial if they can improve vocational interests, aptitudes,
and skills (Bushway, 2003)The types ojobs that offendrs can get upon release aften
limited (Khatib & Krasny, 2015) According to the U.S. Department of JustiEelflbaum et al.,
2011 Khatib & Krasny, 201} about a third of U.S. prisons are already integrating green
education and traing programs, and another third are developing strategies for how to integrate
such programs into their facilitiei ker 6 s | sl and Prison designed
to increase job skills (Jiler, 2006). San Francisco county jails also ceegedening system to
enhance skills related to horticulture (The Gardening Project, 2000). Philadélghi Root s t o
Reentry program gavthe inmates a better understandinpoél food production andndscape
managementhatib & Krasny, 201k

Therewas an attempt to build human capital which in turn could be used to build social
capital (Coleman, 1988). Prisons are seeing the potential of having individuals work in a vehicle
related to agriculture. A goal of prison work programs then is to preseidivism or repeating
an offense, while maintaining a job when the inmate gets out (Bushway, ZBé¥Rin and
Sommers (1998juggested oldetworks need to be abandoned and entirely new networks of
friends and sociadupports need to be constructed whtee individualgyetout of incarceration.
Agriculture is a vehicle to build social capital. School and community gavdatksto educate
various populations of the benefits of gardening. There is also potential to improve the quality of
life for offenders. Gardening has the potential to build access to social resources. Studying
social capital through agricultural prograiprovides a unique opportunity to buskills while

learning about community needs.
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Summary of Chapter

Limited research has been conducted on youth social capital through gardening programs.
The importance then of this study can further explore gardening interventions with these
adolescents, especially related to academics, employment, and citizertshifs especially
relevant wih how the interns gardenatside a classroom and out in a communifjre novelty
of this research is that it explores social capital through a gardening program utilizing social
network analysis with those that struggle acaidally, have limited job training skills, and have
gotten in trouble. Additionally, this research fits to expand the literature on how to monitor
social capital while working with individuals on an intimate basis for a long period of time.
Gardenswhether in schools or communities, were centers of solidarity, gengnatiblic space
for communicatiorandthe cultivation of what is common (Dewey, 1996). This is reflective in
social capital whether it is based on closure or brokerage.

Sontietal. (206) wr ote on an urban f ar miTheabilitynt er ns
to Il earn unigue and valuable physical job ski
contributes to the positive impact of urban environmental training progran{s S o n 20i16). et al
This chapter consisted of literature relevant to my current study. Moving forward, it is my
intention to inform literature especially relevant to youth social capital in the areas of academics,
employment, and citizenship/delinquency. This disgertas further intended to inform social
capital through gardening basederventions. Finally, | intend to build the literature on ego
network analysis with the concurrent use of ethnographies. In the next chapter, | will outline my
methods discussingy data collection and analysis strategies used in this research, along with a
justification for mixed methods. The organization of Op Grows, as walldasper description

of the interns, will be provided.
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Chapter 4: Methods

In the first chapter, | outline how dropping out has the potential to negatively impact an
individual 6s future in the areas of academics
behavior (Lochner, 2004). | then highlight an agriculture program that fute interns from an
alternative school that considered dropping out of high schw@h an appreciation of the
interns, my second chapter outlines a conceptual framework of pragmatic sociakgustice
appreciate how the program would work with thos®wad considered dropping out. Chapter
two shows how | believ®Op Grows attempted to interact with the interns. My third chapter
focuses on relevant literature related to social capital attainment. In this chapter, | present the
ways | sought teindestandt he i nternsdé social capital. I fi
then continue to the specific data collection and analysis strategies.

Mixed Methods

Pragmatism suggests there are multiple ways to think about social science research and
suggest each should be judged by the range of actions that it makes pagsilderi, 2014a).

The purposeotti s study | ooked to better understand t
academics, employment, and citizendinggn one year working in the farnship. It is important

that the purpose of the research, questions, data collection, and data analysis @ltedigel(

& Plano Clark, 2011Morgan, 2014aTashakori & Teddlie, 2013. Various steps in the

collection and analysis phasere needetb accomplish the research endeavor. Johnson &
Onwuegbuzie (2004) suggestetiat/ we obtairdaily in research shouldeoviewed as provisional

truths. Justification comes from the Deweyan notion of warranted absiést (Dewey, 1920). |

aimed to warrandissertions supported by data. Atiees can only be warranteal specific

inquiry contexts and that their value must be reestablished in new inquiries (Johnson &
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Onwuegbuzie2004). Pragmatism, themgives mixed methods researchers a shared view of how
to conduct research (Morgan, 2014a).

Mixed Methods Design

The study was guided by the central research questionw di d t he i nternds
experiences related to academics, empl oyment,
and resource attainment while participating in an agricultural program? | designed a study
utilizing both quantitative and qualitaé data collection and analysis strategies. With these, |
couldprovide moredetab f t he i nt eandcchdngirg xgwonkshile wackeng for
Op Grows In astudylike this one qualitative and quantitativey more paradigmatically
speaking, anstructivst and realist perspectives hadbe mutually relevantorgan, 2014p
Johnson and Onwuegbuzie (2004) suggested an approach or combination of approaches should
be used in a specific study because eashperior in different circumstancegoing away from
the paradigm wars outlined by Denzin (2Q10)

While designing a mixed methods study, three issues need consideration: priority,
implementation, and integration (Creswell, Plano Clark, Guttman, & Hanson, 2003). Priority
refers to the weighgiven to each form of data. Implementation refers to the sequence the
researcher uses to collect both quantitative and qualitative data. Integration refers to the
combination of quantitative and qualitagiresearch within a given stageinfjuiry. This
integration may occur within the research questions, within data collection, within data analysis
or interpretation.Specifically, | used Teddlie and Tashakko@009) notion of parallel mixed
designs, also called convergent parallel desigwsording to Teddlie and Tashakkori (2009),

this design uses both quantitative and qualitative slataltaneouslyor interpretation and
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reinterpretatiorto answer related aspects of the same questions. The convergent ipaxatel
methods desigfor this researchooked like this:

Figure 3: Mixed Methods Design

Quantitative Data
Collection and Analysis

~

Social Networks

Compare or Interpretation/

Relate — . .
Reinterpretation

Qualitative Data
Collection and Analysis —

Ethnography

In convergent parallel designs, both the quantitative and qualitative aspects are given
equal priority(Hollohan & Barry, 2014). @nvergent parallel desigmollectandanalyze
different strands of research themmpares thetrands.For implementation, then, quantitative
and qualitative collection and analysis occur at the same timthis dissertation, the integration
of quantitative and qualitative research ocedwithin the interpretation stage. | have
previausly mentioned tis research occurreglith three checkpoints. | thus compathe two
strands of research at multiplenctions | compard the results of the ethnograpagd the
networksup to each checkpoint, then comphn®ew each phase remained the same or changed
related to previous dateSpecific to this research, triangulation was used to compare the
networks and ethnography. Triangulation studies seek convergence or corroboration of results
across different methods (Greene, Caracelli, & Graham, 1989).

Thequabh i t ati ve portion of this dissertation i

personal connections and social networks for resource availability. The question that related
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specifically to the quantitative portion of this dissertation whsv dothe nt er nsdé soci al
networks account for different levels of social capital over time? The purpose of the networks
was to visualize the inter nsrésopcesverayeari Thmia of t
was done by examining the size, structunel @mposition of the academic, employment, and
citizenship networks for eaghternat each checkpoint. It was also done by visualizing how
those people identified do or do not provide resources to the interns. Each type of network was
comparedteeachi nt ernés previous networks as wel |l as
The gqualitative portion of this dissertation involved the ethnograplysemistructured
interviews The guestion that related specifically to the qualitative portion of this dissertation
was:What are the lived experiencekthe interns that help to understastthnges irsocial
capital while they worked for an agricultural program¥vas my intenton to explore the
i nternsd soci dusdathagihndagrapghy tofwndesmiities andedissimilarities
with the resources identified by the interns, especially from their social netwask3ohnson
(2016) suggest ed, the Yeial comextdf otur partivipactsets felly a n d
understand theiThisowiaal tmetgworka. ol i stic int
capital.
Setting
Approxi mately one year was usedarty,the assess
research on the intersarted at the beginning dfé summer in May 2015 and wenmnitil the
end of summer in July 2016. This was the first year of the internBhutiple locations
allowed for data collection. The bulk the data came from spenditigme with the internsvhile
driving to and from work or at one of tinork sites, including the farm, community garden, and

various scholgardens.Additionally, data were gathered when Op Grows hosted the agriculture
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class aone of the work sites. At each checkpoint, a survey and interviewcaedectedvith
each interrat thealternative school in an empty classroduaring theschool day

Op Grows

This research was situated within an agricultural program calleg@rops. Op Growss
a nonprofit agricultural initative started by Dr. Foto bridge schools, community, and
university together. This ngorofit has established school and community gardens with the
hope tobuild places where students and community members can come together to combat food
insecurity. Currently, there are six school gardens and one community garden that grow
produce. Solo Farm wasegdablished as a teaching farm whilfowed for a greatemaount of
produce to be grown while farmirsgills could be cultivated. Op Growi®nate to a local food
bank and sellproduce to local restaurants to support further endeavors of the organization.

Op Growshired four interns to build their academiadamork-related skillsprovide
support to the students to keep them outafble,and buildtheir citizenship behaviorsThe
interns worledat the various gardens and the farm with the understandingrtithtce would be
cultivated to balonatedor sold The interns hegdwith the upkeep of the school gardens so
students at those schooldhibe opportunity to have aesthetically pleasing places in and around
their school. At the school gardens, including the one at#nson Learning Center, the imme
were responsible for managisgnaltscalegardens, mostly consisting iised beds. The
alternative school garden featured one large raised bed and an area to sit with picnidh&bles.
garden at the Carson Learning Centes designed to draattention away from a chaifink
fenceontheschool grounds

At the community gardemterns had similatasksbut couldinteract with menbers of

the community who haldought plots oftieir own within the landscape. Here the internstgo
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seehow a community garden supportibe vision ofOp Grows while working in a space of
approximately 10,000 square fe@there were also times interns gottork with a local market
selling newly harvestdvegetables A hope then was that the interng gmlearn from

communiy members and show how produce could teach about markétadfyvay through the
internship, the community garden moved. When this happ#meidierns got to help assemble
a largeproduction greenhouse next to the garden.

The teacng farm was where the bulk of the work occurred during the first summer.
This location was a further way to support the mission to give job skillSo&d Farm, the
growing space was approximately four acres. This was the largest space the inteeds wo
Given the size of the farm, much more production occurred. With the farm being nearly thirty
minutes away from any other garden, the transportation and storage of produce became that
much more important.

The Op Grows program and its many gardesd to be built and maintained by people. |
now turn to those involved with Op Grows. Though not being studied, the staff worked closely
with the interns. It was important to contextualize who from Op Grows the interns interacted
with rather intimately.This intimacy was reflected by working together nearly every day during
the internship. Discussing the staff of Op Grows better explains the setting and program. Each
staff member is given a pseudonym.

Op GrowsStaff (norinterns)

Myself
| am workingtowards a Ph.D. in educational psychology. | started @lGrowsin the

fall of 2012 after asking Dr. Fox about potential opportunities. | was the primary investigator in
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this study. It was my intention to establish relationships with the interns, getting to know them
on an individual basis.
Dr. Fox
Dr. Foxis the executive director @p Grows who had the idea to hgtedentsfrom the
alternative schoolHe is an Eduational Psychologist using agriculture as a vehicle to educate.
Through this vehicle, he has created a partnership between community, schools, and community.
Joe
Joewas a student of DEox studying agricultural education. With his vast knowledge of
agiliculture, he offered@p Growsthe knowledgenthe prodution of plants as well ahe
numerous ecological benefits fronifdrent animals.
Samuel
The next person to join ¢hstaff was Samuel. Samuelsaalsoa Ph.D. student in
educational psychologyHe started with Op Grows in the summer of 2014.
Jason
Jasonwas a student of DEox studying social science educatialason acknowledged
this was an opportunity to work with local students and to also benefit a community. He also
had the uniqueperspectiveof being in the military
Bryce
Brycewas a student of DEox and myself studying special educatidfie grew up on a

farm and wa familiar with both agriculture and construction.
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Dwight
Dwight was the owner ddo-lo Farm. He was also thewner of a small business that
provided work for numerousdividuals including thérotherof one of the internsHe
partnered with Op Grows wive the interns an educational experience.
Gwen
Gwenwas a friend oDr. Fox who eventually got aopportunity to teach the agriculture
class athe Carsoriearning CenterShe worked with the interrdaily and hadobeen involved

since the inceptio of Op Grows.

Recruitment Protocol

The interns were considered student staff members, but are beamgtedecause |
sought to understand their social capstaécifically. It has been mentioned that each of the
interns attended an alternative school. Before the start of the internship, each of thevaderns
enrolled in the agriculture class at thar€bn Learning Center alongside other students. The
class was a product of the partnerdBjp Growshad created with the school. The principal of
the Carson Learning Center later identified four specific individuais that classhat not only
involvedthemselves in theessondut might benefit the most from working wi®p Grows
These four individuals were then hired asringe Given that each intewas under 18 years old
at the time of the study, consent was received from parents antl\masegceived from the
interns to participate.

Population(interns)

The interns hired were the focus of the study. They formed a specific population as this

investigation focused on the original interns hired by Op Grows. The interns were four males all
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enrolled at the Carson Learning Center at some point during the studywéasfobim a lower
socioeconomic status. Two were fraingleparenthomes. The other two were not currently
living with a parent, but a relative. Op Grows hired each of thelbadiials for their first job.
Fortunatelywith the low numbeim the population, | canl@orate more on each interAgain,
pseudonyms are used for the interns.
Danny

At the time of the study, Danny was a junior at the alternative school. He was den
Carson Learning Center for stealiagehicle and damaging school grounétie was then not
allowed b step foot on the high schoelven if he performedell at the alternative school. He
lived with his father at the time of the studihroughaut the program, he continuously indicated
wanting to do something related to construction as a career. K¥pl&trowsbecause he
wanted to find a job that had more consistent hours. Following his time with the internship, he
still contacted members &fp Growsfrom time to time for support. Danny graduaied
December 2016.

Malik

He was also a junior at the time of the study, though he did not attend school regularly.
He was sent to the alternative school when somdloreatened to attack him andsoeight
protection. At the time of the study, Malik was living with his cousin. A personality trait that is
ofutmosti mportance was Mali kés char m aQ@pdsrowdnar i s ma
July 2016. Despite not attending school regularlytol& his final exam$o graduate.
Rodney
Rodney lived with a lady he considered his grandmother. Rodney was a junior at the

time of the study. He was sent keetalternative school for disciplinary reasons and suggested
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AMy mind ai nottmewith thd intednisip cBnoludedenyabesSeptember, a few
months after the internship startafter not believing the program was a good fit. After he left,
he was taken out of the agriculture class. Despite not workir@dd@srows he was still
friendly enough to the membatOp Grows if he was saén the hallway. Despite returning to
the high school for two weekhiring the studyRodney wastill at the alternative school when
theyea concluded.
Stanton
Stantonwas a sophomore at the start of the study and was the quietest of the bunch. He
was living with his mom and younger sister during the study. He had an older brother and sister
that he often visitedStantonwas still new to the city. He was sent te #iternative school for
stealing a girlés phone, suggesting AThis was
hit him.o WHOip Grews heseacled arjopy atSinmmnbaGastropub.After getting
that job, Stanton worked less in thedgns. Something of noteStantonwas the only intern that
would end up back at the high school long tevhile the study took place
Ego Network Data Collection and Analysis
Data Collection at Each Checkpoint
Personakocial connectionand availabilityto resourcesvere gatherediuringthree
checkpoints.During my time working with the interns, | conducted a setnictured interview
and administered a survey at these three checkpdihessame senstructured intervie
protocol and survey were repeatdceach of the three checkpoints for every intdrne
interviewwasu s ed t 0o assess soclalesources. &€ach chéckpairdlasted s t o
approximately one to two hours for every inteflifhe survey took rougy five minutes to

complete. The length dthe interaction was determined, theg,how many individuals were
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identifiedineachit er nds net wo rrecorded With peermrisgion éromsthew e r e
paticipant. The internship had been operating for elés a month byhetime the first
checkpointoccurred because | was still learning how to use the social network analysis software.
The firstcheckpointacted as a pilot, specifically to help me better navigate the interview
process.
Resource Generator
During each checkpoint, | firstdministered one social capital survey assessing a
personb6és access to resources. The Resource G
survey that asked the interns if they knew someaatepttovides certain resourcebhe intern
was instructed to circle all resources that were avaitalém. Included were things such as
Ahas compl eted some coll egeo, dc@Akngwsehawdwvi o
handl e Themresmyoe gensor actedoexplorean i ndi vi dual 6s percep:
social capital. The full resource generator is posted in the appendixes. A separate document in
the appendix identifies the resources specifically available related to academics, employment, or
citizenship After the interns circledheir availableesources they had access to, | conducted the
semistructured interview to see who was in the
Egmet Interviews
Semistructured interviews wemnductedvith assistance from Egonet (McCarty,
Kilwort h, & Rennell, 2007) to gauge the internsbo
employment, and citizenship. Academics, employment, and citizenship behaviors helped guide
the study. This was why the Egonet interviews asked the internsicglgcebout these areas.
Egonet (McCarty, Killworth, & Rennell, 2007) uses hame generator, name interpreter, and name

interrelatorstrategies to generate individual (perspnatworks. Egonet allows a person (or
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ego) to generate a list of people thag directly connected to him or herself, creating a network
of people Additionally, Egonet is used to gather descriptions of those people and how all those
people identified are connected to one another. Once an individual is identified by an ego, the
program is set up to ask specific questions about the(attethers)s well as the network
dynamics.

Johnson (2016) suggested name generators allow individuals to compile a list of people
that would fit a certain categorythese were labeldiila | t empp questi onso i n t
protocol. Names were generated by allowing the interns to identify peopladtetedonto a
specific question.The Egonet interviews were set up so the interns could identify the people
most reflective of the specifitame generator questionshose people could be identified once
or multiple times during this phase of the interview. Egom@ivever, recognizes the same
persononceto avoid asking the same name interpreter questions to the same gérson.
numberof connectionghat could be identified by the egerecapped at 40 people to limit the
length of the interview.This was becausée interviews became Nth degree loniggeNth
degree peopleThe specific questions asked to the interns to genailatof people were

With whom do you spend most of your time?

With whom do you believe helps you with your schooling?
Who do you go to for advice?

With whom do you get in trouble?

With whom do you talk about your future?

Who do you go to for help?

Who are youconfidants or those you tell secrets?

= =4 -4 -8 _9_9_-2

Johnson (2016) suggested name interpreters allow individuals to better explore the
individuals identifiedoy a name generator. Name interpreters allow the egtetdify

characteristics of his or hafters. Thesguestions followed the alter prompt questions and were
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labeledi al t er questionso in the interview protoco

regarding the people identified in his network. The specifestjans asketb the interns were

1 Howdoyoukow _ ?

1 When did you meet ___ ?

1 To the best of your knowledge, how much education does ____ have?
1 Does _ value his/her own education?

1 Does ___ encourage you to finish school?

1 Does __ work? If yes, where?

1 How much does ___ value his/her own employment?
1 Does ___ encourage you to work?

1 Has __ ever been in serious trouble?

1 Has ___ tended to stay out of trouble?

1 Does ___ encourage you to stay out of trouble?

Johnson (2016) suggested nanterrelatorsallow individuals to construct a network by
asking if one identified person knows another identified person.elprtitocol, these were
labeledi al t er pairs questionso. This @ter conrtecionsin an s we
mind. If the inern identified someone in his network as knowing someonetieésaext
guestion asked wdsw thesendividuals knew each other. If the intern did not identify two
people knowing each other, the program skipped the second question and asked the third
gusston.The third questi on p d@hespadfioguestionsaskatithee al t er
internswere
9 Does ____ know or spend time with ___ ?
o (If no, skipto questior)
1 Where does ___ know or spend time with ___ ?
1 Does __ and ____ share similar values on
o0 Academics?
o Employment?
o Staying out of trouble?

During the interviews|, askel follow-up questions to the interns to gain further details on

the alters For instance, if the intern identified somehow as encougdgm to stay in school, |
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was curious as to what that person wouldtsahe ego If the intern identified two people as
knowing each other,Wwanted to know moraboutthat relationship Though it should be
mentioned, that these were not asked atiehef these questions to limit attrition with the
interns. The interview was quite repetitive and, if it became cumbersome, | believed the interns
would lose interest in the research.

Following the completion of the Egonet interviews, | asked thenatir take those
people that were just identified and write down who from the network offered those previously
identified resources from the Resource Generator. The Egonet interviews were coaftercted
the Resource Generatoraompardf those resourceidentified matched onto those identified in
their personal networks. This did not guarantee that people from the personal networks offered
every resource that was identified.

Data Analysisat Each Checkpoint

Graphing thePersonalNetworksfrom the Egonet Interviews

Again Egonet (McCarty, Killworth, & Rennell, 2007) allows personal networks to be
created.To show relationships, the inteindicated & y e s 0 ibtwo péoplen@identified
knew each other or not. It was important tovglilkese connections graphically. To offer better
manipulation of networks, | opted to move the data from Egonketieate networks in
UcinetNetdraw (Borgatti, Everett, & Freeman, 2002). In my opinion, visualizing networks in
this computer program wasser because of itsserfriendly aspect to manipulate properties of
the nodes such as the color, size, and shape.

To transform these data, connections wepeittedinto a Microsoft Excel file as a square
matrix with the number 1 being enteredive da@wument if two alters shared a connection and a 0

if there was not a connection. The aldter connections were the connections identified by the
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interns during each ego network construction. It was under the assumption that this matrix was

symmetrizedbr symmetric in nature. This means that adtiéer connections identified were

shared by both people. Netdraw portrays this with an arrow facing both individuals (Borgaitti,

Everett, & Freemar002). Each person was inputted on thandY -axis For nstance:

Table 1: OneMode Sample Network

Person 1 Person 2 Person 3
Person 1 1 1 0
Person 2 1 1 1
Person 3 0 1 1

Person 2 shares a connectiopersons 1 and 3. Person 1 and 3 are not connected to one

anot her .

coding in more complex ways beyond the scope of issedation seeBprgatti, Everett, &

Thi

s is

an

exampl e

and

not

Johnson, 203; Carolan, 2014or attend the Links Center workghon Social Network

Analysis).

ndi

These Microsti Excel files were then copieinto UcinetNetdraw (Borgatti, Everet&

Freeman, 2002). Ucinététdraw are programs that allow for the manipulation of socia

networks. Each intern had their own networks for academics, employment, and citizenship

created and compared at each checkpoint. This means each intern had a total of 9 networks

presented because of the three checkpoints and three cately@tiésaw however,cannot

portray things 3imensionally. To account for this, the nodes are spread osdiferof clarity.

In the graphsthe length of the lines i®ot reflective of anything.

Following the irsertion of data into Ucinddetdraw (Borgatti, Evett, & Freeman,

2002), it was seen graphically how social netwavkse used tadentify social capital for these
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individuals. Y ou will not find the ego present in his own network as the ego would be connected
to everyone else being that he construcisdhbtvork. This strategy was suggestedne by
Jeff Johnson (2016), who is a leader in the field of ego networks. This method is one of a few
strategiesisedto explore an ego network (Crossleyal., 2015).
Eachalteridentifiedwas designated withspecific pseudonym. The same pseudonym
was used if that individual was repeatkdingthe study by either the same ego or another ego.
| couldtrack the dynamics of the network over @mAbove the networks, therea description
of eachof thealters featured in a given network. The description comes directly from what the
internssuggested about the person dutimg Egonet interviews including their relationship with
the ego, level of education, if they worked, etc. An appendix will featureothplete list of the
altersoé descri pti on sandthi/beeafnetworlandivdodlsinthg t he se
net wor k wi || be identified as being ANewly 1d
Checkpointo. A's nleythe inténsiretreislatewveetvoeks, neve nt i f i ed
pseudonyms were createfihe names Danny, Malik, Rodney, athntornwere reserved for the
interns in case one of the interns was identified by anatbeyn in a network. When an ego and
alter is mentioned in the storsoin the ethnography, the same pseudonyereused.
Thepersonahetworks not only show who was connected to one another, but also certain
characteristics of thegople identified. Again, this veavhy | opted to use Ucin&tétdraw. The
first feature was if the alter valued a given activity (schooling, warrktaying out of trouble).
This was denoted by the color of the node. If an alter valued one of those activities, the node
was changed to black. If the alter did malue the given activity, the node was changed to
white. The second characteristic was if the alter encouraged the ego to stay in school, stay

employed, or stay out of trouble. This was denoted by the shape of the node. If an alter
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encouraged the ego stay in school, to continue to work, or to stay out of trouble, the shape of
the node was displayed as a triangle. If an alter did not encourage the ego in one of those
activities, the shape of the node was displayed as a circle.

The final characterig for the alters was related to the amount of schooling completed,
work, or delinquent behavior. This was denoted by the different sizes of the nodes. The node
size in every network is increased for eattbrwith the more schooling, work, or delinque
behavior. The size of the node was increased by one interval as one of the relevant categories
increased. The smallest node possible in the Netdraw program was sielew. | B
contextualize each size.

Related to academics

Size 1represented an alter whad dropped out of high school or was not yet in high
school.

Size 2represented an altathowas still in high school.

Size 3represented an alter whad graduated high school or had completed some

college.

Size 4representd analterwi t h a bachel or6s degree.

Size 5represented aalterwi t h a masterds degree or had
school.

Size 6represented an altatho had obtained a Ph.D. level of education.

Related to employment

Size 1represented artar who did not have a job or was not old enough to wehnkugh
this did not include someone whad retired.

Size 2represented an altatho had one or multiple jobs, without an established career.
Size 3represented an alter whad a career or takirgdeps to have a career.

Size 4represented an altatho had multiple careers or major responsibilities.

Related to citizenship/delinquency

Size 1represented an altatho had not been in serious trouble.

Size 2represented an altaho had been in serious trouble.
*This was because the question during the interview asked if the person had been
in serious trouble, indicating more of something rather than less.
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Graphing the Resource Availability Networks from the Resource Generator

To assess the Resource Gener@fan der Gaag & Snijders, 20Q3)examined who in
the internsd networks offered certain resourc
their network, | built networks that showed these various connectionsdrepeople and
resources. Unlike in the personal networks, the resource availability networks utilized a two
mode data set. Twmode data sets look at people relative to things (Borgatti, Everett, &
Johnson, 2013). An example of a twmde data set wddibe who attended certain events. |
built these networks again using Excel. Instead of HaiX including the same people from the
Y -axis, itincluded resources. UcinBtgtdraw were again used to visualize these networks. For
two-mode data sets, theeis only one arrow instead of two to indicate what resouese
received by each pers@Borgatti, Everett, & Freema2002). For instance:

Table 2: TweMode Sample Network

Resourcd Resource Resource3
Person 1 1 1 0
Person 2 1 1 1
Person 3 0 0 0

Person 1 offered the first and second resource. Person 2 offered all three resources.
Person 3 did not offer any resource. As networks change in a dynamic fashion (Borgatti,
Everett, & Johnson, 2013), these people and resources changed ovéf ammtern had
identified a resource at a previous checkpoint, it was assumed that this resowstkk was
available. There were times no resource was accounted for by a person from the personal

networks,despite being identified. THack of connectins indicatd a disconnecbetween
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people identified and resources availabl e. T
would thus be incomplete. Thislike what Heath, Fuller, and Johnston (2009) discussed always
having more people in a tveork then what is perceived.

Discussion of th&letworks

After the personal networks and resource availability networks were displayed, |
highlightedmajorfea ur es of t he net wor ks. For the inter
network density.Again, networkdensitycan help show social closure or lack thereof within a
network @Borgatti, Everett, & Johnson, 2013) thiscase how connected the alters were to one
another The density measure showed how the structure of the network influersmedae
navigation. The structure of the network was then taken with the size and composition of the
network to explore social capital for each intern at the various checkpoints. A discussion was
included for each checkpoint for each intewlithin thisdiscussion, | highlighted the level of
homophily/heterophily and homogeneity/heterogeneity. Recall, homophily and heterophily
would be how similar or dissimilar the ego is to his or her aliosgatti, 2016 Johnson, 2016).
Homogeneity antheterogeneity would be how similar or dissimilar the rest of the people in the
network are to each other, not including the specific persanghhe focusRorgatti, 2016
Johnson, 2016 The resource availability networks were discusegrdingthose resources
gained and maintained by the people currently
networks. Only counts were used for the changing resource attainment.
Ethnographic Data Collection and Analysis

Given that | worked alongside ti@erns for nearly 1000 hours, there was practicality in
using a method that could help describedhiéureand give more support on the changing

network dynamics throughout the ye@m ethnography consists of continuous observations and
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interactions wth prolonged engagement in a specdidturewhile exploring the lived
experiences of a specific groupgrg, 2009Creswell, 201R | explored the broad lived
experiencesf four individualsrelated to their social capital.
Data Collection for th&thnography

Data collection is typically broken upto four strategies: observations (ranging from
nonparticipant to participant), interviews (ranging from cleasded toopenended, documents
(ranging from private to public), and audiovisual materi@sl{ding materials such as
photographs, compact discs, and videotapes) (Creswell, 2013). For this study, | utilized
observations, conversations, field notes, and audio reflections to explore the lived experiences of
the interns. These are in additiorttdhh e i nt er vi ews conducted rel at e

ObservationsConversations, and Field Notes

Observations and conversations with the interns were recorded in a field notebook each
time | interacted with the interns. In the field notebookghhghted events and conversations
that occurred throughout the day. | kept my field notebook in my pocket while working with the
interns and would take notes at any available opportunity. The field notes were shorthand
versions otheobservations andooiversations.Throughout the day, | specifically took notes on
anything related to academics, employment, and citizenship. For instance, | would document
how the interns discussed scho@lutsideof those three areas, | attempted to take notes on
anythng mentioned that would give depth to how the interns built or constrained their social
capital. This included taking notes on the i
these strategies were used to record the day while working with thesintdnese quick notes

were then used for the daily audio recordings.
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Audio Recordings
The notes | took in my field notebook were used as primers for my audio recordings.
These audio recordings were recorded after the conclusion of the intereithiohe interngo
make sure my shorthand notes were not forgotten when | was away from my data. The audio
recordings were expansions of the field notes, along with my personal reflautithres
interactions. In these, | would say the date, the leoigtihe workday, who worked/participated,
various things that occurred during the day such as how well the interns worked, the revisiting of
conversations, my personal reflection on the daily tasks, and continual reflections from past
recordings. | also pwided further elaboration on conversations or observations relating to
academics, employment, or citizenship.
Specifically, lamusi ng Deweyds (1933) notioformgf i nqu
reflections. Through thismethodology | could purposetilly engage how working with the
interns challenggmy assumptionsndshapée myunderstanding of their culture My personal
reflections consisted of my thoughts and feelings working with the interns as welleagmy
changingperspectives on relationshipk addition, | reflected on thaulture of Op Grows
throughout the internship.
AThe ful l meaning of reflexivity in ethnog
ethnographer is thoroughly implicated in the phenomieataite or she documents, that
there can be no disengaged observation of
i ndependent of the obser ver @osconptructedvthn c e, t h
informants, that ethnographic texts have tbh&n conventions of representation. In other

words, ithe ethnographyo is a product of t
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social world, and the ethnographerods inter

that is crafted through an ethnographima gi nati ono ( At ki nson,
Data Analysis for th&thnography

Coding

Data collection and analysis were conducted simultaneo&sigh audio reflection and
interview was transcribedl'aking the audio recordings, | organized and labeled my data by
month in Atlas T.I. Trial Version 7 (2016). Each interview was its own document. | initially
read each transcription to get a general overview of what took place during the internship with
myself and the interns. While reading the documents a second ti@ganlcreating initial
codes to see what stood out during the internsimiial coding was, in part, guided by a priori
notions related to academics, employment, and citizengiipcodesfoundin earlier months
were used folater transcriptions

Once these codes were determined, | reread each document a third time to group the
codes intahemedo further organize my data. DeSantis and UgarrizaQRe0ggestedhemes
are abstret entities that bringneaning and identity to a recurrent [patterned] experience and its
variant manifestations, thieemes capture and unifghe nature or basis of the experience into a
meaningful whole. A codebook was produced for even more cldaritg.codebook identifies

thethemescodesdescription of each, a dagaemplarinclusion and exusion criteria,

disconfirming evidence, and memos if needed. This codebook will be found in the appendices.

Resource Availability Networks Revisited
To furthercomparehe ethnographic and network data, | revisit the changes in the
resources identified from the Resource Generatan der Gaag & Snijders, 200&)d resource

availability networks The resource availability networks were then usedfes irther insight
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into who and what resources were represented or not repregetited nt er ns 6 per sonal
networksrelated to staff or affiliates of Op Grow3hose people and resources were those that
were observed during the ethnography by myselfahdr members of Op Grows. Someone not
represented might includerestaurant manager that an intern met, that offered the resource
[could sometimes hire peopleut was not includedThis modeled the potential disconnect in
perceptions versus actualityth those navigating their access to social resources (Heath, Fuller,
& Johnston, 2009).
Summary of Chapter

This chapter attempted to disseminate the ways in which data collectianaysis
were used to better understand the experiences aftéras | offeredhow each collection and
analysisstrategy relatetb theconvergent parallehixed method design (Teddlie & Tashakkori,
2009). It was discussed that the lived experiences of the interns were used to confirm or
di sconf i r mocial hesourcen threughtheid so@al networks on top of providing depth
to how the interns built or constrained their social capltathe following chapter, | discussy
experiences in the areas of academics, employment, and citizenship. Thersd liseudid
not live up to a pragmatic social justice framework while working with the intérc@nclude
with an acknowledgment of my ovgrivilege shaping the researciThs then leads into chapter
six. Chapter six presentke lived experiencesgcial networksand social resources of the
interns to understand their social capitaile they worked for Op GrowsThe uniqueness of all
persons is found in the individual experiences they have lived (Hale-Geoono, & Morales,

2008).
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Chapter 5My Changing Perspective

In this chapter, | reflect on the experiencesvofking with the interns. 1 highlight
specific ways in which | have grown as a person and researcher daifigtlyear of the
internship. | explicitly usethe fifth themegoundfrom mydataii Changi ng Per spect i Vv
Re f | e.cTheitomenod thevriting is influenced by VanMase n6s ( 201h&) noti on
confessional taleThe @nfessional tale providessabjective first-personaccount while
working in a culture (Van Manen, 2011)Ghodsee (2016) said using th
an invitation to the reader, exposing the human being lurking behind the words on the printed
page.

Confessional writers are forthcoming with accounts of errors, misgivings, limiting
research roles, and even misconceptions (Van Maanen, 2Dfissx revisitthe secondchapter
of my dissertation that introduced pragmatic social justice as a conceptual frameworkl Then,
discuss my previous academics, employment, and citizenship. Following that, | reflect on how
my own privilege enabled me to fall short of a pragmatic social justice mindset while working
with the interns.While acknowledging my own privilege, | higght parts of the internship that
shifted my thoughts and emotions while working with the interns.
Revisiting Pragmatic Social Justice

In chapter two of my dissertation, | introduce my conceptual framework of pragmatic
social justice. It specificalljocuses on why | believed hiring the interns matched onto this
notion from a program standpoint. Briefly, a pragmatic social justice mindset utilizes three
assumptions of pragmatism as a philosophical approdatdtevorkable solutions to individual
and conmunity problems.Pragmatism appreciates people as whole organisms highlighting

someoneds biological, p s y c The threeqassongptionsofand s oci
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pragmatism are 1) mind and body cannot be split, 2) the mind is active, and 3) defited
the relationship between mind and body (Hookway, 2015).

From those assumptions, a pragmatic social justice mindset suggests peagtévedn
change their environmetd dismantle oppressive constrainiss Freire (190) suggested, the
oppresed can become actors that act in ways that change society. Social justice inherently
involves making people aware of the various issues around them (Adams, 2013). The active
mind in pragmatic social justice involves individual and communal dialoguesfiadtion. As
Hackman (2006) stated, social justice c.annot
Achieving social justice then welcomes different opinioHewever, history and contereed to
beacknowledgedor individuals and communésto find workable solutions to problem3hus,
solutions are only solutions if the change involves individual and communal reflection and
dialogue, while also appreciating that certain things only work given the circumstance
(Hookway, 2015).

In chapter twg| discussed the broad goals of Op Grows while using a pragmatic social
justice framework. The Op Grows staff thought to use pragmatic social justice to build the
internsdé soci al capital i n the aReatadstotlmée acade
areas, the initial goals were to build job training skills, build a cohesive group, prevent the
interns from dropping out, and keep the interns out of trouble. | believed the Op Grows staff
wanted to connect meaningfully with the intetasuild lasting relationshipsWhat | did not
write about in chapter twdnowever was ny own experiences with academics, employment, and
citizenship.

| wanted to include this reflection here, as opposed to when | introduced pragmatic social

justicein chapter two. The reason | did not include a personal reflection in chapter two was
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because first needed to discuss howbé¢lieved the Op Grows staff would work with the interns
under the assumption that Op Grows would function as a unit wheregsotiye was more
important than the individual.nlthis chapter have a unique opportunity to explgregmatic
social justice utilizing personal reflectioMost importantly, | write about how | was humbled
when confronted with my individual privileges & relatedo the project.

PersonalBackground with Academics, Employment, and Citizenship

Given that | interacted with the interndijrst needed to situate myself in the research.
wish to write brieflyaboutmy past experiences in the areas of academics, employment, and
citizenship. For starters, | grew up and attended school in Virginia Beach. | was fortunate that |
did not change cities like many military children do. | have always enjoyed school beuzsise
of it camenaturaly. It was aoregoneconclusion that | would attend college. My parents
believed higher education would provide many opportunities for success and would make my
life easier in the longun. Upon graduating from high school, tesitdeda community ollege
ard a fouryear university Even béore | finished myB a ¢ h edegree Idbslieved | would
obtain further education. | would eventually get acceptedan Educational Psychologyh.D.
program, where | will conclude my formal education.

As for work, my first job was at the Navy Exchange. My brother worked there
previously and had told one of the managers t
hired on the spot. It was a jbbhad until | left toattendthe fouryear university Growing up as
a military chil d, I Afito the mold of who el s
had family members in the military. My second job was my first related to educatiomkddvo
as an American Reads tutdrhis experience would provide a lasting impact on me because |

got to experience what it was like working with students that need extra academic assistance.
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My third job was as a Graduate Assistant, with most of my tieagcdted to Op Grows. Since |
was legally allowed to work, | have always had money in my bank account. Through that, | am
fortunate to have never felt the burden of financial hardship. After my bills were paid, | usually
had money left over to put ingavings and to use for personal expenditure.

Related to citizenship, my mom and dad always told me | should lend a helping hand
when | could. My beliefs on what it means to be an engagedrcitieee strengthened while at
the fouryear university Thes beliefs include a willingness to engage and learn with and from a
community, that reflection is a key to growth, and partnerships must be established with
individuals and community Ehanges going to occur. That saitlitypically befriended those
whodid similaractivities similarly allowing me tofi f withia a given culture.l went on a few
service tripsto West Virginand Tennessee sponsoCaolededby my und
Education.When given the opportunity to do something similar v@inGrows | was excited to
start working.| saw an organization that was willing to get its hands dirty, literally and
figuratively, to build community.

My interest in education and citizenship was reinforced when | was given a leadership
role at one of tla primary schools in which Op Grows was working. | would help teach
gardening to kindergarteners, first graders, and second graders. As the Op Grows program
progressed, the next step involved hiring students from an alternative school to build job traini
skills. Though, | had limited experience with adolescents before working for Op Grows. | was
nervous at the start of the internship because | did not know what to expect. Fortunately, Op
Grows was an organization that included people | believed ¢teadth me how to better engage

with adolescents.
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Being Humbled: Personal Privilege and Changing Thoughts

Engagement with anyone can be humbling though. While interacting with the interns, |
saw within myself how easy eifsandhNestgles becauskt theymi s s
were different than my own. Through thiadlid not fully ascribe to a pragmatic social justice
mindset. The interns had lot ofchallenges that | did not have to deal wihart of me not
living up to a pagmatic sociagjustice mindset wamy failure 6 acknowledge my
misconceptions angriviege.J ohnson (2013, pp. 15) said, APri
something of value that is denied to others simply because of the groups they belong to, rather
thanbecause f anyt hi ng t hey 0 vreseatch respecially relateditol ed t o do
community outreach,dften onlyread about thgood work people didRarely do | segersonal
reflectionon how a researcher might have closed him or herself off to not being effective in their
endeavorsI n t hinking about my failures, 46 33amifrAemi i
Parable: The Ups and Downso:

[What makes an up an up and a down am@athat an up can do more to a down than a
down can do to an up. That's what keeps an up, up and a down, down. The ups tend to
talk to each other and study the downs, asking the downs about what's up, or what's
coming down for that matter. The downs spaniot of time taking the ups out to lunch

or dinner, to explain their downness. The ups listen attentively, often in amazement about
the experiences of being a down. They contrast one down's experience with another
down's experience and at times don'tmydoo much about what the downs are up to
because the downs never get together. If thetlkdyps would have to shape up

After a while, the downs grow weary of talking to the ups. They tire of explaining and
justifying their downness. They thinkf'llhave to explain my downness one more time,
I'll throw up.” And so they form a process which they call "networking and support
groups.” This act makes the ups nervous. Three ups together is a board meeting; three

downs, prerevolutionary activity. Sompsuhire downs, dress them up, and send them
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down to see what the downs are up to. We sometimes call this "personnel and affirmative
action.” This creates a serious problem for the down who is dressed up with no sure place
to go. That down doesn't know whet he or she is up or down. That's why downs in the
middle often burn out.

Sometimes what the ups do to smarten up is to ask the downs to come into a program one
at a time to explain their downness. The ups call this "human relations training." Of
course the ups never have to explain their upness, that's why they're ups rather than

downs.

There'sgood news and bad news in this parable. The good news is, we're all both ups and
downs. There's no such thing as a perfect up or a perfect down. The bad tiews i

when we'raup it often makes up stupid. We call that "dwoness.” It's not because ups

are not smart. It's that ups don't have to pay attention to downs the way downs have to

pay attention taps Downs always have to figure out what ups are uple only time

ups worry about downs is when downs get uppity, at which time they're put down by the
ups. The upobdés perception is that downs are
problem. It is never understood that ups are underly sensitive andrattitude

problem.

| used to think that when downs became ups they would carry over their insight from

their downness to their upness. Not so. Smart dalumb up.]

I n this chapter, I am di-wp magUsthgeledocidli r st t o
network language, my cognitive social structures were changéde aspects of t he
upnesso are those things | overlooked such as
way | used language without considering otheévy. initial failure garted by assuminthe
internscould be put in a novel environment and immediately get something out of it. Before and

during the internship, | felt as thoughy issues that would be challenging would quickly get
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resolved because of how | believed the group would function as a cohesivAftartall, | was
al ways able to navigate my entheauluresigast but |
working with. This misguided optimism did not allowmetovalbeed i nt er ns 6 | i fe e
as well as | could have.

Somethinghat was often overlooketliring my time with the internsas my ability to
get to work each day. hE interns did not have a ready means of transportation, sdd pazk
them up most day | oftensaw this as annoying because it took a lotroétand cosa lot of
money in gas However, what | saw as annoyiagd a money draiwas a necessity for the
interns to make monewVhen we worked at the fatrit was athirty-minutedrive, so valking
and biking were not possible. While working with the interns, | did not see having a car as a
privilege. It was only after reflecting that | began to see this as Judre was disparity in
what | had versughat the iterns had and that infunced theccess to employment resources.

Another thing that cannot be ignoredsa@ow lassociatedeeling sorry for theénterns

because of their living conditiond learned through the program the daraferalling someone
Aarti sko, Amarginali zedo, etc. because of finan
interns, |l would tell -amyskoi gods$ hs was nwedk o
humbled when observing and interacting with interns. They never thought of themselves as
Aarti sko despite coming f r omByrefdrriogit@themasossach,d e c o n o
was not seeing the i nter ikedterpsgustevanted tawork armdn | y t
not be dsrespectedEven further, realized that | was projecting what I thought the interns
needed frobestmeantidal ktyadv. This created navigat.
with the interns because | was not listening to what e&ssaying about hiseeds. Again, a

major portion of a pragmatic social justice mindset is listening to others.
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My notion of the interns was further challenged when | was asked why the interns were at
the Carson Learning Center. With confidence, | said each hedsdonetimg stupid. Though,
by suggesting it was the fault of the interndisimissednany of the societal challenges that may
impedesuccess for the intern@\bove, | mentioned public education wasdnydlarge a
pleasant experience for me. However, the ng@ndicated on multiple occasions that they did
not see the value of school and did not always have the best relationships with teachers and staff.
An example of this is howost ofthe interns had expressed how they have dealt with some form
of racial pejudice while in schoolStantontold me a story where he believed his former
principal never thought he could perform well in school because of his skin &ortonalso
mentioned that after he previously got in trouble, he was pegged as a deshlativ student by
teachers and administrators even when he had not done anything wrong. This carried over to the
Carson Learning CenteFEor example, a staff membatrthe Carson Learning Centalled
Stantomi s n e a k y 0 thoegbtatanwrevould lee one to causeoublebuthad adifficult
time catching him in the act.

| am not fighting racism dailyespecially while in schooll also do not have to speak for
every persomvho has a similar skin coloThat said, | camot turn a blind eye toage/ethnicity
andl mustacknowledge its very existenc&/hen working with the interns, | did not live up to a
pragmaticsocial justice mindset because | did not realize there were more issues working against
the interns in education than | was aware opotJhearing how the interns experienced racism, |
started realizing that schools might not be enjoyable because of some people involved and the
challenges the students faced.

A further realization was associated with how the students at the alternative school were

treated. | often examined how the interns and the rest of the students were treated as driminals.
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cannot recall a time where a teacher or administrator treatedtmblatant disrespect. This is

what | feel often happens in school for these individuals. At the Carson Learning Center, the

students are not allowed to talk in the lunchroom, nor in the hallway when changing classes. The

students get awarded a degjfeom the high school if they graduate, but are still not allowed do

things such as attend prom if they were at the alternative school for disciplinary reasons. There

is a camera in each classroom where the students are constantly being watched iavioisbe

Each of the interns expressed how school felt like a prison.
Admittedly, there weretimes lalsoaw t he internsdé in a negat.

of this is wherthe interns were telling me about htiveyall had been in adght. My first

reactionwas silenfudgment Then | attempted to tell them they should not start fights. What |

failed to realize was fighting was a way to survive at the alternative scBoamultiple

occasions, the interns suggested that fighting gave a sebslofling at the Carson Learning

Center because of how many students there had been in one or moreXayhigedly, |

strugglal grasping how fighting could give a sense of belongihgresented the tension

bet ween acknowl e d gandingtwanting themrta getinnreuldleschaoleot | t y

with law enforcementBy notattempting to understarvdhy the interns fought further

established a disconnect between the interns and myself. | was putting myself on a moral high

ground just becausef what | deemed as Acorrect behavior
Through that, | often associated delinquency behavior as a charactet Hawe never

been in trouble with the lago it was easy for me twave this rationalizationThis belief

stemmed from a story when | was younger. My mom was stressed from running her three

children to various sports practices. She worked at the courthouse at the time and a judge

approached her wupon seei ng tyoerchildeh arensthavidg He
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to come i n fr ont areabpeatsef that statdntert Lvgri» muchhappreéiate
beginning to see theow | rarely had to acknowledge consequences for my actighys.
misdeeds were seldom observed and neigdiliphted as part of my character. For instance, |
rarely got a detention or areferralinschead |1 di d not think of myself
even though there were times | deserved both, especially givenritgerof times | showed up
late to myfirst block classesThus, | associated me not getting in trouble with having higher
character.Unfortunately that blindness undermines those Wiawe less access to social
resourcesnd limits my contextual understanding of others.

My background witlcommunity engagement created a skewed version of what it means
to be an active citizenl. interpretedoeing an active citizeas simply trying tdido gooa and
fibe good; making citizenship and civic mindedness the same thing., N@sognize a &y
difference between the twamncepts Having citizenship includes aspects of being an active
member withira community especially one that a person is living idere in lies the
importance of localism. My position in society as a privileged individllaved me to assume
that if the interns did not engage with community the way | did, somehow, they did not care
about the area in which thepent most of their livesHowever, | waghe outsideto this
community. After | finish school, this communitylishave taught me much about
connectedness and gaining access to different entities, but it will no longer be my community.
With the interns growing upere it would gill be very much part of thelives. | missed an
opportunity to ask the interns alidheir interpretation of citizenshidn thinking how
citizenship might relate to the interns, | think it would involigihfing againstoppressive

constraints.Thus,$ i cki ng to the status andirewithdeing@éinbei ng
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activecitizen Fr om an i ns i dhe mteres have thespptentat to chadlenige t
status quo to better their community.

My language was also something that limited the way in which I lived up to a pragmatic
social justice framework. | was fsonted with my understanding of the interns by how | talked
about them A story from October stands ouiVhen talking to a family in the community
garden, | mentione®p Growshad hired interns from the alternative school because they had
gotten in trable at the high schoaihd needed help with worlelated skills Without realizing
it, | immediately portrayed the interas delinquents To make matters worse, | said this in front
of Danny further demonstrating my poor judgment about the relatiprisgiween misbehavior
and characterDanny tried laughing this off. Though, | knew he did not like the comniemt.
try and right my wrong, | apologized and told him it would not happen again. Through this short
interaction, | learned that it was stikry possible to insult even if unintentiondlneeded to
better undestand how respect should be reciprocated hierarchical.

Another example afny thoughtlessanguage was howgreviously referred to Malik as
toxic to the program after he left. Fortunately, | have a dissertation committee committed to
makingme a better practitioner. I was asked abo
specifically if | thought he would likeo becalled toxic. | do not believe anyone would think
about his or her self this way. If | were to see Malik again, | would own up to this and apologize
for my carelessnesd.have made claims that | caraldoutthe elationship with the internsub
that languagel®wedhow much | still needed to improvédow | talk about the interns and the
program matter. | must be mindful of the story | want to tell and hovaytlme portrayed to any

audience.
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A final societal challenge faced by the internswaing forgotten by a school system.
The Carson Learning Center is not listed on the school district website. | think about the
message it sends to the students attending the Carson Learning Chrges.especially
relevant when the school distragpproved a new scoreboard for the football team at the high
schoolbut didnot maintain upkeep at the alternative schdeven further, this isvorthwhile to
mention given that the Carsorearning Center is the oldest school in the disti@mh. separate
occasions, the interns expressed how they never felt valued as individuals. | am reminded of
something | overheard an administrator workin
school get the Cadillac version for their education while thoseatltérnative school get the
Vol ks wa g e nuseddathnk thase associated with education always had every
student s6 b e sThis éxpeticacenade tne raalize hoe avert school districts can
actvely choose to support some studént | e and nat othgs:

This chapter discussed times | was oblivious while working with the intérissrare
that someone witprivilege acknowledgsits existence.If working with the interngaught me
anything, it wa that | must be reflectivan the things that give mgrivilege If | am going to do
work with anybody that looks different or has different beliefs, | first must check my biases and
beliefs, then attempt to understand different perspectives. This is the only way | can claim to
live up to a pragmatic social justice mindset. The process of writing has given me a foundation

on which to build that encourages me to consider how to engage with others.
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Chapter 6: I nternsd Social Capit:

The purpose of the study, again, was to uridatsthe social capital related to academics,
employment, and citizenship for four paid interns. This study also looked to better understand
how the internsd soci al capital in those thre
one year workingn the internship.Gaining a better understanding of social capital came from
documenting the lived experiences of the interns as well as evaluating social networks and social
resources.In the previous chapter, | provided a detailed explanation ahetirods outlining
how | collected and anged mydata.

I n this chapter, |l use the Van Maanenbés (2
my experience working with the interns. The realist tale provides a more obj#utisgaerson
undersanding of a cultureUsing thethird person allows the researcher to present data from
others (Anderson,2006f he real i st et hnography(anhows t he n
Maanen, 2011)Major events from the internship are included to tell the stbtgll the story in
a sequential, monthy-month order. For each month, | organize the story using four of the five
maj or themes found from t h@GaowsPlr pygirammi ilgés e
AAcademi cso, AEmMploymenhoyoandThE€rei nerdbi pbD
understanding that these themes often overlapped, but | placed parts of the story under one theme
or another by the number of codes foim@&achsection. Overall, telling the story with much
depth was my attempt fwovidesim | ar i ti es and dissimilarities
and social resources.

To provide support to the internsdé network
sections. The sectiomscludePreface/May Checkpoint 1; August to Checkpoint 2; January to

Checkpoint 3; and Summer 2016. At the beginning of each major section, | include a metaphor
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related to gardening to echo the events in the months included in that section. The checkpoints
wer e used to assess the internsd network and r
empl oyment, and citizenship/delinquency. I mm
the available resources for each intern given the network data and reso@caye

Writing should balance art and science (Ellis, Adams, & Bochner, 201Ee a

gardening metaphat the beginning of every section to help situate major events. The preface

highlights the willingness to start the internship. At the checkpsin I outline each
net work and resource dat a. A summary of each
As | movethroughthe story, | compare theit er nds soci al capital at e:

as well as offer a comparison tethther interns. After | conclude the story, | provide a general

summary of findingselated to each intern a®@p Grow® goal s with the inter
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The Desire to Grow Plants (Preface)

Cucumbers grow well in the red clay of Alabama, but carrots do not. Certain plants
thrive in different climates, soils, etc. In this vein, different conditions are necessary if you want
a variety of crops to growT he storyof the internship begins die¢ point Op Grows started to
conduct lessons related to agriculture atGheson Learning Center. At thiene, the only staff
members were Dr. Fox, Joe, Samuel, and myself. Each of us would spend time out in the Carson
Learning Center constructing thargen and preparing to plant. All the while gtedentsrom
Gwenots first class explored basic tenets of a
in a content often novel to most people but needed for everyone. In spring 2015, prior to the
start of the internship, the class included ten students.

Most of the staff did not have previous experience working with students whxebad
in trouble or had fallen behind academically. There was a level of hesitation. Dr. Fox told us all
that we magt always mind our surroundings and never leave a student unattended. Truthfully
this was to protect ourselves. It was the hope though to bring a program to a school that consists
of many students forgotten by the system. Appreciating the systemativaliidage many of
these students fadgthe Op Grows staffet outto establish relationships and try to present
something in an engaging manner with an understanding that all adolesteathievesuccess.

The class acted as an informatkirview for those that wouldwentuallybe hired for the
internship. Thsee students had to match Op Grawsion of work and be seea benefit from
the program.This was further matchedslith the principab s r ec ommendThe¢ i ons t o
principal spent great deaof time interacting with the four interns while at school and knew
thee students and ttetudenté f ami | i es and sOptGoasstafforusted ttet h o me
principal 6s r evbom@meromd edulthice fosthefintemshipOp Grows

evenually narrowed the choice dovo four individuals These individuals will bedientified as
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Danny, Malik, Rodney, an8itantorwithin the story. Prior to the start of the internship, the

principal of the school gave a brief synopsis of the individO@i&rowsplanned on hiring.

For Da n nfsoma singlefamily ®ackground and isischievous Danny does nato
anything t@ bad in the community but has haalice contact.Danny is academically sound and
does things if he wants to. Danny is aldeader that can get folks to do whatl@esically wardg

them to dad

For Mal itlansferfretleetetiebhassome behavioral problems in school that can be

classified as being severe.ely argumentative, lityou would not know it by his natutecause

he hadeamed how to say what he needs&y. Respectful, but if pushedets angry. There is

no backing down. Htakesa positionand issolid onthat position. If hgges mad, hegets mad

and it dés htacaloh lack dowg. evbthateitontalk him down and wait for him to

come down. If he ds in trouble in class arattually got madvith theteacher, you could not

send hinright back becausewtould notwork. Umé he i s a |speatdametime He has
away from school playing leky. Butwhen hecomesto schooj academicallynecan do the

work. | mean it 6sneeddhatpnotivaioh. aMiny shouldHlde doingsitt etc.?

He is not always pleased with Hieme life and the situation he is in. Sometimes that causes hi

not to function in school . 0

For Rodney: ARel ated t o aadaahet nmm to snderstared whys | o w

he hado obey people and listen to adults andahat they sago. Um, good kid Will do what
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you ask. Quick tempered. He ddlBseveryday;comesto school evergay. A bit of a

wi e nli&kast® complain. He does certain things gt attention from other student®

ForStanton A He has had some dealings with drugs;
now. Stantonstays quiet buis sneaky He isdealing witha single parent mothetJ mé ¢ a me

from agoodhouse and backgroundut has to be motivated to do his work, but he cawald.

Not academically strong, but with motivai, hec an do t he wquietkype, butUmé r e al
sneaky type.Stantondoesthings but you wilhave a hard time catching him doing it.

Andéwhen he putsupc aau gdhetf,e nhsee mefcthts world o eisaat 6 s o U

going to take | aying down. 0
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Putting the Seedsn the Ground (May-July)

The first seeds were planted. The ground tiasl, the seeds were selected and it was
time to place the seeds in the new sdihe germination pragss can take time. & even longer
before there is visible growth above thd.sélatience is obviously neede@he notion of
gardening is unique because it offers the ability to succeed or fail. Anyone that plantslgbviou
hopeto gan a big haul when harvestingjtithose who garden alstiouldbe mindful of the care
needed fodifferent plants.To get the seds to sprout, strategies hadb&oin place to maintain
the environment. Something that had to be consideredvaav easy it wa far things such as

weeds to take over a garden. Cultivation cadiffieult whennutrientsare sacrificed.
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May

Op GrowsProgranming

In the summer of 2015, Op Growsok on the project of expansioespite working
with Danny, Malik, Rodney, anfitantonin the class, May 2015 marked the start of the
internship. hesefour adolescentaereat work by eight in the morning during their summer.
Muchoft hi s summer was s pekwouldsstl odounn the lsahdblsandf a r m.
community gardens, but more productmuld occurat the farm. The farm was about 30
minutes away so géaty there was the first obstacle. The Op Grows stekhowledged how
difficult it would have beeffor the interns to get to a location without ready means of
transportation.Initially, the plan waso meet at a central location and take one truck te sav
gas. This was balked though for two reasoftsere waseluctancan having the intrns know
where Dr. Fox lived The second was thtitere was anpportunity for me to collect more data.
| was tasked mostays picking up and dropping dffe interns. This was an extra hour a day |
would get to spend interacting.

Working on the farm was anxiety provoking, because the Op Grows staff was weary of
tools getting stolen. WwereworkingonDwightt s f ar m and anything that
damaged would directly impact his busine$te Op Grows staff was now directly responsible
for any problem behavior. Thogranming of Op Grows wuld eiher be benefited or hindered
from hiring the interns. The staff at Op Grows held strbeljefson academicswork, and
community outreach and wanted the interns to value those notions as welhvérsations with
the Op Grows staff, it waassumed with great certairttyis project would givevork-related
skills and amplify academic succesfheinitial expectationsverethat the interns would work,

be off their phone, and be willing to have a decent experience learning about agridolpad,
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the Op Grows staff held idealist notions for this project at the statilantied ourselves tde
notion that this program had the potentialdoawbacks.

It was also under the assumption that a group wimuid rather easily with the interns.
Given that this internship would occur outside of school and there would be a prolonged
engagement whtthe interns, relationships could be built over time. In school, the Op Grows
staff membersvereafforded dix edstructure and fixed time; while being relatively school
appropriate. During the internshipethonversations were much more casddlis was to
acknowledge that a relaxedvironmenivould occurin the gardens rather théme very
structured onéhe interns were used to in school

The internship was only two weeks old when this month endéddittedly, there were
challengesvhen tryingto colled the initial network data frorthe interns.I did not know how to
empirically study network connections. That said, it was hard to judge what the inteon$ got
the project in the first monthit was not until | attended the workshop socidnetwork analysis
in June that introducedearto ways in which | could bettgather personal network dat@he
first collectioncheckpointwould nd occur until after | attended théeminar. Because of this,
early engagemenmictedto get to know the iterns and have the interns become familiar with the

workings ofOp Grows It was a navigation of thelationship with each intern
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June

Op GrowsProgranming

In June, work begato pick up. DrFoxandl left for a week to attendworkshop to
betterunderstand how to studpcial capitafrom a network perspectiveThis introduced us to
the formalstudy of networks. At this point, | wasill navigating the relationship wittme
interns, but at least | would hagebetter undstandingof how to asesssocial conneabns. |
remember the Op Grows staff did not want work to be miserable, especially given that gardening
can be difficult work during an Alabama summétost importantly, the staff wanted to form a
functioning group.Everyone waslwayssweating; avays wishing for more shadeutthere
werefew complaints about working. Everyoambraced the heti finish the task at hand.

Ona very special day, we woutgt a nice reward for owfforts. Dwightpromisedus
thatwe would get to swinm his poolafter a good week of workBy letting us swim in hipool,
he wanted to build a colucive work environmenta familydbas he said. While swimming, it
wasthe most talkativ&tantorhad been all summeStanton Rodney and Malik were all there
with Dwight andme. Dr. Fox, Joe andSamuehad to venture elsewherélnfortunately Danny

missed work and the pool party and the other imgtéet him know what he missed.

Employment

In May and into June, éhfirst major task was tprepthe ground at the farrso we could
plant. In June though, | saw how the Op Grows staff begun recognizing challenges that would
be faced throughout the internshiome early experiencesflecieda lack of awareness among
the interns. When @&nnyfirst learned how to use the weeatex, he nearly broke a window at a

nearbyhouse.He also cut some plants in half at the community garden. On multiple ocgasions
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staff had to tell Milik to not spray near plants to avoid killing them. At one pointwre®",
Malik and Rodney were playing catch wiheen bmatoes that could have still been eaten
There was a lack of aweness that they were damaging food. Despite being in the agriculture
class, all four interns had limited knowledgethe care needed fptants. They would
carelessly drop plants rather than gently placing them in.holes

A few days after the pool, Danny did not show up to work agdmeven texted DFox
saying itwas nota big deal that he had done this. Thisswiae thirdworkdayhe missed without
any indicatiorbeforehand. On that dalyasked the other interns what it was like frorme st af f 6
perspectiveéo miss a day. | even asked them how many strikemishould get.This
prompted the question of how ¢et the interns to not only come to work but also work
effectively. Working effectively was a challenge early on. For instance, nearly every day,
Rodney wa®n his phone.

In June, here wee glimmers of hope where the interns wowlark all day withait
mishags. Forinstanceon June 19, Dannyand Fodneyran behind a tractor for twenty minutes
helping spread seedThis was extremely labor intensi. | remember thinking that these
moments show the worthwhile investment in the interns, thoughéested bettetrmicture and
guidelinesto have the most effective work environment. Additionally, there still needed to be an
investment in building relationships with the interns, with special appreciation that these were
individuals who hadbeen sent tan alternative school in part because of their behaWbth
such a new project, there wdverandlaclooknowleggep ai ns
aboutagg ul t ure with the Op Gr olvtheindetnaviefegangex pect a

gain anything from the internship, there neettedepatierce
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Within the project, the Op Grows staff wanted the interns totgaigible skillsrelated to
gardening Each intern learnedow to till, use the weed eatg@gsthole digger, sledgehammer,
and lawnmoweby the end of JuneVarious trellis methods werexperimentedvith and
different planting methods wetgilized. Over 500 tomato plants, including a variety of
heirlooms,were put inthe ground The interns were also given the opportutotplantdifferent
types of peppers, squadsiush beansand pumpkins The pumpkins werghefirst plants where
we direct sowed. The others were transplants. There was a willingness to have the interns see
how a variety of plants grow.

Some intangibleskills gainedwere reflected by the interns on the last day in JunalikM
and RPodneysaid because the farm was so masshat, working together was needed. The Op
Grows staffworked alongside the interns in the heat as wedniysuggested he buidt
stronger work ethicStantonsuggested the value of amgjzation when plantingVorking for Op
Grows hadyiven the interngin opportunity to learn. Overalipwever the learning curve was
steep. Afirst, digging the holes andeting the lires forthe rows was not easy for the interns
On numerous occasions, the lines had to be corrected.

In talking with the other Op Grows staff, we all agreed that Malik was out working every
other intern.There was even a conversatisith Malik on how to gethe others more engaged
and to work more effectivelyDanny and Rodney wantea slack off most daysStantonwas
notbad, but no one worked harder thaalld. Op Grows waseeing more return on investment
with Malik and Stanton Even further, Malik an&tantonindicated their desire to work for
Dwight. Malik mentioned Op Grows wasagood outleh at t aught him t hings

in school. Malik even irdicated working for Op Grows kept him out of trouble with law
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enforcement when he hatherwise would have been doing nothing during the sumiitas
was one intention of the program. It was intended to be an outlet for growth.

To I mprove eV ertheQOp Sowstafithaudht ithvaul be aggoadea
to have a competition bheeen the internsA small bed was set up so the intecosild grow
their own crops Each intern wuld select whatrop to grow and sell what they grew to make
some side cash. The competition consistedtaf could grow and sell the mgatoduce On
the days, when work vgaslow, the interns coulgnd to their own garden. The internsuld be
able tobuild their employment social capital by being able to learn marketing skills, not

otherwise obtained.

Citizenship/Delinquency

One dg in June Rodneymessaged Joe asking howto@eat o i 6sNeocbi.s e 6 i s sl an
drugs. Joeesponded in a very professional tone making soanBy knew whde had
accidenally texted. Rdneynever realized whbe was textingintil the next workday Dr. Fox
and Joéhad b sit him down for amour on the nextvorkday. His adions took away from three
marthoursthat could have been used elsewhere. For thaEdx made Rodnework off his
naiveté, hoping hevould learn a lesson.

Another instance made the Op Grows ststion helong-terminvestment, was when
Danny showedip to wok hungover Malik later confirmed Danny wastill drunk. Nav giving
the internamuch more leeway might have givearhythe impression thiahis was going to be
O.K. A lived experience fathese interns thianost of the Op Grows staff failed to appreciats wa
the fact that they enjeg being under the influence. Now showing up drunk to any other job,

would be grounds for dismissal. Witloé&ney, the Op Grows staff knew about his lack of
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awareness ahead time butwanted him to kaw explicitly why he gotn trouble. With @anny,
the Op Grows stafflid notknow unti we werealready on the farngtherwisg hewould not
been have picked up. Staff membieasl talked to Bnnyalready about not missirapmymore
work. | suspecif therewas nota talk about him potentially getting firedready, Danny would
not havebeen presentinstead of firing him on the spot, OFox alsomade him work off his
drunkennessDanny suggestethat he had learnedlesson tmot drink the night before
working.

The most unsettling thing happened on June 25th Waik and Rodneyhrew
tomatoes at th®p Growstrailer. First, the twdorgot about the conversatiam throwing food.
Secondly, he interns were oblivious to the fact that they could damage something needed for the
program. This was the first time where Box yelledat the interns suggesting i What dumb a s
hit the trailer® With the i nt Boxaskedmoreisteri | y ,a ufgWa mtg,t drpa
trailer because i f you da malgas hawtthe Op Growsvstaff | ¢ om
had to question thele with the internsso the program coulshove in a positive direction.

To i nfl uence gshipscial capitattire ©p Growstaft hadzthee mterns
interact with commuity members. By interacting, the Op Grows stadfieved the interns could
build theircitizenshipsocial capital and limit the negative perceptions of students with behavior
issues.When working, there was an attempt to work with those community members that
boughta plot at the community gardeffhe interns even gad meet a local family that had
provided ample suppotd Op Grows since its inceptio’When the interns got to imget with
the older gentleman, thayere respectful. | saw how the interns are more than individuals
wanting to get in trouble. By setting up the community garden, the interns were given access to

more people that could care about their success
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As theinternship progressed, the staff continued to learn more and more about how the
interns. Working alongside the interns allowed us to have deeper conversations. One
conversatiorshapéd my understanding of how the interns were forced to survive in théy d
lives. We begatalking about fighting and soon realize at @ason Learning Centelighting
and disrespect oagive a person a sense of belongigch of the interns had suggested they
had been in a fightDanny mentioned he hdmken in multipe fights, where he has won some
and lost somelt struck a chord because he challenped ms el f t o be better fo
as he said. &neyjokingly laughedabout beating somebody up. It was later foontthat
Malik posted a video of him figing on YouTube where he fght another student from the
Carson Learning CentefStantons u g g e sebpéedo,notwaft to fight him because they think
he would be crazy in a fight After the monttwe had worked togethene did not strike me as
someoneajuick-tempered That probably was related to the fact thatput his head down and
worked

As the month was closing, an evexturred that presented the interelative to other
students their age. DFoxdstepdaughtestole the family car and ended up getting into a minor
accident. To pay df the damages she had to wart the damage on the farmi\s reflected in
Dannyd s p e r s o rrexdll heaalsd stold a tetdc)d hestepdaughtesuggested the interns
are tlose that get into trouble, not seeing $lad done the same thing. To Dahrsy dit; mee
corrected her immediatelyThis experience led DFoxt o descr i be the interns:s
withoutthep i vi | ege 6. Fr om wh a hotlikesbsinglcomsaderede d, t he i

troublemakersind wanédto be given respect.
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June was a curiousonth. There were quite a few instances that would have gotten the
interns firedelsewhere. Though, in talking, | knelae Op Grows staff did netant to give up
on the interns.t was still early on and there was still much to learn from them. Now |
remember conversations with other staff members in which we were hopinggifingtthem
more rope to hang themselweih later. Fortunatelywe got to learn magabouttheintern®
personal lives. This appreciation better helped show how the interns navigated their social

sphere to obtain social capital.
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July

Op GrowsProgranming

July marked the third month of the internship. Early in JMislik suggestedhe was
now closerwith the other interns despite knowing tihvérom the agriculture class. This sva
sentimemnshared by all the interns. Even furthiewas seen that the intem&re beginning to
build trust with members of the Op Grows staff. Malik saw trust being built after Dr. Fox helped
set upMalikd direct deposit accountStantoncontinuedo put hs head down and work. It was
fine for him to listen to musid he worled. llistened to music while working when | was in
high shool and it helped me focus. In JuBtantorbelieved everyone would benefit if we had a
radio, so Op Grows now had a radio to play music. However, this did not take away from
conversations.

All summer it wasabalancebetweerOp G r expestaiions and thetern®work
experiences. A story thaiasds out wa an attempt to teach the interns a lessoragtitulture
and in life, there iglways work that needs be done. The story consistafth bet made with
the interns on their ability to weed arouhé tomatoes. If they pulled every weed the older staff
would have to do pushps. If the interns missed any wedti® interns had to run two laps
around tle farm. Upon checking the space, tierns hadtorun. ltwasoe 6 s i dea t o
bet. Joecould sense the interns wanting to only do fun activities, not the ones that involve the
daily upkeep of a garden

There was a bigger issue at hamike on July 14, two months after the internship had
started, the interns indicated that they were going to slack off betteryskad worked hard up
to thatpoint. To curb that, he made the interns redo lines for trellises that had been done

incorrectly Stantonscoffed at this fact. | could see tinerns starting to turn on Jbecause of
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things like this. Even saying thelyd notlike him at one pointBut a guy like Joe was
encouragingeffective work strategies for now and hetfuture. Howeverhe internsvere not
interpreting his end goal as positive.

In July, there was still the goal to foramcohesive groupThere were days where the
stafftook a step &ck to build the relationship, hopinggtivework habits would follow.There
was adance competition early in Judyl thanks to the radioThe interns showcased their best
moves. Mid-July, all the internsDr. Fox, Joe, Dwightand his nephes, andl sat in a circle and
shucked corn. We talked and joked around about the garden and other random aspeécts of th
life. The most fun thingo build the group was watmelon homerun derby. A piece of bamboo
on the ground andsedfor the bat. As if we wie all kids playing stickball, we started taking
swings at rotten watermelon. alik went first Then DannyRodney,andStantorfollowed. Dr.
Fox, Samuel, Joe, anall finishedhitting the bigger chunks. This was one of the last things we

did beforetheinterns went back to school.

Employment

After the interngouldrow plant, they impressed by building tesws and dropping the
necessary number of plants in each row. The fastest they did this was three hours. On these
days, it really seemed kkthe interns enjoyed the work because they felt accomglishinile at
the gardenghe interns walk througthefertilization processesThe Op Grows staff also
wanted the interns to hypothesize on the effectiveness of the different trellis methibes for
tomatoes. We were doing anothectgm of tomatoes after losing amtirefield. Unfortunately,
we were out of tomato cages so we used string. Even fuxdherthe interns were getting a

better sense of how to harvest vegetables. If the interld walk tliough the various
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processes, it waselieved they hatbarned something rather importavttile working forOp
Grows

Though July did not consist of all positives when discussing wWidi&lik had he biggest
changeregardinghis work. dily started out great for Klik. He continued to impress he did
in May and June One instance stood out where he wakatospital the night before a
workdayand only got an hour to sleep. Despite the lack of sleep, Btdlikhowed ughe next
day. Not only that, hevorkedhard He got out of the car and immeidily found something to
do. However, this work mentality changedmniddle ofJuly. Malik stopped showing up to
work andwould notanswer his phone. He was supposed to come speak FoXds.
undergraduate class but never showed Aifirst, we thought there wasomething wrong.
After a while ofstaffreaching out, we stid to see it as insulting. The staibuld havebeen
flexible if he at least contacted us. It was the baigiop ofa trendwith Malik.

Members of the Op Grows staff tookpiersondly that Malik did not come speak to the
class. This marked the first time where Malik was almost firélhen Rdneyand Dannycame
and spoke it showed some level of dedication. Thectansisted of acadeémand delinquent
behavior. Dr. Fox andwanted Malik to show up because he could have offered saalstic
insights. Malik not showing upvas notthe big issue Stantondid noteither. It was the fact that
Malik said he wuld then ignore phone calls. Dr. Fox arkhkew Stantoncould notattend. As
this project moved forward, Op Growsedaddedicated individuals.

OnJuly 24", Malik answeredis phone again and returniedwork. He said he was
dealing with family dramaWhen Malik returned, thether interns welcomeltim back asf no

time had passedFollowing that, th®©p Grows stafbisked thenterns if there was anything that
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could be donéo make the job more enjoyable. All the interns wanted more time to wahnkego t
could get more money.

By the end of July, Bnnyhad started taénd upwards and wagorking better. One
example of thiswaDannydo s wi | | i ngnes s thedarnt Tilling cabb@mataught i r e d
job that makes every muscle in your body sdféthout complaining, he tilled almost the entire
farm. He was earning better status with the stafiniyeven wanted to earn extra money and
helpedJasornwith his service project Dannywanted to impress anchore so, wanted tiearn.
While Dannytrended upwards, not much had changed watriRy He was still the least
productiveintern Rodneywas still on his phone and had to be told constantly to vesdn
after promising more hoursStantorhad been thenost consistent worker up to this point in the
programbecause @& always showed up and was ready to w@kme days were better than

othes, butoften Stantondid what was asked.

Citizenship/Delinquency

Another continual gnwing facet with wasvaning to have the interns move away from
the garden to experience other facets related to food insecuntgas hotust about growig
things in this project. It weappreciating other issues related to food. In the mordthlyfit
was the first timethe internswvere takerio the Community Market and wagll. It was also the
first timethe interns were taken to local restaurants to helpsmiluce Joetook Malik to the
food bank to donate produce and to meet the lady in charge so he could hearrsadetbf the
project.

Though Op Grows wasot the onlyorganization to send people to the community

market. It wa also used as a site for those that have gotten in trouble with the law to complete
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community service hours. The differermging,whentheinternswould work at the community
market,they were getting paidHowever this does take me topint on delinquency behaviors.
As we were driving back one day from the farnoadReygave the finger to police officers as we
passed them. | askedrhabout it and he just said del not like them. Rodney did ngive a
reason beyond that.

One thing the Op Grows stdéarned about Danny up to this pointsathat hestruggled
with impulse control.This traitwasapparentn two situations While discussing the notions of
delinquent behaviortoDEoxd0 under graduate c¢class, he told th
with a stranger. He said that after he left, he believed the guy had a gun and was on drugs.
There was no regard for his safety aldi notthink of potential consequence®n anoher
instance, he was discussinig sex life when we were all shucking corygain Dwightd s y oun g
nephews were there andinyseemed obliviouto this fact. The Op Grows staff got to see a
lot of adolesent behavior during the internshipanny still had more to learn despifetting
probation, a 9:00 curfew, mandataigug and alcohol class, and haviogoay $600 for court
feesfor underage drinking prior to joining Op Grows. | saw that the Op Gstafshoped to

keep every intern out of trouble.

Academics

As summer was closinghe convesation was turnetb sdool and | asked if the interns
were ready to start b&c Even before asking, | knew all the interns werelowkiing forward to
going back Theydid not enjoy school up to thpbint and truthfully, nothin@p Growsdid this
summelbuilt a greater appreciation towarstshool. Each of thimterns had suggested the

Carson Learning Center waot a caducive learning environment. Danny sha&lwasupset
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when he was told he had to go back to the Carson Learning Center because it was rundown and

old. Malik believedevery time he would talk at the Carson Learning Ceimerould get a

referral Following a harvest of some watermel®annysad it would be a gooddiea to bring

some to the administrators at tiarson Learning Center to make his last year moreageable.

This was one of a few instances that reflected the interns trying to obtain academic social capital.
Stantonand Rodney wre the only interns that welbpack to the high sadwol. Stanton

indicated he wanted to jothe track team to keep himself occupiddnew Dr. Fox was excited

to seea substantial change their work habits.Going back to schopthe interns now would

have the opportunity to tell their peers about whay tthid over summer. Hese conversations

could be useds a form of bridging social capital to impact more individuals. July consisted of

further group formationrad relationship navigation.
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May1 July Summary

The internship had finally started. May through July focused on building the initial
relationships with the interrie help build their social capital. In the first two months, it was a
challenge to get Rodney and Danny to work consistetgntorwasconsistentbutthe Op
Grows staff agreed thalik wasthe hardest working intern Op Grows had hirddhough in
July, there was a slight drepff with Malik. Regardless, | remember how the Op Grows staff
felt like there was going to be a lot of promise with the internship. During the first few months,
the interns had learned how to plant and cage tomatoes. Thesialeo learned how to plant a
variety of other plants. Though it took time, the interns did get experience setting lines for the
rows. They even got some idea on how to transport vegetables.

At times the summer was frustrating. At times, it was reingrdMany instances reflect
the notion tiat Op Grows hired adolescents, though it was seen howitttdgieluals needed to
be treated as young men first, before associating their delinquent behdwadosm the group,
the Op Grows staff worked with tlterns on a much more personal level. This was quite
different than when we worked with them in school. It was the foundation to form a cohesive
group. A few things that helped this were watermelon homerun derby and swimming in
Dwi ght 6 s p & setill much wbrk te beedone. alf we were to continue building a group,
there had to be a bal ance wiethweehne Opnt@rronwsso
the end of the summer, the interns wished they did not have to go back to school. It was
assumed that it would be more challenging to get the intleemaimberof hours they were

working during the summer.
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Checkpoint 1

Danny
Table 3: Description of Dannydés Connect.i

Adam | A friendof Danny,has known him for 4 yearskatedwith him, was in high
school, hadeen in serious trouble, eventually secured a jépaGrowdater in
the yeambecause of Bnny.

Blake | A friendof Danny skatedwith him, hadknown him for a few years, dropped out
high schooldid nothave a job.

Carlos | A friendof Danny,lived in the same apartment complex previousadknown
him for about 5 years, got him into skatimggsin high school, too young to work
had notbeen in serious trouble.

Eli A friendof Danny, skatel with him, hadknown him for a little whileyasin high
school, too young to work, hdmken in serious trouble.
Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, orstaying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageégo to stay in schoptontinue working, or to stay out of
trouble

Circle = did not encourage ego to stay in schaantinue workingpr to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 4: Dannydés First Personal Net wor k for Acade

Carlos

o

Encouraging Danny to stay in school:
Adam: | have told (Adama couple of times that | wanted to drop out and he was like no.

W
V]
[0}

Carlos: (Carlosyloes nosay anythingbut | know he cares.

Figure 5: Dannydés First Network for Academic
®Adam
®Blzke
Ccan offer tutoring
[Ohas completed some level of college
®Carlos
®cl
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Figure 6: Dannydés First Personal Net wor k

Eli
Adam

Carlos
Blake

Encouraging Danny to stay employed:
Carlos: (Carlos) does encourage me because he keeps asking for stuff.

Fi gur e 7 FirstDatwork yob ESnployment Resource Availability

[OJcan sometimes hire people
@ Adam [Ocan find a holiday job for a family member

Oworks within the community

[Ccan give things to do when school lets out
®EBlake

can give advice concerning a conflict at work

knows how to manage money
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Figure 8: Dannydés First Personal Net wor k for

(OEI

Adam

*A Carlos
Blake

Encouraging Danny to stay out of trouble:
Adam Sometimes | wiat to do something stupid and (Adawmi)l set me straight.

Fi gur e 9 FirstDetwork yobGtizenship Resource Availability

@®Adam (Ohas been in jail and can share stories

@®Blake

keeps a spare key to his house

@®Carlos

can give advice concerning a conflict with a family member
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Summary
Personal NetworksActual Connections= 6Potential Connectiosr 6 | Density= 1.0

This was a relatively small persomadtworkbut had the highest possible density.

Related to structure, each person in the network was connected. Danny identified 4 people in his
network, all of whom were his friends. Danny and his friends all skated together. Danny

identified a network that liaboth homophily and heterophily aspects. Adam, Carlos, and Eli

were still in high schodike Danny. Dissimilar to Danny was Blake, who fthdpped out of

high school.Regardingemployment, Danny did not idefitianyone that had a job at thme.

Adam later became an intern but did not have the position at checkpoint 1. Danny had people in
his network that had also been in trouble wit
friends were also on the cusp of dropping out if they had not already.

Regarding his academic network, Adam and Carlos showed a positive impact on Danny
because they valued their own education, encouraged him to stay in school and were both still in
school. Adam and Carlos both encouraged Danny to continue workingedRieldteterogeneity
in the network, Eli did not value work nor staying out of trouble unlike the rest of the alters.
Within the network, EIi was the only one that
citizenship/delingency network, Adam provided anotheerspective on delinquency. Even
though he had been in serious trouble, he encouraged Danny to stay out of trouble. It had been
reflected that Adam did not want Danny to face similar situations. At least Danny had people
who cared enough to say someth Danny did elaborate upon encouragement within his
network. He mentioned those that were identified as not encouraging just did not tend to have
those types of conversations with Danny.

Il n Dannyés resource avail wdrenbilesoycemnet wor k f

connected to people. This produced a disconnect between what resources he believed he had
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access to and who was in his netwokkany ofthe resources for employment were not utilized
and Adam was the only person in the network thatofed r esour ce s . Dannyods
availability network related to citizenship had the most connections, though there were only two
resources that were attributed to someone from his network. Up to checkpoint 1, Danny had
worked with Dr. Fox, Samuel, Jas@we, Dwight, and myself for a few months, getone from
Op Growswas identified. A few notable resources that reflect this disconnect was [can
sometims hire people], [works within the community], and [has completed some level of
college]. Each intern had been hired and was working within the community with members from
Op Grows. Though, Danrdid not identify anyone fro@p Growsin his first network.As the
program was still novel dhis checkpointthese relationships withe Op Grows statiad not
had enough time to be builAdditionally, there were times where Danny did not attend work.

In thinking of what resowes could have been identdiby Danny, absent resources
included:[has a ready nmams of transportation] arjdas higher vocational educatjorirhe
interns were picked up and driven to work every day. Additionally, while working at the farm,
the interns got to work in a setting tiencouraged vocational trainingaking the personal
networks and resource availability networks together, the alters are all connected but do not offer

many resources to Danny.
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Malik

Table 4: Descriptionof Malkb s Connecti ons at Checkpoint

Frank | Cousin of Malik, livedwith him, hadknown him since 201, 2dropped out senior
year, workedss a paper router at OA News, haat been in serious trouble.

Greg | The pincipal of Carson Learning Center, worked at a church,Kmexvn him since
sophomoe yearmuch education, and haat been in serious trouble.

Henry | Assistant Principaht Carson Learning Center, hiagown Malik since his
sophomoregar, Ma s t e r 0 susinkssdicerse beliebed he Hmmkn in serious
trouble.

Irene | A teachemtCarson Leming Center, a lot of education, believed shematdbeen
in serious trouble.

Judy | 9"-gradebusiness teacher ofdfk, Malik took three of her classes at the high
school, had a lot of education, and believed shenbableen in serious trouble.

Kevin | Cousin ofMalik, hadknown him since 201(jigh school graduate, worked a
paper roter for OA News, believed he hadt been in serious trouble.

Luke | Nephew ofMalik, hadknown him since 2010, in first gragdtoo young to be
employed, hadbeen in serious trouble.

Nick | Fatherof Malik, 2 years of college, workezk a Marine, ldhnever been in serious
trouble.

Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageégo to stay in schoptontinue working, or to stay out of
trouble

Circle = did not encourageg® to stay in schoptontinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 10: Mal i ks First Personal Net wor k for

Encouraging Malik to stay in school:

Frank (Frank) tells me tdinish school because he wants me tetmebay. This is my last

year so (Frankjeally wants me to push harder than | ever had in school before to gét out

there. So basically what (Frank)telling meis push the hardest | have ever pushed myself and

see the outcome in the end. Justeimyselfh ar der t han before cause it

Greg: (Gregpeees me in school and he knows that limmeedof some type of advice. And
(Greg)pulls me to the side and feels like sometHiedpothering me and comep with
somethinghat is upliting and | will be fine.

Henry: (Henry) acourags me to finish school by doing the right things and telling me things
that would get me trouble thashould nodo and | should already know.

Kevin: (Kevin) encourages me fjast focus on you know life(Kevin) tells medo notfocus on

life threating things, but to focus on positivity and help people that need help and just try to have
a successful education in life.
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Figure

11:; Mal i kés First

Net wor k

for Academic

@ Judy

@®lrene

Frank

@®Henry

Greg COworks at a

unversity/college
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Figure 12: Mal i ks First Personal Net wor k for

Nick

Irene

Greg

Encouraging Malik to stay employed:
Irene: We did the gardening job every Tuesday right? They basicadilyzedwho to trust to get

the job done agast who would playn the job.

Judy: Judywould say AMali ko are you workingHei&nd | w
well known.
Figure 13: Mal i ks First Network for Empl oy me

;‘- knows how to manage money
I~
S
@®udy ‘\“‘4 [has multiple jobs
S
7 \

& Nick

&Kevin

L Ican give advice concerning a conflict at work

_lcan give a good reference when applying for a job
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Figure 14: Mal i ks First Personal Net wor k for

Irene

Encouraging Malik to stay out of trouble:
Frank | wasfalling into the wrong life. Things | used to do like waking up every morning, |
cannot do anymore so basically (Fradlg notupgrade my fain but basically made deaer.

Greg: (Greg}ells me to keep a gdchead on my shoulder. Worry about the positivibp not
worry about the knucklehead boys

Kevin: (Kevin) encourages me ayingdo nothang around fake people, always hang around
people that | can feel myself around with.

Figure 15: Ndtwadrkfde Gitizenfhip Resdurce Availability

) Greg

@Henry hFrank
\'Dkeeps a spare key to his house
@®.lrene .
can provide a place to stay for a week
can lend money
@ Judy \ \
\ ‘- can give advice on matters concerning the law

@ Kevin \r“

®Luk

o

C

'-- cares about what he does after school

\

L Iwants him to have a successful future

4

®\ick
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Summary
Personal Network Actual Connections=10 | PotentialConnections=28 | Density=0.35

Malik identified 8 people in his personal network, though there was a low overall density.
Unl i ke Danny, the individuals identified were
members and four worked at a school either as a teacher or adminisBe¢gr Henry, and
Irene all worked at the Carson Learning Center. With him having multiple people that worked in
a school, it suggested Malik was navigating his social sphere with something that was in the
immediate; graduating from high school. Mostna bl y, not many peopl e ir
shared similar lifestyles to Malik, suggesting Malik had built a network using heterophily. Those
in Mali kds networ k had fuhonsejolbsy Malikionly workee tbr s ¢ h o o |
Op Grows at the timand was still in school. The only one that was not working was not of age.
The most intriguing part of Mali kds network i

Frank helped connect two parts of Mali kos
cousinwho often came to the school to discuss issues Malik was having. By doing so, Frank
engaged with others from Mali kbés net wor k. M
school and obtained a college degree. All but one in his network eneduriag to finish
school. The one that did not encourage Malik to finish school was his nephew. Malik
mentioned that he and his nephew never had those types of conversations. His nephew was a
good case for heterogeneity because of his youth and inexperidudy did not share a
connection with anyone in Malikbés network, th
former teacher. Al l individuals in Malikods n
Malik elaborated upon with encouragement disedshow he should continue working for Op
Grows. Those identified by Malik all valued staying out of trouble and encouraged Malik to

stay out of trouble. When discussing the encouragement, some knew what it was like to be in
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trouble and did not want Mi&lto follow suit Others wanted Malik to succeed in life. Those
Malik elaborated on when offering encouragement wanted Malik to focus and find positive
things in life.

Each of the people in Malikbdés network offe
successful future]. All but Luke offered the resources: [cares about what he does after school],
[knows how to manage money], [can give a good reference when applying for[@dobdive
advice concerning a conflict at work], aloén offer tutoring][hasa high school degree]. All
but one resource had a cleannectm t o someone identified in Mal
not connecteevas [works at a university/college]. Malik did not identify anyone ffom
Growsin his network. Dr. Fox, Samuelnd| all work at a university or collegeAgain, this
was due in part tthe novelty of the internship. Other people that ctxeldnidentified included
Jason, Joe, and Dwight.

Resources that could have been identified by Malik indufes higher vocational
education], [works within the communitygnd [has ready means of transportation]. Each intern
was picked up each day for work. Additionally, the interns got to work in a setting that
encairaged vocational training that also wed in a community. There were some different
resources offereldy family members compared to teachers and administrators. For instance,

Mal i ks cousin Frank was the only one that |[c
money] and [keeps a age key to his house]. Frank offered novel resowsicesonnected those

from the school with family members.
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Tabl e

Rodney

5: Description of Rodneyds Connect.i

Danny

Danny was one of the interns.

Ophelia

Grandmother of Bdney adoptechim, livedwith her,hadmethera few years ago
a lot ofeducationdid notwork anymore, useatwork in medicine, and believed
she hadever been in serious trouble.

Paul | Older brother of Rodney, livadith him, finished high schoplsed to work for
Dwight, waspotentially going into the army, belied@e had notbeen in serious
trouble.

Quinn | Taught Pdneymathat the middle schopmet Fodneywhen he was in'6grade,
had a college degree, believed she maidbeen in serious trouble.

Tony | Met Rodneyat the mallarecruiterfor the army, met Bdneyless than a year ago
a lotof education, and did not believe he le@n in trouble.

Ulysses | The Pastor of church Rodney attendadbt of educationdid not believe he had
been in serious trouble.
Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageeégo to stay in schootontinue working, or to stay out of
trouble

Circle = did not encourage ego to stay in schaaintinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that waffered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 16: Rodneyds First Personal Net wor k fo

Ulysses

. Tony

AQLH‘W

Encouraging Rodney to stay in school:
Danny: (Danny}old me to come to school. (Danrsgid come to schbbecause you will fail
and the alternative schotpies to get us in the right grade.

Paul: Well (Paultold me the same thing my grandma do€s.ask questions wherdb not
understad something.

Ulysses: (Ulysses) tellme to just keep going to school and not drop out.

Figure 17: Rodneyds First Network for Academi

®Danny
@®Ophelia

@®Paul

®Quinn

has higher vocational education

®Tony

@ Ulysses
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Figure 18: Rodneyds F

r st Per sonal Net wor k

ATcr“y

‘Qumn

Encouraging Rodney to stayemployed:
Danny: (DannyY el | s me not t
work, you cut out money from your paycheck.

o

miss days of wor k.

Tony: (Tony) encourages niecause he wants me to join the army.

Figure 19: Ro d n ey 0 ployment Resourde Avaialltyk f or Em

®Danny

@®Paul

Ocan find a holiday job for a family member

{]can give a good reference when applying for a job

®Quinn

@ Tony

@®Ulysses
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Figure 20: Rodneyds First Personal Net wor k

?U!ysses
ATony

Ophelia

AQuinn ipaui Daniy

Encouraging Rodney to stay out of trouble:
Paul: (Paul) says to mind youwn business and stay out of trouble.

Quinn: (Quinn)encouraged me to just focus my work.

Figure 21: Rodneybs First Net wor k for

Ci

Danny

Cprovides him an outlet for staying out of trouble

@Paul

can provide a place to stay for a week

@®Quinn

wants him to stay safe and have a successful future

@®Tony

@ Ulysses

142

t

f o

Zen



Summary
Personal Networks: Actu&@onnections=6 | PotentialConnections=15 | Density=0.40

Rodney identified six people in his personal network, yet had a low defiigy.
structure of this network would be classified geeadnt with an isolate (Borgatti, Everet,
Johnson, 2013). The flow of resourcepossible, but a bit difficult. Those identified by
Rodney included two family members he lived with, a friend, a teacher, a pastor, and an army
recruiter. Rodney interacted with people in his network quite different than himself,
demonstrating heterogii Danny was identified in the network, even though Danny did not

identify Rodney in his network. This did not suggest Danny was not close to Rodney, but rather

Danny did not think to identify Rodney. Rodn
sittati ons with Rodney as both I|Iived in the same
the most number of people in Rodneyds network

Related to academics, most finished high school and had some level of college, despite
having different jobs Regarihg Ulysses, Rodney was receiving knowledge outside of school in
the form of religion. Danny understood the value of money and used that as an encourager for
Rodney to not miss worKk. The individual i n R
therest of the alters was the army recruiter, Tony. This individual did offer Rodney a path for
the future however Ot hers in Rodneydés network wanted |
offer opportunities. Tony demonstrated heterogeneity in thigcesBy identifying a recruiter
and pastor, this suggested Rodney was building his social capital by includifeymbyfriends
in his network. Eachlteridentified by Rodney valued their own education, work, and staying
out of trouble. Additionally, all encouraged Rodney to stay in school, continue working, and
stay out of trouble Regardingdelinquency, Danny was the only one who had been in serious

trouble.
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Rodney identified the least amount of resources at checkpoint one. Ophelia and Quinn
did not offer any resource for academics. Danny, Ophelia, Paul, Tony, and Ulysses did not offer
any resources for employmenthough everyone identified by Rodney offered the resource
[wants him to stay safe and have a successful futdited. resources [c&find a holiday job for a
family member] and [provided him an outlet for staying out of trouble] were not connected to
anyone. Like Danny and Malik, Rodney did not identify anyone f@pGrowsin his first
network. The program was still netwt therevereconnection®stablishedavith Opheliaand
Paul With that, Rodney identified Danny as [having high vocational education], but not anyone
else he had worked with @p Grows Even further, Dwight owned his own business and hired
Rodneyds bmepbuthvasmot idemtified as someone that could hire a fangipber
Resources that were notgilalbsent that could have been included were: [has a ready
means of transportation], [cametime hire people], and [works within the community]. As
previously mentioned, the interns were picked up for work by someoneJm@rows
Additionally, Op Growstook place within the community. Dwight had the ability to hire people
and Rodney could haveen that when Paul was hired. Rey could have also seen thgt
working forOp Grows The alters that offered the most resources were those that were also
connected to one another. Tony was not connected to anyone. Quinn was only connected to
Paul. Between them, Tony and Quinn only offered two resources. The remaining four alters

offeredthree resources between them.
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Stanton

Table 6: Description ofStantond s Connecti ons at Checkpoint

Victor

A friendof Stanton met in school back in Phoenix Cityadknown Stantonsince
7" grade wasin the same gradeljd not work, and believed he hbden in serious
trouble.

Will

A friendof Stanton met in school back in Phoenix Cityadknown Stantonsince
7" grade, shuld be in the same gratiet fell behinddid not work, and believed
he hadbeen in serious trouble.

Xavier

A friendof Stanton met in school back in Phoenix Cityadknown Stantonsince
7" gradewas in the same graddid not work, and believed hatinot been in
serious trouble.

Yadier

A friendof Stanton met in school back in Phoenix Cityadknown Stantonsince
7" grade, should be ithe samegradebut fell behinddid not work, and believed
he hadhot been in serious trouble.

Zeke

Older brother oStanton graduated from high school, attend€é&U, worled at
Publix, and believed he haubt been in serious trouble.

Amy

Older sister oStantonexpelled from high schoaothe workedvith Stanto® s n
at Afni, and believed she had beerserious trouble.

Chantel

In a relationship at the time dfefirst collection withStantonwasabout to go into
9" grade did not work, and hadot been in serious trouble.

Devin

A friendof Stanton knewhim through £ke hadknownhim a few yeas,
graduated from high school, mighdvebeen in college, workedt Publix, believe
he had nobeen in serious trouble.

Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageégo to stay in schoptontinue working, or to stay out of
trouble

Circle = did not encourage ego to stay in schaaintinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but nogoa in the network
offered that resource

145



Figure 22:Stantond s Fi r st

Per sonal

Net wor k for

Acade mi

Encouraging Stanton to stay in school:
Victor: (Victor) just says we gonna make it.

Figure 23:Stantondb s Fi r st Net wor k

f Availabiltyc a d e mi ¢

Resourc

Wil

Xavier

adier '
T

®Amy

&Chantel

has higher vocational education

Clworks at a university/college

“7' facilitates discussions on academics

‘- | Ican give advice concerning issues in school
“Q’«I has completed some level of college

""“‘>-- has a high school degree

®Devin

_]cares about his learning
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Figure 24:Stantondb s Fi r st Per sonal Net wor k for

Empl oym

Pt gy
=150

A Xavier

Encouraging Stantonto stay employed:
Xavier: (Xavier)says make money.

Chantel: (ChanteBays you have to go to work

Figure 25:Stantond s Fi r st Net wo rResofirae Avaialbiip/| oy me n t

@®\ictor Ocan give him things to do when school lets out
@ Will
[can sometimes hire people
@ Xavier Cworks within the community
®VYadier Ohas multiple jobs

Ocan give a good reference when applying for a job

®/cke

{Jcan find a holiday job for a family member

knows how to manage money

has knowledge of financial matters
@ Chantel

can give advice concerning a conflict at work
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Figure 26:Stantondb s Fi r st Per sonal Net work for Citizen

Victor

—
p .

Encouraging Stantonto stay out of trouble:
Zeke: When | got in trouble andiassent to the alternativechool, (Zeke) got maat that.

Amy: (Amy) encowages me to stay out of trouble to not follow her path of being kicked out.

Devin: (Devin)be trying to preach to my friends about stuff.

Figure 27:Stantondb s Fi r st Network for Citizenship ResoO

Victor,
o Will [ 1cares about what you do after school

@ Xavier /
[wants him to stay safe and have a successful future
®Yadier %

/ /’A [ 1keeps a spare key to his house
A

®’cke ,’I,ll’"

-
®Lmy {’.‘,"% {1can lend money

- { Ica g\'ve advice on matters of the law
‘C a te! /‘

= il Y

[Ican provide a place to stay for a week

Devin
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Summary
Personal Networks: Actu&@onnections= 28 | Potential Connections= 28 | Density = 1.0

Stantonidentified 8 people that all know each other. His personal network had the
highest possible densitystanto® s net wor k consi sted of his ol de
from PhoenixCity. ChantelwaStanto® s gi r I fri end at the time of
this networ k hung o ulike Stamtgnenosh & the padple ideatiiesl &vexe h o u s
still in high schoolexcept forZeke, Amy, and Devin. Zeke and Devin wén college.

Stantod s si ster, Amy, was Stanopesl Ifed emhdoMi it ghh gal
Stantonin academics. Neither wanted to drop out of school.

Though deeply connectefiftantod s net wor ks demonstrated het
notmuch consistency with beliefs across the areas of academics, employment and
citizenship/delinquencyMostindividuals valued their own education and encourdgjadtono
stay in school. There were a few friends that had fallen behind academically, wasccall
for concern, but it seemed like those individuals were still attempting to graduate. The majority
ofStantod s net work did not encourage him to wor k,
employment.Stantonindicated that employment was notlhga topic of conversation,
especially when most were not of age to work. Only three individuals in his ndtaajdbs.

Even still,Stanton ndi cati ng working at Publix was not

a)

Stanto® s n et wo r kStastanto siay outofjteouble. Though, only half valued staying

out of trouble themselveNoteworthy was his sisté&xmy, who had been in serious trouble and
wantedStantonto stay out of trouble. She offered personal experiences, especially aftgr bein
expelled. An important areato watchv@anto® s r el ati onshi p with his

who did not value staying out of trouble.
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Stantonidentified having access to the most resources 2dtbut also had the most
amount of resources not aceed for by people with 7. The resources not associated with
people include: [has higher vocational education], [works at a university/college], [can give him
things to do when school lets out], [can sometimes hire people], [works within the community],

[has multiple jobs], and [can give a good reference when applying for a job]. Zeke, Amy, and
Devin offered the most resources. Like the other int&ta)tondid not identify members of

the Op Grows staff because of the novelty of the program, despijested he had access to
many resources. Dr. Fox, Dwight, Samuel, Joe, Jason, and | all workeStaitionfor a large
portion of the summer. Each of the staff had higher vocational training, worked within the
community, and wanted him to be safe aatéha successful future to name a few.

A notable resource missing was [has a ready means of transportation]. Again, the interns
were picked up each day to gotowoftanto® s net wor k was caohapl et el vy
resources that all were identifiecere all redundant. Though, with the closed group, the
resources that were shared by mosilbthe network were made stronger. For instance, every
personirStanto® s net wor k cared about what he did aft
concerning issuesischool. Both of which are important in navigating academics and

citizenship.
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Some Plants Grow;Some are Lost (Augusi December)

After the summer, the crops had torhenitoredcloser. The plants thus fdid notseem
to be as big asxpected. Weéelieved we had good soil and the plantseagetting enougivater
and sunlight. Something, however, was still not right. It sedikethere was constant battle
with things limiting the grarth potential of those plants still living. We meconsistetly seeing
the same insectspuash bugs and aphid9nefourth of the crop was lost from insect damage.
If we failed to reevaluatgrowingstrategies, thentire cropwould be lost. We just had
remembewe reap what we sow. seenedfruitless attimes, but gardening always presents

challenges that can be overcome.
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August

Academics

School started back the first week of August. To give the interns tiajustbeing in
school again, the first day the interns worked was Augu%t 12ow there hdto be abalance
betweernwork and school schedules. In the sumniete was muchore flexibility in getting
thei nt erns hour s. The fall would be more diffi
Like the year prior, there was agriculture class. At the start of the semestajvand Danny
were the only ones in Gwérns ¢ Stamtenand Rodney startethack at the higlschoolbut
returned to the Carson Learning Center and in the agriculture class within two weeks. The
internsindicated that if they we allowed to gdoack to the high school, they could not
misbehave or they would be sent back to the Carson Learning C8taatorand Rodney were
sent back to the Carson Learning Ceberauséehey refused to snitch on anothstudent who
had brought drugs to school.

While in school, the interns were bussed to the community garden every Tuesday and
Friday. With the interns back at ther€an Learning Center, | myself and otly Grows staff
quickly realizedhe interns wee going to do less work in school than at any of the gardens over
the summer. Onding | will say on the interns vgathat they were not afraid to get aweand
dirty over the summer. RHeyoftendid. Theydo notlike getting dirty and smelly in the saad
block of the school dayOn one instancd)annysuggested the ierns would work better if the
class was théourth block sothey could go home after. Thoughunhfortunatelywas not an
option to move the class to another time slot. Other cléssk$precedence.

Each intern believed Gwen cared about their future success. According to the interns, no

other classes were enjoyablgtantorand Danny would sleep through most classes because they
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were not having fun at the alternative school. As the interns said other teachers did not respect
them and believed they did not have to give respect back.

When the interns complained about getting their clothes, dinyas suggested to brirag
changeof clothesif the students did not want to get smelly and diffpr some reason this
created barriers. @nymade the excuse that he would have to bring a badidmbt like
wearing bags while workingMalik skipped school towards the end of Augostause he said
hedid nothave other clothes to change into. ,Yet had worn clothes all summer that could get
dirty in the garden.This was especially confusing, given tRat Fox hadbought each intern a
pair of $65 steel toe, waterproof boot3n occasion, the interns would saff-color comments
about them not getting paid while in class. Theyawtdng worklike what they did when they
gat paid. With it being a part dhe class however the internsvere notallowed to receive

financial compensation. The interns saw this as unfair.

Employment

To get the interns more houtee Op Growstaffwas open to the interns taking
leadership roles and workirggn their own time. Duringhesummerthere was limitd time for
the interns to work on their own given how far the farm was away. wfiet one dayDr. Fox
and | sat down with the interng discuss how to build leadership potehtit was discussethat
the interns wouldhave tobe more involved in thagriculture class. The intermsuld ako have
to attend work or give the Op Grows staffjood reason in advance to let us knawy they
could not work. If the interndid all these things, theyould beallowed to work on their own.

This was an attepi to directly influence their academic social capital.
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There were times when tiernswould demonstrate leadership in class. For instance,
Dannyshowed the class how to use the tillelowever, the leadership agreement was broken
within a week Malik skipped school agairEven when complaining about moneyahk went
to the barber instead of workingn class, o the 28, Stantorsat on his phone insid of
working. None of thestudents in the class, including ihéerns stepped foot in the community
gardenafter it had rained It was notuntil Dr. Foxyelled attheclass®qui t t heir bit cl
Foxwas frustrated about the unwillingnedshe class and even mdrestrated that the interns
already broke the ageeent. Stantorfinally came into the garden after a good ten minutes.
Dannyfollowed shortly after.Malik never entered the garden, got angry, and eventugilige
to have a conversation with anyongost of the students did not end up entering thdega At
this point, it waselieved that one of the staff membdrad to work with the interralways
when working The interns cost themselves from getting more unsugehvisurs.

Upon seeing Dr. Fox get frustratddannystarted to wdc harder and itate August the
Op Grows staff saw an uptick in his work ethide showed leadership by encouraging Rodney
to work one day. Rodney said he did not want to work and Diantch$rim © get his boots on
because he should not be land needdthe money. It was still dfficult motivating Danny in
school,but at least we could see a desire to chayee annypicked up his work habit$e
indicated the potential loagrm benefits of workindor Op Grows He thought to explore jobs
in construction wherbe could use his hands.abnybelieved his time was better spent leagi
handson concrete activitiesThe extent other interns explored future opportunities was limited.
Rodneydid talk to a community member about thditary as an outletbut beyondhat there

were limited explorations
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Citizenship/Delinquency

One aspect the staff incessantly tried to accomplish was to support the interns if they got

introuble Fol | owi ng Dannyo6s s emoheytothe qogts dneifghe didngt,

pay this bak intime, he would be sent to a juvenile detention center. &wmipsaid, he would
be one of a few white guys there and he waét jumped.To build support and maybe garner
better work ethicDr. Fox decided to pay off the remaining money Daomed. This was seen
as high risk, high reward.

The Grows staff tried to keep the interns out of trouble in other wajeen | first heard
thatMaliké s f i g IpdstedwosyeuTubeal suggested he take ib@n. Hedid notsee why it
mattered Stantonwas the nost talkative when he discussis kind of stuff. It excitd him.

Dr. Fox brought up the good point though thatdi notfight the kid in school so he was
smarter thame was given credit forThe fight was in higront yard. If it was at the Carson

Learning Center, the police woutdve beencalled.

More and more iteractions with these interns\game greater inght into their lives. |
continued to explore how these interns gaonial @pital. When the interns returned to school
in August, itwasnowmoras sessabl e to see i f Op Grows
social capital. Op Grows wanted to get the interns to work more to builékthployment

social capital. It waachallengetiough b get the interns to take up leadership roles.
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September

Academics

Four months hadore by since the start of theternship. As reflected iAugust, there
were struggleso get the interns to take up leadership rolesvasthe hope to dectly beautify
the schools Op Grows was working in. This included the Carson Learning Centerpasithe
the interns had suggested the Carson Learning Center was a dump. Working for Op Grows
would allow them to change the appearanahefCarson Learning Center campuisstead,
they kept throwing pinecones and rocks at the magnobantear the schoolThey thought it
was funny thaif they missed they would hit the school.

The interns still needed more incentive in school. Bk &nd | agreed that the lessons in
the agriculture class needed to engage the students and always be enjoyableSelptemtber,
| wanted to give the class a relatively easy endeavor to make them more comfortable with
gardening. | wamd the class to easure out the entire bed at one of the schools so four smaller
beds could be createdhere was a realization that no one, including the interns, knew how to
use a tape measurtn thinking back to the summer, | did not recall using a tape meage
should have been five minutesnded up takiptheentire class.The Op Grows staff had to
understand the limited knowledge these individuedpecially the interns hadf some of the
interns wated to get hired by Dwight, he would expect them toehéns knowledge to build
fences. Ater figuring out the measurements for the bieldlad the class lay stonesa®ate four
even beds Rodneyended up throwing stonedowninstead of placing it down gently. The

stone cracked. That provided a goodapé&br for the day.
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Citizenship/Delinquency

During the internship, it was easy to attribute negative behavior to a lack of awareness.
Thoughthere was always more going on. Come to find thetinterns sometime disengaged
because they hadat of other things going on in their life. &hnygave a more concrete reason
hedid not engage ithe class. He feared he might be put in jail after making threats to another
teacher at the school in the middle of August. He got kicked out of school and believed the
teacher would file a police reporDannysaw it as pointless to be in schadienthere was the
potential for expulsion. The Op Grows staff wofitdl out in late September that the teacher
never ended up filing a report because she believed Dstmoyt finish schod as a graduate.
Given his stress, Danny did not work as well agliden August On the upside, Danny was
beginning to recognize his ovimpulsivity. He wasiow seeindiow his actions had
consequences.

There werecurious events thatppenedn September. On Septembét, Bwent to go
pick up Malik. Unlike otherimes before, there were close to ten people hanging out on the
porch | walked up like | usually didnd asked if Mlik was home to work. A few people from
the group said hevas notthere. | walked back to the car somewhat defeated and the other
internsasked if he was coming. | said | had no idea. Rodney then got out to see if Malik was
home and wawelcomed into his hous@hen, Rodney and Malik oze outof the house few
minutes later.When Rodney got back in my car, he s#éitjas because theliought | was a
cop. That was rather intriguing considering | letdpped at his houder a few months at this
point.

As we were driving away, Malik and Rodneguld notstop laughing.They also smelled

like smoke. | could notconfirm this point, but | had a good suspicion they were under the
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influence of something right before work. | thought about turning around and drapeimg
bothoff. | decided against this becaws#t of help was needed that ddyalsowanted DrFox
to see this to see what he would say especiallgdieccontinued to Heustrated with theiwork

habits The interns did work decently that day and Dr. Fox either did not notice or did not care.

Employment

Building theinters 6 e mp | o y cagtal hadbeen a goal bf the projecthe
month of September saStantonand Rodney take different paths within the internsigfanton
got a second jmthrough Op Grows. Rodney stoppeorking for Op Grows.Stantorwas
looking for a seond job, so P Fox toldStantonto applyto SimbaGastropub This was a place
whereOp Growssold produce previously and O¥ox was frierds with the owner. Op Grows
becamea bridge forStantorto receive further revenue. To continue the partnershipSistiba
Gastopuh Dr. Fox offeredto pay part oStantod s p ay ¢ h e ¢ Atthetane,br. Fexe e k
believedonly Stantorwas the only intern that could repres@mut Grows in a different venue
given his work consistencyThe topic of money came up one day, so | askadtonwhat he
wanted to do following high schooBtantornsaid he had a desire to go to college or potentially
join the military Staff from Op Grows wergot alone when thinking aboStanto® s f ut ur e.
Stantomandeight other young black individualgere pulled out of cladsecause they were seen
to have the potential to be leaders. This eweade me wonder whgodneyand Malik were not
invited.

While Stantonfound a second job through Op GrowsdRey stopped working for Op
Grows. Of the four workershe Op Grows staff thougRodney washe least effective an@p

Growswas not seeing a return on the investment with him. On Septenihed@@ntold Dr.
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Fox and lthat Rodneywas no longer gointp work for Op Grows | would find out from &anny
that he thoughthe Op Grows stafivere too hard on hirand that we did not respect him. By
quitting, Rodneyourreda bridge to come badh the future.Instead of working for Op Grows,
Rodney starteor ki ng at. RCadpeai sabdsit was a Areal | o
saw him next, this prompted them to start making jokes that Rodmag be flipping
hushpuppies and only making $7.50 an hostead of making $10 an hour working for Op
Grows.

In looking back, there were times wh&edneydistanced himself frorthe group For
instance, when one of the other interns got in trouble in school, we would be told by that
individual. When Rdneygot in trouble, he never wanted to lgea withany of the staff
members. lddid nothave to share anythinbut it just spoke thlow the otheinterns felt more
comfortable.On another occasion,ddneythought he was being shorted on his paycheck. He
texted me 09% 22 %nowork ®rt Fxadd | bafl to telbhimi hbag notbeen

working as many hounshich was the reason his paycheck was. less

The Op Grows staff wanted to continue to invest in the remaining interns, but each
needed to improve their work mentality. As September coled, the Op Ges staff had to
figure out whato do now that Rodney was no longer working for Op GroW also hado
appreciate that this project could have limitetpact on theriterns. On a positive note, Stanton

received a second job at of the Gpws partnerships.
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October

Employment

Now that Rodney wasso longer working foOp Grows, he waswitched ait of the class
Therewas potentialmoving forward tdoring on additional interns. If this were to happen, Op
Grows planned for the threemaininginternsto show the new internghat they have learned
thus farand how to work effectivelyUp to this point, the Op Grows staff members aldays
worked right along the interns to build relationships trymgmit the hierarchy.The interrs
thought ifOp Growsbrought on more people, they could take a step back and have someone
work belowthem Given their seniority, the interns thought they could tell the new interns what
to do. The interns justified their thouglug suggesting theyever saw Samuel doing any work.
However, other than the summer, the interns rarely worked with Samuel. Samuel was primarily
at the farm during the school year, but the internsgsstimed Samuel was not working.
Though,come to find out, this perceptiai Samuel had more to do with the interns not liking
him.

At times though, each intern showaad appreciation for working witbp Grows, even if
they did not like working with every member involve8omething that really caught my
attention was when &hry took before and after pictures of work in the community gaaaten
October 2%. The three remaining intermgorked hard that day and saw therimediate impact
of their efforts, even learning whatganic and inorganic mean3hey were proud of their wior
Danny further indicated Op Grows was an escape for him when things happen such as when his
dad filed a police report against him for domestic violence. In October, | noticed how the interns

were beginningo be more careful with plants.
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Citizenship/Celinquency

October was a challenging montSomething that upset me in class one day wakkM
blatantly lying. | asked ik to do some worland he told me Dr. Fox saidid nothave to
do work for the day | cannotrecall a time when DiFox would ever tell someone to natork.

At the very least Di-oxwould say to do something less strenuoMsa | i k6 s char m
beginning to wear off and the Op Grows stffredto see how h&eook advantage of others to
get what he wantedOn top of that, Mlik continuel to miss work. There vgaeven a time

wherel went to pick him up, bute yelledfrom the top of the staite say hevas not working.

On a separate occasion on Octobdt RannyandStantonupset me while they worked
atthecommunity market.Working at the community marketasa way to have the interns
engage in another part Gfp Grows while still findindhoursfor them to get extra cast was
notworking with the interns but hgackedthem up. Danny called me around 1:30 saying they
neead a ride aR:00. Little did | know they were supposed torwtill 4:00. | found out they
were supposed to continuweorking but were boredWhen | pickedhemboth up, anny
mentioned he needed to take care of his sick dacheAgas exitingny car, Danny mentioned
that he was going to change into skating clati2anny was going skating instead of working.
EventhoughOctober, the interns failed to demonstrate leadership abilityO@wber 28 for

instancenone of the intans showed upo work despite it being a work day.

Academics
The interns also continued to have problems in school. dtrefeected thataneof the
internssaw the value of being in school.aiywould watch movies and not care because he

could sleep in class. dik would play video games all night ahdve the same mentality. alik
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would miss a great deal of class and had trouble not getting suspended when he did go. An
apparent example of this is whenddeyand Malik both got kicked out of school for mouthing
off to one of the assistant principah the lunchroom.t had something to do with acquiring an
extra juice box from a friend and thssistant principal thinking Maligtole the juice. Either

way, after Malik and Rodney yelled at the assistaimcipal,they weretold to leave Though,

being sent home from a place they already did not eejojorced those behavioral issues.

October featured a discussion of moving forward after losodnBy It also £atured
how the interns still gan trouble in and out of school.am reminded that seeds notsprout
overnight. They need car®elated to that, atorystands outvhen the bus driver forgot to pick
up the student® bring them to the garderAll | could think about was how anothgerson was
not caringabout these studentsknow the Op Growstaffdid not want to béike the bus driver
and forget thee individuals. What separated the Op Grows staff and othethatavillingness
to work deeper wiQ@phGrobskantiniedorevaludtegha prijectds o .

ourselves.
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November

Employment

At the start of November, there svpromise for the three interns to be bettepleyees
and head into 201@ith a full head of steam. Mik returned to work Novembet'fter along
hiatus and immediately got back into rhythi¥ithout fail, Dannygave him a hard time for
missing so much time. When DHox arrived, Malik walked up to him and gave him a hug and
said he was glad to be back workingovember & marked tle first day in close to a month
where lworked with all three of the intern©n that dayStantorfinally got a break from a
shortstaffedSimbaGastropub and decided to work in the garden.

Whenthe internsworked, they were primarily harvesting kate]lards, and radishes.
One daya familyacross the stregtas unpacking stuff from their candwalked over. They
started asking questions about the garden and the interns were quick to tell them what it was.
The family complimented their efforts atmld them they could seabeir hard work paying off
It made thanterns feel accomplished amés one of the first times a community member had

complimented their efforts

Academics

More positives came when each of the interns agreed to speakof theeuniversity
classes focusing on assessmédiite interndorought up points of how tlgavere not being
challenged and we given busy workn school It reminded me of the story wh | was the
substitute for Gwehh s ¢ Gweershseid something come tie day before, so did not have time
to create a lesson. She had her class completeksheetelated to the flowers found in

Alabama Malik and Stantonshowed how they can outsmart teaclveinen theywereable to
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find the answers aftesearching onlia forthe first question.The interns found an efficient way

to be done with work faster.

Citizenship/Delinquency
The interns mentioned that since Rodney had left Op Grows, he had gotten in more
trouble. Dannymentioned Rdneygot fired from Captainbs f or apparently yel
manager. Additionally, dneygotinto afight at the Carson Learning Centeé$tantonand
Danny mentioned neither haeen in a fight since startingwmwork for Op Grows. | was not sure
how much of that could be attrilmetto them working for Op Grow$bughthere were instances
where members of thep Grows staffriedto keep the interns out of tro@bl Even further,
Danny suggested he wantedcontinue the internshgnother year and saactively trying to
stay outof trouble. Danny recognized the Op Grows staff respdutedvhere otherdid not
November was promising at the beginning of the month for academics, employment, and
citizenship. ast adast as | think Op Grows gacontributing to the interds g r, things h
happerdin the middle and end of the montBbannyskipped school and tried to convince me it
was an off day. Bhnymentioned that there was another teacher workday. Itispatedwvhen
Gwen was driving to the schoahd saw him walkingown the street.When confronted, Danny
told Gwenhedid notfeel like going to school. &hnyalso missed work over Thanksgiving
break because hbd notwant to workaroundhis birthday
On November 30, after Dannyand Malik skippedwork, | got to have a oren-one
conversation wittstanton During this timeStantonrmentioned b had been caught with weed
by his mom and that he might get kicked out of the house. He mentiome$Istressed and all

he wanted to do wasnoke more. He ended up asking me if | could purchase him a Black and
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Mild because he saw it as a suitable alternative. | wasaeluand ended up not doing so
Though he did find someone from workdet one.Stantonater would tell me his mom dialot
want him to make dumb mistakes associated with drugs.
Malik got in the most trouble in November. He became theifitstnto be arrested
since being hiredA friendof Malkb s cousin asked to borrow the ¢
ended up drivng to a store, robbing someoneganhpointin the parking lot, and stealing the
victimds car. Hkdo 8 he au dt o v b oabkse@he tooldlpildeche up M
cousinbés cHe maoki oned he caninaparkimjdt.tMalMbadinok 6 s c o
idea what the guy just did or why bal not have his o0 u s i n Gabk jumped in the cM only
to have the gy tell him on the way whdtappened. Mlik said hewanted to jumpout of a
moving vehicle at thgtoint. When they got tthe destination, police were alreadytbescene.
The police arrested the guy on the spotalik) howeve, panicked and decided to ruMalik
was notthinking and thought he would become an accomplice. He was arrested within minutes
of running.
| did not find out what happened until a few days after. | tideglet a hold of Mlik, but
the police took his phone as evidema®erify hewas not an accomplice. He also did not attend
school for days following the evenialik mentioned he&id notwant his peershinking he was
a criminal. His aunt posted his $500 bailhe next time Malik workedhetold me this story
upon entering my car. Upon hearing it, | told him that when heheamade himself look guilty.
Malik still needed to go to emt to testify. Hewvould notget his phone back until much later
because of this so | actatdgood faith that he would bevailable when picking him upMost

days haid notwork.
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| contrasted positive and negative habits the interns presented imNexéNovember
started offwell but ended poorly, especially related to ithternsstayingout of trouble. The
interns still did not find enjoyment in school. When the interns worked, they seemed to enjoy it,
but it was difficult getting all three intes to work at the same time. A good that came from this
month was community members got to see the interns in a positive light., Agawwas a

major goal of the program.
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December

Academics

Gathering data from the interns wdifficult at times. It was taxing when the interns did
notgo to schoal Malik saidschoolwas a way to obtain better employment for the future so he
set academic goals to graduate. Then he did not attend school often; missing more days from
school then the other internsnobined. There was a strong disconnect between what he needed
to do and what he did. Even when Malik attended school, he would find things to distract from
work such as makgchicken noises.nlthe clas®ne day| brought up his goals and he needed
to be active in reaching those goalhough given thechool environmenty/ialik knewfrom
years prior thabe did not have to put in much effort and he would be passed along. On a
positive note though, the Op Grows staff found out 8tahtorwould be bak at the high school
in January. The high school seemsftharable choice between that ahé Carson Learning

Center.

Employment

Of the three original interns, Danny worked the most consistently in December. A few
months had passed, but Darfimally paid back the money he owed Box after Dr. Fox paid
off the court fees At thetime, Dannyhad beerthe only one that Dr. Fowanedmoney.
GrantedStantoralready hadhe second job armuever neeed a loan. Bnnyshowed his interest
with Op Grows and held off getting a second job in case more time became available. ttnwork
the month of DecembeDr. Fox tried to get Danny more hours to keep him working diligently.

At the same timeMalik picked up an application f@imbaGastropub Even though the
Op Grows staff triecdidvocatd for the interns, it would have been difficult to give Maligood

reference.The owner ofSimbaGastropub expectealgreat deal from his workeasid Malik had
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not demonstrated his work ethic consistentiguwggh since the summer. It was rare for Malik to
work. Dr. Fox said before he is given a reference, he needed to prove his wortlOsgamay
to improve his work habits was by helpingth a major endeavor in the garden.

As mentioned, we plannéd move tke community garden. It was no longer visible from
the main roadbut it alloned Op Growdo have our own water and electrical systems. In
addition to the utilities, Op Grows hatle opportunity to build a greenhouse next to the new
community @rden. The greenhouaiowedplants to be grown yeaound and give the interns
tangible skills related to construction and plumbing. fiits¢ big task in December was
disassembling and reassembling thecéefor the community gardemNeeding helpOp Grows
decided tdoring on another individual whoncewas a student at the Carson Learning Center.
This new intern was a student in the original agricultleiesbut was expelled anout ina
juvenile detention centdor breaking into the school at iy Op Grows had not hired anyone
new in October or November because there was limited work to be done. antipned that
when Rodney found out Op Grovisally hired someone to rema him, there was some regret
leavingthe program. It wadifficult for Rodneyto find a job as flexible a®p Grows.

While reconstructing # fence, the interns learnbdw to build a fencéhat accounted
for the change in ground elevatioinstead of leaving large gaps under the fence, the bottom of
the fence rolleavith the landscape. It was the first time the interns had used a line level. It was
also the first time, they rég got to use a drill. Constructingas meant to be a major facet of
the internship anthe interngyot a chance to build something thaeded a lot of planningAs
the nternship moved forward, there svstill a focus on garaéng, but the interns finally gdo

experience other things relatedatoagricultureprogram
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Op Grows Programming

Outside of moving the community garden, theeotimajor thing to occur was the Op
Grows6 Christmas party. E v e r ycontinoe fastermg was i nv
connections Malik did notshow, even though he worked i@y and said he would attend
Dannydid not work on that day prior the partybut showed up with his girlfriendOf the
original three Stantonwas the only one that worked the same day and attended. DIGKeR,
Samuel, Joe, Jaspand | were also in attendance. It was meant to be the group eating steaks and
being jovial. InsteadStantonDannyandannygs gi r |l fri end | eft within
to find outStantorhad brought things to smoke and convintteslother two to leaveThe three
individuals were gone for about an hour. When they came back, itatiasable they had just

smoked. It always felt like there were navigational challenges in building a cohesive group.

The Op Grows staff did not interact with the interns much in Decenftmerthe
remaining poiibn of the internship, Op Grows waoingto continue to try and get the interns
hours. The gjing semester waless busyfortunately Weekends became much more open, so
the internshad more of an opportunity to work. Its@soOp G r hopedotcontinue building
relationships.By this time, the Op Grows staff had noticégk interns were not obtaining as
much academic social capital as we would have liked during their time with Op Grows It wa
still the goal of the project to build that source of capital those successes related talding

employment and citizenship social capliatamenore realistic
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Summary of Augu$tDecember

In these months, there wadalance betweddp Grow® ex pect ati ons and

the interns. In Augusschoolhad started back agaiiit took some time to understand how the
Op Grows staff was still going to geoursfor the interns During the summer, it wasuoh
easier to work.When starting in AugusStantonand Rodneystarted back at the high school, but
unfortunatelythis did na last long. Both were back at the alternativeosthwithin a few
weeks. It was believed that working for Op Grommuld have helpetésserbehavioal issues
though itwas not as much as previousigped. Even further, Mik missed a great deal of
sclool from August to December. This was disheartenltlge in May through July, there sa
constant relationship navigation.o@eyhad left the program in late fember Out of the four
interns, he hatieen the least productive worker. Another bigdthat stood outwasdll i k 6 s
arrest for fleeing theolice.

Though thkere were some positives that came from this timefradiizing Op Growsas
a bridge Stantonfound a second job working 8imbaGastropub.The other thing that stood
out was Danny picking up his work ethic despite missing a few days every month. There was
progress in buildingmployment and citizenshgocial capital for these internéwugust through

December presented much deeper experiences with the interns. Someasler8goe were

troubling. All and although,more was learned abogachintern
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Tabl

Checkpoint 2

Danny

e 7. Description of Dannyds Connect.i

Carlos | A friendof Danny; lived in the same apartment complex previousggknown

him for about 5 years, got him into skatimggsin high school, too young to work
had notbeen in serious troubl®epeated from Checkpointl.

Eli

A friendof Danny, skatedwvith him, hadknown him for a little whileyasin high
school, too youngotwork, hadbeen in serious troubl®epeated from Checkpoint
1

Rodney | Rodney wa one of the interndlewly Identified at Checkpoint 2.

Stanton | Stantorwas one of the intern®ewly Identified at Checkpoint.2

Susan | The drlfriend of Dannyat thesecond and third collection pojmhet 6 months ago

10" grade, failed once, did not work, and had not been in serious trolevidy
Identified at Checkpoint 2.

Dr. Fox | Met interns last year, executive directoiQyf Grows a professoiata wniversity,

Ph.D., suggested he hkden in trouble by 3 internSlewly Identified at
Checkpoint 2.

Myself | Met interns last year, works f@p Grows met last springa Ph.D. studenata

university, hadhever been in serious troubNewly Identified at Checkpoirfl.

Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageégo to stay in schoptontinue working, or to stay out of
trouble

Circle = did not encourage ego to stay in schaaintinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 28: Dannyds Second Personal Net wor k f
Carlos
li
Susan
Encouraging Danny to stayin school:
Dr. Fox: (Dr. Fox) does not say mubht hedoes notvant me dropping out.
Figure 29: Dannyds Second Network for Academi
®Carlos @El
@®Susan [ Ican give advice concerning issues in school

!

@®Rodney cares about your learning
[ 1has a high school degree
®Stanton
, [1has completed some level of college
&Dr. Fox

ii

|

{ Iworks at a university/college

V] i
& Vyself (Jcan offer tutoring
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Figure 30: Dannyds Second Personal Net wor k fo

Encouraging Danny to stayemployed:
Susan: (Susamg like you need monegnd | agree with her.

Dr. Fox: (Dr. Fox) mentioned to me that hard work pays off after | asked him how he was able to
afford multiple cars and multiple houses.

Myself: It is appreciativehow you pick us p and try to get us hours. 1 like that you would find
things for us to do to get hours.

Figure 31: Dannybds Second Network for Empl oym

@®Carlos

®Cli o 1has a ready means of transporation

®Susan
o Tworks within the community

@®Rodney //
’ // [ 1Tknows how to manage money
@Stanton /l/’ [lcan give things to do when school lets out
‘ [

T e
‘A, can find a holiday job for a family member

@®Dr. Fox "’{"}7

" . :
\ {Jcan sometimes hire people
& Vyself

[ Ican give advice concerning a conflict at work
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Figure 32: Dannyds Second Personal Net wor k fo

Carlos

Encouraging Danny to stay ouif trouble:
Susan: (Susan) s&y not catcallother women haha.

Dr. Fox/Myself: You both ask if you can help and make sure | am not doing stupid stuff that
would get me in trouble.

Figure 33: Dannybds Second Network for Citizen
xcar[os Okeeps a spare key to his house
Eli == lwants him to stay safe and have a successful future

T e Pl s S
W—— [Icares about what he does after school
“, ,,/
-
&S rion Vo“ [1can give advice on matters of the law
,‘A [1has been in jain and can share stories

@®Dr. Fox 'A‘A‘:'
‘;‘“ (can lend money

\\\“-— { Iprovides an outlet for staying out of trouble

Llcan give advice concerning a conflict with a family member

N
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Summary
Personal Networks: Actu&@onnections=10 | PotentialConnections=221 | Density=0.48
Dannyds net wo witkthédnardberiofrpeople th@aughdiramatically
decreased in density. His second network included four friends, his girlfriend Susan, Dr. Fox
and myself. Those friends share many homophilous qualities with Danny. Carlos and Eli were
repeated from the firsheckpoint. The other friends Danny added to his network were Rodney
andStanton Danny still identified Rodney, despite Rodney leaving the program. According to
Danny, he an&tantorhad become better friends through Op Grows. Adam from his previous
network was absent, but as Danny said there was drama between the two of them at that time.
Related to his academic network, there were two people with higher level education.
This demonstrated heterogeneity. Both of whom encouraged Danny to sthgoh sthere
was a strong case to say Dannyés empl oyment n
attainment. This was because Danny identified four individuals he worked with; all of whom
were connected and encouraged him to work. Of the peopldietkint his network, the Op
Grows staff offered Danny the best availability for financial gains. Additionally, all but one
person in the network valued working. Rel at e
not been in serious trouble.
The mos important thing with checkpoint two was membieesn Op Grows were
identified in the network. There were things through the story that may have contributed to Dr.
Fox and myself being identified. Danny worked the most oahgfntern. Danny especisl
worked closely with both of us. Since checkpoint 1, Dr. Fox had loaned Danny money for his
court fees. Dr. Fox and | started seeing his potential when his work improved. Danny indicated

not many people saw this in him. Danny did not identify angrasbaff members.
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Per Dannyds resource availability networ k,

academics, the resources included: [can give advice concerning issues in school], [cares about
your learning], [has a high school degree], and [works ateersity/college]. The resource
added for employment was [has a ready means of transportation]. For citizenship, the resources
added included: [provides an outlet for staying out of trouble], [cares about what he does after
school], [can provide a plate stay for a week], [wants him to stay safe and have a successful
future], [can give advice on matters of the law], and [can lend money]. 7 of those 11 new
resources were shared by Dr. Fox and myself. At checkpoint 2, Danny recognized how Op
Grows staffdrove him to work. The 7 resources not accounted for by people at the first
checkpoint were now accountéat. He said Op Grows staff members prowddem with an
outlet for staying out of trouble and cared about what he did after school. This masvehtere
all the interns were back in school.

Everyone identified in the network wanted him to stay safe and have a successful future
as well as could give him advice concerning issues in school. The only resouaceourgd
for by a person in his sead network was: [keeps a spare key to his house]. From the first
network, Adam was the one that offered ttestourcebut was no longer identified in the
network. Though, as discussed in chapter four, it was assumed that once the interns identified a
reource, they did not lose that resource.

Between checkpoint 1 and checkpoint 2, Danny could have included a few other people
that were involved with Op Grows. Most notably missing was Gwen and the administration
from the Carson Learning Center. Giventtie interns had started school once again, these
individuals could have offered resources that were identified at the second checkpoint. Someone

else that might have offered resources was the lady in charge of the community market. Danny
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had worked thee to earrextra money. Asent was Joe, Samuel, or Dwight. Danny mentioned
on numerous occasions that he did not enjoy working with Joe and Samuel. The interns were not
working on the farm, so there was limited interaction with Dwight.

Collectively thosdéhat worked for Op Grows offered more resources than those that did
not . Looking at Dannydés personal net wor k, al
connected to one another. The resources [can give advice concerning issues in school], [cares
abodu his learning], [works within the community], [can give advice concerning issues at work],
[wants him to stay safe and have a successful future], [cares about what he does after school],
and [can give advice concerning a conflict with a family memberg a#offered by people
connected to one anothdr.n t hi nki ng a b onottonoCsodialeclovsairewitts ( 1 9 8 8)
those from Op Grows, we all offered those resources together. Going fRdkeey and
Stantonwere connected to Carlos and Eli respectfully. Taken together, those from Op Grows
and those directly connected to members of Op Grows all offer Danny a vast amount of

resources.
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Malik

Table 8: Descriptionof Malikb s Connecti ons at Checkpoint

Frank

Cousin of Malik, lived with him, hadknown him since 2012, dropped out senior
year, worledasa paper router at OA News, hadt been in serious trouble.
Repeated from Checkpoint 1.

Greg

The pincipal of Carson Learning Center, worked at a chuhdgknown him since
sophomoe year, much education, and heat been in serious troublRepeated
from Checkpoint 1.

Henry

Assistant Principaht Carson Learning Center, hlagown Malik since his
sophomor e vy egeee, pbusineasdiderese, ang bediddhe hatbeen in
serious troubleRepeated from Checkpoint 1.

Dr. Fox

Met interns last year, executive directoiQy Grows a professomata wniversity,
Ph.D., suggested he hhden in trouble by 3 internSlewly Identified at
Checkpoint 2.

Myself

Met interns last year, works f@p Grows met last springa Ph.D. studenata
university, hadhever been in serious troubNewly Identified at Checkpoint 2.

Marsha

The grlfriend of Malik at time of collection 2, had met her a few years ago, in |
school, did not work, and had not been in serious troidae/ly Identified at
Checkpoint 2.

Faith

Taught math at Carson Learning Center, taagjlihe interns at onpoint,and had
not beerin serious troubleNewly Identified at Checkpoint 2.

Louis

Taught science at Carson Learning Center, taaigtie interns at onpoint,and
had not been in serious troubdewly Identified at Checkpoint 2.

Arthur

Older brother oMalik, had known him since7grade, college graduate, owned
mechanical shg@and had been in serious troulilewly Identified at Checkpoint
2.

Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageeégo to stay in schootontinue working, or to stay out of
trouble

Circle = did not encourageg® to stay in schoptontinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 34: Mal i ks Second Personal Net wor k f

Dr. Fox

‘ Myself

w\Frank

Marsha

Arthur

Encouraging Malik to stay in school:

Frank: (Frank)e like if you want to go tthe Marines, you have . (Frank)e like | see a
bright future ahead of youYou are very intelligent and use your wisdom. Start turning the
wheel.

Henry: (Henry)says lifeis nota game and most thingse notthat funny. Calls it laughter out of
order é. |l aughdongtk me wwhlaat ypyau are | aughing at
Stupidity and success dotmoix. Things will get hard. (Henry)lte me a lot of things to do.

Dr. Fox: (Dr. Fox) sayyou areagood man, focus, arib notlet obstacles get in your way and
move if they do.

Myself: Yousay you get to have your life if you finish school.
Arthur: (Arthur) be like, man (Malik), you right. (Arthubeing real and means what he says.

Do what you goto. There are some people that want to see you have nothing. | want to see you
have somet hing. Just get ready. Do it. Be

o

é .

job expects you to do the job. If you come to work and play eleeyythenva at €. gonna hayv

a job at home. Get all your st¥lalik). Motivates.
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Acade mi

Figure 35: Mal i ks Second Network for
Louis Frank
Arthur k eg
[works at a unversity/college
\ s
T
@ Henry ‘»«-‘\4“
P -—~"“‘h‘.‘"v.§
_“‘w “=A==§l has a high school degree
@Dr. Fox

& Vyself

&Faith
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Figure 36: Mal i ks Second Personal Net wor k f o

Dr. Fox

Myself

Marsha

Encouraging Malik to stay employed:

Greg:(Greg)be like, when he called me up yesterdesked if | had been working. (Greagked

if I had been working and | said nd@.hen hesaid you want to know whyause youlo not

come to school. Heelike you can talk to me and tell me the problem. Saisrotcare if you

are hurt, just come to school. | understand the talk and this job is connected to the school. As
long as we come to school, | can work. dfd notit is canceled. Hard if | l|ms a day and come

the next day hard to catch up. Same time they limit the work they give me so | can catch up.

Figure 37: Mal i ks Second Network for Empl oym

Henry re Frank

Greg
Arthur \ ‘\' hagmu\t\p\elobs

N ANEIAN
‘k‘“‘ | Ican give advice concerning a conflict at work
lysel = N N A ' rnihg:a v
= e

@Faith

{_lknows how to manage money

¥ |can give a good reference when applying for a job
&Varsha
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Figure 38: Mal i ks Second Personal Net wor k f o

Dr. Fox

‘ A Myself
=Henry I

S Frank

Louis
Marsha
Greg
Arthur

Faith

Encouraging Malik to stay out of trouble:

Frank: (Frank) tells medo notwant to go down that road.

Marsha: (Marsha)ag/s if something is about to happen, | can stay at her hBtegss right across
the street in Pleasant.

Figure39:Ma |l i k6 s S e c orCdizensleid Resourde Avlailability

Frank
- :\\Henry /K\\.D
Arthur keeps a spare key to his house

AN \\‘“‘. | |

AN, R

@ Marsha Llwants him to have a successful future
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Summary
Personal Networks: Actu&@onnections=16 | PotentialConnections=36 | Density= 0.44

A portion of Malikd s r&d @ersonal network vgavell connectedhough had a low
overall densityMa |l i k 6 s s e featuned nine peopheo Ofkhose nisex were newly
identified. Hs cousin Frank was still identified in the network given that Malik lived with him.
Dr. Fox and | were also identified in the net
a college degree, one or multiple jobs, and had never been in trdlidedemonstrated
heterophily because Malik was still in high school.

Mal i ks networks also had much homogeneity
encouraging him to stay in school, stay employed, and stay out of trouble. Especially relevant
were he connections shared by the Op Grows staff with those working at the Carson Learning
Center. Of the nine people in his network, s
worked in an educational setting. The encouragement fromthosdin Ma6 s net wor k f o
success, getting past obstacles, and havinfrakdomt o make oneds own deci s
suggested that Malik should relate school to the workfofgmin,Ma | i kés connecti on
mattered for his employment. The teachers andrasirators all saw the benetif him
working with Op Grows. The only person that
Marsha, but she still valued work. An outlet for Malik would have been for him to work at his
brother 6s mBRagdrdaigMad s ksbhsopc.i ti zenshi p/ deli nquenc
to stay out of trouble.

Mal i ks charm pl ayed ahissmdiabsphere.dHis @ersormalityh o w h
allowed him to find access to resources that would help him in his future ensle®wace
checkpoint one, the Op Grows staff felt like we had got to know Malik better, despite working

few hours from August to December. For myself, | got to offer a listening ear when Malik was
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arrested. Malik would later say he was thankful for tiat. Fox continued to offer support to
Malik and always encouraged him to woi®thers from Op Grows were not identifiedike
Danny, Malik did not have the best relationship with Joe or Samuel. He did ngsehjmol and
the interns rarely visited &farm.

Malik did not identify any new resources available from checkpoint 1 to checkpoint 2.
Though, Malik did identify more people that offered those resources. Especially important is Dr.
Fox and myself. Most of his resources identified could maith Dr. Fox ome. Of those
resources connected to Dr. Fox and myself, both of us offered 10 out of 14 resources. The only
resource not accounted for in checkpoint 1 was accounted for by Dr. Fox and myself. That
resource was: [works at a universitylegke].

Everyone in Mali kdéds second network offered
a conflict at work], [knows how to manage money], [cares about what he does after school],
[cares about his learning], and [wants him to have a successfid.fuMost people had a high
school degree, completed some level of college, cantotfaing and can give a good reference
when applying for a job. Malik suggested Dr. Fox could give him a good reference for a job, but
Dr. Fox did not think he could g Malik a good reference ®imbaGastropub after missing so
many days of work. Something else that stood out was Malik again did not identify any friends
in his network. Those identified had connections to the Carson Learning,Cleasgitenot
going to schooloften

A person that also could have been relevant to Malik was a Judge that Dr. Fox knew.
This Judge could have helped after Malik got arrested. In comparing his personal network with
those that offered resources, each person associdlke@wGrows was connected and offeeed

lot of resources. Though not staff, the administratindteachers at the Carson Learning Center
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furthered the mission of Op Grows. Taking those that Dr. Fox and | were connected to, again, 10
out of the total 14esources were offered together. Those resources were strengthened by all
those offering and connected to one another.

closure where many connections together can strengthen those resources offered.
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Tabl

Rodney

e 9: Description of Rodneydés Connect.i

Danny | Danny wa one of the internfkepeated from Checkpoint 1.

Ophelia | Grandmother of Bdney adopted him, lived with her, had met a few years ago,

lot of educationdid not work anymee, used to work in medicine, and believed {
had never been in serious trouble. Repeated form Checkpoint 1.

Paul

Older brother of Rdney lived with him, finished high school, used to work at
Turner Fencing, potentially was going into the army, belidwveetdad not been in
serious trouble. Repeated from Checkpoint 1.

Ulysses | Pastor of church &Ineyattends, had a lot of education, and did not believe he

been in serious trouble. Repeated from Checkpoint 1.

Tyler

Cousin of Rdney met when he moved dm here, was in F1grade, worked at
Har deeds, and believed hNewhhdedified at t
Checkpoint 2.

Landon | Sgt. in thearmywhotalked to Rdneyand Paul, had met him a year before, arm

recruiter, had not been in serious troublewly Identified at Checkpoint 2.

Jack | Taught computer science and business at Carson Learning Center, had know
Rodneyfor a year, had a college degree, had not beserious troubldNewly
Identified at Checkpoint 2.
Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageeégo to stay in schootontinue working, or to stay out of
trouble

Circle = did not encourage ego to stay in schaaintinue working, or to stay out of
trouble

Resource Avdability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 40: Rodneyds SeAcadamics Per sonal Net wor k f

Encouraging Rodney to stay in school:
Paul: (Paul) encourages me and say geed to finish to get better jobs.

Ulysses: (Ulysses) saykyiou want to have a family, you need to be able to support them. Finish
school.

Tyler: (Tyler)says to listen and yatannot miss nothingSo we take notes.

Figure 41: Rodneyds Second Network for Academ

Danny

®Jack

®Landon \
‘ [1has higher vocational education

7
=0\

[cares about his learning

®Tyler
@®Ulysses
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Figure 42: Rodneyds Second Personal Net wor k f

Landon

Ophelia

Encouraging Rodney to stay employed:
Ophelia:(Ophelia)says just do it.

Paul: (Paul) encouraged me to work so | dohase to rely on people for money.

Jack: In class, (Jackglls everyone yogannotgo without a job for a long time. You will get
tired of not having moneyJack) isthe onethah el ped me put the Hardeeos

Figure 43: Rodneyds Second Network for Empl oy

Jack Danny

‘ Ocan find a holiday job for a family member
@Landon ‘

[Jcan give a good reference when applying for a job

S

@®Paul | 1has knowledge about financial matters

v
\\\‘

. lcan manage money

@ Ophelia

& Ulysses
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Figure 44: Rodneyds Second Personal

Net wor k

Landon

v Paul

Danny ’
\ A Ophelia

Ulysses

Jack

Tyler

Encouraging Rodney to stay out of trouble:
Tyler: (Tyler)says to do your work and put your head down after you finish.

Figure 45: Rodneyods Second Network for

®Jack Danny

Oprovides him an outlet for staying out of trouble

[(Ohas been to jail and shares stories about it

@®Landon

@ Ophelia

wants him to stay safe and have a successful future

@Paul

®Tyler

can provide a place to stay for a week

@®Ulysses
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Summary
Personal Network: Actualonnections=12 | PotentialConnections=221 | Density=0.57
Despite the shape of Rodneyds network, it
Danny, his brother, grandmother, and pastor again. 4 offieepie identified were repeated
from checkpoint oneRegardinRodney 6 s net wor ks ,ddiffeeentpeoptee agai n
that lived different lifestyles. Outsides family, the only friends he identified was Danny. The
ot her two people around Rodneyds age was his
Alof Rodneybds connections encplayedaagdesthy hi m t o
out of trouble. Additionally, those individuals identified all valued their own education, work,
and staying out of troubl e. Rodneyds academi
Paul rel ated schoolscdonoections hakl graduatdad feorn high schdRlo Byn e y 6
identifying another recruiter, there was dire
different career paths, especially when thinking about the recruiter and pastor. Heterogeneously
speaking, @nny was the only individual who had been in serious trouble, though Danny did
encourage Rodney to stay out of trouble.
From checkpoint 1, Rodney identified 4 new resources. Those resources include: [can
give advice concerning issues in school], [hasvlledge about financial matters], [can manage
money], and [has been in jail and can share stories about it]. Rodney did not identify anyone
from his network that had been in jail and could share stories. Jack and Landon were added as
people that had higin vocational training, though Tony was taken away. At the first checkpoint,
Quinn was the only person that gave the resource [can give a good reference when applying for a
job]. At checkpoint 2, Jack is the only person as Quinn was no longer in therket

checkpoint 2, Rodney identified 3 resources, [cares about his learning], [has knowledge of
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financial matters], and [wants him to stay safe and have a successful future] that were associated
with everyone in his network.

Rodney was the only inteto not identify anyone from Op Grows at checkpoint 2.
Recall that he left the program in late Septembide did not identify anyone from Op Grows
after leaving. The only person that he interacted with that could have been identified was Gwen.
Though afer leaving Op Grows, Rodney was also removed from the agriculture class. One

month in her class was not enough time for Rodney to consider her part of his network.
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Stanton

Table 10:Description of Stantond s Connecti ons at Checkpoint

Zeke | Older brother ofStantongraduaed from high school, attend€&5U, worled at
Publix, and believed he hawt been in serious troublRepeated from Checkpoir
1.

Amy | Older sister ofStanton expeled from high school, she worke&dth Stantod s
mom at Afn. Repeated from Checkpoint 1.

Dr. Fox | Met interns last year, executive directoiQyf Grows a professomta wniversity,
Ph.D., suggested he hhden in trouble by 3 internslewly Identifiedat
Checkpoint 2

Myself | Met interns last year, works f@p Grows met last springa Ph.D. studenat a
university, hadhever been in serious troubNewly Identified at Checkpoint 2.

Charlotte | Mother of Stanton finished high school, worked at Afni, had never been in ser
trouble.Newly Identified atCheckpoint 2.

Connor | Stepdad oBtantorhad met him in 8 grade, finished high school, went into the
military, worked at Mando, and did not believe he had been in serious troublg
Newly Identified at Checkpoint 2.

Key

Personal Networks

Larger thenode= alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageeégo to stay in schoptontinue working, or to stay out of
trouble

Circle = did not encourage ego to stay in schaaintinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a pars the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 46:Stantond s Second Per sonal Net wor k fo

r

Academ

Myself

Charlotte

Zeke

Encouraging Stanton to stay in school:
Charlotte: (Charlottedays that | better finish and that | better not repeat what happened to my

sister.

Figure 47:Stantond s S

econd Network for Academi

c

Resour

Amy

Zeke

[ 1facilitates discussions on academics

"W R e e

@& Charlotte

& Vyself

[ 1has a high school degree
&Connor "“/’l has completed some level of college
Mf' — = { 1has higher vocational education

@Dr. Fox e e B
/,,z““‘-’ { 1works at a university/college

Llcan give advice concerning issues in school
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Figure 48:Stantond s Second Per sonal Net wor k for

Empl oy

Myself

Charlotte

Dr. Fox

Encouraging Stanton to stay employed:
Myself: You encourage me to wobkecause you pick me up.

Charlotte: (Charlotte3aysmakethatmoney andlo notget fired.

Figure 49:Stantonb s Second Networ k for

Empl oyment

Reso

[ Thas a ready means of transporation

<=

l“v [ 1can give advice concerning a conflict at work
’ 25 /

Zeke

‘g.

[ 1has knowledge of financial matters
o S o -
d""—— [1knows how to manage money

=

[(Jcan give a good reference when applying for a job

@& Charlotte

& Connor

(1has multiple jobs

",‘
“ Cworks within the community

 Ican give him things to do when school lets out
[1can find a holiday job for a family member
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Figure 50:Stantond s Second Per s@itzemshipNet wor k f or

AMyself

Dr. Fox

Encouraging Stanton to stay out of trouble:
Zeke:Whenl first got in trouble, (Zeke) smackede and made me realize.

Dr. Fox: (Dr. Fox) yst says stay out of trouble.

Figure 51:Stantond s S e c o nd Cltzdnship ResourtecAvailabiliy

[ Iwants him to stay safe and have a successful future

®/, my ,,
\\Alllh—- [ 1cares about what he does after school

- s
%’ lh—— [ 1can provide a place to stay for a week

_ o '—— [Ican lend money
&Connor ""/“\‘\

S i A\
‘l’ 4& [lkeeps a spare key to his house
@®Dr. Fox ’A

v‘. can give advice on matters of the law
‘ { 1provides him an outlet for staying out of trouble

& Vyself Chas been in jail and shares stories about it
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Summary
Personal Networks: Actu&@onnections=8 | PotentialConnections=15 | Density=0.53
Stantod s net wor ks at checkpoint 1 were compl e
identified in the network. Given Dr. Fox and myself were not well conneatd his network
the density measure lessen&tanto® s net wor ks f or chekitewitbi nt 2 w
Zeke, Amy, Charlotte, and Connor knowing each otl&anto® s b r o t amdsister, Ze k e
Amy, were once again identified in his network. Related to homophily, four individuals were
members oStanto® s f &tamtdnyentioned that living in his current city made it difficult
to see all his friends from Phoenix City he identified in checkpoint 1.
Stanto® s net wor kasnogereity. AthaBtamtod® s connecti ons val
own education, work, and staying outtifuble. Charlotte reflected wh&tantonsaid in the
first network; thaStantors houl d not f ol l ow hi s sStasitbiies 6 s pat !
sister, Amy, finished high school, with some finishing college. Alltanto® s br ot her , Ze
encouwagedStantonto work. Stantod s s i st er di dStantonio stayadtdfy encour
trouble, butStantod s suggested this was no | onger a con’
wasndét continuing to offer encouragement .
Stantondid not identify 6 of tie 8 people from his first network. Though, he identified 4
new people that offered more resources. 3 new resources were identified. Those resources were:
[has a ready means of transportation], [provides an outlet for staying out of trouble], and [has
been to jail and can share stores about it]. Each of these 3 new reseasessociated with
members of Op Grows. Those resources not connected to anyone at checkpoint 1 were
accounted for by people Btanto® s s econd networ k. ideBlast notabl
referenceStantonapplied for a second jolStantonsecuré this second job @imbaGastropub

thanks to Dr. F ond low herkmew iheromieenofl thetrastaunant a
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Dr. Fox or myself were the only two to offer the resources: [works at a
university/college], [works within the community], [can sometimes hire people], [can give a
good reference when applying for a job], [has multiple jobs], [can give him things to do when
school lets out], [has been to jail and can share stories aboutifpr@vides him an outlet for
staying out of trouble]. Of those 8 resources, 4 were offered by both of us. Dr. Fox was the only
one connected to someone else from his network. Thus, Charlotte connected 2 heterogeneous
groups that shared 9 resourcesmaetn them. Those resources included: [cares about his
learning], [can give advice concerning issues at school], [facilitates discussions on academics],
[has a ready means of transportation], [can give advice concerning conflicts at work], [has
knowledge 6financial matters], [knows how to manage money], [wants him to stay safe and
have a successful future], [and cares about what he does after school].

Those individuals that could have been identified, but were not included were Gwen and
others from the Qaon learning Center as well as the owneBinfibaGastropb. Stanton
started back at the higithoolbut was soon back at the Carson Learning Center. Each of those
individuals that worked there could have offered resources related to acad8taitmndid not
identify the owner oSimbaGastropub as someone that could, most importantly, hire people. If
this was a job unrelated to Op Grows, it would not have been worth noting, but the restaurant
boughtproduce to support the Op Grows missi@tantorfailed to see the relevance of those

not working the gardens evettgybut still has some affiliation with Op Grows.
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Reap what you Sow (Januaryi April)

After losingonefourth ofthecrops,adjustments had to be madeherewereattempts to
fertilize the remaining plantassuminghey were short on nutrient§.wo-thirdsof the
remainingwere not really benefitedThe growth of these plesihad becomstagnated in the
garden. Thewere notdead by anyneansbut had notstarted producing fruit eitheThe
remaining fourth of the crop was where thest harvesbccurred. Rints from this fourth
volunteeedto other sections of the garden. Nowmathan ever, the garden neetietie
maintained. There could nbe anyweeds in the garden. If there n@gwe most certainly would
lose what we have tried to accomplish. Eveardiiccups and slow growth, it w@mportant to

keep moving forward.
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January

Citizenship/Delinquency

Stantonstayed out of trouble and showed the staff at the alternative school that he could
handle the high school once moi&tantonindicated he had no intention to return to the Carson
Learning Center and would be joining the track team to keep himself odcupmeanother
positive,Danny was showing maturation following thgsault charge against his dd@anny
received twentyfive hours of community servicthoughhad the foresight to aske didge if he
could do his community service with Op Growkhe didge believed this to be a worthwhile
endeavor, so he did twentiye hours unpaid with Op Grows'he Judge even made the
comment that he never thought he would credih@ywith something worthwhile Fox would
not make every hour Dannyorkedcount towads his community service hours. Instead, he

allowed Dannyto make some moneyo he would not go a month without any income

Employment

Stantonworked more hours &imbaGastropulithan the months prior. Because of this, |
did not anticipate seeing himuch given the fact that he was working elsewhere and was no
longer at the alternative scho@tantondid say he still wanted to work in the gardens when he
had time. For example, he messaged me one night and said he would work after his track
practiceif he was not too tiredNavigating work with Malik was more of a burden. In class one
day, he got upset with Gwen because he belidbve®p Growstaffrefused to pick him up for
work. Malik said he waited outside expectagtaff member of Op Grows pull up. Given

that Malik did not attend school reguladnd still did not have a phonéwas difficult to
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contact him and tell hirthere was no work for the dayhough there was a reason the interns
did not work in early January.

Following the successful move of the community gar@mGrowswanted to build the
greenhouse. However, many of the pieces of the greenhouse arrived late, so there was much
work to do until the structure could be assembled. Instead of having peoplasiand, most
of the work was put on hold. Whehe remaining pieces for the greenhowsee received! did
go to Mali kdés house to pick him up. When | w
fully. Malik asked if the staff had been refusingptok him up. | was honéand told him no
one was reallyvorking and that no one was going to forget about him. He understood and got in
my car to go to work.

Though &ortly after complaining about not working,alik stopped showing up again.

He bardy worked in January. DFox made the comment that it was like only having one
employeewith howlittle Malik andStantonworked in the gardenMalik suggestedéngot hired
at McDonal doés b uddidhobworkynank hoorsy Havidggneore tinhalik
still did not show his desire to worlEor instance, Mlik texted me at 3:00 A.Msayinghe was
drunkandcould notwork because he would hengover.

For Danny, work was sometimes not the priori@ne day, he left work after his
girlfriend picked him up. Rnnyindicated he was going to have sex even thdwebould have
worked forty more minutesHedid notshow up one day and that angeBrdFox to the point
where he was about to end the entire proj&sten further, Danny yelled at Gwene day in
class. Dr. Fox sat him down and told him to respect his peopledoeotbite the hand that

feeds you.Dr. Fox told Danny that if he did not improve, he would be gone from Op Grows.
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Shortly after the conversation, Danny became rdedicated to working. In January, the
Op Grows staff saw great c hathefirgtimewaslaangny 6 s wo
parrotingthelanguagehe staff members were usingle said he felt comfortable withe staff
now to do this. Before thaterns would sit back as the older stagmbersvould come up with
suggestions. Now &nnywas willing tooffer adviceon projects. Good suggestions included
using a cherry picker for the height of the top of the greenhouse and to build a bridge over the
water at the front of the gate to the community garttemas welcomed immediatelgnd it
showed what kind of leader Danny could becorfikis is what the Op Grows staff hbden
trying to get the interns to do throughout.
There wa still an unsurensshoughwith Danny because he wafraid to be wrongnd
wanted to impress everyon&he best way he thought to do this i@semain an assistant in the
work. This was challenged when Biox was teaching him how to use the seaw. Danny
messed up wie cutting the tops of the pasoff in the community garden se lasked if DrFox
would take over. Instead, OFox suggested he leamoim his mistakes In January, Bnny
learned to use the saawand grinder anthught these skills thalik andStantonwhen they
worked. | saw Danny mature in the garden as w@fie day in class, | look up to searihy by
himself. He wa checkingto seeiftheplantsoas he call s them fihis babi
a while, but Danny was now starting to make progress. This progress hopefully would be

reflected in Malik andtantornwhen they worked.
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February

Employment

Op Growsmoved forward with a lot of the constition of the greenhousestantornwas
infrequentin the gardens WhenStantorworked early in February, he was on pine
constantly texting It felt he had losthythm, even sitting back more as Danny engaged in the
construction of the greenhouskeremember talking to oth&p Grows stafind being happy
that Santonwas gaining experience &tmbaGastroputbut did want him to continue engaging
in all facetsof the program Outside of workStantonmentioned he was getting settled into the
high sclool and told Dr. Fox and | about Hisst track meet. A few staff membersin Op
Grows attended.

By February, the Op Grows staff hgdttena sense of how these interns perforraed
work and in schoolMalik continted to miss work and school. As it had been in the past, it was
always difficult to know if Malik was going to workl. went to pick him up one day on the
weekend and h@asnotat hi s c o Amparentiybehwaseat hid momods
Malik got mal that he was not picked upJnbeknownst to any of the staff, Malik had moved in
with his mom and only stayeat his cousiris onthe weekendsl sawMalik at the Carson
Learning Centea few daysadter and tried to explain it hdden a collection of
miscommunications anthe staff still wanted him to work.

Danny continuedo work more than the other internslowever, someone Op Grows
temporarily hired made Danny question himsdlhe man suggested Danny needed to go to
college. There was nothing mialous about this suggestion, but Danny had mentioned he had no
desire to go to collegerhinking he had to go to college, to be successful made Oaghy
incompetent. Admittedly, this man often approached work with adescending tone. By the

end ofFebruary, the guy was no longer working wip Growsand the interndid not seem
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upset. If the Op Grows staff had learned anything during the internship, it was that you had to
give respect to get respect

Without a desire to attend college, Dannyresgednterest ina constructiorrelated
field. Dannywas somewhatngaged witlyardeningout hadfound a liking to the construction
aspect of the program. wMtas fascinating watchg the initial steps as he gainedre
knowledge. @nny learned how ttie in screwsat an angle on a small cold framgven further,
Dannylearned how to crimp metal with a grinder. Before when he used the griraderydnly
used it to cubff nails out ofwood. Now hecould cut metal grates so they can form angles along
the greenhouseThese grates addedpport to the greenhouse and is a much more technical skill
he got to practiceDannyalso learned how to use the skill saw amalild eventually teachoth
StantonandMalik how to rip wood.

Still needing more helpith the construction of the greenhouse, Op Grawald hire
two newpeoplein the month of FebruaryThe first waBryce He was a student of DFox and
myself when we caaught a class. With him growing up on a farm, we felt as though he could
contibute meaningfily to build the group.The second person was another high school intern
This person was recommended to Op GrowBagny Dannyutilized a form of bridging social
capital for his friend. Identf i ed as Adam i n direcdyrutilizedBannpest wor Kk,
networkfor employmentocial capital.

On the first daythe Op Grows staff wanted to know how well Danny and Adam would
work together. Theworked norstop on the outside of the greenhopading in windows,
gettingnine out of the twelve done. In writingc&nnotbegin to express how impressive that
was. Considering each window had different measures that needed to be cut and how gentle

bothhad to be with the glass, it was amazing to watch how efficiently thekedvaogether.
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Adamalreadyknew basidenants of construction, which meant each intern could continue

learninghigh-level skills.

Academics

Danny hadhlsobeen improving in school. Gwesuggestd Danny hacbeenmore days
that were better as opposediorse. At one pointDannypreppedor the cooking lesson when
the chef was demonstrating hownb@ke certain cuts. This waatheimpressive becaussher
class memberdid not enjoy learning from the chef. Malik was more difficult to work with. In
one incident Mlik remained on the bus instead ofrtg into the garden. Gwexsked where he
was. The class laughed. GweliscoveedMalik was still on the bus trying to sleep. The class
was immediatelyakenback to school and the assistant princhgd a conversation with all of
them. | would later talk to Blik and tell him that at the garden the Op Grows staff had to know
where everyone was for liability purposdglalik seemed to understand andeatst

acknowledged why many of the Op Grows stedfsupset.

February was much the same as Janu&tgntornand Malik continuedo work sparingly.
Danny continuedo foster his own leadership ability. February intragtlithree people that
worked forOp Grows One was gbrt lived. The other two becanmegral parts 0Op Grows
A thing to noe from this month is how the staff hambe awar®f miscommunication. It wa
easy to have thiaterns get upset if the group svaot functioning as a uniFrom conversations,

the Op Grows statbelieval Danny wasiow getting the most out of the program.
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March

Academics

After the interns worked with Op Grovier a few monthsthey at least knew how the

program operatedA story stands out in class, whdreth Malik and Danny defended working
after their classmates were asked to work a bitdrardthe garden. Instead of working, multiple
people from the class said they were dding | a v e  wFox rétarted thattbvas. just work
and the interns agreed he Op Grows staff were seeing Malik and Dardgmonstrate
leadership potentialMalik and Dannysaid theyfelt more comfortable with Gwen because they
knew what to expectThis is especially relevamd how the nterns still goin trouble in other
classes

One day in late Marcl)annywassent home for tardiness.eltontacted Di-ox to
come to the garden. Instead of going homemiy worked and earned money. Given that
Danny could do something more enjolgathan school, | was fearful this would give Danny
more reason to drop oubr. Fox believed that students that were sent home for tardiveres
stupid reason to be sent honherefore he allowed @nnyto work instead. If he had gotten
combativein the agriculture class, it woulthve been different. This welndick tothe
conversation abouespecting @ar peopl® . Danny was comfortable, bl
Grows staff had to balance the relationship between school and work and that il was sti

important for them to not drop out

Op Grows Programming
Even still, we saw how theork relationship was not easily navigated. A small example

of this wa how all the interns felt as though they could go inside the building while working and
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getsweetteafrom the refrigerator. Thiteadid not belong to Op GrowsThe interns felt as
though because it was inside, they could take it. It took a few teties them to not take
anything from inside Anotherinstancemvolved aate-nighttext In the text, Rnnymentioned
he and Alamcould notcome inthe next daypecause they were fishing till two in the morning
and would still be tired

Furthermore, there were times where the interns undermined what was being asked of
them. Dr.Foxwanted Alamto stay and keep burning wood. Insteadahoped in the truck
bed with Dannyunbeknownst to Di-ox so both couldide to Lowes to pick up supplies. Both
Dannyand Adamthought more help was requiradt L o Drddxsold themthey were
wastingtime. Dannygot angry at DrFox for thinking neithehe nor Adanwerevalued
members oDp Grows Eventually Dr. Fox talked to Adamabout the whole situation in private
just to get on the same page. He would eventually do the samarfoy&fter Danty calmed
down. Later Dannyould say DrFox handled the situation appropriately reified that if
Adam was going to be a contributing member of Op Grows, he could not use Danny as a
middleman A positive that came from the misunderstanding is Dr.dfakl saw a clear

example of Danny wanting to contribute to Op Grdaysloing what he thought was needed.

Employment

The structure of the greenhouse was finally in place. While working, Danny and Adam
got to experience using a jackhammer when helfmnaut in pipes for the plumbindgstanton
did not work much in the gardemsMarch, though he did when he couldfter seeing how

much Danny had gotten from the internship, Malik seemed to have a stronger desire to work.
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Malik even asked if he could drive himself to workhtdp navigate the complexity of picking
him up.
Unfortunately Malik had to help his family work through sonssues. Mlik mentioned
how hedid notknow how to his handle his mom being severely depredsaaygested that he
should help where he could. Mabkso indicated he broke up with hisligiend in late March.
Multiple Op Growsstaff membersuggested work can be a good distraction from other things in
life. Because of these life eventsalik did not follow through with hisffer of driving himself.
He barely worked againOn top of those straining eventsalk was balancing his schedule
wi t h Mc D oalikkehdédup quittingiheria late March because he said the manager
asked too mucbf him. Dr.Foxmade the commenttodlkt hat , fAMaybe his man:

you were a decent workersoheknewgoaul d handl e more taskso.

A metaphor stood out in March. I n a conve
are like banks. You caot just withdraw and expect to always have money available. haere
tobe s ome depo s ifeltske the intete weeetonlymvihsirawinghe Op Grows
staff always needed to approach challenges professionally, and know how to siiffiasens.
Handling situations negatively only led to negative reactidxideast there was an uptick in

academics for Malik and Danny.
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April

Employment

Stantoncontinuedo work for SimbaGastropub Unfortunately, Malik did notwork that
much in April. In the beginning of April, working with Danny was challengindefie were
daysthe Op Grows stafftrugglel to get Cannyto work the entire timeThis aspect was
apparent when the task was teatl the greenhouse. Everyone was moving things tinem
greenhouse and into the building for storage. | would bring the things to the dmanydnd
Adamwere then supposed to organize the things inside the building in a storage area. Instead,
both had found a wheelchair and were pushing each otherdanoit. | had to go inside and tell
them to keep working There was another incident later wHher. Fox, Bryce, Jason, Jaed
myself were sitting down and sketchitiig nexttask Theinternswereworking in the beds
while we did this While the meting occurred, Danny wamt working. He stated rdid not
believe he had to work if everyone was watking. It was a long conversation wittim to
understand why planning ahead was important.

While working with Danny, Inoticed multiple times how he madecegedor work. To
attempt to overcome challeng&s, Fox, Adam and | all tried talking to Bnnyabout his
personal expectations. | was impressed widlafor helpingDr. Fox andmeto try and break
down thee bariers. | acknowledged how the Op Grows staff believed Adam was a person that
could help buildsocial capital for anny Adamshowed maturity and gave abetter
appreciatiorthatthe Op Grows staff hatth give more considerationtothoseit he i nt er ns o
networks. This waa directie-in with why pesonal networks were chosen. The Op Grows
staffwould have never known aboutlAmif we did a whole network analysis of everyone who

worked forOp Grows
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On a day when Bnnywas notperforming up to par, 8nny asked if the Op Grows staff
was holding Danny to a higher standard comparadatiik andStanton We saidyesbecause he
was the one working the most frequently and ledthe most skills.Of the interns, @nny had
thebest grasp on plumbing andvper toolsbecause of his time thus far with Op Growiis the
spring,Danny worked nearly triple the amount of time compared to Maliksdadton Danny
was everirying to showcase his skilla class by showing everyone how to use a zaw
Danny mentoned the staff from Op Grows weseme of he first people to really try andise
his expedtions of himself. At times, the relationship was tricky, but up to this point, the staff

had built the strongest relationship with Danny.

Academics

In April, there was a story from the class that needed to be shared. This incident caused a
reevaluation of how Op Grows would teach the agriculture class. This day was by far the worst
the class had performed. Multiple peoplaevaway from the group and weretgditerally
dancing on the picnic table3hese were the same people in the class that had been making the
class difficult throughout the year. It was the end of the year and no one felt like doing work.
Malik happened to be around thasdividualswhen they decided to disengader. Foxwas in
thegarden workingand looked over at MalikInstead of staying near the individualsalM
walkedover andpickedup a shovel Dr. Fox walked up to him and suggestddlik is not
stupid. Knowing fully what DriFox meant, Milik was smart enough to understand when Dr.

Fox got so angry that he did not care about those individuals anymbeeprincipal othe

schoowas notified of the ot her hmeclass ddlikistdysdnbe havi

the clasauntil the end of the year
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Op Grows Programming

An opportunity presented itself to further build relationships with the interns. All the
interns were invited to thBerforming Arts Center to see an acrobatic perfagaa Only anny
and Adamcould attend. Dr-ox gave them free ticketsThe performance was a traveling circus
that did BMX stunts. Having an affinity for thingike skateboarding, both Danmayd Adam
loved the performanceloejoked that this mightdwe been th most culturdothhad gotten.
The Performing Arts Centevasat the high school. At the time the Op Graostasff had
forgottenDannywas notallowed on the premisd-ortunately Danny was not escorted off the

premises and Op Grows allowte interns to have fun away from work.

In April, there wasa continuation of certain trendsdit notget much data oStanton |
might haveseenhim three times for the entire month.alk said hewas going to come into
work in April, but thatdid notoccur often One of the biggest things sAiring another new
intern. The Op Grows stdffopal Dannyand Adam couldguide him. Itwas also the hope that

the new intern did najet influenced negatively by those two.
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Summary from Januaiiy April

At the beginning of Januar@p Growsfinished the community garden construction and
had now turned its sights on building the greenhouse. It was the first time the interns got hands
on experience learning how to build whilerking for Op Grows, bpingthis would improve
the outcomes for the interns. | think the Op Grows staféwaspecting thatdhny wouldget
the most fom working with Op Grows. He hdxzken the only onexpressing interested in
construction for a career. By and large, Damoyld learnmanyskills and teach the other
interns when they worked.

Malik hardly worked from January through ApriCome to find out that he was dealing
with personal issuesStantorwas getting more hours tmbaGastropub He was daig
somethingproductivebut did not work out in the gardens as mu8ttantonwas also placed back
at the high school, limiting the amount of data | collected on him. Danny worked the most
numberof hoursin thistime Peranny és request, Op mMuchneededhi r ed
help. Navigating the relationship witraBny was rooted in how the Op Grows steffd him to
a higher standard thanallk andStanton Adamwas not the only other intern hired. Another
worked during the day when the interns were at schboére was littlenteraction with him. A

the end of April another high school student was hired
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Checkpoint 3

Danny

Tablell:Descri ption of Dannyds Connections at Che

Adam | A friendof Danny, had known him for 4 years, skatedth him, still in high
school, hadeen in serious trouble, eventually secured a j@paGrowsbecause
of Danny. Repeated from Checkpoint 1.

Susan | The grlfriend of Danny at thesecond and third collection pojmhet her 6 months
ago, 10" grade, failed once, dinot work, and had not been in serious trouble.
Repeated from Checkpoint 2.

Dr. Fox | Met interns last year, executive directoiQyf Grows a professoiata wniversity,
Ph.D., suggested hedheen in trouble by 3 internRepeated from Checkpoint 2
Myself | Met interns last year, works f@p Grows met last springa Ph.D. studenat a
university, hadhever been in serious troubRepeated from Checkpoint 2.

Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been iserious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageégo to stay in schoptontinue working, or to stay out of
trouble

Circle = did not encourage ego to stay in schaaintinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified Imat person in the network
offered that resource

212



Figure 52: Dannydés Third Personal Net wor k

Myself

Encouraging Danny to stay in school:
Susan: (Susanglls me to do my work and pass. (Susasksato see my report caamd says |
better pulithem up.

f

o

Figure 53: Dannydés Third Network for Academi

" Thas higher vocational education

@®Adam
[1can offer tutoring

@®Susan [ 1cares about your learning

,“
» [ 1can give advice concerning issues in school

""-I works at a university/college
‘ { 1has a high school degree

Myself ¥ 1has completed some level of college
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Figure 54: Dannydés Third Personal Net wor k for

Myself

r. Fox

Encouraging Danny to stay employed:
Susan: (Susamyants to have more money or wants me to have moneg.®#l | should ask
y@all for more hours.

Dr. Fox: (Dr. Fox) kept loaning me money and kept giving me hours which eventually helped
pay off my legal fees. Not many managers would do that.

Figure 55: Dannydés Third Network for Empl oy me

Adam [ 1can give a good reference when applying for a job

[ 1has a ready means of transporation

usan ‘ [Thas multiple jobs

Av [ 1can give things to do when school lets out
S
= =X
"v’ [ Ican give advice concerning a conflict at work

" i lknows how to manage money

can sometimes hire people
@& Myself

{ Iworks within the community

Clcan find a holiday job for a family member




Figure 56: Dannydés Third Personal Net wor k

Myself

Susan Dr. Fox

Encouraging Danny to stay out of trouble:
Susan: (Susan) changed me. Alskd towvant to do iggo get drunk, smoke weed and do
something stupid that will g¢he cops called. Now I justant to chill with her.

Dr. Fox: When | get sent home from school for acting up, (Dr. Btax}s lecturing me.
Myself: You sayl know you are happy to have yol@égal feegaid off Nowdo notget in

trouble againYou asked if | was staying out abuble and cannot remember the last time | was

in trouble so that is good.

Figure 57: Dannydés Third Network for Ci

toi

] Ican give advice concerning a conflict with a family member

/ provides an outlet for staying out of trouble
@A Adam /

"'I’ [ cares about what he does after school
~.~!a'/

"‘/ »  1can provide a place to stay for a week
’A '

s
®Susan ’l" 1keeps a spare key to his house
'r A
W [ lwants him to stay safe and have a successful future

can give advice on matters of the law

&Dr. Fox

can lend money

has been in jail and can share stories
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Summary
Personal Networks: Actu&@onnections=6 | PotentialConnections=6 | Density=1.0

Dannyds networ k at c¢ h epedplgbotiagaih haBaperfectunk t o
density score. One person in Dannyds network
identi fied. Dannyds friend Adam fueadsandal so i de
Adam were modlike Danny in age. By checkpoint 3, Adam was also employed by Op Grows.
Three of the four people worked for Op Grows showing a rdttverophiliousnetwork. | asked
why the others previously identified were not identified agaid he suggested, that he was still
cool with everyone but felt these four fit with the questions that were asked in the interview.

Everyonea n Dannyé6és network encouraged Danny to
trouble. Each of the four also valued waoidkiand staying out of trouble. These aspects of the
network were rather homogeneou3anny did not suggest Adam as an encourager of academics.
Because that topiwas not aig conversation he and Adam talked abolLhe most influential
personfiorDanny és empl oyment was Dr . padwolkbuthewdudt onl vy
loan him money for legal fees. Work for Danny was directly related to staying out of trouble.
As Danny said, fANot many managers. avouTa Darmamy (
credit, he had a desire to pay this money back from later paychecks. Danny suggested this was
becauseheoudd o community service with Op Grows. D
lessened as a result of being with Op Grows. | was hpgycourage Danny to stay out of
trouble. | was appreciative that he listened to me spin the logic on why getting in trouble can be
harmfulfor the future.

Carlos, Eli, RodneyandStantorwere no longer in the network. Despite this, Danny
addedhreeresources. Those resources included: [has higher vocational education], [can give a

good reference when applying for a job], and [has muljgidg. Dr. Fox offered the
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employment resources. Dr. Fox, Adam, and | all had higher vocational training, weusc
important because Danny expresses interest in construction as a career. The three of us were
members of Op Grows. Adam was once again in the network and was the only one that kept a
spare key for Danny&6s hous e .edforatitheskpoimt®2sFramh e o n
checkpoint 1, Danny added 5 academic resources, 3 employment resources, and 6 citizenship
resources. Additionally, no resource was unaccounted for.
Taking Dannyds personal net wor k,Illd4al |l 4 peo
offered the resources: [cares about his learning], [can give advice concerning issues in school],
[can give advice concerning a conflict with a family member], [cares about what he does after
school], and [wants him to stay safe and have a succéstftd]. These were the strongest
resources offered using Colemands (1988) not.i
I n Il ooking at Dannyés | ived experiences be
have been identified in his network because of the amount ofstorieng with them. Recall
that a major thing accomplished was building the greenhouse. Those that helped but were not
identified in the network included Joe, Samuel, Jason, and Bryce. It made sense for Bryce to not
be identified because he was still nsWOp Grows. Additionally, Danny never had the best
relationship with Joe and Samuel throughout the internship process. Jason, though, talked with

Danny about the military. Jason offered many of the resources that Danny suggested he had.
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Malik

Tablel2.Descri ption of Mali kbés Connections

Danny | Danny wa one of the interndNewly identified at Checkpoint 3.

Frank | Cousn of Malik, lived with him, hadknown him since 201, 2dropped out senior
year, workedss a paper router at OA News, haat been in serious trouble.
Repeated from Checkpoints 1 and 2.

Greg | The pincipal of the Carson Learning Center, worked at a churchkhad/n him
since sophome year, much education, and haat been in serious trouble.
Repeated from Checkpoints 1 ahd

Henry | Assistant Principaht Carson Learning Center, had known Binte his sophomor
year , mgreetbesmésslicedse, believed helweh in serious trouble.
Repeated from Checkpogi and 2

Dr. Fox | Met interns last year, executive directoiQy Grows a professomata wiversity,
Ph.D., suggested he hhden in trouble by 3 internBepeated from Checkpoint 2

Myself | Met interns last year, works f@p Grows met last springa Ph.D. studenat a
university, hadhever been in serious troubRepeated from Checkpoint 2.

Faith | Taught math at Carson Learning Center, taadjfthe interns at one point,
suggested she had not been in serious troRelgeated from Checkpoint 2.

Gwen | Taught the agriculture classCarson Learning Centea lot ofeducationmet her
a yearago,and did not believe she had been in serious trouble. Newly identifig
Checkpoint 3.

Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageégo to stay in schoptontinue working, or to stay baf
trouble

Circle = did not encourage ego to stay in schaaintinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 58: Mal i ks Third Personal

Net wor k

Encouraging Malik to stay in school:
Frank: My cousin makes sure | get up andtgechool every day

Faith: (Faith)want to see me do it and makeBeing an exampleShe wants to see the
outcome.

Gwen: (Gwen}ays | want to see you fly high and makeShe say$ do notwant to see you
fail.

Figure 59: Mali kds Third Nwaitablioyr k for Academic
®Greo Q\Frank e [ 1can give advice concerning issues at school
N
®Henry \\“\ ‘—“(//\__ . ’
\“‘\‘W [Jcares about his learning

[1has completed some level of college
®&Faith

f

or

[1has a high school degree

®Gwen

i
oo
//\’/}"\

|

! lcan offer tutoring

U facilitates discussion on academics with him

works at a unversity/college

& Myself
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Figure 60: Mal i ks Third Personal Net wor k for

Encouraging Malik to stay employed:
Henry:(Henry)says | will beat you up in his office. Hahaha.

Kevin: (Kevin)says how you going to get things you like clothes, food etc.

Myself: You saybetter be a man of yoword and come out and work even if you have stuff
going on in your personal life.

Figure 61: Mal i ks Third Network for Empl oy me

*ﬁank Danny
\Greg =4 1has knowledge about financial matters
et -‘h “‘/
e
i [ 1has a ready means of transportation
®Henry <X g %
e
= S X
<\ ‘v“)é"!‘? _Iworks within the community
<KX =

®rith N sy
'z‘%’//-)w ‘."7 [ 1knows how to manage money
"'49"«"“7 ‘—- Llcan give a good reference when applying for a job
- -
& Vyself ,“"&\‘
—"— [Ican give advice concerning a conflict at work

[Jcan sometimes hire people
®Dr.Fox ;
{ Thas multiple jobs
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Figure 62: Mal i ks Third Personal net wor k

— Gwen
= YN

Dr. Fox

Myself

Encouraging Malik to stay out of trouble:
Kevin: (Kevin) makes me think twice.

Dr. Fox: (Dr. Fox}tell me to stay safe over the weekend.

Faith: (Faith)saysdo notlet anyone get to you and the negative thoughts cloudjydgment

Fi gur e 6 Jhird Neawbrk fer &isizenship Resource Availability

Frank Danny
Greg \k\\\‘\
\_—————=Jwants him to have a successful future
@Henry ‘!\“_‘_“7

®r:ith “»“\“’" Mkeeps a spare key to his house

@®Gwen I —#_1can give advice on matters concerning the law
< O T X
(“ A‘-v {Iprovides an outlet for staying out of trouble

P ~
"&\\‘ L lcan provide a place to stay for a week
@D Fox lcares about what he does after school
\\D’Ecan lend money

has been in jail and shares stories about it
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Summary
Actual Connections=23 | PotentialConnections=28 | Density of Personal Network = 0.82

Mi nus a few connections, most everyone in
connected. CheckpointShowed Mal i kés highest density rati
Ma | in&twosks at checkpoint 3 had muuogterophily. Family, Op Grows staff, and those
working at the Carson Learning Center were identified. Malik again identigeahd Dr. Fox
inhisnet wor k. A new addition to Malikoés network
member from Op Grows who worked with Matikily. Malik did do better in her classon
January to April. Though Malik still identifieshany people associated with educatiegpite
the numerousdaysof school he missed during thahe.

For academics, most of Mali kds network act
individual in Mali kds academic network that d
school. This was more of a reflection of not having those types of cotiwassather than
di scouraging. Rel ated to homogeneity, everyo
and stay out of trouble. They also all valued their work and valued staying out of trouble. |
appreciated Mal i k6s i abautcammgtowork ib He samdhewas doings ai d
to be there. | wanted him to folleup on things he said. This was a challenge though,
especially Il ater in the internship when he st
citizenship/delinquency network, he sveeceiving positive avenues to pursue. The
encouragement factor focused on having Malik clarify his own thoughts. Malik suggested
having older individuals in his network prevented him from doing stupid things like hoping in a
stolen car. A disconnetttioughis he did this despite identifying older people in previous

networks.
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Malik identified 8 new resources at checkpoint three. Those include: [facilitates
discussion on academics with him], [can give advice concerning issues at school], [can
sometimesire people], [has knowledge about financial matters], [has a ready means of
transportation], [works within the community], [has been to jail and can share stories], and
[providesanoutlet for staying out of trouble]. Those associated with Op Growsedftee most
amount of resources. | didoweverguestion the influence those associated with Op Grows had
in Mali kds networ ks. During the | ater conver
Malik really said things that soundgdodbut were not neessarily true. As evidenced during
this period there were examples that he would manipulate the Op Grows staff using his charm.
This is especially poignant when Malik once again did not include any friends in his network
despite continuously missing s,

However, ifthese connectionsere reflective, 6 out of the 8 people identified had an
association with Op Grows. If theretigth, Malik identifiedall the people that he worked or
interacted with that was associated with Op Grows between chietRpnd checkpoint 3.

Both the other interns that still worked for Op Grows failed to recognize at least 1 person at
checkpoint 3. 15 of the 23 total resources identified had at least 6 people offering that resource.
Taken with the high density of hiersonal network, most people know one another and were

of fering the same resources, supporting Col em
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Rodney

Table13:Descri ption of Rodneyds Connections

Danny | Danny wa one of the internfkepeatedrom Checkpoints 1 and 2.
Greg | The pincipal of Carson Learning Center, workatlachurch, haknown him since
sophomoe year, much education, and hreat been in serious troublEewly
identified in Checkpoint 3.
Ophelia | Grandmother of Rodney, adoptein, lived with her, met a few years ago, a lot
education, did not work anymore, used to work in medicine, and believed she
never been in serious troubRepeated from Checkpoint 1 and 2
Paul | Older brother of Rodney, lived with him, finished higghool, used to work at
Turner Fencing, potentially going into the army, believed he had not been in
serious troubleRepeated from Checkpoints 1 and 2.
Jack | Taught computer science and business at Carson Learning Center, had know
Rodney for a year, haalcollege degre&epeated from Checkpoint 2.
Kia A friendof Rodneywor ked at Zaxbyds with him
grade, junior in high school, and did not believe she had been in serious trout
Newly identified in Checkpoint 3.
Chris | Cousin of Rodney, known him since third grade” gtade, had not been in serio
trouble. Newly identified in Checkpoint 3.
Key

Personal Networks

Larger the node alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatipwork, or staying out of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageeégo to stay in schootontinue working, or to stay out of
trouble

Circle = did not encourageg® to stay in schoptontinue working, or to stay out of
trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in thearktw
offered that resource
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Figure 64: Rodneyds Third Personal Net wor k fo

Encouraging Rodney to stay in school:
Paul: (Paulsays without education yaiannotget a job. Andhesays a degree is better than a
GED.

Fi gur e 6 5 Thirdi\etdiorkefor Academic Resource Availability

@Creg Danny

Chris Oworks at a university
®Jack \

7 {Icares about his learning

TS

@ Ophelia ‘

*1has higher vocational education




Figure 66: Rodneyds Third Personal Net wor k fo

Encouraging Rodney to stay employed:
Greg: (Greg) aysl got to work.He getsonmy case if | do not.

Kia: (Kia) convine@s me to go to work.

Figure 6°7: Rodneyds Third Network for Employm

@Danny @®Chris

? Ocan find a holiday job for a family member
@& Jack

[ 1can manage money

®Kia “"’ Lworks within the community
1,
[1has multiple jobs

lcan give a good reference when applying for a job

®Ophelia

®Paul

{ Thas knowledge about financial matters
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Figure 68: Rodneyds Third

Per sonal

Net wor k f

o

Encouraging Rodney to stay out of trouble:

Kia: (Kia) says to nolaughin class at stupid thingand not gesuspended.

Figure 69: Rodneyds Third Networ k f

or Citizen
Chris

Oprovides him an outlet for staying out of trouble

[Ohas been to jail and shares stories about it

@ Jack

®Kia

wants him to stay safe and have a successful future

can provide a place to stay for a week
&Paul
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Summary
Personal Network Actual Connections=18 | PotentialConnections=221 | Density=0.86
Rodney had quite the high density at checkpoint 3. Given that Rodné&géadione
with Op Grows for a few months, it was not shocking he did not identify anyone from Op Grows
at checkpoint 3. There was limited interaction with him, thouggdhim complete the third
ego network interview and Resource Generator. He didé#uguse of the opportunity to
receive a monetary payment. Of those identified by Rodney at checkpoint 3, Danny, his brother,
cousin, and &iend were most similar in age. The others in his network included his
grandmother and two people that workechat€arson Learning Center. This was the first
network in which he identified, Greg, the principal of the Carson Learning Center. This
foll owed a similar path to Mali kbés navigation
Again, Rodney surrounded himself with peothat encouraged him to stay in school,
stay employed, and stay out of trouble. Each of those people also valued that specific task. Paul
indicated that Rodney needed to stay in school to find work after graduating. Related to
homogeneity, the majoyit of Rodneybés network had at | east
Rodney to not get in trouble while in school. This was further indication that school and
delinquency behaviors were related. Danny wa
in serious trouble, but | do know from long conversations with Danny that both were trying to
stay out of trouble and graduate. Primarily, Rodney identified people at each of the checkpoints

that offered support.

Rodney added 4 resources. Those resoumcégle: [works at a university/college], [can
give advice concerning issues at school], [works within the community], and [has multiple jobs].

4 resources were stil/ unaccount adsconmeet i n Rod
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between people thae identified and resourcee had access to. Ragridentified someone
that worked at a university/college. Thererelimited opportunities for Rodney to meet
someone who worked in higher education. | was left wondering if he was identifying Dr: Fox o
myself. The only person identified that had some affiliation with Op Grows was Greg, the
principal of the Carson Learning Center. Greg offered the most amount of resources relative to
anyone else in Rodneyds third networKk.
Everyone i n Radferedehyg @souroes [tvamis him to stay safe and have a
successful future], [can manage money], [can give advice concerning issues at school], and
[cares about his learning]. Given the high density for his personal networks, most people in the
networkcouldsupport Rodney with these resources together. After leaving Op Grows, little was
known about who Rodney interacted with. That said, | cannot suggest people that could have
been identified, outside of those that worked at the Carson Learning .CEBotsibly other

administrators or teachers could have been included.
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Stanton

Table 14:Description of Stantond s Connecti ons

Zeke | Older brother ofstantongraduated from high school, attended CSU, woraed
Publix, and believé he hadhot been in serious troublRepeated from
Checkpoints 1 and 2.

Dr. Fox | Met interns last year, executive directoiQy Grows a professomta wniversity,
Ph.D., suggested he hhden in trouble by 3 internRepeated from Checkpoint ?

Myself | Met interns last year, works f@p Grows met last springa Ph.D. studenat a
university, hadhever been in serious troubRepeated from Checkpoint 2.

Amy | Older sister bStantonexpelled from high school, she worketh Stanto® s
mom at Afni.Repeated from Checkpoints 1 and 2.

Charlotte | Mother of Stanton finished high school, worked at Afni, had never been in ser
trouble.Repeated from Checkpoint 2.

Clair | The drlfriend of Stantonat third collectiorperiod,met a few months prior, in 10
grade, did not work, and had not been in serious trouble. Newly identified in
Checkpoint 3.

Key

Personal Networks

Larger the node- alter withmore schoolingwork, or had been in serious trouble
Black= alter values own educatiowork, or stayingut of trouble

White= alter didnot value own educatiomvork, or staying out of trouble
Triangle= encourageégo to stay in schoptontinue working, or to stay out of

trouble
Circle = did not encourage ego to stay in schaantinue working, or to ay out of

trouble

Resource Availability Network

Connected resource a resource that was offered from a person in the network
Unconnected resourcea resource that was identified but no person in the netwo
offered that resource
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Figure 70:Stantond s Thi rd Per sonal Net wor k for

Acade mi

Myself

Zeke

Encouraging Stanton to stay in school:
Amy: (Amy) is like do not be like me. Complete your schooling.

Figure 71:Stantondb s Thi rd Net wor k for Academic

Resourc

[works at a university/college
Amy v/ 9

W [can give advice concerning issues in school

@/cke

@& Charlotte
,'\\'/ [ Thas completed some level of college
“'(
XA
&Claire ’

[ Thas a high school degree

Llcares about his learning

" | Ifacilitates discussions on academics

& Vyself has higher vocational education
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Figure 72: Stantond s T hrisanal NeRverk for Employment

Amy

Myself

Zeke

‘iDr. Fox

Encouraging Stantonto stay employed:
Amy: (Amy) says got to get that money and save it up. Maybe get yourself a car.

Figure 73:Stantondc s Thi rd Net wor k for Empl oyment

[can sometimes hire people

,-' [has a ready means of transporation
——

_ ) Ican give advice concerning a conflict at work
‘{ Av(/
\gé“('.‘ [Tworks within the community
@&Charlotte A“Y’l"‘(

e, Skt Syl nows how to manage money

2
®Clai 'l” _»lIcan give him things to do when school lets out
aire '( \ g g
‘ ’
T SO S
’,“A‘ {Ican find a holiday job for a family member

®Dr. Fox '%;,.A\\I has knowledge of financial matters
—

{1has multiple jobs

@A Amy

®&/cke

[]can give a good reference when applying for a job
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Figure 74: Stantond s

T Personal Network for Citizenship

Encouraging Stanton to stay out of trouble:

Charlotte: (Charlotte) told me to stop smoking and yelled at me when | was. Then it Hieme w

| was running trackl threw up and felt really sick. It really affected me.

Figure 75: Stantond s

Thi

rd

Net wor k

f

or

Citi

zenshi

P
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