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Abstract

Young adults ages 189 were found to be the most avid users of social networks (Pew
Research Center, 201&ngagement with social networks has been found to have both positive
and negative impacts on w4leing. Research has explored the relationship between social
network use and college students, however there has been little focus on how the subpopulation
of studentathletes are impacted. The purpose of this study was to develop an understanding of
the relationships among studethlete social networking use, athletic identity, andvelhg
through the lens of emerging adulthood. Participants of this stedy a national sample of 95
Division | studemathletes. The research study established that statldetes endorse the five
dimensions of emerging adulthood and have a strong athletic identity. In addition, this study
found that the less studeathld e 6s used soci al net working the
PWB. There were no differences in social networking use based on age, gender, or academic
year however, scores on the autonomy subscale of PWB decreased asashlieliest got older.
Further,female studenrathletes scored higher on the autonomy and positive relations with others
subscales of PWB. Lastly, the results showed that having more satisfying relationships with
others and having goals in life results in higher levels of athleticiigént studentathletes.
These findings can be used by counselors, athletic department personnel, and other professionals
working with studentthletes to improve webeing and improve the overall studexhlete
experience.

Key words Studentathlete, Energing Adulthood, Athletic Identity, Social Networking,

Well-being
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Chapter |
Introduction and Background
In the fall of 2016, 16.9 million students were enrolled in U.S. colleges which is an
increase of 28 percent from 2000, when enrollment was 13.2 million students (National Cente
for Educational Statistics, 2018). With increases in the typical, ce#lggd student population
(also known as the emerging adult [EA] population) and increase in enrollment rates (National
Center for Educational Statistics, 2018), the emerging adplilption is experiencing greater
interest from researchers, educators, administrators and those working with this population
within the higher education setting (Taber &
adulthood is a developmental phasensen adolescence and young adulthood (Arnett, 2006).
The theory focuses on individuals ages2B3and examines this distinct period demographically,
subjectively, and for identity exploration (Arnett, 2004). Arnett (2006) stated that many
emerging adultbegin to feel like an adult at 18 or 19, but do not completely feel like an adult
until their mid-tolate-2 06 s because they are not yet conf i
making decisions, or having financial independence. As stuadblettes areypically between
the ages of 18 and 25, falling within the traditional college student age range, they are in the
developmental stage of emerging adulthood. Exploring sttatbtgte welbeing within the
emerging adulthood framework will allow counselarsl athletic department personnel to
develop an understanding of the unique experiences of statifdeites as emerging adults and
develop specific interventions to meet the varying needs of this population.
The t er nmathhslteutdiegioptad Aysthe National Collegiate Athletic
Association (NCAA) in 195006s to reference col

athletics and emphasi ze Hthldes arsstudeats fastand noés bel



athletes second, (NCAA, 2018a; McCormick & McCormick, 2006; Sack & Staurowsky, 2005).
While there is a plethora of r esedenglsuclaaso ut
social networking, academic performance, ardad@onnection there is little research on how
social networking impacts studeatt h | e t-leiags Theveeis a need for researchers to explore
how internal and external factors contribute to studenth | e t-eisagdduevtoceah increased

focus by theNCAA on promoting studerdthlete mental health and wélkking (NCAA
Multidisciplinary Taskforce, 2016). While athletic departments, coaches, and athletic trainers

have begun to screen studeaiitletes for several factors related to vieing and mentdiealth,

such as alcohol use, anxiety, and depression among others, there is no screening tool endorsed by

the NCAA that is specifically related to the use of social networking. Conducting research
focused onstuderst t h | e t-beiagdn relaéidn to theisocial networking use will allow those
working with this population to better support studathtietes in navigating social media and
managing social relationships as they matriculate through college, focusing on improved mental
health and welbeing andmproving the overall studesathlete experience.

According to the most recent NCAA bylaws (2018) a studginiete is a student who has
been solicited by a member of the athletic staff or other interested party associated with athletics
and who activelyparticipates on one or more intercollegiate team under the jurisdiction of the
athletics department (bylaw 12.02.14). Due
foll owed by fAathl eteo by t h-athléte€ shéde mgoitte c an
same responsibilities and stressors as thewatlolete peers. College has been found to be a
stressful experience for students, a time when young adults experience freedom and find
themselves navigating developmental tasks along with interparsslationships and academic

responsibilities (Beard, EImore, & Lange, 1982). However, stuaglietes also face several
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stressors unique unto them such as, balancing athletic and academic activities, isolation from
peers due to athleticavities, balancing success or lack thereof, managing relationships, and the
termination of oneds athletic career (Par ham,
In addition to common stressors faced by college students, social networking sites have
become an area of interestforresearer s due to the popul ationds &
technologies and engage in social networks (Lewis, Kaufman, & Christakis, 2008). Social
networking sites are welbased services that allow individuals to construct profiles in order to
connect withother users to develop and maintain social connections (Ellison & Boyd, 2013). In
2005, 5% of American adults used social networks. Currently, 69% of the public utilizes social
networking sites to connect with others, share information, engage with gamtentertainment
(Pew Research Center, 2018). The growth in use of social networking sites in the last 13 years
has largely impacted the way individuals form and maintain social connections as well as how
they communicate with one another. Browning &athderson (2012), stated that social
networking and the college experience are inseparable, and found that college students disclose
personal information via social networks freely and frequently. Unlike typical college students,
studentathletes are mongsible and subject to greater scrutiny and criticism in relation to both
their personal choices and athletic performance which is heightened by social networking
platforms (Browning & Sanderson, 2012). Studatitietes are publicly praised and criticizsd
the media and by people whom they have never met, which in turn influences the-student
at hl e twerth@Etzel d-érrinte, & Pinkney, 2002). The increase in use and prominence of
social networking in the college student population indicates a nagulerstand the

relationship between student atdngeteds soci al



This chapter provides a review of the literature of the primary factors in the current
research study including emerging adulthood, socialoréing use, athletic identity, and well
being. Additionally, factors such as age, gender and number of years involved with sport will
also be examined to identify differences that may exist with regard to these factors. Following a
thorough review of théterature, there is no empirical research to date focused on exploring the
relationship between social networking use and studiirhéte welbeing through the lens of
emerging adulthood. This research study aims to fill the gaps in the literatuee tel#te
relationships among studeathlete social networking use, emerging adulthood, stuatbidte
athletic identity, and welbeing.

Emerging Adulthood

I n recent decades Arnettodos established the
developmental phase between adolescence and young adulthood during which individuals
experience delays in attainment of adult roles and social expectations (Arnett, 2000; 2006)
compared to past generations. The theory focuses on individuals aggsddooks at this
distinct period demographically, subjectively, and for identity exploration (Arnett, 2004;
Galambos, Barker, & Krahn, 2006). The path toward individuality and adulthood is not linear,
some individuals actively construct their developmengéttory, whereas others may follow a
more predictable course (Schwartz, Coté & Arnett, 2005).

Emerging adulthood is a theory that was developed as industrial societies began to
change and shift toward allowing for an extended period of independent ¢xpldranett,

2000). This particular developmental theory, for industrialized cultures, identifies a
developmental stage that precedes young adulthood where the individual does not feel like an

adolescent or an adult (Tanner, 2006). Due to the cultufafisim the traditional trajectory of



adulthood, emerging adults are now focused on earning a college degree and then finding an
occupation, which results in delays of getting married and starting a family (Arnett, 2005).

Emergingadults do not see themselves as adolescents nor do they see themselves entirely
as adults (Arnett, 2000, 2006). Becoming an adult is not based on the traditional milestones, such
as earning a degree or getting married, but rather on responsibility aitity g#@aimett, 2000).
Arnett (2006) further stated that many emerging adults begin to feel like an adult at 18 or 19 but
do not completely feel like an adult until their mitb late-2 0 6 s because they are
confident in accepting responsibility aking decisions, or having financial independence.

Arnett (2000) postulated that emerging adulthood was different from other lifespan
periods or terms, such as late adolescence, post adolescence, young adulthood or transition to
adulthood, and can be disgjuished demographically, subjectively and psychologically per the
five characteristics of emerging adulthood. Arnett (2004) identified five distinguishing
characteristics of emerging adulthood which are the agdesftity exploration, instability, self
focus, feeling irbetweenandthe age of possibilities and optimisiirhe five features of
emerging adulthood are helpful when conceptualizing the developmental process compared to
other life stageddentity exploratiorfor EA is a process where youngopde are identifying
their wants and needs in terms of work, school, and romantic and social relationships (Arnett,
2011). Throughout the developmental process several changes take place in relation to future
possibilities, such as living situations, démis about continued education, and interpersonal
relationships (Arnett, 2000lstability is a time when young adults make necessary changes in
order to attain future life goals (Arnett, 2011). The exploration of individual wants and needs
often resultsn increased independen@&zlffocusis a time when becoming sdtifficient is a

priority and | earning about oneds wants and n



children, or a career (Arnett, 2015). At times during emergingtazhd one may feel as though
they are no longer a child, but also not fully an adult, which is referredféelasy in
betweenYet, there is also thage of possibilitiesa time when emerging adults are still
optimistic about the future and feel thlaere are still several possibilities for life and career
choices (Arnett, 2015). The factors of emerging adulthood provide a snapshot for the
developmental processes of young adults attempting to make the transition from adolescence to
adulthood, of whicla large component can be the college experience. As staitideties are
typically between the ages of 18 and 25 thy are in the developmental stage of emerging
adulthood. Exploring studesathlete wellbeing within the emerging adulthood framework will
allow counselors and athletic department personnel to develop an understanding of the unique
experiences of studeathletes as emerging adults and develop specific interventions to meet the
varying needs of this population.
National Collegiate Athletic Ass@iation

College sports have become a prominent feature in the college experience beginning with
the inception of the NCAA in 1910 (Chen, Snyder, & Manger 2010; Toma, 1999). The National
Collegiate Athletic Association (NCAA) is the nonprofit governing yof college athletics.
The structure of the NCAA is broken down into six sections and is currently under the
supervision of President Mark Emmert. There are the administrative services, the championship
and alliances office, theommunications department, the NCAA eligibility center, the
enforcement staff, and the membership and stualdaiete affairs office; all overseen by the
office of the president, which also contains legal affairs, government relations and human
resourcesAccording to the NCAA in 1973 the three divisions (Division I, Il, Ill) were created

for both competition and legislative purposes (NCAA, 2018b). Currently in the NCAA there are



over 460,000 studesatthletes participate in 24 sports annualiyver 1,000 colleges within the

NCAA Division I, II, and Ill levels (NCAA, 2018b). According to the NCAA website more than

$2.7 billion in athletic scholarships are available to Division | and |l stualhiétes along with

elite athletic training, medat services, academic support services, lodging, and meals (NCAA,

2018c). Presently, in NCAA athletics, there are 181,512 stiatblgtes in Division 1 athletics

with 36% receiving athletic scholarships, 121,445 studérletes in Division Il athletics ih

25% receiving athletic scholarships, and 192,035 stuatéietes in Division Il athletics with

0% receiving athletic scholarships competing at their respective universities (NCAA, 2018c).
Student-Athletes

The term, studerdithlete, has been definbg the most recent NCAA bylaw 12.02.14
(NCAA, 2018a) as fna student whose enroll ment
or other representative of athletics interest
in the intercollegiag at hl et i ¢ s -pthletegface omique ctialtengdseamdt
responsibilities compared to nathlete undergraduate students (Humphrey, Bowden, & Yow,
2013). University studerdthletes are faced with complex pressures, extraneous of those of
normal sudent life, that can impact wdlleing and performance (Humphrey, et al., 2013; Neal et
al., 2013).

Specifically, studenathletes have to balance athletics and academics, social and athletic
responsibilities, emotions related to athletic success anuldsgjlpotential athletic injury,
competition pressures, relationships, and time constraints related to sport (Hyatt, 2003). While
research on stressors and challenges are plentiful, few studies have reported experiences of
studentathletes from a strengtimsed perspective. Gaston Gayles (2009) found that when equal

time is spent engaging in academic and athletic activities, statldates tend to have a positive



experience. Ryan (1989) found that while the pressures of athletic compéitiien
commitments, and effort required to be successful is often thought to be stressors, they can also
be viewed as benefits to the studattilete.

Another line of research rightfully suggests individuals participating in intercollegiate
athletics havéhe opportunity to glean numerous holistic personal development benefits,
including physical fithess, mental focus, emotional maturity, spiritual reflection, and skills such
as leadership, communication, time managementdssdipline, and teamwork (Hids 2009;
HowardHamilton & Sina, 2001; Pascarella & Blimling, 1996; Watson & Kissinger, 2007). As a
result, universities employ a variety of personnel to foster this holistic educational expérience
essentially fostering their physical, psychological, apiditual development. Various respective
job responsibilities and duties, strength and
strongero measurables; athletic trainers and
rehabilitate physical infries; coaching staff members advise, scheme, and motivate regarding
performance and strategy in competition; sport nutritionists educate athletes regarding weight
management techniques; sport psychology consultants (SPC) educate athletes on psychological
skills to enhance performance and weding; academic advisors and/or academic tutors to assist
athletes with their study habits and course material; licensed social workers and/or licensed
mental health professionals assist with diagnosing and treayrfpgogical issues and
disorders; and life skills coordinators provide opportunities for interpersonal skills enhancement
and community service (Dzikus, Hardin, & Waller, 2012).

Studentathletes, within educational settings, are often considered a wsuqpepulation
due to their contributions and interactions within the campus community (Anderson, 2012).

Hebard and Lamberson (2017), statsesdotpapudtahl



due to public perception qirivilege and physical ability, leaving athletes vulnerable to stigma
and undiagnosed symptoms of mental health concerns. Similarly, Markser (2011), reported
diagnoses of depression and anxiety disorders are common among-athtétas, and they are
morelikely to suffer from disordered eating and drug and alcohol use than thedtinlete peers
(Sinden, 2010). It is estimated that between 10% and 15% of staitidetes experienced
psychological issues that resulted in need of counseling in comparifmdgeneral student
population in which 8% to 9% experienced psychological issues in need of counseling (Watson
& Kissinger,2007).

While much attention is given to their athletic achievements by the general public and
healthcare professionals, theraigendency to minimize the emotional strains and mental health
issues related to sports (Bar & Markser, 2013; Markser, 2011; Reardon & Factor, 2010). When
an individual is unable to manage these multiple stressors, the satllet¢ may not only
experierce impairment in athletic performance, but their overallwelhg and mental health
may suffer as well (Beauchemin, 2014; Gardner & Moore, 2004). Concern for thieeve]|of
studentathletes has traditionally been restricted to their physical healtitsamfluence on
performance outcomes in sport and academia (Beauchemin, 2014). It has become apparent
through a review of the literature that the conceptualization of stadéenh | et es 6 heal t h
to become more holistic and encompass-Wweihg(Agnew, Henderson, & Woods, 2017).
Understanding the specific stressors of the studtitiéte population is important for athletic
depart ment personnel and counselbeings hoping to

Studentathletes at Division | institutits, unlike a majority of their neathlete peers, are
easily identifiable figures on college campuses (Ga&ayles, 2003). They attend college in

part to excel at the highest amateur level of their sport (Harrison & Harrison, 2009). The level of



visibility can create different expectations about how stud#rietes carry themselves, respond
to adversity, and perform both physically and mentally. Division | student athletes face all of the
challenges experienced by other studenteegeneral population with regard to social and
academic adjustment to college in addition to sport specific demands (&sttas, 2003).
Student athletes often spend more than 40 hours a week omedptatl activities, as well as
coping with the metal fatigue, physical exhaustion, and nagging injuries that afflict those who
participate in college sports (Comeuax, 2011). Due to the increased visibility, exposure to media,
and unique stressors related to athletic participation this study will folaig so Division |
emerging adult studerstt hl et es 6 soci al medi deing.se, athl etioc
Student-athletes as Emerging Adults

Within the EA population, it is estimated that nearly 460,000 academic emerging adults
are studenathletes withheir own established subculture (NCAA, 2018a). Studdinietes are a
unique subpopulation of emerging adult students on college campuses who have atypical
lifestyles with uncommon experiences that provide for diverse developmental needs and
opportunitiefComeaux & Harrison, 2011; Etzel, Ferrante, & Pinkney, 2002; Hill, B&Ratan,
& Yates, 2001). Applying the theory of emerging adulthood to this explore the relationship
between studerdthlete social networking use and wadling will help counselors arathletic
department personnel better understand this population as well as their unique position and belief
system. This is instrumental to helping this population as the theory helps to explain how our
social changes have affected this age group andhéiyresponses to social connection and use
of social networking, while different from past generations, is logical.

Upon matriculation, a majority of students often experience significant changes to their

own physical, emotional, mental and spiritual Meding (Rozmus, Evans, Wysochansky &

10



Mixon, 2005). While these new changes can be viewed as favorable, the pressures associated
with academics, socialization to college |ife
decisions and lifestg, can result in behaviors that may impact a student negatively (Rozmus,

Evans, Wysochansky & Mixon, 2005; Von Ah, Ebert, Ngamvitroj, Park & Kang, 2004). Under

the umbrella of emerging adulthood studatitletes, like their neathlete peers have similar

transitions and risks but often remain at heightened levels of stress due to the demand of

balancing the dual roles of being a student and an athlete (Armstrong & OomenEarly, 2009;

Brown, GlastetteFender, and Shelton, 2000; Cresswell, 2009; DeFreeseitt,S014; Dyson

& Rank, 2006; Eklund & Cresswell, 2007; Giacobbi, Lynn, & Wetherington, 2004; Hammond,
Gialloreto, Kubas, & Davis, 2013; & Horton & Mack, 2000).

Emerging adulthood is a time of instability in the lives of the individuals in this stage of
life and this population has the highest rate of residential change, indicating the profound
changes that emerging adult are experiencing (Arnett, 2000; 2006). Some emerging adults
remain at home with their parents, others live in college dorms, and bwlearslependently.

Like nonathlete college students, studathletes have instability in residential status. Student
athletes may live on or off campus and typically move either dorm rooms or apartments yearly.

During emerging adulthood, mgstople have the freedom to make decisions for their
life independently of others (Arnett, 1998). Emerging adults recognize that this is a time in their
life when they do not have to answer to anyone other than themselves; they also understand that
the goalof this period is to become sdfifficient as that is what they see as becoming an adult
(Arnett, 1998, 2004). Like most college students, studdrietes are not yet autonomous in
making decisions and often rely on parents or coaches for support. éfpWwevause of the

athletic demands on the studerthletes, investments in other social roles are often reduced

11



(McPherson, 1980) and this lack of exploration with different social groups may not allow for
the studentithletes to move throbghe emerging adulthood stage. Pearson & Petitpas (1990)
have found that studeathletes were less likely to explore other career or educational options
because of this intense involvement in, and commitment to, athletics, which does not allow for
the wak of identity development.

Additionally, studies have shown studetiletes are often faced with additional
stressors such as primary identity issues, time management stressors (i.e., practices,
competitions, travel, balancing academic commitments, ngsgass), relationships with
coaches, parents, professors and teammates, and social isolation frathlatnstudents. These
additional stressors have the potential to manifest as emotional, physical or developmental
difficulties within the studenathlete subpopulation (Watson & Kissinger, 2007), and may
negatively impact life satisfaction and weking (DeFreese & Smith, 2014; Giacobbi, Lynn, &
Wetherington, 2004; Watson & Kissinger, 2007). In addition, the stress and pressure experienced
by studenvathletes due to their academic workload combined with their $platied time
commitments can be problematic in regard to motivation, holisticlvestlg, and learning
among other factors (Armstrong & Oomeiarly, 2009). Exploring studesatthlete weHlbeing
within the emerging adulthood framework will allow counselors and athletic department
personnel to develop an understanding of the unique experiences of-stilndietiels as emerging
adults and develop specific interventions to meet the varying nedus pbpulation and their
improvewell-being.

Athletic Identity
Research and literature focused on identity development of college students is vast, in

recent years there has been a focus on exploring how stitiétes engage in identity

12



development in relation to their participation in intercollegiate athletics. This identity is part of a
larger seKconcept, which is characterized as a-gdefcription (i.e., subjective measure) more
than a selevaluation (i.e., objective measure) amdiged as the assortment of roles, attributes,
and behaviors that adequately describe ourselves to establigsteeln and selfiorth (Duda,
1989). In sport, the interaction between an athlete and their environment (e.g., family, friends,
coaches, and ¢hmedia) describes the spkrception theory that states behavior is given
credibility by the positive or negative reinforcement advocating or opposing our behavior (Duda,
1989).

Brewer, Van Raalte, and Linder (1993) termed athletic identity as theolievel
identification one has with the athlete role, which is comprised of the cognitive, affective,
behavioral, and social obligations associated with identifying with the athlete role. Two
structures compose an athletic identity: cognitive and social. Tgrete@ structure influences
the processing of personal information, while the social structure provides opportunities to
engage in social interactions (Brewer et al., 1993). Due to the impact that athletic identity has on
student athletes it is importatat explore the degree to which studattiletes identify with the
athlete role, as it can affect how they navigate the college experience and interpret the world
around them.

It has been noted that for athletes, athletic identity holds a unique positalatian to
other identities because it is formed early in life (Webb, Nasco, Riley, & Headrick, 1998).
Additionally, for athletes, identification with their role in sports begins as early as childhood and
continues throughout their developmental andtagkdrs (McPhersoson, 1980). Competing in
intercollegiate athletics can provide studatitletes with the opportunity to develop a strong

sense of self, as well as a means to fit in a social group such as a team (Brewer, Van Raatle, &

13



Linder,2012). Griffith and Johnson (2002) suggested that participation in athletics while in
college can provide a student with valuable life skills and psychological benefits that help
facilitate identity development.

An at hl et e 6s comdpesed of boti publio and grivate aspects (Webb, et
al ., 1998). The authors define an athleteds p
know and view the individual as an athlete and is often directly related to athletic performances.
Themore attention and positive reinforcement an athlete receives related to performance, the
more salient athletic identity becomes (Wiechman & Williams, 1997). The stadertt | et e 6 s
public athletic identity often shapes their public reputation (Webb éi9€8). Horton and Mack
(2000) suggested that the str engdomceppvhrieat hl et i
with past and present involvement in sport, as well as relative successes and failures in the
athletic domain. Findings from variostudies (Ahmadabadi, Shojaei, & Daneshfar, 2014;
Brewer & Cornelius, 2010; Brewer, Selby, Linder, & Petitpas, 1999; Martin, Fogarty, & Albion,
2014) demonstrate that athletes who experienced a poor competitive season indicated a decline
in athletic identiy when compared with athletes who had a successful competitive season. The
second aspect of oneds athletic identity is t
internalized the role of an athlete has become to the individual. The private peufile a
encompasses the individual 6s assessment of hi
feelings and thoughts about people and events (Webb et al., 1998). The public and private
components of oneds athletic itdthertthldioy combi ne
identity.

Strong identification with the athletic identity in relation to participation in intercollegiate

athletics has been found to have both positive and negative impacts on-athtias.

14



Numerous factors such asmtivation, win at all costs attitude, media influence, team

membership, and the emphasis placed on performance outcomes contribute and strengthen a

studemat hl et ebés identity in sport (Hill et al
athlet c i dentity may prove to be beneficial to
a liability (e.g. Achillesdé heel).

Brewer et al. (1993) found that strong identification with the athlete role during sport
participation may have social implicatis including an increased sense of belonging to the sport
or to the team, close relationships among coaches and teammates, as well as increased social
status amongst peers. There is also evidence that strong athletic identity is associated with
overall halth and physical fithess (Marsh, 1993), higher globatestiéem and social self
concepts (Marsh, Perry, Horsely & Roche, 1995), and positive rehabilitation outcomein ACL
injuries (Everhart, Best & Flanigan, 2013). Strong and exclusive athletictideas also been
found to have a positive impact on acquisition of transferable skills such as work ethic, time
management, godriented behavior, discipline, commitment, tearork skills, and leadership
qualities (McKnight, Bernes, Gunn, Chorney, OrrBé&rdick, 2009). Lastly, research has
established positive outcomes associated with maintaining a strong degree of an athletic identity,
including pronounced increases in sedteem, feelings of global competence, stable sense of
self, increased setfonfidence and body image, lower anxiety, and a larger social network as a
result of successful athletic performance (Bowker, Gadbois & Cornock, 2003; Horton & Mack,
2000; Ryska, 2002).

Webb, Nasco, Riley and Headrick (1998), proposed that, since elite aparipation is
fundamentally different from other role responsibilities and identities, negative consequences can

ensue as a result of strong and exclusive athletic identity. Ryska (2002) noted that over
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commitment to an athletic role rests some studerd t hl et es 6 i dentity devel
commitment to sport, their role as an athlete, and obligations to athletic development resulting in
a lack of development in other areas such as academic, vocational, and social achievement.
Fut her , high athletic identity increases an at
navigating sport career or status changes, including edmesatening injuries or the end of
athletic career (Murphy, Petipas, & Brewer, 1996). By using BrewerR/amat | e and Li nd:
definition and the scale they developed to measure athletic identity, this study plans to examine
the relationships among student hl et eés athletic i dentity in r
use and welbeing through the lens eimerging adulthood.
Social Networking

Social networking can be defined as platforms that allow individuals and organizations to
create content and engage with others in digital environmentsAbwh, 2011). Additionally,
Al-Bahrani and Patel (2015) ded¢ social networking as virtual communities or networks which
allow for the sharing of information and ideas, increased interaction, and development of
communities. Within the literature the terms social network and social media have been used
interchangably, for the purpose of this research study the term social networking will be
utilized. The Pew Research Center (2018) published findings that highlighted the steady increase
of social media use since 2005. There has been an 81 percent increase mexbaiake by U.S
adults ages 18 to 29 from 2005 to 2018 (Pew Research Center, 2018).

Much of the research on social networks and college students focuses on understanding
characteristics of those who use social network sites. Driving the researchesd® n

understand how and why individuals interact with social networks, how their interactions impact
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academic success, and motivations for use of social network sites (Ross, Orr, Sisic, Arsenault,
Simmering, & Orr, 2009).

According toDuggan and Smith (2013) the five most used social network sites are
Facebook, LinkedIn, Pinterest, Twitter, and Instagram. Nadkarni and Hofmann (2012) found that
people are motivated to use Facebook for two primary reasons: a need to belong and a need for
self-presentation. In their analysis, Toma and Hancock (2013) found that Facebook profiles help
satisfy i ndi viwdrnand sebntegrity.eAtdernétivety, as @M Research Center
project found that the most popular reasons for using soeidianincluded staying in touch with
current friends and family, although other reasons emerged as well: making new friends, reading
comments by celebrities and politicians, and finding potential romantic partners (Duggan &
Smith, 2013). Dwyer, Hiltz, andaBserini (2007) found that college students participate online to
manage relationships and increase communication. Another reason college students use social
networks is for the shared experience and knowledge sharing (Liccardi et al., 2007). While the
resson individuals use social networking sites is varied, there has undoubtedly been a rise is
social networking site usage in recent years (Dwyer, Hiltz, and Passerini, 2007; Pew Research
Center, 2018) therefore warranting additional research to fill gégtedeo social networking
usage and welbeing.

Social Networking and Emerging Adults

The largest demographic of social networking site users are individuals between the ages
of 18 and 29 years old (Pew Internet, 2018), which coincides with emergintgatijithe years
of cruci al change and devel opment i n a young
social development occurs is neither late adolescence nor early adulthood but actually occurs

between them which has been coined emerging aduli#oodtt, 2000). Pew Research Center
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(2018) reported that social media use by emerging adults increased from 84% in 2013 to 90% in
2015.

According to Pempek, Yermolayeva, and Calvert (2009) social networking sites provide
emerging adults witl platform to construct profiles and interact with others that align with
identity markers such as developing and maintaining friendships provided by Arnett (2000) and
Eri kson (1963). Pempek et al. (2009)gngsed Arn
adulthood in order to identify how much time college students use social networking websites,
the motivations for use, and how they use social networking sites. The study consisted of 92
undergraduate students from a private university in a larg@puoditan area who reported their
social networking usage over a sexd&y period and then given a survey related specifically to
Facebook use. Findings indicated that the mean use of Facebook during the weekdays was 27.93
minutes per day and 28.44 minupes day on weekends. Responses to apeted questions
about why students use Facebook respondents indicated nine reasons for using Facebook which
include communicating with friends (87.78%), looking at or posting photos (35.87%),
entertainment (25%), eveientification/planning (25%), sending and receiving messages

(13.4%), making or reading wall posts (11.96%), getting to know people better (11.96%), getting

contact information (8.70%), and preseneting o
(4. 35%) . Of particular interest to the author
net working sites during emerging adulthood. R

identity/opinionsod as a reason B261B37%uiglicated Face
Asomeo and 64. 13% selected Anot much. o I n add
romantic relationships, was not selected as a primary reason for use of Facebook as results

showed 6. 9% of respondentbecktéechiedt immomeoo an
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indicate that social networking sites are a vital aspect of emerging adulthood and allow users to
express themselves and interact with one another (Pempek et al, 2009).

As mentioned previously, living arrangents plays a large role in emerging adulthood
and has been connected to the concept of autonomy (Arnett, 2000). Hargittai (2007) explored the
differences between those who use social networking sites and those who do not and found that
autonomy encourage®cial networking site usage in emerging adults. In a quantitative study of
1,060 first-year undergraduate students at the University of lllinois Hargittai (2007) found that
88% of participants reported using social networking sites, 74% reported tikdagtane
social networking site often, and 12% reported not using any social networking sites. Hargittai
(2007) finds that students who still live at home with their parents are significantly less likely to
use Facebook than students who live indepethdenwith roommates. Autonomy encourages
Facebook participation, and beyond just the use of Facebook, Hargittai (2007) notes that living at
home in general may not provide students with the same opportunity to get to know their peers
as those who live enampus and make use of social networking sites. Understanding how and
why emerging adults engage with social networking sites is crucial for those working with this
population in order to aid in their identity development. While the relationship betwesrgiag
adults and social networking sites has been explored, research that explores the relationship
bet ween emerging adul t s éeing s odeded in orderttonbetterk i ng us
understand how social networking site usage impacts emexdiitg.
Social Networking and Studentathletes

The literature involving social networking and athletes, or sport is minimal. According to
a study of 2,000 college studeathletes social media use conducted by Fieldhouse Media (2018)

of studenathletes swreyed, 98% have a Facebook account, 95% have a Twitter account, 99%
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have an Instagram account, and 93% have a Snapchat account.-Stold¢es generally receive
mediarelations training that focuses on how to speak to reporters anthtgmgews, but the

use of social media by studeathletes present dynamics that differ from speaking to reporters in
traditional media contexts (Sanderson, 2011). Social media has a major impact on the
communicative landscape of college athletics (D&liarmstrong, 2015; Browning &

Sanderson, 2012; Sanderson, 2011; Sanderson & Browning, 2013) as evidenced by the evolution
of sport media and sport communication practices of many NCAA participating institutions

(Clavio & Walsh, 2014; Sanderson & Hambri@)12). Social media has shifted from simply
providing others with pertinent information to offering an interactive platform where

intercollegiate athletics departments, programs, coaches, and athletes can connect with users in a
more personal way (Browning Sanderson, 2012; Sanderson, 2011). While the changing
landscape of social networking in relation to intercollegiate athletics and sattiétes has

been researched, the studies have mainly focused on social networking policy and implications
for NCAA institutions.

Sanderson and colleagues have conducted qualitative studies and meta analyses of elite
athletesd soci al net working habits (Browning
Sanderson & Browning, 2013; Sanderson, Browning, & Schmittel, ZRdiaderson, Frederick,

& Stocz, 2016; Sanderson, Snyder, Hull, & Gramlich, 2015; Smith & Sanderson, 2015) which
have explored the relationship between elite athletes and social networking sites through a
variety of lenses including identity developmentiabmedia policy, responses to critical

tweets, and identity preservation. The studies reviewed in relation to satbkstes and social
networking, while minimal, illustrate a gap in the literature related to the impact of social

networking as it rel@s to studenrathlete wellbeing.
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Sanderson (2011) conducted a qualitative study which examined the messages student
athletes received from athletic department officials and coaches about their use of the social
networking site Twitter. Senstructured interviews were conducted with 20 studehietes,
including 10 footbaldl pl ayer s, 5 menb6és basket
baseball players at a Division | institution in the Southern United States. Sanderson (2011) found
through thematic analysis that the messages stadleletes received in regard to their Twitter
use fell in the following three categories: (non) training, surveillance/monitoring, and reactive
training. The theme afon-training showed that most studeathletes assumed that rules existed
regarding the use of Twitter but were unsure of the boundaries and received no specific training
on the matter (Sanderson, 2011). Furthermore, most statldetes interviewed indicated that
they were only informed ofglicies regarding Twitter after a violation occurred. The theme of
surveillance/monitoringpighlighted that most studeathletes interviewed were aware that their
respective universities utilized varying levels of monitoring their Twitter usage, whettes i
being followed by staff affiliated with the organization or specific monitoring software
(Sanderson, 2011). The final theme, reactive training, showed that instruction related to
appropriate Twitter usage occurred after an incident occurred, highlighg uni ver si ti es
repair instead of prevention (Sanderson, 2011). The findings supported previous research by
Sanderson (2011), which pointed to the use of ambiguity by athletic departments social media
policies to maintain power over studettietes and reduce potential harm to their organization
related to Twitter, but not to provide support or education for steatbfdgtes about the possible
negative impacts of social networking use.

According to Horton and Wohl (1956) parasocial interactR@l) is defined as the

behavior individuals portray in relation to social interaction that is mediated and unreciprocated
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towards media figures. Due to the increased digital connection between sttidetgs and fans,
Sanderson and Trau@14) explored the maladaptive parasocial interactions aimed at student
athletes. Research on negative interactions on social networking sites in relation te student
athletes is needed to inform athletic department personal on how to address negataptival
parasocial interactions due to the increase in both intensity and frequency (Sanderson & Traux,
2014). There is specific attention given to stuesgthtetes in particular due to the fact that they

are younger, more impressionable to criticism, m@glative social networking sites interactions

may fracture their identity (Browning & Sanderson, 2012). The increased access granted to fans
can also result in negative messages related to the studetit| et es 6 per f or mance
(Sanderson & Truax2 0 1 4 ) . Kassing and Sanderson (2015)
parasoci al i nteractiono (p. 4) to illustrate
networking sites.

In order to explore the concept of maladaptive PSI and how it is egoréswards
studentathletes, Twitter, Sanderson and Traux (2014) analyzed the messages sent to a University
of Al abama football pl ayer following a rivalr
impacted the outcome of the game on the social nkimgsite Twitter. The researchers chose
to limit the search to the social networking site Twitter due to previous research by Sanderson
and Browning (2012) which identified studeathletes as heavy consumers of Twitter. A
thematic analysis of the Twitt@ostings was utilized via the constant comparative methodology,
where each individual tweet comprised a unit of analysis (Sanderson & Traux, 2014). The
authors independently reviewed and coded the data resulting in 938 tweets which yielded four
categoris: belittling (9.1% of the sample), mocking (6.2% of the sample), sarcasm (3.4% of the

sample), and threats (2.8 %); one unexpected theme that emerged was suppatuderie
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athlete (78.5% of the sample). The findings supported prevesesrch related to PSI in that
there has been a shift towards more extreme and emotional expressions, both positive and
negative, from fans (Kassing & Sanderson, 2009; Sanderson, 2008) however, the theme of
support was not expected. The authors providgdications for athletic department personal to
help studentthletes cope with negative social networking site interactions, such as providing
psychoeducation training regarding social networking, and increased support of-athtitas
who have expeenced this behavior. Providing such information through the lens of emerging
adulthood may provide additional understanding of how social networking use impacts-student
athletes.

Studentathlete social networking use has been explored qualitativelyaitioreko their
experiences with negative parasocial interactions, formal training, and institutional policies.
Additionally, research has found positive and
social networking use as wdiking. Based on adhough review, no quantitative studies
focusing on investigating the relationship between studenth | et eds soci al net wc

well-being were found in the current literature.

Well-being

Among researchers, the concept of viiding ismulti-faceted and has been difficult to
define and quantify (Dodge, Daly, Huyton, & Sanders, 2012; Forgeard, Jayawickreme, Kern, &
Seligman 2011; Mitchell, Vell®rodrick, & Klien, 2010; Pollards & Lee, 2003; Thomas; 2009;
Ryff, 1989). One definition of wkbeing provided by Ryan and Deci (2001) described the
construct as optimal experience and functioning. Deiner, Oishi and Lucas (2003) provided a
definition of welktbeing as an overarching concept that allows one to evaluate their life using

cognitive anchffective aspects.
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Traditionally, weltbeing has been classified into two approaches, hedonic and
eudaimonic (Deci & Ryan, 2008). While some researchers view hedonic and eudaimonic well
being as distinct constructs, there is however, saieigm due to strong correlations between
the two constructs (Joshanloo, 2016). Hedonic approaches tbeualj involve the subjective
experience of happiness or pleasure, presence of life satisfaction, the presence of positive
feelings and sensatiorend the absence of negative feelings and sensations (Kahneman, Diener,
& Schwartz, 1999). The hedonic approach to weling is often associated with research related
to emotional welbeing (Kahneman et. Al, 2003). In contrast, eudaimonic-laghg consts of
more than just happiness, it consists of the
self (Keyes, 2002, Ryan & Deci, 2001; 1998; Ryff, 1989; Waterman, 1993). Ryan and Deci
(2001) further explain eudaimonic theories, as they postiiatenot all desires or outcomes that
one values, though pleasure producing, produce increaseteimij or promotaellness.
Watterman (1993) conceptualized eudai monia as
values resulting in a haliically engaged persoHabitually, psychological welbeing was
defined as a lack of symptoms of distress, however the definition has since received a more
involved explanation (Keyes & Magydoe, 2003) . Prior to Ryffobés (
psychological wetbeing, definitions of psychological wdlleing had little to no theoretical
rationale, lacked specific constructs, and lacked consistency of empirically tested scales.
Ryff and colleagues (Ryff, 1989, Ryff & Essex, 1991; Ryff & Keyes, 1995) through
examnation of early psychologists such as Erikson, Jung, Neugarten, Allport, Maslow,
Rogers, and Jahoda, identified six elements of functioning that are important for one to
obtain selfactualization and become a better person. The six tenets comprise mdwt is

referred to apsychological welbeing(Ryff, 1989; Ryff & Keyes, 1995)
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which are: seHacceptance, purpose in life, autonomy, positive relations with others,

environmentally mastery, and personal grovelfacceptanceas defined by ®&f (1989), is

whether or not a person has a positive attitude toward themselves or their lHzccepifance

was viewed as an essential aspectofweii ng because according to R
positive attitudes towards oneself emerges as a tehteacteristic of positive psychological
functioni ngo ( ppositiverélations witlRoghérds the abifity to azldeve warm,

trusting, interpersonal relationships, which are central to overall psychologicdieird (Ryff

& Singer, 2003. The ability to resist social pressures to behave or think in a certain way is how

Ryff (1989) definechutonomy emphasizing such traits as independencedsddfrmination, and

regulation of behavior (Ryff & Singer, 200&nvironmental masteryas beemefined as active
participation in, and mastery of oneb6s enviro
construct appeared to mimic other constructs that focused on control, but believed this construct
differed, as its focus is on altering the comtexwhich an individua lives to suit personal needs.
Purposeinlifet he f i fth construct of-bekhgrhodd, swvolyes@ 8 9) ps
person whose goals, intentions, and sense of direction all contribute to meaningfulness and
integratond | i fe. Ryff (1989) defined personal gro
development of potential, expansion, and adaptation to the outside world. Ryff and Singer (2008)
believed this di mension came c| 0 safedizatom Ar i st
of theindividual. Subjective weHbeing can be conceptualized as how individuals view their

lives (Diener, Emmons, Larsen, & Griffen, 1985; Diener, Oishi, & Lucas, 2003; Diener, Sapyta,

& Suh, 1998; Diener, Suh, Lucas, & Smith, 1999). Subjectiei-leing is a broad measure of

well-being that incorporates mood and emotions into life satisfaction (Diener et. al, 1999).

Subjective welbeing

25



is an umbrella term that encompasses the ways in which people evaluate their lives, including
life satisfacton, pleasant emotions, satisfaction with work and health, feelings of fulfillment and
meaning, and low levels of unpleasant emotions (Diener, Oishi, & Lucas, 2003). Argyle and
Martin (1991) claimed that various activities, including exercise, sportsnggaahd music,
tended to increase subjective wiedling in general. Life satisfaction as a construct of subjective
welkbei ng represents a |l onger |l asting trait |
(Diener, 2006). Research suggests thasfsation with life constitutes a large portion aflabal
evaluation of subjective webleing (Eid & Diener, 2004). Diener et al. (1985) suggest that life
satisfaction represents a cognitive judgmental evaluation and is based upon a standard that each
individual sets for his or her own life. Life satisfaction as defined by Shin and Johnson (1978) is
the global assessment of quality of life based on what he or she determines to be significant. In
general, life satisfaction is a broad, reflective appraisal onedés | i fe (Diener,
underlying importance in these statements is that the evaluation of life satisfaction is
personalized to each individual and is not determined by an external source (Diener et al., 1985).
If an individual is successful arppy in the domains, they deem important, then satisfaction
will be evident through their evaluation of their olfe.

In addition to the importance placed on eudaimonic-iveithg (Ryan & Deci, 2001;
Ryff, 1989; Ryff & Essex, 1991; Ryff & Keyes, 199%gyes (1998) identified a need to explore
optimal social functioning as it relates to wieling using individuals social and societal
connectedness. Keyes turned to the works of sociologists and psychologists such as Marx,
Durkheim, Seeman, and Mertondevelop the fivéactor construct of social welieing (Keyes,
1998). The five factors that describe a person functioning optimally in society irsdiodé

coherence, social acceptance, social actualization, social contribution, and social integration.
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Combined these five factors indicate social vieling. Research consistently supports the stance
that correlation does not equal causation, it is important to note that the presencebefrwell
does not result in the absence of mentaksdls (Renshaw & Cohen, 2014; Ryan & Deci, 2001).
Further, Ryan and Deci (2001) echo fellow researchers stating thaieuad is best understood
as a multidimensional phenomenon comprised of both hedonic and eudaimonic aspects of well
being. A holistic vellness approach in counseling provides a framework for improving the
guality of life and overall welbeing and development of college students (Hermon & Hazler,
1999).
Well-being and Social Networking

Many researches have focused on understanding the@imt of soci al medi a
well-being through measures of psychological vieling, attachment, life satisfaction or self
esteem (Vallor, 2012). Research focused on social networking sites has found that there is the
potential for negative effectsann e 6s i nt er per sonal functioning
2013). Social networking sites add a virtual
feel the need to be successful and obtain popularity (Utz, Tanis, & Vermuele, 2012). In a seminal
studyduring the late nineties, internet use was depicted as having a negative effect on
individual s6 |ives (Kraut et al ., 1998). The
internet use to examine t he usebogidlinvesént, p bet w
and psychological consequences of social involvement. The quantitative study tracked the
internet use behavior of 169 participants over the first two years of internet use (Kraut et al.,
1998). Path analysis was used to exploeeréationship among demographic characteristics,
social involvement, and psychological weking, which were measured at three different time

periods (pretest, internet usage, and posttest). The researchers found that greater use of the
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internet was associated with statdigpg<cally si
0.05) and i ncr e #®.46¢r<0i02). Dheamtre linnitadeygastitativé studies
focusing specifically on the relationship between studdmide social networking use and well
being this study aims to fill the gap in the literature and provide quantitative results and
implications for counselors and athletic personnel in order to improve staithdete weHbeing.
Well-being and Athletic Identity

There is a noticeable gap in the literature related to the relationship between athletic
identity and weHbeing. Only one quantitative research study was found that specifically
explored the relationshi p bbeitgWkestadya@amedids at hl e
identify differences between elite athletes living in a Center for Elite Sport and Education (CTO)
and those who were not living in a sport residence in terms of their levels of athletic identity and
well-being in relation to their pesfmance in sport. Verkooijen (2018) conducted a study of 123
Dutch athletes (61 athletes living at a CTO and 62@d0 athletes) between the ages of 16 and
30 years old in order to investigate the relationship between athletic identity arakimgll
Athletic identity was measured using the Athletic Identity Measurement Scale (AIMS; Brewer &
Cornelius, 2001) and welieing was measured using the abbreviated version of the World
Health Organization Quality of Life instrument (WHOQ@REF). A multivariate aalysis of
covariance (MANCOVA) was performed to explore CTO residence differences in psychological
well-being. There was a statistically significant difference for psychologicalbeely between
those residing in a CTO residences and those who wer€nh@nresident$(4, 114) =5.16; p =
0.01; partial eta squared = 0.15, CTO resident athletes reported lower psychologitalingl|
(M =3.18,SD=0.52) in comparison to not CF@sident athletes = 4.15,SD= 0.44)

(Verkooijen, 2018). Additionally, diérences between participants in relation to athletic identity
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was also explored using a MANCOVA. No significant effect was fo&t, 115) = 1.30; p =
0.28; partial eta squared = 0.03 demonstrating no difference in athletic identity b€Weend
nonCTO athletes.

Athletic Identity has been explored in a multitude of studies such as Athletic identity and
its association to sport motivation (Baysden, Brewer, Petitpas, & Van Raalte, 1997; Martin,
Mushett, & Eklund, 1994; Smith, Hale, & CaiB, 1998; Ryska, 2002), level of commitment
toward sport participation (Brewer & Cornelius, 2002; Horton & Mack, 2000), skill level
(Brewer, Van Raalte, & Linder, 1991), gender ideologies (Brewer, Van Raalte, & Linder, 1991,
Lantz & Schroeder, 1999; Roydéebelt, & Duff, 2003), identity foreclosure (Good, Brewer,
Petitpas, Van Raalte, & Mahar, 1993; Murphy, Petitipas, & Brewer, 1996), injury and mood
disturbance (Brewer, 1993), academic performance, career expectations, and withdrawal from
sport (Green & Winberg, 2001; Hill, BurciiRagan, & Yates, 2002; Murphy, Petitpas, &

Brewer, 1996; Wiechman & Williams, 1997; Ryska, 2003), sport performance drug usage, time
and type of season (Brewer, Shelby, Linder, & Petitpas, 1999), identity salience (Horton &
Mack, 2000), amount of dependency on sport (Hurst, Hale, Smith, & Collins, 2000; Smith, Hale,
& Collins, 1998), level of anxiety linked to sport (Hurst et al., 2000; Martin 1999), and level of
racial discrimination related to sport participation (Brown et 803}. However, little research

has empirically explored the relationship between studttniéte wellbeing and athletic

identity, as measured by the Athletic Identity Measurement Scale (AIMS). This research aims to
fill the gap in the literature regardirsgudeathlete athletic identity and webdeing by exploring
Division | studentathlete weHlbeing in relation to their athletic identity as measured by the

AIMS.
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Well-being and StudentAthletes

Studentathlete welbeing as defined in the NCAA Division | manual (2018) states that
Aintercoll egiate athletics programs shal/l be
enhance the physical and educational Wweihg of studera t h | e t e s2p. In @dditioh, shey 2 .
NCAA points to six principles of studeathlete welbeing;fOverall Educational Experience;
Cultural Diversity and Gender Equity; Health and Safety; Studénete/Coach Relationship;
Fairness, Openness, and Honesty; and Stuitite t e | nvol vement 0 ( NCAA N
p.3).

2018 NCAA Bylaws 22 StudertAthlete Welbeing

2.2 The Principle of | Intercollegiate athletics programs shall be conducted in a manner
StudentAthlete designed to protect and enhancepghgsical and educational well
Well-Being being of studenathletes.
2.2.1| Overall Educational| It is the responsibility of each member institution to establish and
Experience maintain and environment in whichastudant h| et eés a
conducted as antegral part of the studeatt h|l et ebs ed
experience.

2.2.2| Cultural Diversity | It is the responsibility of each member institution to establish and
and Gender Equity | maintain an environment that values cultural diversity and gender
equityamong its studerdthletes and intercollegiate athletics
department staff.

2.2.3| Health and Safety | It is the responsibility of each member institution to protect the hea
of, and provide a safe environment for, each of its participating stu
athletes.

2.2.4| StudertAthlete/ It is the responsibility of each member institution to establish and
Coach Relationship| maintain an environment that fosters a positive relationship betwee
studertathlete and coach.
2.2.5| Fairness, Opennesy It is the responsibility of each member institution to ensure that coa
andHonesty and administrators exhibit fairness, openness and honesty in their
relationships with studerathletes.

2.2.6 StudentAthlete It is theresponsibility of each member institution to involve student
Involvement athletes in matters that affect their lives.

Athlete wellbeing is recognized as an important component of sports performance which
encompasses al | asipcldngthosethat asemot sportrelaced ®éns, | i f e,

2014). Participation in intercollegiate athletics has been found to have both positive and negative
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impacts on studerdthlete mental health and wéiéing (Van SlingerlandpurandBush, &
Rathwell, 2018; Stenling, Lindwall, & Hassmén, 2015). Over the life course of elite sports
careers, athletes face multiple pressures;-kahg is highlighted as a key determinant in
enabling individuals to cope with daily stressors (Waéthlth Organization, 2004).

According to (Bar & Markser, 2013) there is a common assumption that stitiéetes
are inherently mentally healthy. Typically, when a discussion occurs regarding college athletics
and studenathletes, the conversation usyalenters around physical injury and/or performance
(Neal et al., 2015). However, over the years more attention is being focused on the mental health
aspectof studerd t h | e t-leiagd(Beaueherhin, 2014; Buchanan, 2012). Overall-bestig
refers to oerall health and is an indicator of the overall functioning of studtétes while
considering holistic development and what studghtetes learn through their sport (Miller &
Kerr, 2002). Scholars have considered psychologicatvestig (MarterDiBartolo & Shaffer,
2002), emotional welbeing (Ryska & Yin, 1999), and physical wbking (Seggar, Pedersen,
Hawkes, & McGown, 1997) of studeathletes, but few have examined the overall Wwelhg of
studentathletes (Miller & Kerr, 2002; Settles, SebgrMiller and Kerr (2002) proposed the
AthleteCentered Modeto encourage athletic programs, coaches, parents, administrators, and
support staff to view sport as a vehicle for contributing to the overalhegllg (physical,
psychological, and socialf studentathletes. In this type of sport system, athletes and associated
adults work together toward the -dewelpnentof spor
goals that will aid in helping athletes become morestiint and develop lifelong 8ls. The
premise of thé\thleteCentered Modek to allow these skills to be developed as a result of the
sport experience. In this model, sport is viewed as developmentally appropriate and excellence in

sport performance is pursued in light of the dthee6 s o v-leinga(Miller &\Kerf, 2002).
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Although the benefits of this program have not been studied empirically, its basic tenets include
a philosophy of treating studeathletes holistically.

Stressors have the potential to manitessemotional, physical or developmental
difficulties within the studenathlete subpopulation (Watson & Kissinger, 2007), and may
negatively impact life satisfaction and weking (DeFreese & Smith, 2014; Giacobbi, Lynn, &
Wetherington, 2004; NCAA, 201%yatson & Kissinger, 2007). Greater depth of research into
at hl e t-beingds wareahtéd (Lundgvist, 2011). For that reason, this research study will
evaluate the conceptofwdlle i ng from the framework ef Ryff 6s
being and gantitively explore the constructs using the Psychological Wastig scale (PWB)
and the Satisfaction with Life Scale (SWLS; Diner, Emmons, Larsen, & Griffin, 1985) in order

to explore the relationship between studathiete social networking use and theell-being.

Significance of the Study

Studentathletes at Division | institutions, unlike a majority of their raghlete peers, are
easily identifiable figures on college campuses (Ga&ayles, 2003). The level of visibility can
createdifferent expectations about how studaeittletes carry themselves, respond to adversity,
and perform both physically and mentally. The 2015 NCAA GOALS study (Paskus & Bell,
2016) noted that college campuses have seen an increase in mental healtmisstygsarsd
depression, and 30% of NCAA studethletes reported having overwhelming distress in the last
month, an increase of more than 5% since 2010. College staithdetes experience additional
stressors that their neathlete peers do not such halancing athletic and academic activities,
isolation from athletic pursuits, balancing success or lack thereof, managing relationships, and
the termination of oneds career (Par ham, 1993

by the studenatHete population can impact their wéleing and can attribute to physieald
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mental exhaustion (Beauchemin, 2014; Ferrante, Etzel, & Lantz, 1996). For athletes, greater
psychological welbeing is associated with lower negative emotional@nical states which
aids in fostering athletic performance (Hardy et al., 1996).

In addition to common stressors faced by emerging adults, social networking sites have
become an area of interest for resewarcher s,
technologies and engage in social networks (Lewis, Kaufman, & Christakis, 2008). Young adults
ages 184 use social networking sites more frequently and in more places than any other age
group (BondsRaacke & Raacke, 2011). Young (1996) found that d&ye from ten to fifty
percent of college students report usage that could be classified as internet abuse, addiction, or
problematic. The negative aspects of social networking may affect stttiettes and
consequently impact perceptions of wiedling,success, and performance.

The studentthlete population is receiving more attention in the areas of mental health
and weltbeing, however there is still a large gap in the literature concerning issues pertinent to
studentathletes, specifically how sociaétworking impacts studeiathlete welbeing. This
research will expand the emerging adulthood literature by exploring the relationships among
emerging adult studefthlete social networking usage, studetttlete athletic identity, and
various aspectsf well-being to see if there is a connection between social networking use well
being. Research gained from this will inform counselors, athletic department personnel, and
other professionals working with studeathletes about the relationships amongegimg adult
studerdathlete social networking use, athletic identity, andAvelhg and provide implications
for helping studenathletes navigate their own experience with social networking in a manner

that promotes welbeing.
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Purpose ofthe Study

The purpose of this quantitative research study is to examine the relationships among
studetat hl et eds soci al net wor koeingthrougk thelensaof h |1 et i ¢
emerging adulthood. The study is being conducted to deterntimerd are relationships among
student athletebds soci al net working 4Uuse, emer
athleteso-beengl (as Wwet Er mi ned by -Beypgstaeand( 1989
Satisfaction with Life (Diener el.al985). The independent variables include emerging
adulthood, social networking use and athletic identity, while the dependent variable is well
being. Using the emerging adulthood framework, the findings will provide implications for
counselors, athlatidepartment personnel, and other professionals working with statteetes
to help understand how social networking use may impact stadenh | e t-keiggbandw e | |
provide practical implications for education and interventions to promote statheéetewell-
being in relation to social networking.

Research Questions

Research has shown that there are connections between social networking use and well
being within the college student/emerging adult population; however, there is a lack of research
explictly examining how the subopulation of emerging adults, specifically studatitletes are
impacted. Particularly, in relation to emerging adulthood there is a gap in the literature related to
studentathlete social networking use, athletic identity, amdl-being. The current study aims to
expand research on social networking and-eihg to include the emerging adult, student
athlete population in order to provide practical implications and interventions to promote
emerging adult, studestthlete wdkbeing during college. The specific research questions

include:
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1. To what degree do studeathletes endorse athletic identity and the five dimensions of
emergingadulthood?

2. What are the relationships among stuelthtete sociahetworking use, athletic identity,
emerging adulthood, anell-being?

3. Does studenathlete social networking use have an impact on-laghg and/or athletic
identity?

4. Are there significant differences in student athlete social networking use aroemgll
based on age, gender, or acadeysir?

5. Is there a relationship between studatitiete weHbeing and athletimlentity?

Summary

This literature review explored the constructs regarding aspects of social networking use,
emerging adulthood, athletidentity, and welbeing as they relate to studethletes.
According to Hyatt (2003) studeathletes face several unique stressors that may impact
performance and webeing. Additionally, Young (1996) found that social media has baerd
to contribute to additional stressors and create problematic use for college students. Additional
research intended to explore the relationships among stadertt | et es 6 soci al netv
athletic identity, and welbeing is needed to identifylagionships among studeatt h| et es 6 s o
networking use, athletic identity, and wbking in order to inform those working with this
population and provide practical implications and interventions to enhance sautiehtl et e s 6

overall weltbeing as wellas improve the studesathlete experience during college.
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Chapter I
Research Methodology
The purpose of this chapter is to describe the methodological approach and design used
this study, including the participants, procedures, measures, amnahdtaes. The current study
examined the relationships among stueerit h | et es 6 soci al net wor ki ng
well-being, as measured by psychological vieeling (Ryff, 1989) and satisfaction with life
(Diener et al., 1985) through the lesfsemerging adulthood. In addition, the influence of age,
gender, sport played, and years in sport were examined to determine if these factors contribute to
the relationships among social networking use, athletic identity, an<weialj.
ResearchQuestiors
1. To what degree do studeathletes endorse athletic identity and the five dimensions
of emergingadulthood?
2. What are the relationships among stuekgthtete social networking use, athletic
identity, emerging adulthood, ametll-being?
3. Does studenathlde social networking use have an impact onvelhg and/or
athleticidentity?
4. Are there significant differences in student athlete social networking use and well
being based on age, gender, or acadgeac?

5. Is there a relationship between studathtiege wellbeing and athleticlentity?

Research Design

The current study was a quantitative correlational design that utilizedszossnal survey
methodology and included a number of survey instruments. Survey research provides an
excellent way to examine peopl ed018.tThei t udes

focus of quantitative research is on gathering numerical data and then generalizing the data
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across groups of people. Methods of a quantitative approach are statistical or numerical and may
include questionnaires, surveys and polls (Babl&}&p® The goal of survey research is to

measure specific constructs within a sample of participants that represent a population of interest
to the researcher (Visser, Krosnick & Lvarakas, 2000). The advantages of online surveys include
access to unique paolations, reduction in time, relative validity, cost efficiency, and ease of data
collection (Wright, 2005). Furthermore, online questionnaires are considered to be an equally
reliable and valid method of data collection, compared to pencil and papeyss(Vadlejo,

Jordan, Diaz, Comeche, & Ortega, 2007; Wright, 2005) and provide additional practical benefits
in terms of time and cost savings, and support selection of this method to measure the constructs
of this study. In addition, survey research wasdu® gather demographic information, as well

as data on the sport played, years played in sport, and athletic conference. Data was collected
through seHreport surveys via an online link through Qualtrics, specifically designed for

research and datallection.

Participants

Participants for this study were recruited from a sample of current Division | stadldetes.

In order to participate in this study, participants were emerging adults a@&s d@&rently

enrolled as a studeithlete at a Divigin | institution, and active users of social networking
sites. Participants of this study were recruited from a variety of sources including professional
contacts throughout the country at various Division | institutions, social networking platforms,
and wiversity emails. The primary source of recruitment was Division | athletic departments.
The researcher emailed the athletic directors at all Division | institutions to inform athletic
directors of the current study and asked for permission to contacstinéentathletes in order

to invite them to participate in the study. Upon being granted permission the researcher

contacted current Division | studeathletes via email which included an informational letter
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which described the study and asked forrtparticipation. In addition, participants were also
recruited via snowball sampling by inviting participants to share this study with fellow student
athletes at other Division | institutions. According to the NCAA (2018) there are approximately
180,000 sidentathletes competing on collegiate teams at 347 Division | institutions across 49
states. G*Power was used to estimate the necessary sample size. According to G*Power
(Erdfel der, Faul, & Buchner, 1996) .05,andor der
power of 0.80, a sample size of 85 participants was needed.

Descriptive statistics of the demographics of this sample can be vieWadlen1l The
initial participant pool included 118 Division | studeathletes who began the survey. Due to
sekction criteria 10 cases were omitted as they were not a Division | stitiéete or not active
users of social networking sites. In addition, 13 cases were eliminated for missing more than
10% of data. Thus, the final sample was composed of 95 stattMgtes who met the eligibility
criteria to participate in the study: (a) competing at a Division | institution, (b) active uses of
social networking sites, and (c) between the ages 028

A total of 95 Division | studerathletes participated in tloeirrent study, of those 42
(44.7%) participants identified as male, 53 (55.8%) participants identified as female. Participants
ages ranged from 18 to 25 and had a mean age of 19.92 (SD = 1.33). In terms of race and
ethnicity, 20 (21.1%) identified as Higpa or Latino or of Spanish Origin, and 75 (78.9%)
identified as Not Hispanic or Latino or of Spanish Origin; further, 27 (28.4%) participants
identified as Black or African American, 1 (1.1%) identified as Native Hawaiian or Other Pacific
Islander, and 6265.3%) identified as White

Procedures
Following approval from the Auburn University Institutional Review Board (IRB)

participants were recruited to participate in this study via email requests to athletic director. Once
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permission was obtained from tathletic director, the researcher sent a recruitment email,

which included the survey link and informational letter, to studenth | et es ® uni ver si i
address. A copy of the recruitment emails can be found in Appendix A. Additionally, online

social netvorking sites such as Facebook, Instagram, Snapchat, Twitter, and LinkedIn were

utilized to recruit participants. Finally, participants were recruited via snowball sampling by

inviting participants to share the survey link with fellow stuekghtetes at ther Division |

institutions. Participants accessed the study via a Qualtrics link and were able to take the survey
anonymously at their convenience.

Once patrticipants chose to participate in the study by selecting the survey link, they were
presented with the parameters of the study via an informational letter which included IRB
approval information, length of survey, and inclusion criteria. Additionally, information about
the purpose of the study, contact information for the researcheaemtyfadvisor, contact
information for Auburnés I RB as well as a | in
informational letter. Finally, a consent statement was provided informing participants that
participation was voluntary, and their responseslévba anonymous and confidential. A copy
of the informational letter can be found in Appendix B. Incentives included a raffle of six $50
Visa gift cards. At the end of the survey, participants who wished to enter the drawing were
directed to a separate say to enter their email address to be included in the raffle. All personal
information was kept separate so that no identifying information could be linked backl&tehe

The survey was administered using Qualtrics software. The survey consisted of fou
parts. The first part was the informational letter that included a statement of informed consent,
which in this case was passive consent (i.e., participants agreed that they had been fully informed
of the parameters, benefits, and ethics of participatirige study and that hey consented to

participate in the study by clicking the survey link). The second part includdeniegraphic
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guestionnaire which can be found in Appendix C. The third part of the survey included the five
instruments used in thggudy: the Social Media Use Integration Scale (SMUIS; Jenkins
Guarnieri, Wright, & Johnson, 2013), the Athletic Identity Measurement Scale (AIMS; Brewer,
Van Raatle, & Linder, 1993), the Scale of Psychological \Weihg (Ryff, 1989), the
Satisfaction Wit Life Scale (Diener, Emmons, Larsen, & Griffin, 1985) and the Inventory of the
Dimensions of Emerging Adulthood (Reifman, Arnett, & Colwell, 2007). The instruments are
included in Appendix D, E, F, G and H respectively-iBentified data were collectecha stored
in Qualtrics, which was then exported and analyzed using IBM SPSS Statistics software (version
26). Lastly, the fourth part of the survey was a link that directed participants to another survey
where they entered their email address to registahe incentive drawing. Email addresses
were collected in this manner so that there would be no link between the survey data and the
entry for the drawing. Two drawings were held, at each drawing three winnerselested.
Once the data were collectadd the drawings were held, the names anthe addresses were
destroyed.
Instrumentation

In addition to a demographic questionnaire, a number of instruments were utilized to
acquire data on the variables of this study. Five surveys were utilized o data for the study:
The Social Media Use Integration Scale (SMUIS; Jenidnarnieri et al., 2013), the Athletic
Identity Measurement Scale (AIMS; Brewer et al., 1993), the Scale of Psychologicdiaivegjl
(PWB, Ryff, 1989), and the Satisfaction Witlid_Scale (SWLS, Diener et al., 1985) and the
Inventory of the Dimensions of Emerging Adulthood (IDEA, Reifman et al., 2007). The
instruments were provided via Qualtrics to current Division | studtrietes. These data have

been used to describe the sdamgnd conduct the main analyses.

Demographic Measure
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Demographic information was gathered by a brief questionnaire (see Appendix X). Items
on the Demographic Questionnaire were related to age, gender, year in school, sport played,
number of years playdd sport, and social networking site usage information. These
demographics have provided the necessary information to describe the sample ofashlekest
and deliver data for the predictarage, gender and years of sport played. Descriptive and
frequency analyses were used to examine participant characteristics.
Social Media Use Integration Scale

The Social Media Use Integration Scale (SMUIS) (Jenldnarnieri et al., 2013) was
devel oped to measure the nat ur evasodésigmedte 6 s s oC i
assess engaged use of a variety of soci al me d
Guarnieri et al., 201, p. 47). There are two subscales in this measure. The firgeisa 6
subscale called Social Integration and Emotional Coroe¢8IEC) which considers the degree
to which soci al media use is a habit. Some ex
di sconnected from friends when | have not | og
|l ogin to soéilaprmédrato aondmunicate with othe
The second is a-#em subscale called Integration into Social Routines (ISR), which assesses
oneds preference for communicating via soci al
incc ude, fil enjoy checking my social media acco
everyday routine. o0 The s e@laehitbmaisratedytiet ems t ot
participants on a-point scale (1 = Strongly Disagree, 2 = Disagree, 3safiee Somewhat, 4 =
Agree Somewhat, 5 = Agree, 6 = Strongly Agree). In order to obtain an overall score for this

measure, one calculates the average of the ratings for the items comprising each subscale, and

then an average of the subscale scores isn#uatdo arrive at the overall score for the instrument.

Hi gher scores indicate userds preference and
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was originally developed to measure Facebook use; however, it was purposefully designed to be
adapted taneasure other forms of online social media use (Jettkuznieri et al.2013).

JenkinsGuarnieri et al. (2013) psychometrically evaluated the scale within a study of two
separate, equal sized subsamples using a single survey of 6y@dirstudents at a Rocky
Mountain Region University to determine validity and reliability of the SMUIS scale. The
subsamples consisted of predominantly females (70%, and 72% respectively) with the mean ages
being 18. According to JenkirGuarnieri et al. (2013trong reliability was found for data
collected with the total scale demonst+ating
item subscale called SIEC measures the degree to which social media use is a habit, showed very
good internal consis,ecy (U = . 89)-,t emds uthsec slee olnSIR 4measur
preference for communicating via s9&3) al medi a
JenkinsGuarnieri et al. (2013) established convergent validity between the SMUIS and the
Facebook Us Intensity Scale (Ellion, Steinfield, & Lampe, 2007), both subscales and total mean

scores demonstrated significapt(¢ . 001) rel ationships (U = .893

U = .828 for the |1 SR subscal e itgeod idternal . 914 f

consi st ency iretést over a-886kdgriod stygested that SMUIS responses
remained stable, with reliability correlationsrof .80 for the total scale,= .80 for subscale

SIEC, and = .68 for subscale ISR. Exploratoryctar analyses (EFA) and confirmatory factor
analyses (CFA) (using the model generating approach to structural equation modelling (SEM)
were conducted to evaluate the fit of the observed indicators selected by the EFA, to the data on

the same scale item®fn the separate hololit sample) (JenkirGuarnieri et al., 2013). The

resultant teatem model indicated satisfactory fit with the data: RMSEA=.075; CFI=.96;
NNFI=.95 (JenkingGuarnieri et al., 2013, p. 45).

The SMUIS has been used in other cultures aasl adapted into Turkish by Akin,
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Ozbay, and Baykut (2015), the scale consists of twedgunlensions and 10 items. Whether or

not the original twedimensional structure of the scale would be confirmed in the Turkish culture

was examined by Akin et al. (201fhrough Confirmatory Factor Analysis. The CFA indicated

that the SMUS had a good fit to the Turkish <c
.076, NFI= .93, NNFI= .94, CFI= .96, IFI= .96, GFI= .94, SRMR=.049). The Cronbach alpha

internal consstency reliability coefficients were .87 for the SIEC wglle .71 for ISR subcale,

and .87 for the whole scale. One item of the scale was reverse scored. High scores obtained from

t he s cdaimendions asdufrom the whole scale indicate a higH t#\ocial media usage

(Akin et al., 2015).

The Athletic Identity Measurement Scale

The Athletic Identity Measurement Scale (AIMS) (Brewer et al., 1993) is a standardized,
psychometrically sound measure that can facilitate the testing of Athletic Idéudjityrhe
AIMS is a measurement tool used to reflect both the strength and the exclusivity of identification
within the athletic role. Since the early development of the AIMS, researchers have been
examining its validity to improve the measurement tooe(Ber & Cornelius, 2001; Hale et al.,
1999; Martin, Eklund, & Mushett, 1997). The AIMS was originally written as aiteld Likert
Type scale instrument, but preliminary analysis of the items led to one of the questions being
removed from the instrumerds it showed little variance across respondents (Brewer et al.,
1993). Brewer et al. (1993) suggestedfa@or model: (a) social identity, representing the
extent to which the individual views him/herself as occupying the athlete role; (b) exclusivity,
representing the ext enworthiodeterhined dnly laymperformathéewni d u a |

the corresponding athlete role; and (c) negative affectivity, representing the extent tarwhich

individual experiences negative affect in response to untdéswatcomes in athletic domains
(Brewer & Cornelius, 2001; Hale et al., 1999). Successive trials with the AIMS have led to the
evolution of the scale to 10 item and 7 item versions. This research study utilize€itdra 10
version of the AIMS. The 10 itesrencompass social, cognitive, and affective elements of
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athletic identity. Each item is rated by the participants ofpaifit scale (1 = Strongly Agree, 2

= Agree, 3 = Agree Somewhat, 4 = Neither Agree nor Disagree, 5 = Disagree Somewhat, 6 =
Disagree, # Di sagree Strongly). The items evaluate
daily experiences. The higher the score the stronger the respondent identifies with the athlete

role.

To test the reliability of the AIMS, Brewer et al. (1993) administénedAIMS in three
separate studies. Participants in the first study were undergraduates, 124 female and 119 male,
enrolled in an introductory sport psychology class, subjects in the second study were
undergraduates enrolled in an introductory psycholoagscland the third sample included
subjects from the University football team. Brewer et al. (1993) administered the AIMS for the
three samples on separate occasions and found alpha coefficients of .93, .87, and .81,
respectively. Since the results indeditalpha coefficients above .80 for these three studies
exhibited a testetest reliability of .82, the authors concluded that the AIMS is a reliable,
internally consistent instrument for use with athletes.

In previous research studies the convergent ialaf AIMS was demonstrated through
moderate correlations with the S&ble Scale (SRS; Curry & Weiss, 1989; r = .61), and the
three subscales of the Sport Orientation Questionnaire (SOQ); Gill & Deeter, 1988; r = .26 to
.53). Brewer, Van Raalte, ahihder (1993) suggested that the correlation between the AIMS
and SelfRole Scale was moderate, but not sufficiently strong to state that they are measuring the
same construct. For discriminant validity evidence, the AIMS was found not to correlatel with al
five subscales of the Physical SBkrception Profile (PSPP; Fox & Corbin, 1989;-tG3 to
.19). Moreover, among the four subscales of the Perceived Importance Profile (PIP; Brewer, Van

Raalte, & Linder, 1993) only the PXport subscale (r = .42), ot the PIFfitness (r = .06),

body (r = .22), and strength subscales (r = .15), was significantly correlated with the AIMS when
controlling for the level of athletic involvement. The authors concluded that Al is different from
physical seHesteem, perived importance of fitness, body attractiveness, and strength.

Although Brewer, Van Raalte, and Linder (1993) initially conceptualized and developed

the AIMS to be unidimensional, factor analyses in subsequent studies revealed three dimensions
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which include: (a) social identity, representing the extent to which the individual views
him/herself as occupying the athlete role; (b) exclusivity, representing the extent to which an
i ndi vi dwoaH i©determiretl dnly by performance in the correspondirigtatrole; and
(c) negative affectivity, representing the extent to which an individual experiences negative
affect in response to undesirable outcomes in athletic domains (Brewer & Cornelius, 2001; Hale
et al., 1999). In conclusion, the aforementionestistef validity and reliability conducted by
Brewer et al. (1993) demonstrated that the AIMS is a valid and reliable test. This research study
is using the definition of athletic identity, and therefore the instrument that was established by
Brewer et al(1993).
The Psychological Wellbeing Scale

The scale for PWB (Ryff, 1989) was chosen based on its applicable features designed to
measure the predictor variable, psychological Adwelhg. This questionnaire is designed to
measure PWB among the slimensions outlined previously: Autonomy, Environmental
Mastery, Personal Growth, Positive Relations With Others, Purpose in Life, and Self
Acceptance. The original structure of the assessment included 20 items for each of six
dimensions, resultingin 201 t em scal e. Esti mates of each sca
sample of community volunteers were as follows: -3elfeptance, .93; Positive Relations With
Others, .91; Autonomy, .86; Environmental Mastery, .90; Purpose in Life, .90; and Personal
Growth, .87 (Ryff, 1989). In addition, the following estimates of test retest reliability were
acquired for a 11-person sample over avéeek interval: SelAcceptance, .85; Positive
Relations With Others, .83; Autonomy, .88; Environmental Mastery, .81; Beiipd.ife, .82;
and Personal Growth, .81 (Ryff, 1989).

Given concerns about the length of administration, a variety of shorter versions has been
subsequently developed and distributed by the original author, including surveys containing 12,
18, 42, 54, ath 84 items, with a range of 2 to 14 items per dimension. Most recently, significant
explorations and discussions have centered upon titem2sersion of the scale (Abbott et al.,
2006; Abbott, Ploubidis, Huppert, Kuh, & Croudace, 2010; Springer & Ha2@@6). The items

in the 42item questionnaire are divided equally among positive items and negative items.
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Responses are scored onpadint Likert Type scale (1 = strongly disagree, 2 = moderately
disagree, 3 = slightly disagree, 4 = slightly agree fdoderately agree, 6 = strongly agree). In
scoring the PWB, 21 items are revecaeled and then all 42 responses are summed, separate

subscale scores are calculated by summing all items within each subscale. Higher scores on the

42-item PWB scale indicativgreater welbeing.

Subscale

High Scorer

Low Scorer

Autonomy

Is seltdetermining and
independent; able to resist
social pressures to think and
act in certain ways; regulate
behavior from within;
evaluates self by personal
standards.

Is concerned about the
expectations and important
decisions; conforms to socia|
pressures to think and act
based on evaluations of
others; relies on judgments ¢
others.

Environmental Mastery

Has a sense of mastery and
competence in managing the
environment; controls
complex array of external
activities; makes effective us
of surrounding opportunities
able to choose or create
contexts suitable to persona
needs and values.

Has difficulty managing
everyday affairs; feels unabl
to change or impne
surrounding context; is
unaware of surrounding
opportunities; lacks sense of
control over external world.

Personal Growth

Has a feeling of continued
development; sees self as
growing and expanding; is
open to new experiences; hg
senseof eal i zi ng
potential; sees improvement|
in self and behavior over

Has a sense of personal
stagnation; lacks sense of
improvement or expansion
over time; feels bored and
uninterested with life; feels
unable to develop new
attitudes or behaviors.

time; is changing in ways thg
reflect more sefknowledge
and effectiveness.

Positive Relations with
Others

Has warm satisfying, trusting
relationships with others; is
concerned about the welfare
of others; capable of strong
empathy affection, and
intimacy; understands give
and take of human
relationships.

Has few close, trusting
relationships with others;
finds it difficult to be warm,
open, and concerned about
others; is isolated and
frustrated in interpersonal
relationships; not vling to
make compromises to susta
important ties with others.
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Purpose in Life

Has goals in life and a sensg
of directedness; feels there i
meaning to present and pasi
life; holds beliefs that give
life purpose; has aims and
objectives folliving.

Lacks a sense of meaning in
life; has few goals of aims,
lacks sense of direction; doe
not see purpose of past life;
has no outlook or beliefs tha
give life meaning.

Self-Acceptance

Possesses a positive attituds
toward the self;
acknowledges and accepts
multiple aspects of self,
including good and bad
qualities; feels positive abou
past life.

Feels dissatisfied with self; i
disappointed with what has
occurred in past life; is
troubled about certain
personal qualities; wishes to
be different than what one is

Sample items for each dimension are as follows: | am not afraid to voice my opinions,
even when they are in opposition to the opinions of most people (Autonomy); | am good at
juggling my time so that | can fit everythiniggat needs to be done (Environmental Mastery);
When | think about it, I have not really improved much as a person since | was younger
(Personal Growth); | often feel lonely because | have few close friends with whom | share my
concerns (Positive Relationsithv Others); | enjoy making plans for the future and working to
make them a reality (Purpose in Life); When | look at my life so far, | am pleased with how
things have turned out (SeMcceptance).

In response to questions regarding the factor structureeef2item PWB raised by

Springer and Hauser (2006), Ryff and Singer (1998) suggested that factor analyses performed on

this version support the theedyiven sixfactor model originally proposed by Ryff (1989). Ryff
gave herr dipgemmemdadt i on o0 -item SPWB éAbbotsetal., 2010, p.h e 4 2
359). Therefore, the 4em version will be used in this study as it appears sufficiently robust to
cover the six dimensions adequately, while allowing for more convenient ad miorstxéien

compared to the full 12@em version. The PWB has demonstrated sound psychometric

properties across a variety of middlged adult populations (Ryff & Singer, 1998), across

cultural and lingual contexts (Akibittle & Little, 2008; Ma et al., 202), and with college

student populations (Bowman, 2010; Burns & Machin, 2009; Chang, 2006; September et al.,
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2001). In the version utilized in this study, there are seven items per dimension. When
administeredtoacolleggged popul at i o aforth€4ztem bessiorhobtlsis al p h a
measure have been found to range from .77 to .86 (Bowman, 2010).
The Satisfaction With Life Scale

The Satisfaction With Life Scale (SWLS; Diener et al., 1985) focuses on the life

satisfaction component of subjective wiading and is used to measure global cognitive

judgements of oneds satisfaction with 1|ife. I
individual sé6 judgement of | ife in compari son
my | ife aaedefiSeltant ol have gotten the i mpor:

are scored on afoint Likert Type scale (1 = strongly disagree, 2 = disagree, 3 = slightly
disagree, 4 = neither agree nor disagree, 5 = slightly agree, 6 = agree, 7 = stna®)lpard has
been shown to have strong internal consistency and stability. According to (Diener et al., 1985)
scoring is conducted by summing the responses with a possible range of scar&5of Be
higher the score the more satisfied with life oneitl score of 30 35 indicating a very high
score and highly satisfied, 2829 high score, 2D 24 average score, 1510 slightly below
average In life satisfaction, 1014 dissatisfied, and 59 extremely dissatisfied.

In a study of 176 undergradusteeliability was supported with a coefficient alpha of .87
and a twemonth testretest correlation of .82 (Diener et al., 1985). Convergent validity was

supported when Diener et al. (1985) found the SWLS to be highly correlated with other measures

of life satisfaction, such as the Fordyce Global Scale (Fordyce, 1978) (r = .58), a measure of
happiness, the I scale (Andrews & Withey, 1976) (.68), a singksm measure of happiness,

and the Neuroticism scale of the Eysenck Personality Inventory (Ey&g&enck, 1964) (r =

.57). In addition, discriminant validity was supported by Blais, Vallerand, Pelletier, and Briere
(1989), who found the SWLS to be negatively correlated with the Beck Depression Inventory (r
=-.72).

The Inventory of the Dimensionsof Emerging Adulthood

The Inventory of the Dimensions of Emerging Adulthood (IDEA) (Reifman, Arnett &
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Colwell, 2007) is a 3litem measure with six subscales corresponding to the most prominent
features of emerging adulthood: identity exploration, expion of possibilities, negativity or
instability, otheffocused, sef ocused, albdt weehong@R@&ihman, Arne
2007). Each subscale represents the degree to which individuals identify with each theme that is
characteristic to emergirgpulthood. Higher scores on the IDEA ssdales represent individuals
who presently endorse the characteristics of
period of your |ife a time of many possibilit
separating from par en tidssCale, wiheasspberasseess ramging r at e d
from Astrongly disagreeo to Astrongly agree. o
subscales: identity exploration, experimentation/possibilities, netyatigtability, other
focused,sef ocused, abeéet weehi dgE&Cc h-7gemadnckisfeamedsi st s
by the average of scores on those items (Reifman @08l7).

According to Reifman et al. (2007) the IDEA was found to have inteoraistency
reliability of .85 on the identity exploration subscale, .83 on the experimentation/possibilities
subscale, .82 on the negativity subscale, .73 on the-fttiesed subscale, .70 on the self

focused subscal e, -lmentdwsubB3daie. dasketdsthrediabifityeoeel donegy 6 i n

month interval was found to be sufficient on all scales ranging from.# except the feeling

Ai-bnet weenod s ubs c aretestreliabiity of .87 (Reénaan, arnett,&&kColwell,

2007). Whilete aut hors did not specifi caéaleltyweaddr ess
subscale, emerging adulthood is a construct t
bet weenodo subscal e h-setest may nodbe hppropridierfee thialé t e ms t e s
(Reifman, Arnett, & Colwell, 2007). Convergent and discriminant validity were examined by

looking at the correlations between each subscale and other constructs. Convergent validity was

found that those who are high on negativity are generally Idifeisatisfaction (r =.38) and in
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feelings of environmental masteny= - .35). Identity exploration was correlated with higher
hopes for the self (= .34) and perceived career opportunities (25). Lastly, the identity
exploration, experimentatigmossibilities, othefocused, and sefbcused subscales are each
correlated with future orientation (identity exploration .20, experimentation/possibilities
.22, othetfocusedr = .29, and selfocusedr = .23) (Reifman et al., 2007).
Statistical Analysis

These data were cleaned and screened for violations of assumptions (normality, linearity,
and homoscedasticity) before running the main analyses (Tabachnick & Fidell, 2018). Initially,
descriptive and frequency analyses were conduotéétermine the basic demographics of the
sample and specific information related to pa
played, years in sport, and social networking use.

Mean, standard deviations, and ranges were calculated feariadles of interest. The
distribution of scores around the mean was analyzed with tests of skewedness and kurtosis and

all assumptions for normality were met. Descriptive statistics, correlations, analysis of variance

(ANOVA), and regression analyses wartilized for the current study. Findings are organized
and displayed in charts and graphs.
Limitations

There are several limitations to the proposed study. First, due to thexpenmental
design of the study there are threats to internal validitygiwinclude the lack of experimental
control and the inability to manipulate the independent variable. Secondly, all of the instruments
are selreport which may impact the validity of a survey, as it may lead to participants selecting
responses to depiatfavorable image of themselves known as socially desirable responding
(Johnson & Fendrich, 2005; va de Mortel, 2008). Lastly, due to the small/unique sample

available for the study, results may not be generalizable beyond the specific population from
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which the sample was drawn.
Summary

This chapter has covered the methodology and procedures that were utilized to examine
the relationships among student hl et es é soci al net wor-kdingg use,
through the lens of emerging adulthotdorder to answer the proposed research questions, data
were collected using a demographic questionnaire, The Social Media Use Integration Scale
(SMUIS; JenkinsGuarnieri et al., 2013), the Athletic Identity Measurement Scale (AIMS;
Brewer et al., 1993}he scale of Psychological Wddeing (PWB; Ryff, 1989), and the
Satisfaction With Life Scale (SWLS; Diener et al., 1985) and the Inventory of the Dimensions of
Emerging Adulthood (IDEA; Reifman, et al., 2007). Demographics and identity information
were dso collected to accurately describe the sample. The main analyses used in the study were

correlation, regression, and ANOVA.
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Chapter 11l
Results
This chapter highlights the findings of the data analyses for this study. It also includes a
review of the research questions and findings of the main analyses. Data were analyzed using
IBM SPSS (v26). The present study sought to explore the relatiorsshgpsg studera t h|l et es 6
social networking use, athletic identity, and wm#ing through the lens of emerging adulthood.
Descriptive Analyses
In chapter I, frequencies and descriptive statistics were provided on the demographic
data collected from this s®le. As reported iffable 1, the sample consisted of 95 participants
who selfidentified as between age 135, Division | studenathletes, and active users of social
networking sites. A total of 95 Division | studeatthletes participated in the currestidy, of
those 42 (44.7%) participants indicated they identified as male, 53 (55.8%) participants indicated
they identified as female. Participants ages ranged from 18 to 25 and had a mean age of 19.92
(SD = 1.33). In terms of race and ethnicity, 20 124) identified as Hispanic or Latino or of
Spanish Origin, and 75(78.9%) identified as Not Hispanic or Latino or of Spanish Origin;
further, 27 (28.4%) participants identified as Black or African American, 1 (1.1%) identified as
Native Hawaiian or Other Rdic Islander, 62 (65.3%) identified as White, and 5 (5.3%)

identified aOther.
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Table 1

Demographic Characteristics of Study Population

Characteristic Frequency Percent
Gender
Male 42 44.2
Female 53 55.8
Ethnicity
Hispanic orLatino or Spanish Origin 20 21.1
Not Hispanic or Latino or Spanish Origil 75 78.9
Race
Black or African American 27 28.4
Native Hawaiian or Other Pacific Island 1 11
White 62 65.3
Other 5 5.3
Age
18 12 12.6
19 29 30.5
20 23 24.2
21 22 23.2
22 6 6.3
23 2 2.1
25 1 1.1
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In relation to academic year or standing 14 (14.7%) participants identified as Freshman,
37 (38.9%) identified as Sophomores, 22 (23.2%) identified as Juniors, 16 (16.8%) identified as

Seniors, 4 (4.2%yentified as $years, and 2 (2.1%) identified as a Graduate Student. Sixteen

Division | sports were represented in this st
1 (1.1%) womendés basketball, 1 ( 1(20%)odtbalt, r o s s ¢
2 (2.1%) gymnastics, 14 (14.7%) wowlswnming SsSocce
and diving, 8 (8.4) womendés swimming and di vi

tennis, 3 (3.2%) mendbs tbHbackraold &ndl 88j ebhdd A
athletic conferences were represented in the sample, with the majority of participants competing

in the Sun Belt Conference (29.5%) and the Southeastern Conference (63.2%). Participants were
also asked to indicategmumber of total years they have been competing in sport, responses

ranged from 2 to 18 with a mean number of years of 12.13 (SD = 2.76).
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Table 2

Demographic Characteristics of Study PopulatioAthletics

Characteristic Frequency Percent

Academic Year

Freshman 14 14.7
Sophomore 37 38.9
Junior 22 23.2
Senior 16 16.8
5hyear 4 4.2
Graduate Student 2 2.1

Athletic Conference

Atlantic Coast Conference (ACC) 1 1.1
Big 12 Conference 1 1.1
Conference USAC-USA) 1 1.1
Mid-American Conference (MAC) 1 1.1
Ohio Valley Conference (OVC) 1 1.1
Southern Conference (SoCon) 2 2.1
Southeastern Conference (SEC) 60 30.5
Sun Belt Conference 28 63.2
Sport

Baseball Basketball (M)

55



10 10.5

6 6.3

Basketball (W) 1 1.1
Cross Country (M) 1 1.1
Equestrian (W) 11 11.6
Football 19 20.0
Gymnastics 2 2.1
Soccer (W) 14 14.7
Softball 5 5.3
Swimming and Diving (M) 1 1.1
Swimming and Diving (W) 8 8.4
Tennis (M) 2 2.1
Tennis (W) 1 1.1
Track andrield (M) 3 3.2
Track and Field (W) 1 1.1
Volleyball (W) 10 10.5

Participants were asked to provide information related to their social networking use. All
of the 95 participants indicated that they were active users of social networking s{&%.8956)
of respondents indicated that they used social networking sites 5 to 7 days per week, 2 (2.1%)
participants indicated use ofi® days per week, and 1 (1.1%) participant indicated usé &f 1
days per week. Additionally, participants were asked many times per day they accessed
social networking sites, 2 (2.1%) indicated less than 5 times per day, 25 (26.3%) indica@d 6
times per day, 28 (29.5%) indicatedil@5 times per day, 26 (27.4%) indicated-26 times per
day, and 14 (14.7) pacipants indicated accessing their social networking sites more than 20

times per day. In relation to social networking sites used, 49 (12%) used Facebook, 86 (21.9%)
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reported having a Twitter account, 50 (12.7%) had a LinkedIn account, 28 (7.1%) usessRinte
86 (21.9%) reported having an Instagram account, and 94 (23.9%) used Snapchat. When asked
about reasons for social networking use, 89 (31.2%) participants indicated that they used social
networking sites to connect with friends and family, 13 (4.6%#)teract with fans, 77 (27%) to
gain information about what is going on in the world, 94 (33%) indicated that social networking
site use was for entertainment, and 12 (4.2%) chose other reason.

In relation to social networking ugearticipants were asked to respond to items related to
positive and negative content directed towards them as a stttiégte on social networking
sites. Most of the participants, 91 (95.8%) reported experiencing positive content directed at
them as a stlentathlete, further 24 (25.3%) rated the content as minimally positive, 23 (24.2%)
rated it as somewhat positive, and 45 (47.4%) rated it as positive. Conversely, 64 (67.4%) of
participants reported experiencing negative content directed towards tlaestudentathlete on
social networking sites, 10 (10.5%) rated the content as minimally negative, 8 (8.4%) rated it as

somewhat negative, 12 (12.6%) rated it as negative, 23 (24.2%) rated it as modegatdhe,

and 15 (15.8%) rated it as extremely atdge. Participants who experienced negative content
directed at them as studeathletes were asked to share how they responded to the content and
were able to select multiple choices, 52 (48%) reported no response, 11 (10.2%) indicated direct
response tthe individual, 19 (17.6%) indicated posting subliminal messages on their own social
networking sites, 23 (21.3%) talked to others about the negative content, and 3 (2.8%) reported

the negative content to an authority figure.
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Table 3

Demographic Characteristics of Study PopulatioBocial Networking Use

Characteristic Frequency Percent Percent of
Cases

Social Networking Usei Days Per Week

17 3 days per week 1 1.1
31 5 days per week 2 2.1
57 7 days per week 92 96.8

SocialNetworking Usei Times Per Day

Less than 5 times per day 2 2.1

61 10 times per day 25 26.3
107 15 times per day 28 29.5
167 20 times per day 26 27.4
More than 20 times per day 14 14.7

Social Networking Sites Used

Facebook 49 12.5 51.6
Twitter 86 21.9 90.5
LinkedIn 50 12.7 52.6
Pinterest 28 7.1 29.5
Instagram 86 21.9 90.5
Snapchat 94 23.9 98.9

Reason for Social Networking Site Use

To connect with friends/family 89 31.2 93.7
To interact with fans 13 4.6 13.7
To gain information about the world 77 27 81.1
For entertainment 94 33 98.9
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Other 12
Positive Experience on Social Networking Site
Yes 91

No 4

Intensity of Positive Experience

Minimally Positive 24
SomewhaPositive 23
Positive 45

Negative Experience on Social Networking Site
Yes 64

No 31

Intensity of Negative Experience

Minimally Negative 10
Somewhat Negative 8

Negative 12
Moderately Negative 23
Extremely Negative 15

Response to Negative Experience
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No Response 52 48.1 78.8

Direct Response to Individual 11 10.2 16.7
Post Subliminal Messages 19 17.6 28.8
Talked to Others 23 21.3 34.8
Reported to an Authority Figure 3 2.8 4.5

Preliminary Analyses

Preliminary analyses of these data also included an examination of assumptions. Based
on the moment coefficient of skewness and kurtosis, most of these data stahtteds for
statistical assumptions. Ranges betwee00 and 2.00 for skewness and rangeS &0 and
3.00 for kurtosis demonstrate that these data approximated a normal distribution (DeCarlo, 1997;
Tabchnick & Fidell, 2013). However, osebscale, the social identity (SI) subscale from the
AIMS measure demonstrated some kurtosis (kurtosis = 3.38). For the purpose of this study
however, the overall score of the AIMS was used, which met the assumption for kurtosis.

Subscale means, standasldi at i ons, and Qabtedlsawlhadés al pha
intercorrelations (se€able 5 were explored for the main scales, the SMUIS, AIMS, PWB,
SWLS, and the | DEA, Cronbachoés alphas for mos
within acceptableimnits (.70 to 1.00). One IDEA subscale, Experimentation/Possibilities had an
alpha coefficient of .63. The purpose in |ife
of .67, and environmental mastery had an alpha coefficient of .48. Due to thplav

coefficient of the environmental mastery subscale of PWB it was not used in further analyses.
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Table 4

Scale Reliability Statistics

Scale N Mean SD Cronbact
Alpha
AIMS 10 55.0 9.80 .889
SMUIS 10 2.17 0.544 846
SWLS 5 13.46 4.16 .810
PWB (Total) 42 117.03 26.85 .906
PWB (Autonomy) 7 24.24 10.2 .907
PWB (Environmental Mastery) 7 22.84 4.71 483
PWB (Personal Growth) 7 15.14 5.24 745

PWB (Positive Relations with others) 7 17.33 7.11 .853

PWB (Purpose in Life) 7 18.17 5.35 672
PWB (Selfacceptance) 7 19.32 5.43 711
IDEA (Total) 31 3.33 0.263 .830

IDEA (Experimentation/Possibilities) 5 3.40 0.364 .629

IDEA (Self-focused) 6 3.42 0.361 .714
IDEA (ldentity Exploration) 7 3.32 0.362 .735
IDEA (Feeling inrbetween) 3 3.34 0.461 .798
IDEA (Negativity/Instability) 7 3.17 0.407 .774

AIMS T Athletic Identity Measurement Scale; SMUISSocial Media Use and Integration Scale;
SWLST Satisfaction with Life Scale; PWBPsychological Welbeing; IDEAT Inventory of
theDimensions of Emergingdulthood.

61



Analyses were conducted with the demographic variables and main study variables to
determine if the demographic variables of age, gender, and sport were related to social
networking use, athletic identity, emerging ddabd, orwellb e i ng. Pwasauselton 6 s
examine correlations for continuous variables, analysis of variance (ANOVA) and multivariate
analysis of variance (MANOVA) was used to examine group differencesvadue of .01 was
used to determine signifinae in order to reduce the threat of Type | error.

Research Question One: To what degree do studeathletes endorse athletic identity and
the five dimensions of emerging adulthood?

The AI MS measures a personods | anseate of at hl
themselvesona 0t em i nstrument with responses rangin
a g r e e opointscale which yields a potential score ranging frorr@QBrewer, Van
Raalte, & Linder, 1993). These items are summed to prodsicgle selfevaluation score that
represents their athletic identity, higher scores on the AIMS correspond with stronger and more
exclusive identification with the athlete role. The results of this study yielded 42 males and 53
females who completed thdMS. The mean score on the AIMS for males was 59.71 and the
mean score for females was 51.26. The mean score for the total 94 respondents was 55.0 with a
standard deviation of 9.80. These results indicate that for this sample, males had a higher athletic
identity and therefor more association with the athletic role than females. Overall, both males
and females, reported moderate levels of athletic identity. To further explore athletic identity for
the sample a on@ay ANOVA was run to explore levelsofaght i ¢ 1 denti ty by par
in school. The results yielded the following mean scores: freshman = 57.93, sophomore = 58.73,

junior = 53.45, senior = 47.94"year = 49.75, and graduate student = 49.5 indicatingghat

students in thisample matriculate through college through their senior year athletic identity

decreased and association with the athletic role weakened.
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The IDEA, the instrument on Emerging Adulthood is ai8m measure with six
subscales corresponding to the nrsiminent features of emerging adulthood: identity
exploration, exploration of possibilities, negativity or instability, ottoeused, seffocused, and
feel i-negt wieenno ( Rei fman, Arnett & Colwell, 2007
degreeto which individuals identify with each theme that is a characteristic of emerging
adul thood. The dioxtulsedyws awdnli e h fi st men part of
conceptualization of emerging adulthood was developed to represent a counterpoiffotuself
(Reifman et. afocl96dd. sihsecédbeheepresented c
Aresponsibility for otherso and commitment to
do not fall in the age range of emerging adults would endofsee  ff mtchuesre d 0 s ubscal
so than emerging adults (Reifman et. al, 2007). As participants in this study were all within the
age range for emerging adulthood this subscale was not included. To score the scales items
within each subscale are averagleigher scores on the subscales represents higher associations
with each characteristic of emerging adulthood. Responses are rateedascalé, with possible
answers ranging from fAistrongly disagreeo to 0
Si xth subfscadso iwasherot included as it is not
the theory of emerging adulthood. The five subscales used in this study were
experimentation/possibilities, sdticused, identity exploration, negati/instability, and
identity exploration. The results of this study yielded 42 males and 53 females agéstt
completed the IDEA. The mean scores for males on the IDEA subscales are as follows:

experimentation/possibilities = 3.41 (SD = .35), $etlused = 3.40 (SD = .37), identity

exploration = 3.30 (SD = .34), negativity/instability = 3.30 (SD = .33), and feglibgtweerr
3.24 (SD = .41). The mean scores for females on the IDEA subscales are as follows:

experimentation/possibilities = 3.39 (SD38), selffocused = 3.44 (SD = .35), identity
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exploration = 3.36 (SD = .38), negativity/instability = 3.09 (SD = .44), and feglibgtweerr
3.42 (SD = .49). The mean scores for both males and females on the subscales representing the
five dimension®f emerging adulthood indicated a strong association with the process of
emerging adulthood for this sample with all scores being above three indicating that they are in
the top 25% of association with emerging adulthood. These findings are consigtea ity
conducted by Reifman et al. (2007) which measured the differences in all IDEA subscales for
emerging adults (18 29) which found that emerging adults scored in the top 25% of association
with the process of emerging adulthood.
Research Questionfwo: What are the relationships among studentthlete social
networking use, athletic identity, emerging adulthood, and welbeing?
To answer the second r es-ma@anerttorretptiorssvere o n Pe
conducted to assess the relationshipsratbe variables of interest in this study SMUIS, AIMS,
SWLS, PWB, and the IDEA. Social networking use, as measured by the SMUIS, was found to
have only one significant relationship among athletic identity, emerging adulthood, and well
being. There was statistically significant, moderate negative correlation between social media
use and the autonomy subscale of PWB1) =-.32, p < .001. The results show that for this
sample oneds soci al net working use les an i mp
social networking use increasgarticipantshad less confidence in their opinions and were more

concerned with how others perceive them.

Athletic identity, as measured by the AIMS, was found to have several correlations
among the measures of emegyadulthood and welbeing. Concerning emerging adulthood,
athletic identity was found to have a statistically significant, small negative correlation with the
self-focused subscale of the IDEA81) =-.27, p < .001, meaning those who scored higher in

athletic identity spend less time on sédicus. Additionally, athletic identity was found to have a
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statistically significant, small negative correlation with the identity exploration subscale of the

IDEA r(81) =-.29, p < .001, indicating that those witlgher levels of athletic identity spend

|l ess time exploring onebs identity. Lastl vy,

found to have a statistically significant, small positive correlation with the negativity/instability

subscale of th IDEATr(81) = .26, p < .001. The results show a positive relationship between

athletic identity and negativity/instability indicating that those who have higher athletic identity

also experience this period as one of instability as there are so manghatidetic identity

was also found to have several statistically significant positive correlations with measures of

well-being. Athletic identity was found to have a moderate positive correlation with the positive

relations subscale of PWB81)=.48p < . 001. Positive relations

ability to have satisfying relationships with others (Ryff, 1989), thus scores for athletic identity

relate to positive relationships with others. Further, a moderate positive correlation was found

between athletic identity and the purpose in life subscale of PME,) = .45, p < .001.

According to Ryff (1989) purpose in |ife
meaningful. The findings indicate a positive relationship suchthatane ds | ev el
identity increases so does oneds purpose

between athletic identity and satisfaction with lifg81) = .29, p < .001, indicating that higher

levels of athletic identity indate more satisfaction with life.

Emerging adulthood, as measured by the subscales of the IDEA, arzbingll as
measured by the subscales of PWB and SWLS, were found to have several statistically
significant correlations. Arnett (2004) defines delfus as a healthy temporary period that

allows for further development of personal identity and focusing orselfieFirst, the self

rel a
of a
i n |

focused subscale of the IDEA was found to have a large negative correlation with the personal

growth subscale of PWB(81) = -.54, p < .001. Personal growth is described as being open to

65



new experiences, and having continued personal growth (Ryff, 1989). The results indicate that
those scoring higher in sdlbcus are less open to new experiences and tend to act in ways that
are familiar to them. Further, seibcus was found to have a moderate negative correlation with
the positive relations with others subscale of PWB1) =-.36, p < .001. The results show that
those who over identity with emerging adulthood as a timel&fecus indicate less need for
positive relationships with others. Lastly, sil€us was found to have a small negative
correlation with the seldcceptance subscale of PWB1) =-.27, p < .001. Selacceptance
indicates a positive attitude towardse s el f and oneb6s past |ife (Ry
sample show that those who view emerging adulthood as a time-tdaedfhave lower levels
of seltacceptance.
The identity exploration subscale of emerging adulthood measures to what extent one
feel s that emerging adulthood is a time in one
2007). Identity exploration was found to have a small negative correlation with positive relations
with others subscale of PWB@81) =-.27, p < .001. Theasults show that those who view
emerging adulthood as a time of identity exploration indicate less need for positive relationships

with others.

The experimentation/possibilities subscale of emerging adulthood measures the extent to
which individuals feellhat emerging adulthood is a time of many possibilities (Reifman et al.,
2007). A moderate negative correlation was found between experimentation/possibilities and the
personal growth subscale of PW#§81) =-.38, p < .001. The results indicate that agetm
experimentation/ possibilities increase, oneds
be unique to studetthletes, as they have an abundance of opportunities, but do not always have
the time or ability to explore these opportunities duthéodemands of thesport.

Lastly, the negativity/instability subscale of emerging adulthood did not have any
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significant relationships with the subscales of PWB and SWLS. The negativity/instability

subscale of the IDEA measures the extent to which individuals feel that emerging adulthood is a

time of unpredictability (Reifman et al., 2007). The results of theetairons can be found in
Table 5.

Research Question Three: Does studesathlete social networking use have an impact on
well-being and athletic identity?

To answer the third research question awag multivariate analysis of variance
(MANOVA) was run todetermine the effect of social networking use on studenth | e t-e s 6
being and athletic identity. Seven dependent variables were used: autonomy, personal growth,
positive relations, purpose in life, sal€ceptance, SWLS, and athletic identity. Thiepmendent
variable was social networking use as assessed by the SMUIS. Scores from the SMUIS were
grouped into three categories: low= 9), moderaten(= 59), and highr(= 27). The differences
between social networking use on the combined dependeableiwas statistically significant,

F(14,174) = 3.004, p < .001; Wilkso6 Lambda

Follow-up ANOVAs showed that the autonomy subscale of PWB score was statistically
significantly different for different levels of sociagétworking useF(2, 92) = 10.67, p < .001;
partial eta squared = 0.188. For this population, scores on the autonomy subscale of PWB
decreased as social networking use increased. The group of low social networking use (M =
35.56, SD = 9.5) had higher automp scores than the group of moderate social networking use

(M =24.80, SD = 10.11). In addition, the group of low social networking use (M = 35.56, SD =

9.5) had higher autonomy scores than the group of high social networking use (M = 19.26, SD =

7.04). Tkkey post hoc analysis revealed that the mean of autonomy decrease from low to
moderate{10.76, 99% CI420.69,-.83], p = .005) and the decrease from low to hid.30,

99% CI [F26.97,-5.62], p < .001) were statistically significant, but there wagtatistically
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significant difference between the moderate to high social networking use groups. The results
indicate that participants who used social networking sites more often have a lower sense of

autonomy in their thoughts and actions. Results fronMABIOVA can be found inTable 6.

Research Question Four: Are there significant differences in studerdthlete social
networking use and welbeing based on age, gender, or academic year?

To answer the fourth research question three ANOVAS were run tarexplzup
differences in studerdthlete social networking use and wieding, based on age, gender, or
academic year. First, a omeay ANOVA was conducted to determine if studatitlete social
networking use and welleing were different based on age greuParticipants were classified
into three age groups: group 1:1189 (n = 41), group 2: 2021 (n = 45), and group 3: 225
(n =9). Seven dependent variables were used: SMUIS, autonomy, personal growth, positive
relations, purpose in life, sedfceptance, and SWLS. The independent variable was age.

Results indicated that there were no statistically significant differences at the p <.01 level
in SMUIS scores for the three age groups: F (2, 92) = 3.22, p = 0.04. In relation-beingllas
measured by subscales of PWB and SWLS, one statistically significant difference was detected.
The autonomy subscale of PWB was statistically significantly different for the three age groups,
F(2, 92) = 5.63, p = 0.005. The effect size, calculated usirgpatred, was 0.109, indicating a
large effect. Scores on the autonomy subscale of PWB decreased from age greif) ({18
27.76, SD = 10.07) to age group 242D (M = 22.38, SD = 9.73) to age group 3-&&) (M =
17.56, SD = 7.80), in that order. Tukeygidhoc analysis revealed that the mean decrease from
group 1 to group 2 (5.38, 95% CI [0.37, 10.38] and the decrease from group 1 to group 3 (10.2,
95% CI [1.67, 18.73] were not statistically significant (p = .041), The results indicate that as
participans get older their feelings of autonomy, in relation to PWB, decrease. Results of the

ANOVA can be found infable 7.
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Table 7

ANOVA of Well-being and Social Networking Use by Age

Sum of
Squares df Mean Square F Sig.

AVG SIMUS Between Groups 1.819 2 A10 3216 045

Within Groups 26.022 92 283

Total 27.842 94
Autonomy subscale of Between Groups 1065.071 2 532535 5625 D05*=
PWB Within Groups 8710.361 92 94.678

Total 9775.432 94
Personal Growth Subscale Between Groups 110.020 2 35010  2.051 134
of PWB Within Groups 2467.201 92 26.817

Total 2577.221 94
Positive relations subscale Between Groups 19.673 2 9.837 1491 826
of PWB Within Groups 4731.211 92 51.426

Total 4750.884 94
Purpose in life subscale of Between Groups 180.008 2 90.004 3297 041
PWB Within Groups 2511.29% 92 27.297

Total 2691.305 94
Self-acceptance subscale  Between Groups 76.329 2 38165 1304 276
of PWB Within Groups 2692.197 92 29.263

Total 2768.526 94
Total score for SWLS Between Groups 10.038 2 5.019 286 52

Within Groups 1615.583 92 17.561

Total 1625.621 94

*¥ Results are significant at .01
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Next, a onevay ANOVA was performed to investigate gender differences in student
athlete weHbeing and sociatetworking use. Seven dependent variables were used: SMUIS,
PWB scales autonomy, personal growth, positive relations, purpose in lifeasedptance, and
SWLS. The independent variable was gender. Results of the ANOVA indicated that there was
not a stastically significant finding for social networking use based on gender.

The autonomy subscale of PWB was statistically significantly different for gender, F(1,
93) = 8.19, p = 0.005. The effect size, calculated using the eta squared, was 0.81,gralicatin
medium effect. Scores on the autonomy subscale of PWB were higher for females (M = 26.81,
SD =10.52) than males (M = 21.0, SD = 8.87). The results indicate that for this sample female
studentathletes reported higher levels of autonomy within PWB, nimggthat they feel more
self-determined, better able to resist social pressures, and evaluate themselves by personal
standards (Ryff & Keyes, 1995 )

The positive relations subscale of PWB was statistically significantly different for gender,
F(1, 93) = 1073, p < 0.001. The effect size, calculated using the eta squared, was .104,
indicating a small effect. Scores on the positive relations subscale of PWB were higher for
females (M = 19.88, SD = 6.93) than males (M = 15.3, SD = 6.64). The positive relations
subscale of PWB according to Ryff and Keyes (1995) measures how one interprets their
relationships with others. Results for this sample indicate that female saitktes have more
satisfying and trusting relationships with others, are empathetiajradedstand the give and take
of relationships.

The purpose in life subscale of PWB was not statistically significantly different for
gender, F(1, 93) = 4.32, p = 0.04. Additionally, there was not a statistically significant difference

for the personal groth subscale of PWB by gender, F(1, 93) =.147, p = 0.70. Lastly, there was

a not statistically significant difference in SWLS for gender, F(1, 93) = 3.98, p = 0.49. Results
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from the ANOVA can be found ifable 8.

Table 8

ANOVA of Well-being and Social Networking Use by Gender

Sum of Mean
Squares Square F  Sig

AVG SIMUS Between Groups 993 1 993 3441 067

Within Groups  26.848 93 289

Total 27.842 94
Autonomy subscale of Between Groups 791,318 | TO1.318  B.191  .005%+*
PWB Within Groups  8984.113 93 96.603

Total 9775.432 94
Personal Growth Subscale Between Groups 4055 1 4.055 147 703
of PWB Within Groups ~ 2573.166 93 27.668

Total 2577.221 94
Positive relations subscale Between Groups 491310 1 491.310 10727  .001%**
of PWB Within Groups ~ 4259.575 93 45.802

Total 4750.884 94
Purpose in life subscale of Between Groups  119.548 1 119548 4323 040
PWB Within Groups ~ 2571.757 93 27.653

Total 2691.305 94
Self-acceptance subscale  Between Groups 36546 1 36.546 1244 268
of PWB Within Groups 2731980 93 29.376

Total 2768.526 94
Total score for SWLS Between Groups  66.747 1 66.747 3982 049

Within Groups ~ 1558.874 93 16.762

Total 1625.621 94

** Results are significant at .01
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Lastly, a onevay ANOVA was performed to investigate differences in studdniete
well-being and social networking use based on their academic year. Seven dependent variables
were used: SMUIS, autonomy, personal growth, positive relations, purpose selff
acceptance, and SWLS. The independent variable was academic year (Freshman, Sophomore,
Junior, Senior). Results indicated that there were not statistically significant differences in
studentathlete social networking use or wbking based on adamic year. Results from the

ANOVA can be found imable 9.

Table @

ANOVA of Well-being and Social Networking Use by Aeademic Year

Sum of Mean
Squares df Square F Sig.

AVG SIMUS Between Groups 2.139 5 428 1.482 204

Within Groups 25.702 B9 289

Total 27.842 94
Autonomy subscale of Between Groups 978.293 5 195659 1979 Rik3Y
FWB Within Groups B797.139 B9 08844

Total 9775432 94
Personal Growth Subscale Between Groups 159.983 5 31997 1.178 326
of PWB Within Groups 2417.238 g2 27.160

Total 2577.221 94
Positive relations subscale Between Groups 99 835 5 19967 82 Ba0
of PWB Within Groups 4651.049 B9 52.259

Total 4750.884 94
Purpose in life subscale of Between Groups 301.704 5 60341 2247 D56
FWB Within Groups 2389.601 B9 26.849

Total 2691.305 94
Self-acceptance subscale  Between Groups 83,189 5 16.638 551 T37
of PWB Within Groups 2685.338 B9 30.172

Total 2768.5326 94
Total score for SWLS Between Groups 38.523 5 7.705 432 825

Within Groups 1587.098 B9 17.833

Total 1625621 94
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Research Question Five: Is there a relationship between student athlete wik#ing and
athletic identity?

To answer the fifth r es eammentltorrglatiensvdasi on a Pe
condicted to assess the relationships among athletic identity andewet]. Athletic identity
was also found to have statistically significant positive correlations with measures-bewmegll
Athletic identity was found to have a moderate positive coraglatias found between athletic
identity and the positive relations subscale of PWB1) = .48, p < .001. Positive relations can
be defined as onebdbs ability to have satisfyin
for athletic identity i mpact oneds need for p
positive corelation was found between athletic identity and the purpose in life subscale of PWB,
r(81) = .45, p < .001. According to Ryff (1989) purpose in life relates to having life goals and a
belief that onebs I|ife is meeationshigsichthatasThe f i n
oneds | evel of athletic identity strengthens
positive correlation was found between athletic identity and satisfaction with(8,= .29, p
< .001, indicating that higheriels of athletic identity indicate more satisfaction with life.

To further explore this research question a multiple regression was performed between
athletic identity as the dependent variable and-eithg (as measured by the subscales of PWB
which areautonomy, personal growth, positive relations, purpose in lifeaseptance, and the
SWLS) as the independent variabl€able 10aand10b display the correlations between the
variables, the standar di % andadusddd Rfersegressionc oe f f i
was significantly different from zero F(6, 88) = 8.23, p < .001, withtR359. The adjustec?’R
value of .316 indicates that 31.6% of the variance in athletic identity is predicted Byeive!

Two subscales of PWB, positive aéibns (B = .51, p =.002) and purpose in life (B = .49, p <
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.001), had statistically significant effects on athletic identity; autonomy, personal growth, self
acceptance, and SWLS did not. According to Ryff & Ke{l&95) the positive relations

subscale of PWB measures the extent to which individuals feel that they have warm, satisfying,
and trusting relationships with others as well as their capability to have empathy and understand
human relationships. Further, pose in life measures the extent to which individuals have goals
and a sense of directedness and feel that there is meaning to past and present life. The size and
direction of the relationships suggest that participants who indicated having satisfying
relaionships with others and a sense of directedness in life reported higher levels of athletic
identity. These findings suggest that oneods

and have goals in life may increase athletentity.
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Table 10a

Model Summary for Standard Multiple Regression of Well-being on Athletic Identity

Model R R Adjusted  Std. Error of the
Sguare B Sguare  Estimate

1 600* 359 3le 8.114

a. Predictors: (constant) autonomy, personal growth, positive relations, purpose in life, self-
acceptance, and satisfaction with life

b. Dependent Variable: athletic identity

Table 10b

Standard Multiple Regression of Well-being on Athletic Identity

WVariables M SD AIMS Autonomy Personal Positive Self- Satisfaction B
Growth Relations acceptance with life

Autonomy 242 102 -.163 1 034
Personal Growth 15.1 52 (186 275 1 167
Positive Relations  17.3 7.1 480 -.192 553 1 S10%e
Purpose in life 18.2 54 447 248 554 566 1 A0qne
Self-acceptance 193 54 089 456 562 421 539 1 131
Satisfaction with 135 42 294 204 596 T12 694 642 237
life

w2 0]
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Summary

This study was conducted to examine the relationships among studeht] et e 6s s oc i
networking use, athletic identity, and wbking through the lens of emerging adulthood.
Furthermore, this study aimed to intigate differences in social networking use and Wweihg
based on participantsd age, gender, and years
demographic questionnaire, the Social Media Use and Integration Scale (SMUIS), the Inventory
of the Dimen®ns of Emerging Adulthood (IDEA), the Athletic Identity Measurement Scale
(AIMS), the scale of Psychological Wddking (PWB), and the Satisfaction with Life Scale
(SWLS) were used. Results from this study indicated that males have higher levels iof athlet
identity than females, and that both males and females reported a strong association with the
process of emerging adulthood. Scores on the autonomy subscale of PWB decreased as social
networking use increased. Further, there were no statisticallyisagrtiflifferences in social
networking use based on participants age, gender, or academic year. When looking at the impact
of age on studerdthlete weHlbeing the results showed that for this sample scores on the
autonomy subscale of PWB decreased assitathletes got older. In addition, when looking at
the impact of gender on studeathlete welbeing the results indicate for this sample that
females scored higher on the autonomy and positive relations with others subscales. Lastly,
athletic identitywas found to have a relationship with studathtiete wellbeing, indicating that
o n e 0 s toehéve daitisflyiryg relationships with others and a sense of directednesssin life

related to theiathletic identity.
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Chapter IV
Discussion

The purpose of the current study is to examine the relationships among-studdéni et e 6 s
social networking use, athletic identity, and ws#ing through the lens of emerging adulthood.
The studywasconducted to determine if thenererelatiors hi ps among student a
networking use, emerging adulthood, athletic identity, and sttedénh | et e s 6-béingv el of
as determined by Ryf f-bemg qcalesdBatisfaetryvatihlofé o gi c al
(Diener et al. 1985). Resultofn the Social Media Use and Integration Scale (SMUIS), the
Inventory of the Dimensions of Emerging Adulthood (IDEA), the Athletic Identity Measurement
Scale (AIMS), the scale of Psychological Wedling (PWB), the Satisfaction with Life Scale
(SWLS), and drief demographic questionnaire will be reviewed in this chapter. Additionally,
implications for counselors, athletic department personnel, and other professionals working with
studerdathletes to help understand how social networking use may impaattstutleh | et-es 6 we
being will be discussed. Finally, limitations to the current study and recommendations for future
research will be discussed.

Overview

In the fall of 2016, 16.9 million students were enrolled in U.S. colleges which is an
increase of 28 percent from 2000, when enrollment was 13.2 million students (National Center
for Educational Statistics, 2018). With increases in the typical, cellggd student population
(also known as the emerging adult [EA] population) and increaserollment rates (National
Center for Educational Statistics, 2018), the emerging adult population is experiencing greater
interest from researchers, educators, administrators and those working with this population

within the higher education setting@@@®r & Bl ankemeyer, 2015). Arne
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adulthooddentifies this as developmental phase between adolescence and young adulthood
(Arnett, 2006). The theory focuses on individuals ageg5.8nd examines this distinct period
demographically, subjectively, and for identity exploration (Arnett, 2004). Arnett (2006) stated
that many emerging adults begin to feel like an adult at 18 or 19, but do not completely feel like
an adult until their midto late-2 0 6 s b e ¢ a u syet confidemtyin aecepéng n o t
responsibility, making decisions, or having financial independence. As swiltigies are

typically between the ages of 18 and 25, falling within the traditional college student age range,
they are in the developmental stagemerging adulthood. Exploring studeathlete weHlbeing

within the emerging adulthood framework will allow counselors and athletic department
personnel to develop an understanding of the unique experiences of-stilndietiets as emerging
adults and devep specific interventions to meet the varying needs of this population.

There is a need for researchers to explore how internal and external factors contribute to
studenta t h | e t-leiagbdueviceah increased focus by the NCAA on promoting student
athete mental health and wdlkeing (NCAA Multidisciplinary Taskforce, 2016). While athletic
departments, coaches, and athletic trainers have begun to screen atinieésd for several
factors related to welbeing and mental health, such as alcohol usdety, and depression
among others, there is no screening tool endorsed by the NCAA that is specifically related to the
use of social networking.

College has been found to be a stressful experience for students, a time when young
adults experience freedoamd find themselves navigating developmental tasks along with
interpersonal relationships and academic responsibilities (Beard, Elmore, & Lange, 1982).
However, studeraithletes also face several stressors unique unto them such as, balancing athletic

andacademic activities, isolation from peers due to athletic activities, balancing sudee&s or
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thereof, managing relationships, and the term

addition to common stressors faced by collegdestts, social networking sites have become an

area of interest for researchers due to the p

and engage in social networks (Lewis, Kaufman, & Christakis, 2008). Currently, 69% of the

public utilizes socibnetworking sites to connect with others, share information, engage with

content, or entertainment (Pew Research Center, 2018). The growth in use of social networking

sites in the last 13 years has largely impacted the way individuals form and maioiain so

connections as well as how they communicate with one another. Browning and Sanderson

(2012), stated that social networking and the college experience are inseparable, and found that

college students disclose personal information via social netwady find frequently. Unlike

typical college students, studeathletes are more visible and subject to greater scrutiny and

criticism in relation to both their personal choices and athletic performance which is heightened

by social networking platforms (Bwning & Sanderson, 2012). Studexthletes are publicly

praised and criticized by the media and by people whom they have never met, which in turn

influences the studerat t h | e twerth §Etzel,d=¢rrante, & Pinkney, 2002). The increase in

use and promience of social networking in the college student population indicates a need to

understand the relationship between Deingdent a
The current study was designed to develop an understanding of the relpscarsioing

studentathlete social networking use, athletic identity, emerging adulthood, anteved].

Additionally, factors such as age, gender and number of years involved with sport were

examined to identify differences that may exist with regard teetfiectors. Results from this

study can be used to provide counselors, athletic department personnel, and other professionals

working with studentthletes with information to help them understand how social networking
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use impacts studesath e t e sbéingwrel Iprbvide practical implications for education and

interventions to promote studeathlete welbeing in relation to social networking.

Discussion of Results

As studeniathletes are typically between the ages of 18 and 25, fallifgwite
traditional college student age range, they are in the developmental stage of emerging adulthood.
Emerging adulthood, which is a developmental phase between adolescence and young
adulthood during where individuals experience delays in attainmexaiudifroles and social
expectations (Arnett, 2000; 2006) compared to past generations. The theory focuses on
individuals ages 125 and looks at this distinct period demographically, subjectively, and for
identity exploration (Arnett, 2004; Galambos, Bark& Krahn,2006).
For athletes, identification with their role in sports begins as early as childhood and
continues throughout their developmental and adult years (McPhersoson, 1980). Determining the
perception of the athletic role studentathletes is useful because athletic identity has some
predictive traits (Brewer et al., 1999). Athletic identity is revealed as a unique and significant
part of the selconcept that can be considered as both a cognitive structure and social role
(Brewer et al., 1993). Brewer et al. (1993) postulated that a strong athletic identity may prove to
be beneficial to an athlete (e.g. Herhea)l esdé m
The present study sought to develop an understandlithg tevel of endorsement of both
emerging adulthood and athletic identity by stuekghtetes. For athletic identity, males scored
higher (M= 59.71) than females (51.26) which means that for this sample, males have a stronger
association with their atfhtie identity. This finding is consistent with a study by Brewer and
Corneliusdéds (2002) which found that males had

addition, Mills and Christensen (2006) conducted research on the relationship betwdien athle
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identity and the level of sport participation and found that athletes who competed at high levels,
as well as athletes who achieved success in athletics displayed higher levels of athletic identity.
Seeing as all studesathletes in thistudy compete at the highest level of intercollegiate
competition, Division I, it could be that the male stuelathtietes in this study perceived
themselves as more successful resulting in higher levels of athletic identity. Further, as student
athletes ratriculate through college their AIMS scores decreased (freshman = 57.93, sophomore
= 58.73, junior = 53.45, senior = 47.94). This finding is consistent with Brewer et al. (1993)
found an inverse relationship as the AIMS score correlated negatively wiih agllege
athletes. They suggested, that as college students mature and become exposed to a variety of
activities and influences, their exclusive identification with the athlete role decreases (Brewer et
al., 1993).

To measure studeatt h | e t ecétien witldeenerging adulthood for this sample, the
IDEA was utilized. The mean scores for both males and females on the subscales representing
the five dimensions of emerging adulthood indicated a strong association with the process of
emerging adulthootbr this sample with all scores being above three, indicating that they are in
the top 25% of association with emerging adulthood. These findings are consistent with a study
conducted by Reifman et al. (2007) which measured the differences in all IDEcaadg®r
emerging adults (1B 29) which found that emerging adults scored in the top 25% for
identification with emerging adulthood. This finding suggests that participants in this study
strongly identify with the characteristics of emerging adulthood.

Relationships among studeathlete social networking use, athletic identity, emerging
adulthood, and welbeing were explored using correlational analyses. The results showed

several statistically significant findings among the variables. Social netwarkeng/as
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measured using the SMUIS and found to have only one statistically significant relationship.
There was a moderate negative correlation between social networking use and the autonomy
subscale of PWB indicating for this sample thatasas networking use increasgmrticipants

had less confidence in their opinions and were more concerned with how others perceive them,
affecting their autonomy.

Additionally, the relationship between athletic identity and emerging adulthood was
exploredusing correlational analysis. Results indicated that both positive and negative
correlations exigtd between athletic identity and emerging adulthood. First, athletic identity
was found to have a statistically significant, yet small negative correlatibrthe selffocused
subscale of the IDEA meaning those who scored higher in athletic identity feel that emerging
adulthood is not a time for focusing on oneself, but rather focusing on athletics. Additionally,
athletic identity was found to have a statislly significant, small negative correlation with the
identity exploration subscale of the IDEA indicating that those with higher levels of athletic
identity view emerging adulthood as | ess of
the factthat NCAA Division | studentaithletes have less free time to explore othergpmrt
related activities which in turn limits their ability to develop identities other than that of an
athlete. Studerdithletes may also be singularly focused on develo@ranathlete in order to
achieve goals related to sport, which may impact their ability to allow themselves to explore
other aspects of their own identity. Lastly, in relation to emerging adulthood, athletic identity
was found to have a statistically sificant, small positive correlation with the
negativity/instability subscale of the | DEA,
strengthens their view of emerging adulthood as a time of instability, when change can be

unsettling also increaseshi§ may be the result of instability within their sport as coaches often
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change rosters based on performance, injury can occur at any time, -stilntkstets future
playing professional sports is uncertaand fears about the transition frawllege athletics

to life after collegeThe results show that for this sample studghtetes with high levels of
athletic identity spend more time focusing on athletics, explore their own identity less, and
feel that this is a time in life where charnigainsettling.

Athletic identity was also found to have several statistically significant positive
correlations with measures of wékking. Results showed a moderate positive correlation with
the positive relations subscale of PWB indicating thatasiassdci on wi t h oneds at
increases so too does their ability to develop and maintain relationships with others. Athletic
identity was also found to have a moderate positive correlation with the purpose in life subscale
of PWB meaningthatasohes | evel of athletic identity incr
more of a sense of directedness in life. Lastly, a small positive correlation was found between
athletic identity and satisfaction higtict h | i fe
identity strengthens, satisfaction with life increases.

Further, the relationships among emerging adulthood anebe®ly were explored using
correlational analysis. The sdticused subscale of emerging adulthood was found to have
severahegative correlations with the measures of selhg. A large negative correlation was
found between sefocused and the personal growth subscale of PWB indicating that those who
scored higher in sefocus are less open to new experiences and tend ito\aays that are
familiar to them. The selfocused subscale was also found to have a moderate negative
correlation with the positive relations with others subscale of PWB indicate that those who over
identify with emerging adulthood as a time of delfus indicate less need for positive
relationships with others. Lastly, sétfcus was found to have a small negative correlation with

the selfacceptance subscale of PWB indicating that those who view emerging adulthood as a
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time of selffocus have lower levels of sedfcceptance. In relation to the identity exploration
subscale of emerging adulthood, results show a small negative correlation with the positive
relations with others subscale, meaning those who view emerging adulthood asfadendity
exploration indicate less need for positive relations with others. When looking at the
experimentation/possibilities subscale of emerging adulthood and the personal growth subscale
of PWB, a moderate negative correlation was found indicataigath scores in
experimentation/ possibilities increases, oneb
be unique to studertthletes, as they have an abundance of opportunities, but do not always have
the time or ability to explore these opportigstdue to the demands of thgmort.

The present study aimed to develop an understanding of the relationships among student
athlete social networking use, athletic identity, and4welhg. While no other studies have
explored the relationship among d&mtathlete social networking use, athletic identity, and
well-being the results indicate that there is a relationship between social networking use and
well-being, specifically the autonomy subscale of PWB. According to Ryff and Keyes (1995)
higherscorers in autonomy are selétermining and independent, able to resist social pressures
to think and act in certain ways and evaluates self by personal standards. The results indicate that
participants who used social networking sites and integratedititeraveryday life at lower
levels have a higher sense of autonomy in their thoughts and actions. It is important to note that
only 9 of the 95 studerdthletes who participated in this study were determined to be low users
of social networking as indicad by their scores on the SMUIS. The majority of participants
identified as either moderate or high users of social networking. The decrease in mean scores
from low social networking use group to the moderate social networking use group, as well as

the lowsocial networking use group to high social networking use group was statistically
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significant indicating that the more studethletes use social networking sites and integrate it
into their daily lives the less able they are to resistas@cessures to think and act in certain
ways. Further, greater use of social networking by stuabhetes may impact their ability to
evaluate themselves by personal standards which may impact thelremgl

The present study also aimed to developaerstanding of differences in student
athlete social networking use and weding based on age, gender, and academic year. The
results found that there was no difference in social networking use based on age, gender, or
academic year for this sampla.relation to weHbeing and age there was a statistically
significant difference on the autonomy subscale of PWB. The results indicate that as participants
get older their scores on the autonomy subscale of PWB decreased. This finding may be due to
the fact that as studestthletes approach graduation they become more concerned with the
expectations and evaluations of others and rely on judgements of others to make important
decisions. Further, statistically significant differences inWwelhg were foud for gender. The
results indicate that for this sample female stu@ghlietes scored higher on the autonomy
subscale of PWB than males. According to Ryff and Keyes (1995) higher scorers on autonomy
indicate greater setfetermined, greater ability to isssocial pressures, and the evaluate
themselves based on personal standards. In addition, females scored higher on the positive
relations with others subscale of PWB than males. According to Ryff and Keyes (1995) higher
scorers on positive relations witithers have satisfying and trusting relationships with others and
is concerned about the welfare of others. The results indicate that female-siinktets are
more sedetermined and setfirected and have more satisfying and trusting relationshibs wi
others than male studeathletes. Lastly, no statistically significant relationships were found for

studentathlete social networking use and wedling based on academic year.
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Finally, the current study aimed to examine the relationséiween studerdthlete weH
being and athletic identity. According to Van Rens, Ahshley, and Steele (2019) the research
looking at the associations between athletic identity andlvedtig are scarce and inconclusive.
As previously noted, strong athletaentity may have both negative and positive consequences
(Brewer et al., 1993). In the present study athletic identity was found to have a positive
correlation with measuresofwdlle i ng i ndi cating that stronger |
identity was related to higher levels of psychological vieling as measured by subscales of
PWB and the SWLS. Further, 31.6% of the variability in athletic identity was accounted for by
the positive relations and purpose in life subscales of PWB. How athleteshemselves, what
is important to them, and what they value al/l
performance is often a key factor in athletes
may be due to the perception that spartsa representation of who they are (Brewer et al.,
2012). In accordance with this research, having positivelvedtig is beneficial because it
allows for a strong and salient athlatientity.

In summary, it appears that the relationship between dtadlelete welbeing and
athletic identity is the most significant finding for this study. Athletic identity is one of the major
factors impacting on athletesdé personal and p
strong and exclusive level ofréetic identity found to be associated with the restricted
development of a mukdimensional self, adjustment difficulties following retirement from sport,
postinjury emotional distress, social isolation, and delays in career maturity (Brewer, 1993;
Kornspan & Etzel, 2001; Tasiemski, Kennedy, Gardner, & Blaikley, 2004). Understanding that
there is a positive relati on sbeingwilaleM ween onebo

A

counselors and those working with studant h| et es t o -eexgrhocer e oneds we
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purposefully and use it to develop a healthy
improve studenat hl et es6 coll ege experience. These fi
developing holistic studeratthlete support in wbh studenfathletes should be encouraged to
explore their own athletic identity as well as other multidimensional identities in order to help
facilitate an environment in which studeathletes can fulfil their seietermined needs.
Implications of the Current Study

The current study has added to the literature regarding NCAA Division | statideites.
Research investigating the associations among multidimensional identities and tbeingebf
studentathletes is limited (YukhyenkoLescroart, 2014).The findings in the present study
provide counselors, athletic department personnel, and other professionals working with student
athletes with valuable information to educated and prepare statidetes about athletic
identity, s@ial networking use, and welleing. The knowledge of the athletic identity, social
networking use, and welleing of studenathletes could be very useful for NCAA institutions
because it could help them better develop academic advising, career coyaseliather
student service programs to meet the needs of their stattdetes.

Findings from this research study provides evidence that statldetes strongly
identify with the process of emerging adulthood and therefore support personnel and athlete
should be educated about this developmental theory. Understanding how-athitas view
themselves in terms of adulthood can help inform programing efforts related to transition to
college and life after college such as, mentoring programs and eapgeration workshops.

Additionally, findings from this study indicated that there were positive relationships
between athletic identity and wddeing. Studenathletes should receive education about what

athletic identity is, how psychological wédeing impacts athletic identity, as well as the possible
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benefits and consequences related to having a strong athletic identity. Strong identification with
athletic identity has been found to result in an increased sense of belonging to the tepibre
team, increased social status among peers, higher globaksstim, and acquisition of
transferable skills such as work ethic, ttim@nagement, go@ariented behavior, discipline,
commitment, teamvork skills, and leadership qualities (McKnigét al., 2009; Bowker,
Gadbois & Cornock, 2003; Horton & Mack, 2000; Ryska, 2002; Brewer et al., 1993).
Conversely, ovecommitment to an athletic role restricts some studenth | et es d i dent it
devel opment and i ncr eas e scingdifficalty ravigatingespast | i kel i
career or status changes, including catkegatening injuries or the end of athletic career
(Ryska, 2002; Murphy, Petipas, & Brewer, 1996). Counselors working with statldetes may
want to explore the concept of wkking and athletic identity with studeathletes using the
framework of emerging adulthood in order to better understand how one views themselves and
allow studenathletes to explore other aspects of their own identity in order to facilitate a
multidimersionalself.
Limitations

One limitation of the current study is its reliance on-sghiort measures. Survey research
by nature is generally subject to various threats to internal validity as there is no experimental
control, randomization ajroups, or manipulations of the independent variable. Therefore, there
is a threat to construct validity as each instrument and the demographic questionnaire are all self

report surveys delivered via the internet.
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Furthermore, the length of the survepyrhave resulted in potential participants
choosing not to participate in the study. Though the total amount of time needed to complete the
survey was less than 15 minutes, there were several measures included in the survey. The
number of questions may he&rcaused potential participants to choose not to take the survey.

Another limitation of the present study is the lack of racial diversity represented within
the studyodés participants, as a | arge majority
%). It would have been beneficial to have more participants from various racial and ethnic
groups represented in the study to have more diverse inclusion of experiences, so these results
may not be applicable to all racial groups.

Lastly, theinclusion of a nonathletic control group would have proved useful. This would
have enabled results between studshtetes and nonathletes to be compared. By including a
nonathlete group would have been useful in developing a better understanding aidew s
athletes differ from the population of college students.
Future Recommendations for Research

Despite the aforementioned limitations, this study has added to the literature discussing
athletic identity, social networking, emerging adulthood, anktbaing among Division |
studerdathletes. Similar research studies should be conducted at a wide variety of institutions
across all divisions of the NCAA in order to increase the number of participants with different
levels of playing experiences and degraphic backgrounds.

Future research should consider investigating the relationships among-stilndietet
social networking use, athletic identity, emerging adulthood, andb&elp longitudinally in
order to observe differences in the sample over tiEmploring these relationships over time

would help those working with studeathletes better understand the studsthtete experience.
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By better understanding studemtt hl et es ® experiences as they ma
help infom trainings and interventions to mitigate negative experiences of staitiéetes.

The results of this study showed many positive relationships between atidetiity
and weltbeing. Future research should consider exploring the constructs dfeirgjlathletic
identity to determine its usefulness in grouping athletes in order to determine athlete types,
similar to the Meyers Briggs personality types. Using levels of athletic identity to determine
areas where studeathletes may need more support oidgnce could be beneficial to student
athlete development and provide more prescriptive implications for programming efforts. This
would also allow for coaches and teams to utilize the AIMS to assist with managing team
dynamics and supporting individyalayers based on their needs.
Summary

This research study established an understanding of the levels of athletic identity and
association with the developmental process of emerging adulthood for Division | student
athletes. In addition, this study exdrthe relationships among studattilete athletic identity,
social networking, emerging adulthood, and vieing and determined that there are in facts
relationships among the variables. Stuelthtetes for this sample strongly identify with their
athletic identity and are in the top 25% of association with emerging adulthood. Several
statistically significant correlations were found among the variables of interest for this study.
Scores on the autonomy subscale of PWB decreased as social networkingasseed. There
were no differences in social networking use based on age, gender, or academic year however,
scores on the autonomy subscale of PWB decreased as sitidetds got older. Further, female
studentathletes scored higher on the autonomy positive relations with others subscales of

PWB. Lastly, studeraithlete wellbeing and athletic identity were found to have a positive
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relationship, indicating that more positive psychological Wweihg, specifically moreatisfying
relationships with others and a sense of dire
These findings can be used by counselors, athletic department personnel, and other professionals

working with studenathletes to improve webeingand improve the overall studeathlete

experience.
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Chapter V

Manuscript

Abstract

The purpose of this study was to develop an understanding of the relationships among
studerdathlete social networking use, athletic identity, andvelhg through the lens of
emerging adulthood. Participants of this study were a national sample of 95 Division I-student
athletes. The research study established that statldetes endorse the five dimensions of
emerging adulthood and have a strong athidentity. In addition, this study found that the less
studetat hl et ebés used soci al net working the highe
PWB. There were no differences in social networking use based on age, gender, or academic
year however, sces on the autonomy subscale of PWB decreased as saibltés got older.
Further, female studesithletes scored higher on the autonomy and positive relations with others
subscales of PWB. Lastly, the results showed that having more satisfying réigsongh
others and having a sense of directedness in results in higher levels of athletic identity for
studentathletes. These findings can be used by counselors, athletic department personnel, and
other professionals working with studeathletes to impve weltbeing and improve the overall
studentathleteexperience.

Introduction and Background

In the fall of 2016, 16.9 million students were enrolled in U.S. colleges which is an
increase of 28 percent from 2000, when enrolliment was 13.2 nsliimlents (National Center
for Educational Statistics, 2018). With increases in the typical, cediggd student population

(also known as the emerging adult [EA] population) and increase in enrollment rates (National
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Center for Educationalt&tistics, 2018), the emerging adult population is experiencing greater
interest from researchers, educators, administrators and those working with this population
within the higher education setting (Taber &
adulthood is a developmental phase between adolescence and young adulthood (Arnett, 2006).
The theory focuses on individuals ages2B3and examines this distinct period demographically,
subjectively, and for identity exploration (Arnett, 2004). Arne@i0@) stated that many

emerging adults begin to feel like an adult at 18 or 19, but do not completely feel like an adult

until their mid-tolate-2 06 s because they are not yet conf i
making decisions, or having financiabiependence. As studeathletes are typically between

the ages of 18 and 25, falling within the traditional college student age range, they are in the
developmental stage of emerging adulthood. Exploring sttatblgte welbeing within the

emerging addhood framework will allow counselors and athletic department personnel to

develop an understanding of the unique experiences of statideites as emerging adults and

develop specific interventions to meet the varying needs of this population.

Thet er m fAastthuldetnd 0 was developed by the Natic
Association (NCAA) in 195006s to reference col
athletics and emphasi ze Hthledes arsstudeats fastandd nds b el
athletes second, (NCAA, 2018a; McCormick & McCormick, 2006; Sack & Staurowsky, 2005).
While there is a plethora of r ese®denglsucldsout f
social networking, academic performance, and social connectiongHgtle research on how
social networking impacts studeatt h | e t-eidgs Thevesid a need for researchers to explore
how internal and external factors contribute to studenth | e t-leiagdduevtceah increased

focus by the NCAA on promotinguglentathlete mental health and wekking(NCAA
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Multidisciplinary Taskforce, 2016). While athletic departments, coaches, and athletic trainers
have begun to screen studaititletes for several factors related to viaing and mental health,
such as alcohol use, anxiety, and depression among others, there is no screening tool endorsed by
the NCAA that is specifically related to the use of social networking. Conducting research
focused onstuderst t h | e t-beisgdn relatidn to their sodiaetworking use will allow those
working with this population to better support studathtietes in navigating social media and
managing social relationships as they matriculate through college, focusing on improved mental
health and welbeing and improwmg the overall studerdthlete experience.
According to the most recent NCAA bylaws (2018) a studginiete is a student who has
been solicited by a member of the athletic staff or other interested party associated with athletics
and who actively partipiates on one or more intercollegiate team under the jurisdiction of the
athletics department (bylaw 12.02.14). Due to
foll owed by fAathleteo by t h-athldte€sh&emaayrdiet can co
same responsibilities and stressors as thewatlolete peers. College has been found to be a
stressful experience for students, a time when young adults experience freedom and find
themselves navigating developmental tasks along with interpersaatgmehips and academic
responsibilities (Beard, ElImore, & Lange, 1982). However, stuglifmetes also face several
stressors unique unto them such as, balancing athletic and academic activities, isolation from
peers due to athletic activities, balancgugcess or lack thereof, managing relationships, and the
termination of oneds athletic career (Par ham,
In addition to common stressors faced by college students, social networking sites have
become an area of interest for researchers duetothé @opui ondés abi l ity to qu

technologies and engage in social networks (Lewis, Kaufman, & Christakis, 2008). Social
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networking sites are welbased services that allow individuals to construct profiles in order to
connect with otheusers to develop and maintain social connections (Ellison & Boyd, 2013). In
2005, 5% of American adults used social networks. Currently, 69% of the public utilizes social
networking sites to connect with others, share information, engage with contangrtaiement
(Pew Research Center, 2018). The growth in use of social networking sites in the last 13 years
has largely impacted the way individuals form and maintain social connections as well as how
they communicate with one another. Browning and Sandd012), stated that social
networking and the college experience are inseparable, and found that college students disclose
personal information via social networks freely and frequently. Unlike typical college students,
studentathletes are more visib#nd subject to greater scrutiny and criticism in relation to both
their personal choices and athletic performance which is heightened by social networking
platforms (Browning & Sanderson, 2012). Studattitletes are publicly praised and criticized by
themedia and by people whom they have never met, which in turn influences the-student
at hl e twerth@Etzel d-érrinte, & Pinkney, 2002). The increase in use and prominence of
social networking in the college student population indicates a need tstamtethe
relationship between student a+tdingeteds soci al
This chapter provides a review of the literature of the primary factors in the current
research study including: emerging adulthood, social networking use,@ithgtiity, and well
being. Additionally, factors such as age, gender and number of years involved with sport will
also be examined to identify differences that may exist with regard to these factors. Following a
thorough review of the literature, thegeno empirical research to date focused on exploring the
relationship between social networking use and studiiréte welbeing through the lens of

emerging adulthood. This research study aims to fill the gaps in the literature related to the
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relationships among studeathlete social networking use, emerging adulthood, stuatbidte
athletic identity, and welbeing.
Significance of the Study

Studentathletes at Division | institutions, unlike a majority of their rathletepeers, are
easily identifiable figures on college campuses (Ga&ayles, 2003). The level of visibility can
create different expectations about how studehletes carry themselves, respond to adversity,
and perform both physically and mentally. The 20ICAA GOALS study (Paskus & Bell,

2016) noted that college campuses have seen an increase in mental health issues, anxiety, and
depression, and 30% of NCAA studethletes reported having overwhelming distress in the last
month, an increase of more tha since 2010. College studeathletes experience additional

stressors that their neathlete peers do not such as, balancing athletic and academic activities,
isolation from athletic pursuits, balancing success or lack thereof, managing relationghips, an

the termination of oneds career (Par ham, 1993
by the studenathlete population can impact their wb#ting and can attribute to physical and

mental exhaustion (Beauchemin, 2014; Ferrante, Etzel, & L 4986). For athletes, greater
psychological welbeing is associated with lower negative emotional and physical states which

aids in fostering athletic performance (Hardy et1$96).

In addition to common stressors faced by emerging adults, sociankety sites have
become an area of interest for researchers, d
technologies and engage in social networks (Lewis, Kaufman, & Christakis, 2008). Young adults
ages 184 use social networking sites more frequeatig in more places than any other age
group (BondsRaacke & Raacke, 2011). Young (1996) found that anywhere from ten to fifty

percent of college students report usage that could be classified as internet abuse, addiction, or
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problematic. The negative aspects of social networking may affect staftietes and
consequently impact perceptions of wedling, success, and performance.

The studentthlete population is receiving more attention in the areas of mental health
and wel-being, however there is still a large gap in the literature concerning issues pertinent to
studentathletes, specifically how social networking impacts studémiete welbeing. This
research will expand the emerging adulthood literature by expldregetationships among
emerging adult studefthlete social networking usage, studatitiete athletic identity, and
various aspects of wellleing to see if there is a connection between social networking use well
being. Research gained from this willarm counselors, athletic department personnel, and
other professionals working with studeathletes about the relationships among emerging adult
studentathlete social networking use, athletic identity, andvelhg and provide implications
for helpingstudentathletes navigate their own experience with social networking in a manner
that promotes welbeing.

Purpose of the Study

The purpose of this quantitative research study is to examine the relationships among
studetat hl et e 6 s s o ¢ atldetic iderdity, anl wedbeing ¢hrougk the lens of
emerging adulthood. The study is being conducted to determine if there are relationships among
student athletebébs soci al net wor king use, emer
at hl ev¢lefsvdltb Eeng (as deter mined by -Beypngstaeand( 1989
Satisfaction with Life (Diener et al. 1985). The independent variables include emerging
adulthood, social networking use and athletic identity, while the dependent easiald!}
being. Using the emerging adulthood framework, the findings will provide implications for

counselors, athletic department personnel, and other professionals working with-athtites
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to help understand how social networking osey impact studers t h | e t-beisgdandve | |
provide practical implications for education and interventions to promote statidetie wel
being in relation to social networking.
Methodology
Research Questions
1. To what degree do studeathletes endoesathletic identity and the five dimensions
of emergingadulthood?
2. What are the relationships among stuekgthtete social networking use, athletic
identity, emerging adulthood, ametll-being?
3. Does studenathlete social networking use haveiapact on welbeing and/or
athleticidentity?
4. Are there significant differences in student athlete social networking use and well
being based on age, gender, or acadgeac?
5. Is there a relationship between studathtiete welbeing and athleticlentity?
Participants
Participants for this study were recruited from a sample of current Division | student
athletes. In order to participate in this study, participants were emerging adults @%s 18
currently enrolled as a studegihlete at a Division | institution, arattive users of social
networking sites. Participants of this study were recruited from a variety of sources including
professional contacts throughout the country at various Division | institutions, social networking
platforms, and university emails. Thamary source of recruitment was Division | athletic
departments. The researcher emailed the athletic directors at all Division | institutions to inform
athletic directors of the current study and asked for permission to contact their-stiintktets in

order to invite them to participate in the study. Upon being granted permission the researcher
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contacted current Division | studeathletes via email which included an informational letter
which described the study and asked for their participation.ditiawal, participants were also

recruited via snowball sampling by inviting participants to share this study with fellow student
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athletes at other Division | institutions. According to the NCAA (2018) there are approximately
180,000 studerdithletes competing on collegiate teams at 347 Division | institutions across 49
states.
Procedures

The survey was administered using Qualtrics software. The survey consisted of four
parts. The first part was the informational letter that included a stateshinformed consent,
which in this case was passive consent (i.e., participants agreed that they had been fully informed
of the parameters, benefits, and ethics of participating in the study and that hey consented to
participate in the study by clickinthe survey link). The second part included the demographic
guestionnaire which can be found in Appendix D. The third part of the survey included the five
instruments used in this study: the Social Media Use Integration Scale (SMUIS; Jenkins
Guarnieri, Wight, & Johnson, 2013), the Athletic Identity Measurement Scale (AIMS; Brewer,
Van Raatle, & Linder, 1993), the Scale of Psychological \Weihg (Ryff, 1989), the
Satisfaction With Life Scale (Diener, Emmons, Larsen, & Griffin, 1985) and the Inventtrg of
Dimensions of Emerging Adulthood (Reifman, Arnett, & Colwell, 2007). The instruments are
included in Appendix E, F, G, H and | respectively-iDentified data were collected and stored
in Qualtrics, which was then exported and analyzed using IBM SR&iStics software (version
26). Lastly, the fourth part of the survey was a link that directed participants to another survey
where they entered their email address to register for the incentive drawing. Email addresses
were collected in this manner 8wt there would be no link between the survey data and the
entry for the drawing. Two drawings were held, at each drawing three winnerselsrted.
Once the data were collected and the drawings were held, the namesaidddresses were

destroyed.
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Statistical Analysis

These data were cleaned and screened for violations of assumptions (normality, linearity,
and homoscedasticity) before running the main analyses (Tabachnick & Fidell, 2018). Initially,
descriptive and frequeey analyses were conducted to determine the basic demographics of the
sample and specific information related to pa
played, years in sport, and social networking use.

Mean, standard deviations, and rasgvere calculated for the variables of interest. The
distribution of scores around the mean was analyzed with tests of skewedness and kurtosis and
all assumptions for normality were met. Descriptive statistics, correlations, analysis of variance
(ANOVA), and regression analyses were utilized for the current study. Findings are organized
and displayed in charts and graphs.

Results

The present study sought to explore the relationships among studeht] et es 6 s oci &
networking use, athletic identity, and Wwbking through the lens of emerging adulthood.
Analyses were conducted with the demographic variables and main study variables to determine
if the demographic variables of age, gender, and sport were related to social networking use,
athletic identity, erarging adulthood, orwebb e i n g . Pnvasuses o examine
correlations for continuous variables, analysis of variance (ANOVA) and multivariate analysis of
variance (MANOVA) was used to examine group differences:valpe of .01 was used to
determire significance in order to reduce the threat of Typedr.
Demographics

A total of 95 Division | studerathletes participated in the current study, of those 42

(44.7%) participants indicated they identified as male, 53 (55.8%) participants indicated t
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identified as female. Participants ages ranged from 18 to 25 and had a mean age of 19.92 (SD =
1.33). In terms of race and ethnicity, 20 (21.1%) identified as Hispanic or Latino or of Spanish
Origin, and 75(78.9%) identified as Not Hispaar Latino or of Spanish Origin; further, 27
(28.4%) participants identified as Black or African American, 1 (1.1%) identified as Native
Hawaiian or Other Pacific Islander, 62 (65.3%) identified as White, and 5 (5.3%) identified as
Other.

Participants wee asked to provide information related to their social networking use. All
of the 95 participants indicated that they were active users of social networking sites, 95 (96.8%)
of respondents indicated that they used social networking sites 5 to 7 dayeegeP (2.1%)
participants indicated use ofi® days per week, and 1 (1.1%) participant indicated usé &f 1
days per week. Additionally, participants were asked how many times per day they accessed
social networking sites, 2 (2.1%) indicated lessithdimes per day, 25 (26.3%) indicated 60
times per day, 28 (29.5%) indicatedil@5 times per day, 26 (27.4%) indicated-26 times per
day, and 14 (14.7) participants indicated accessing their social networking sites more than 20
times peray. In relation to social networking sites used, 49 (12%) used Facebook, 86 (21.9%)
reported having a Twitter account, 50 (12.7%) had a LinkedIn account, 28 (7.1%) used Pinterest,
86 (21.9%) reported having an Instagram account, and 94 (23.9%) used&snafien asked
about reasons for social networking use, 89 (31.2%) participants indicated that they used social
networking sites to connect with friends and family, 13 (4.6%) to interact with fans, 77 (27%) to
gain information about what is going on in terld, 94 (33%) indicated that social networking
site use was for entertainment, and 12 (4.2%) chose other reason.

In relation to social networking use, participants were asked to respond to items related to

positive and negative content directed towdh#sn as a studesatthlete on social networking
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sites. Most of the participants, 91 (95.8%) reported experiencing positive content directed at
them as a studesatthlete, further 24 (25.3%) rated the content as minimally positive, 23 (24.2%)
rated it as somewhat positive, and 45 (47.4%) rated it as positive. Conversely, 64 (67.4%) of
participants reported experiencing negative content directed towards them as aathidenon
social networking sites, 10 (10.5%) rated the content as minimedjsitive, 8 (8.4%) rated it as
somewhat negative, 12 (12.6%) rated it as negative, 23 (24.2%) rated it as moderately negative,
and 15 (15.8%) rated it as extremely negative. Participants who experienced negative content
directed at them as studeathletes were asked to share how they responded to the content and
were able to select multiple choices, 52 (48%) reported no response, 11 (10.2%) indicated direct
response to the individual, 19 (17.6%) indicated posting subliminal messages on their own social
networking sites, 23 (21.3%) talked to others about the negative content, and 3 (2.8%) reported
the negative content to an authority figure.
Preliminary Analyses

Preliminary analyses of these data also included an examination of assumptions. Based
on the manent coefficient of skewness and kurtosis, most of these data met the standards for
statistical assumptions. Ranges betw&e00 and 2.00 for skewness and rangeS &0 and
3.00 for kurtosis demonstrate that these data approximated a normal distriDeticarlo, 1997;
Tabchnick & Fidell, 2013). However, one subscale, the social identity (SI) subscale from the
AIMS measure demonstrated some kurtosis (kurtosis = 3.38). For the purpose of this study
however, the overall score of the AIMS was used, whichtheeassumption for kurtosis.

Subscale means, standar d d elTabled)iadwelhas , and C
intercorrelations (se€able 5) were explored for the main scales, the SMUIS, AIMS, PWB,

SWLS, and the | DEA, Cr cersdalasadnged from [7pth.81swefl or mo s
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within acceptable limits (.70 to 1.00). One IDEA subscale, Experimentation/Possibilities had an
alpha coefficient of .63. The purpose in |ife
coefficient of .67, ad environmental mastery had an alpha coefficient of .48. Due to the low

alpha coefficient of the environmental mastery subscale of PWB it was not used in further

analyses.
The AI MS measures a personodés | evel of athl
themselvesona 10t em i nstrument with responses rangin

a g r e e opointscale which yields a potential score ranging frorr@Brewer, Van
Raalte, & Linder, 1993). These items are summed to produce a siligggaeation score that
represents their athletic identity, higher scores on the AIMS correspond with stronger and more
exclusive identification with the athlete role. The results of this study yielded 42 males and 53
females who completed the AIMS. Theam score on the AIMS for males was 59.71 and the
mean score for females was 51.26. The mean score for the total 94 respondents was 55.0 with a
standard deviation of 9.80. These results indicate that for this sample, males had a higher athletic
identity ard therefor more association with the athletic role than females. Overall, both males
and females, reported moderate levels of athletic identity. To further explore athletic identity for
the sample a on@ay ANOVA was run to explore levels of athletic idénby participants year
in school. The results yielded the following mean scores: freshman = 57.93, sophomore = 58.73,
junior = 53.45, senior = 47.94"year = 49.75, and graduate student = 49.5 indicating that as
students in this sample matriculatedingh college through their senior year athletic identity
decreased and association with the athleticwelakened.

The IDEA, the instrument on Emerging Adulthood is ai8&m measure with six

subscales corresponding to the most prominent featussaering adulthood: identity
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exploration, exploration of possibilities, negativity or instability, otfo@used, selfocused, and

feel i-neggt wieenno ( Rei fman, Arnett & Col well, 2007
degree tavhich individuals identify with each theme that is a characteristic of emerging
adulthood. The dioxtuls edy s swnlieh fiect men part of
conceptualization of emerging adulthood was developed to represent a counterpoirfbtuself
(Reifman et. afocl9€6dd. sihsecadbeheepresented c
Aresponsibility for otherso and commitment to
do not fall in the age range of emerging adults would endorsethée-h@c used o subscal
so than emerging adults (Reifman et. al, 2007). As participants in this study were all within the

age range for emerging adulthood this subscale was not included. To score the scales items

within each subscale are averagedhkr scores on the subscales represents higher associations

with each characteristic of emerging adulthood. Responses are ratedostalé, with possible
answers ranging from fistrongly disagreeo to i
s xth subdoalues 0fi wtalsemot included as it is not
the theory of emerging adulthood. The five subscales used in this study were
experimentation/possibilities, sdlicused, identity exploration, negativitygtability, and

identity exploration. The results of this study yielded 42 males and 53 females agBsatt

completed the IDEA. The mean scores for males on the IDEA subscales are as follows:
experimentation/possibilities = 3.41 (SD = .35), $etfusal = 3.40 (SD = .37), identity

exploration = 3.30 (SD = .34), negativity/instability = 3.30 (SD = .33), and feglibgtweer=

3.24 (SD = .41). The mean scores for females on the IDEA subscales are as follows:
experimentation/possibilities = 3.39 (SD 8)3selffocused = 3.44 (SD = .35), identity

exploration = 3.36 (SD = .38), negativity/instability = 3.09 (SD = .44), and feglibgtweerr

105



3.42 (SD = .49). The mean scores for both males and females on the subscales representing the
five dimensions of emerging adulthood indicated a strong association with the process of
emerging adulthood for this sample with all scores being above three indicating that they are in
the top 25% of association with emerging adulthood. These findings alistentwith a study
conducted by Reifman et al. (2007) which measured the differences in all IDEA subscales for
emerging adults (18 29) which found that emerging adults scored in the top 25% of association
with the process of emerging adulthood.

Toanswe t he second r esear c-mongnteosdlatiooswere Pear s o |
conducted to assess the relationships among the variables of interest in this study SMUIS, AIMS,
SWLS, PWB, and the IDEA. Social networking use, as measured by the SMUIS, wasofound
have only one significant relationship among athletic identity, emerging adulthood, and well
being. There was a statistically significant, moderate negative correlation between social media
use and the autonomy subscale of PWB1) =-.32, p < .001The results show that for this
sample oneds social networking use has an i mp
soci al networking use increases participantds
concerned with how others perceibem.

Athletic identity, as measured by the AIMS, was found to have several correlations
among the measures of emerging adulthood andheelly. Concerning emerging adulthood,
athletic identity was found to have a statistically significant, small negativelation with the
self-focused subscale of the IDEA81) =-.27, p < .001, meaning those who scored higher in
athletic identity spend less time on skl€us. Additionally, athletic identity was found to have a
statistically significant, small negatiwerrelation with the identity exploration subscale of the

IDEA r(81) =-.29, p < .001, indicating that those with higher levels of athletic identity spend
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| ess time exploring oneds identityidenttyawas |y, i
found to have a statistically significant, small positive correlation with the negativity/instability
subscale of the IDEA(81) = .26, p < .001. The results show a positive relationship between

athletic identity and negativity/instabilitpdicating that those who have higher athletic identity

also experience this period as one of instability as there are so many changes. Athletic identity

was also found to have several statistically significant positive correlations with measures of
well-bang. Athletic identity was found to have a moderate positive correlation with the positive
relations subscaleof PWBR, 8 1) = .48, p < .001. Positive rel
ability to have satisfying relationships with others (Ryff, 1989), #uases for athletic identity

relate to positive relationships with others. Further, a moderate positive correlation was found

between athletic identity and the purpose in life subscale of P{@B), = .45, p < .001.

According to Ryff (1989) purpose inlifee | at es t o having |ife goal s
meaningful. The findings indicate a positive
identity increases so does oneds purpose in |

between athletic identity and satisfaction with lif681) = .29, p < .001, indicating that higher
levels of athletic identity indicate more satisfaction with life.

Emerging adulthood, as measured by the subscales of the IDEA, axuzkwgll as
measured pthe subscales of PWB and SWLS, were found to have several statistically
significant correlations. Arnett (2004) defines delfus as a healthy temporary period that
allows for further development of personal identity and focusing orselfieFirst, theself
focused subscale of the IDEA was found to have a large negative correlation with the personal
growth subscale of PWB(81) =-.54, p < .001. Personal growth is described as being open to

new experiences, and having continued personal growth (B888). The results indicate that
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those scoring higher in sdibcus are less open to new experiences and tend to act in ways that

are familiar to them. Further, sdticus was found to have a moderate negative correlation with

the positive rlations with others subscale of PW#31) =-.36, p < .001. The results show that

those who over identity with emerging adulthood as a time cfcalfs indicate less need for

positive relationships with others. Lastly, sil€us was found to have a slinzegative

correlation with the seldcceptance subscale of PWB1) =-.27, p < .001. Selacceptance
indicates a positive attitude towards oneself
sample show that those who view emerging adultho@dtiase of selffocus have lower levels

of seltacceptance.

The identity exploration subscale of emerging adulthood measures to what extent one
feels that emerging adulthood is a time in on
2007). Identy exploration was found to have a small negative correlation with positive relations
with others subscale of PWB@81) =-.27, p < .001. The results show that those who view
emerging adulthood as a time of identity exploration indicate less need fivgoosationships
with others.

The experimentation/possibilities subscale of emerging adulthood measures the extent to
which individuals feel that emerging adulthood is a time of many possibilities (Reifman et al.,

2007). A moderate negative correlation was found between experimefpassibilities and the

personal growth subscale of PW#$81) =-.38, p < .001. The results indicate that as scores in
experi mentation/ possibilities increase, oneoés
be unique to studesathletes, as they haam abundance of opportunities, but do not always have

the time or ability to explore these opportunities due to the demands cfgb#ir
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Lastly, the negativity/instability subscale of emerging adulthood did not have any
significant relatbnships with the subscales of PWB and SWLS. The negativity/instability
subscale of the IDEA measures the extent to which individuals feel that emerging adulthood is a
time of unpredictability (Reifman et al., 2007).

To answer the third research questianaway multivariate analysis of variance
(MANOVA) was run to determine the effect of social networking use on sttadénh | et-es 6 we |
being and athletic identity. Seven dependent variables were used: autonomy, personal growth,
positive relations, purpose life, selfacceptance, SWLS, and athletic identity. The independent
variable was social networking use as assessed by the SMUIS. Scores from the SMUIS were
grouped into three categories: low= 9), moderaten(= 59), and highr{= 27). The differences
between social networking use on the combined dependent variables was statistically significant,
F(14,174) = 3.004, p < .001; Wilkso6 Lambda =
Follow-up ANOVAs showed that the autonomy subscale of PWB score was salfistic
significantly different for different levels of social networking us€, 92) = 10.67, p < .001;
partial eta squared = 0.188. For this population, scores on the autonomy subscale of PWB
decreased as social networking use increased. The group sbbial networking use (M =
35.56, SD = 9.5) had higher autonomy scores than the group of moderate social networking use
(M =24.80, SD = 10.11). In addition, the group of low social networking use (M = 35.56, SD =
9.5) had higher autonomy scores than ttoaig of high social networking use (M = 19.26, SD =
7.04). Tukey post hoc analysis revealed that the mean of autonomy decrease from low to
moderate10.76, 99% CI420.69,-.83], p = .005) and the decrease from low to hid.30,
99% CI [F26.97,-5.62],p < .001) were statistically significant, but there was no statistically

significant difference between the moderate to high social networking use groups. The results
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indicate that participants who used social networking sites more ofterallawer sense of
autonomy in their thoughts and actions.

To answer the fourth research question three ANOVAs were run to explore group
differences in studerdthlete social networking use and wieding, based on age, gender, or
academic year. First, meway ANOVA was conducted to determine if studatitlete social
networking use and webleing were different based on age groups. Participants were classified
into three age groups: group 1:1189 (n = 41), group 2: 2021 (n = 45), and group 3: 2225
(n =9). Seven dependent variables were used: SMUIS, autonomy, personal growth, positive
relations, purpose in life, sedicceptance, and SWLS. The independent variable was age.
Results indicated that there were no statistically significant differextdbe p <.01 level in
SMUIS scores for the three age groups: F (2, 92) = 3.22, p = 0.04. In relation-teingllas
measured by subscales of PWB and SWLS, one statistically significant difference was detected.
The autonomy subscale of PWB was statifificagnificantly different for the three age groups,

F(2, 92) = 5.63, p = 0.005. The effect size, calculated using eta squared, was 0.109, indicating a
large effect. Scores on the autonomy subscale of PWB decreased from age greif) (18
27.76, SD =10.07) to age group 2 (Z1) (M = 22.38, SD = 9.73) to age group 3-&& (M =
17.56, SD = 7.80), in that order. Tukey post hoc analysis revealed that the mean decrease from
group 1 to group 2 (5.38, 95% CI [0.37, 10.38] and the decrease from grogpoiipa3 (10.2,
95% CI [1.67, 18.73] were not statistically significant (p = .041), The results indicate that as
participants get older their feelings of autonomy, in relation to PWB, decrease.

Next, a onevay ANOVA was performed to investigate genderaté#nces in student
athlete weHbeing and social networking use. Seven dependent variables were used: SMUIS,

PWB scales autonomy, personal growth, positive relations, purpose in lifeaseptance, and
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SWLS. The independent variable wgender. Results of the ANOVA indicated that there was
not a statistically significant finding for social networking use based on gender.

The autonomy subscale of PWB was statistically significantly different for gender, F(1,
93) = 8.19, p = 0.005. Theffect size, calculated using the eta squared, was 0.81, indicating a
medium effect. Scores on the autonomy subscale of PWB were higher for females (M = 26.81,
SD = 10.52) than males (M = 21.0, SD = 8.87). The results indicate that for this sample female
studentathletes reported higher levels of autonomy within PWB, meaning that they feel more
selfdetermined, better able to resist social pressures, and evaluate themselves by personal
standards (Ryff & Keyes, 1995 )

The positive relations subscale of PWRBsastatistically significantly different for gender,
F(1, 93) = 10.73, p < 0.001. The effect size, calculated using the eta squared, was .104,
indicating a small effect. Scores on the positive relations subscale of PWB were higher for
females (M = 19.88,[3 = 6.93) than males (M = 15.3, SD = 6.64). The positive relations
subscale of PWB according to Ryff and Keyes (1995) measures how one interprets their
relationships with others. Results for this sample indicate that female saitkstés have more
satigying and trusting relationships with others, are empathetic, and understand the give and take
of relationships.
The purpose in life subscale of PWB was not statistically significantly different for gender, F(1,
93) = 4.32, p = 0.04. Additionally, thereag/not a statistically significant difference for the
personal growth subscale of PWB by gender, F(1, 93) =.147, p = 0.70. Lastly, there was a not
statistically significant difference in SWLS for gender, F(1, 93) = 3.98, p = Da&dly, a
oneway ANOVA was performed to investigate differences in studglete wellbeing and

social networking use based on their academic year. Seven dependent variables
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were used: SMUIS, autonomy, personal growth, positive relations, purpose in life, self
acceptance, and SWLS. The independent variable was academic year (Freshman, Sophomore,
Junior, Senior). Results indicated that there were not statistically significant differences in
studentathlete social networking use or wbking based on academic year

To answer the fifth r es emmentltorrglatiensvdasi on a Pe
conducted to assess the relationships among athletic identity aroemgl Athletic identity
was also found to have statistically significant positive correlations wetésores of welbeing.
Athletic identity was found to have a moderate positive correlation was found between athletic
identity and the positive relations subscale of PWB1) = .48, p < .001. Positive relations can
be defined as o isfgirgselatiofshigs with pthets gRyff) 29089 thiss acores
for athletic identity i mpact oneds need for p
positive correlation was found between athletic identity and the purpose in life subscale of PWB
r(81) = .45, p < .001. According to Ryff (1989) purpose in life relates to having life goals and a
belief that oneb6s |ife is meaningful. The fin
oneds | evel of athleti meidde ptuirtpyosset ieandtibiens F
positive correlation was found between athletic identity and satisfaction with(8,= .29, p
<.001, indicating that higher levels of athletic identity indicate more satisfaction with life.

Discussion

This stidy was conducted to examine the relationships among staderit | et e6s s oci
networking use, athletic identity, and wbking through the lens of emerging adulthood.
Furthermore, this study aimed to investigate differences in social networking usellabding
based on participants age, gender, and years in sport. To answer these questions, a brief

demographic questionnaire, the Social Media Use and Integration Scale (SMUIS), the Inventory
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of the Dimensions of Emerging Adultho@iEA), the Athletic Identity Measurement Scale
(AIMS), the scale of Psychological Wddking (PWB), and the Satisfaction with Life Scale
(SWLS) were used. Results from this study indicate that males have higher levels of athletic
identity than females, adrthat both males and females reported a strong association with the
process of emerging adulthood for this sample. Scores on the autonomy subscale of PWB
decreased as social networking use increased. Further, there were no statistically significant
differences in social networking use based on participants age, gender, or academic year. When
looking at the impact of age on studeatitlete weHbeing the results showed that for this sample
scores on the autonomy subscale of PWB decreased as sitldetésgot older. In addition,
when looking at the impact of gender on stuelthtete weHbeing the results indicate for this
sample that females scored higher on the autonomy and positive relations with others subscales.
Lastly, athletic identity was found teave a relationship with studeathlete welbeing,
indicating that oneds ability to have satisfy
directedness in life results in a stronger athletic identity.
Implications of the Current Study

The current stdy has added to the literature regarding NCAA Division | studérietes.
Research investigating the associations among multidimensional identities and theingetf
studertathletes is limited (Yukhymenkbescroart, 2014).The findings in the presstoidy
provide counselors, athletic department personnel, and other professionals working with student
athletes with valuable information to educated and prepare statidetes about athletic
identity, social networking use, and wbking. The knowledgef the athletic identity, social

networking use, and welleing of studenathletes could be very useful for NCAA institutions
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because it could help them better develop academic advising, career counseling, and other
student service prograns meet the needs of their studeatitletes.

Findings from this research study provides evidence that statldetes strongly
identify with the process of emerging adulthood and therefore support personnel and athletes
should be educated about this depenental theory. Understanding how studatitietes view
themselves in terms of adulthood can help inform programing efforts related to transition to
college and life after college such as, mentoring programs and career exploration workshops.

Additionally, findings from this study indicated that there were positive relationships
between athletic identity and wddeing. Studenathletes should receive education about what
athletic identity is, how psychological wdiking impacts athletic identity, as wa#l the possible
benefits and consequences related to having a strong athletic identity. Strong identification with
athletic identity has been found to result in an increased sense of belonging to the sport or to the
team, increased social status amonggédegher global selésteem, and acquisition of
transferable skills such as work ethic, ttmanagement, goariented behavior, discipline,
commitment, tearwork skills, and leadership qualities (McKnight et al., 2009; Bowker,
Gadbois & Cornock, 2003;diton & Mack, 2000; Ryska, 2002; Brewer et 24093).
Conversely, ovecommitment to an athletic role restricts some studenth | et es 6 i1 dent it
devel opment and increases an athletebs | ikeli
career or statushanges, including care#iireatening injuries or the end of athletic career
(Ryska, 2002; Murphy, Petipas, & Brewer, 1996). Counselors working with stattdates may
want to explore the concept of wékking and athletic identity with studesthletesn order to
better understand how one views themselves and allow statidetes to explore other aspects

of their own identity in order to facilitate a multideminsioself.
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Limitations
One limitation of the current study is its reliarmeselfreport measures. Survey research
by nature is generally subject to various threats to internal validity as there is no experimental
control, randomization of groups, or manipulations of the independent variable. Therefore, there
is a threat to commuct validity as each instrument and the demographic questionnaire are-all self
report surveys delivered via the internet. In addition, the collection procedures also created
potential limitation. Due to time constraints, the survey was sent duringrimaer semester
during which time most sports are not in season. This could limit the research study in that
studentathletes who are not in season may not feel obligated to participate in a research study.
Furthermore, the length of the survey may havalted in potential participants
choosing not to participate in the study. Though the total amount of time needed to complete the
survey was less than 15 minutes, there were several measures included in the survey. The
number of questions may have causepiial participants to choose not to take the survey.
Another limitation of the present study is the lack of racial diversity represented within
the studyobés participants, as a |l arge majority
%). Itwould have been beneficial to have more participants from various racial and ethnic
groups represented in the study to have more diverse inclusion of experiences, so these results
may not be applicable to all racial groups.
Lastly, the inclusion of a nortaetic control group would have proved useful. This would
have enabled results between studshtetes and nonathletes to be compared. By including a
nonathlete group would have been useful in developing a better understanding of how student

athletes difer from the population of college students.
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Future Recommendations for Research

Despite the aforementioned limitations, this study has added to the literature discussing
athletic identity, social networking, emerging adulthood, and-bedtig among Division |
studentathletes. Similar research studies should be conducted at a wide variety of institutions
across all divisions of the NCAA in order to increase the number of participants with different
levels of playing experiences and demograjpackgrounds.

Future research should consider investigating the relationships among-stiindietiet
social networking use, athletic identity, emerging adulthood, andb&elf longitudinally in
order to observe differences in the sample over time. Erpglthese relationships over time
would help those working with studeathletes better understand the stuekhtete experience.
By better understanding studemtt hl et es ® experiences as they ma
help inform trainings and inteentions to mitigate negative experiences of studénletes.

The results of this study showed many positive relationships between atidetiity
and weltbeing. Future research should consider exploring the constructs dieirsdl athletic
identity to determine its usefulness in grouping athletes in order to determine athlete types,
similar to the Meyers Briggs personality types. Using levels of athletic identity to determine
areas where studeatheltes may need more support or guidance could lefibi@hto student
athlete development and provide more prescriptive implications for programming efforts. This
would also allow for coaches and teams to utilize the AIMS to assist with managing team
dynamics and supporting individual players based oin tleeds.
Summary

This research study established an understanding of the levels of athletic identity and

association with the developmental process of emerging adulthood for Division | student
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athletes. In addition, this study explored takationships among studeathlete athletic identity,

social networking, emerging adulthood, and waing and determined that there are in facts
relationships among the variables. Stueshtetes for this sample strongly identify with their
athletic dentity and are in the top 25% of association with emerging adulthood. Several
statistically significant correlations were found among the variables of interest for this study.
Scores on the autonomy subscale of PWB decreased as social networkimugassed. Further,

there were no statistically significant differences in social networking use based on participants
age, gender, or academic year. Lastly, studéniete wellbeing and athletic identity were found

to have a positive relationship, indtang that more positive psychological wb#ing,

specifically more satisfying relationships with others and a sense of directedness in life increases
oneds athletic identity. These findings can
and oher professionals working with studeathletes to improve webeing and improve the

overall studentathlete experience.
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Appendix A T Recruitment Emails

Dear student-athletes,

My name is Lindsay Portela and I am a doctoral candidate at Auburn University in Counselor
Education and Supervision doctoral program. The reason you are receiving this email is because
you have been identified by your athletic director and coach as a Division I student-athlete. I am
conducting a research study on the relationships among athletic identity, social networking us
and well-being. Due to your involvement with athletics I am interested in your experience with
social networking as a student-athlete and how it affects your well-being.

While the NCAA and colleges have begun to implement policies regarding social media, little is
known about your first-hand experience with social networking and how it impacts your well-
being as a student-athlete. In addition, the findings of this study will help individuals evaluate
your needs as a student-athlete in the hopes of improving your college experience and well-
being.

To participate in the study, you must be 18-years-old and a varsity athlete at a NCAA Division |
athletic program. Participation in this study will take about 10 - 20 minutes and involves
completion of a single anonymous on-line survey via Qualtrics, a web-based survey took used to
conduct survey research. The surveys do not ask for any identifying information about you or
your college or university and, thus, is completely anonymous and will remain confidential.
None of your responses will be shared with any of your coaches, athletic administrators, or
anyone from your school. As an investigator, I am only interested in the overall trend of all of the
responses and not any one individual’s responses. Participation in this study is strictly voluntary,
you may choose to drop out of the study at any time. Potential risks of participating in this study
are minimal and may include mild discomfort as you are asked to respond to a variety of
questions on the surveys. Upon completion of the survey you will have the chance to enter into a
drawing for a chance to win one of 6 $50 Visa gift cards.

Participants will not directly benefit form participation in this study, however information
obtained through participation in this study may be published in a professional journal or
presented at a professional conference and may contribute to a deeper understanding of the
relationships among student-athlete social networking use, athletic identity, and well-being.

Thank you in advance for your participation in this study. If you have any questions, please
contact me by phone at (954) 470-9563 or by email at lkp0004@auburn.edu. My dissertation
chair is Dr. Jill Meyer, and she can be reached at imm0079(@ auburn.cdu. You may also contact
the Auburn University Office of Research Compliance or the Institutional Review Board by
phone (334) 844-5966 or e-mail at IRBadmin@auburn.edu or IRBChair@auburn.edu.

Sincerely,

Lindsay Portela, M.Ed, ALC, NCC
Doctoral Candidate
(954) 470 — 9563

Lkp0004@auburn.edu

The Auburn University InsStutional
Review Board has approved this
Document for use from
_QT/2R2019 _to_meeeeeremeeee_

Protocol # 19-281 EX 1907
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