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Abstract

The purpose of this comparative case study is to provide insight into the educational
leadership preparation program that is provided at ABC in Arabian Gulf Country and XYZ in the
United States to prepare educational leaders. The goal of this research is to understand the
implications of any similarities or differences in the way that these leading universities prepare
educational leaders as well as to identify opportunities for these universities to learn from each
other in the spirit of continuous improvement.

The primary data sources for this study were 45 minutes of personal interviews with four
academic faculty and ten master’s students from educational leadership preparation programs at
ABC and XYZ, and available documents about the master’s educational leadership program
from both universities’ websites. The conceptual framework that | used to guide my research is a
combination of the Analysis of Principal Preparation Programs (Webber &Scott, 2010) and the
Participants” Model for Developing Principals as Supervisors and Instructional Leaders
(Taylor-Backor & Gordon, 2015). In addition to combining these two frameworks, | also
included factors such as mission, vision, challenges, goals, areas of strengths, and areas of
growth.

The results of this research indicate that there are several similarities and differences
between the two universities from both the academic faculty and graduate students’ perspectives
in terms of (a) admission requirements, (b) curricula, (c) areas of strength and areas for growth,
(d) challenges, as well as (e) opportunities for improvement, and (f) delivery modes of the

educational leadership preparation program at their universities.



In addition, there are opportunities for learning for ABC university like a partnership. A
partnership would be a good way for ABC university to visit XYZ university and learn from its
experience in the activities that were given to students to do and even saw the designing of the
schools. Moreover, it should include courses related to law and ethics in the master’s program that

is offered at ABC university.
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CHAPTER I: INTRODUCTION

Scholars have acknowledged that school principals make a significant and measurable
contribution to school improvement and student achievement (Fuller & Hollingworth, 2018;
Jason, Mitani, & Woo, 2019). Where countries make the commitment to improve learning
outcomes, the preparation of principals becomes a focal point. The importance of the principal’s
role has resulted in jurisdictions and administrative groups creating many sets of standards,
domains, competencies, and/or proficiencies for principals in the United States and worldwide.
This study focuses specifically on the perceptions of the professors and masters students in
respective educational leadership programs at XYZ and ABC who are responsible for preparing
school principals for their role. In addition, it will analyze leadership preparation program
documents used at both universities. To open, this chapter will provide the context of the study
with an explanation of the problem statement and a brief overview of the colleges of education at
both ABC and XYZ universities. Then the chapter will provide an overview of the purpose of the
study as well as the research questions that will guide this research. Next, the research design
will illustrate followed by the conceptual framework. Finally, this chapter concludes with the
significance of the study, assumptions, limitations, and organization of the chapters that follow.

Problem Statement

Educational leadership is the most significant aspect of effective school reform (Onorato,
2013). Researchers and teacher-practitioners generally have described the ways principals have
positively impacted the learning climate, instructional programs, and overall performance of
schools (Fuller & Hollingworth, 2018; Jason et al., 2019). In order for the sphere of instructional
leadership to be the most effective, it is imperative that practitioners look inward while

considering what would make them be the most successful (Slater, Boone, Price, & Martinez,
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2002). Reflective practice and an awareness of leading practice in other countries is vital for
emerging countries like ABC university country, which seeks to improve educational outcomes
through enhanced school leadership. One of the best ways to do that is learning from countries
which have a long experience preparing educational leaders (Levine, 2005) like the U.S.

The United States has a long history of preparation programs for principals and
educational leaders. Various scholars have claimed that the history of principal preparation
programs in the U.S. dates back to the late 19th century (Levine, 2005; Silver, 1982). However,
in the ABC university country, the Ministry of Education and its directorates are responsible for
preparing school principals through the Educational Leadership Program. In order to implement
the executive plan of the program for its first cohort, a team of experienced trainers from X
International Company coordinated with the Ministry of Education to train 24 principals. These
two dozen principals then went to their respective regions and trained the rest (Ibrahim & Al
Qatabi, 2017). In order to develop educational administrative programs, the Ministry of
Education in ABC university country cooperated with the Educational Foundations and
Administration Department at the College of Education at ABC university to prepare principals,
assistant principals, and administrative supervisors without bachelor’s degrees. In addition, the
Department offers a master’s program in educational administration. Students enrolled in the
program may select one of four streams: Educational Planning, Higher Education Administration,
School Administration, or Educational Supervision. Each track is comprised of eight courses and
a dissertation, with an aggregate of 24 credit hours (Educational Foundations and Administration

Department, 2019).
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Background of the Study

This study has been developed in response to the limited evidence of any literature in the
field of comparative education whereby attention is focused on leadership programs in higher
education in ABC university country and elsewhere (Ibrahim & Al Qatabi, 2017). Using a cross-
cultural, comparative lens, this research seeks to highlight ways in which programs in the
College of Education at ABC university country in administrative and school leadership may be
enhanced, by comparing the programs in ABC university country with leading higher education
programs in the U.S., such as those currently offered at XYZ university. In order to provide
further context for the problem identified, as well as background on the two locations to be
studied, the next few sections describe the locations and the schooling contexts that used for this
research.

ABC University

ABC university was founded in 1986 in Arabian Gulf Country. Initially comprised of
four faculties, including the College of Education, the institution has grown to include nine
colleges,! though it is still the only government university in the country. The university has
developed its education program in order to meet the required standards of country Ministry of
Education as well as the needs of society by linking its programs to serve the social and
economic development of country (ABC University, 2019). The university currently has four
primary areas of focus, three of which are scientific research, community development, and

cooperation with scientific institutions, both within and outside the country (ABC University,

! The other eight colleges at ABC university are Medicine and Health Sciences, Engineering, Science, Agriculture

and Marine Sciences, Arts and Social Science, Law, Economic and Political Science, and Nursing.
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2019). The fourth of the four focal areas, education, is of importance to the institution as a
whole; however, the College of Education is of particular importance.
The College of Education

ABC University’s College of Education, subsequently referred to as the College, opened
in 1986 along with the university as a whole. The College has eight departments: Educational
Foundations and Administration, Psychology, Curriculum and Instruction, Instructional and
Learning Technologies, Physical Education, Art Education, Early Childhood Education, and
Islamic Sciences. The College of Education not only intends to provide the best education to its
graduates but also allow alumni opportunities to stay up to date with the most recent instructive
advancements, both territorially and globally. For students training to be teachers, the College
aims to develop profoundly qualified instructors to work at continually extending the General
Education framework while utilizing the most recent strategies and systems. Moreover, the
institution aspires to become an expert and contemporary focal point of the country, improving
the lives of all citizens (College of Education, 2019). In addition, the College’s strategic plan
focuses on having recognized alumni instruct, direct, and be exemplars of greatness that serve
the world and community, thereby cultivating the program’s qualities and standards (College of
Education, 2019). To that end, the College of Education received accreditation for a six-year
period (2016-2022) under the National Council for Accreditation of Teacher Education
(NCATE) standards. NCATE’s exhibition-based accreditation framework for instructor
arrangement guarantees that educator applicants are set up to succeeded as teachers in PK-12
settings. Receiving NCATE accreditation was an enormous achievement in ABC’s history (ABC

University, 2019).
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XYZ University

XYZ University is located in the southeast of the United States. Initially founded in the
mid-1800s, due to financial concerns, the Church transferred ownership of the institution to the
state of Alabama in 1872, making it the first land-awarded school in the South to be built up
independently from the state college. At this time, the institution was renamed the Agricultural
and Mechanical College of Alabama (XYZ University, 2017).

XYZ University has five colleges across campus including the College of Agriculture;
the College of Architecture, Planning and Landscape Architecture; the Raymond J. Harbert
College of Business; the College of Education; and the Samuel Ginn College of Engineering. Its
foundational ethos are XYZ Spirit, organizational culture, inclusion and diversity, partnerships,
technology, marketing and communications as well as accountability and measurability (XYZ
University Themes, 2020).

The College of Education

The College of Education at XYZ was established in early 1900s (The History, 2020) and
aims to “prepare competent, committed, and reflective professionals to help build a better future
for individuals, our state, our nation, and our world” (College of Education, 2017, para.1). It
achieves this aim through undergraduate and postgraduate programs in the Departments of
Curriculum and Teaching; Educational Foundations, Leadership, and Technology; School of
Kinesiology; and Department of Special Education, Rehabilitation, and Counseling (XYZ
College of Education, 2017). According to their website, the College of Education is “NCATE-
accredited and is listed as a top-25 percent U.S. News school of education offering degrees in
teacher certification degree areas. We also offer degrees to prepare professionals in school

administration, counseling, and health professions” (About the College, 2020, paral).
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Purpose Statement

The purpose of this comparative case study is to provide insight into the educational
leadership preparation program that is provided at ABC in Arabian Gulf countries and XYZ in
the United States to prepare educational leaders. The main focus for this research is gauging the
academic faculty members’ and masters students’ perspectives of these programs as well as
reviewing publicly available documents from both universities. To guide my research | am using
a hybrid conceptual framework built off of the Analysis of Principal Preparation Programs
(Webber & Scott, 2010) and Participants’ Model for Developing Principals as Supervisors and
Instructional Leaders (Taylor-Backor & Gordon, 2015), which | explore in more detail in
Chapter 2. The goal of this research is to understand the implications of any similarities or
differences in the way that these leading universities prepare educational leaders as well as to
identify opportunities for these universities to learn from each other in the spirit of continuous
improvement. My choice to use the perspective of the program's academic faculty members is
based on the knowledge that these individuals served integral roles in teaching within, as well as
the redesign of their respective programs. Furthermore, the professors subsequently encouraged
their corresponding university administrations to develop a high-quality preparation program. In
addition, I chose the students because they are the receivers of the knowledge who study the
program and know it will help them to be effective leaders. With these elements in mind, |
developed four research questions for my study which are outlined below.

Research Questions
1. What are the perceptions of the university leadership program professors’ and
graduate students at XYZ University and ABC University in terms of the (a)

program’s mission and vision, (b) program’s aims, (c) curricula, (d) areas of
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strength and areas for growth, (e) challenges, as well as (f) opportunities for
improvement in the way that the educational leadership programs prepare
principals to become effective leaders?

2. What are the perceptions of the university leadership program professors’ and
graduate students at XYZ University and ABC University in terms of the (a)
client group, (b) structure, (c) delivery modes, (d) credentialing, and (e) pedagogy
of the educational leadership preparation program at their universities?

3. What are the similarities and differences that exist between ABC and XYZ?

4. What can American and Arabian university professors learn from each other?

Research Design

The research design for this investigation was comparative qualitative case study.
Merriam (1998) conceived a qualitative case study as “an intensive, holistic description and
analysis of a bounded phenomenon such as a program, an institution, a person, a process, or a
social unit” (p.21). She identified it as “the systematic comparison of two or more data points
(cases) obtained through use of the case study method” (Kaarbo & Beasley, 1999, p. 372). She
also mentioned that a researcher majoring in the qualitative case study cannot conduct interviews
more effectively, carefully make observations, and successfully mine data without possessing
necessary skills and keenly following certain procedures (Merriam, 1998).

This comparative case study is to determine the perceptions of academic faculty staff at
XYZ university and ABC university and graduate students from XYZ and ABC. I will recruit
one program coordinator and one clinical professor from XYZ, and as well one program
coordinator and one clinical professor from ABC. The faculty are from Educational Leadership

departments in both universities. | will also recruit six masters students from each university.
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Moreover, | will analyze the document about educational leadership preparation program at both
universities to answer my research questions. The case also studies the similarities and
differences between XYZ and ABC in the way of design of the program and how can XYZ and
ABC learn from each other at this point. A comparative case study method design is the most
appropriate for a variety of reasons. First, it allows the investigation of how the educational
leadership program was developed from the perspective of the educational leadership professors.
Then, it allows the researcher to obtain information from a wide variety of sources such as
documents related to the programs and professors’ opinions in both countries.
Conceptual Framework

The conceptual framework that | used to guide my research is a combination of the
Analysis of Principal Preparation Programs (Webber & Scott, 2010) and the Participants’
Model for Developing Principals as Supervisors and Instructional Leaders (Taylor-Backor &
Gordon, 2015). In addition, to combining these two frameworks | also included factors such as
mission, vision, challenges, goals, areas of strengths, and areas of growth. Figure 1 outlines the
conceptual framework that | used to guide my research, a design that | will explore further in

Chapter Two.
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Figure 1: Conceptual framework — Educational Leadership Preparation Program (adapted from

Taylor-Backor & Gordon, 2015 and Webber & Scott, 2010).

Significance of the Study

The results of this study will contribute to a better understanding of school leadership
preparation programs at both universities. A portion of this result will be based on the ability for
both XYZ and ABC to learn from the practices and programs of the other university through the
comparative nature of my research. Additionally, this study will add to the literature on the
development of educational leadership internationally, largely because it is the first known study
that compares educational leadership programs between the U.S. and Arabian countries.
Moreover, by focusing on the NCATE-accredited Educational Leadership Programs | will be
able to highlight the difference between the standards as they are applied in an emerging as
compared to a developed country. Finally, by centering the voices of academic faculty, as
opposed to K-12 school principals, this study adds a much needed perspective on leadership

from those who create, teach, and evaluate principal preparation programs.
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Assumptions
Ontological assumption: Relative to educational leadership development, the
participants provided information that is both truthful and accurate as depicted by
their perceptions.
Epistemological assumption: Given that it is only the professors who knew this
process, studying on their experiences had to be captured by hearing what they had to
say in their own words in order to record more accurate information
Axiological assumptions: The worldviews of the researcher, which ultimately
influenced the questions asked throughout the process, also played a role in analyzing
findings and extrapolating themes. Further to this, when the values, experiences, and
worldviews of both the participants and researcher interacted, it provided a further depth to
analysis.
Methodological assumptions: Using the comparative case study methodology, it will
be possible to determine and understand deeper what these professors and students
experienced since they are the people who design and teach the programs. As well,
the students are the receivers of the program. This can be attained through Zoom
interviews and having open-ended questions combined with the approach used by me
to analyze data.

Limitations

A limitation of this case study research may be the subjectivity or the bias of the
researcher who is a student in the educational leadership program at XYZ University and an
academic staff at College of Education at ABC. Also, since this case study only highlights the
professor and master students experience at XYZ and ABC, the research conclusions may not be

generalizable elsewhere.
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Organization of the Study

This chapter provided an overview of the study on educational leadership professors’ and
graduate students’ opinions at ABC and XYZ regarding the development of the educational
leadership program. It included a presentation of the problem statement, some context behind the
two universities that are the focus of this study, as well as the research questions that are guiding
this research. Going forward, Chapter Two first provides on outline of my conceptual framework
followed by a review of the literature and related research about the educational leadership
preparation programs in the U.S. and ABC University country as well as a look at standards used
for the field and ends with a spotlight on internationally comparative studies. This is followed by
Chapter Three, which introduces the methodology and procedures used in data collection and
analysis and Chapter Four which offers a summary of the results derived from the interviews and
analysis of documents. Finally, this study concludes with Chapter Five, which contains a

summary and discussion of the findings well as recommendations for future research.
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CHAPTER II: LITERATURE REVIEW

The preparation of educational leaders is considered the foundation stone of the success
of the educational process that most educational policies across the globe mainly aim at
improving education quality by preparing good leaders (Slater, Garduno & Mentz, 2018). Slater
et al. (2018) added “One of the daunting peculiarities of the job is that principals have to deal
with many stakeholders: staff, parents, students, community, educational authorities, and local
authorities. School principals usually act as a ‘buffer’ by absorbing shocks from one or more
stakeholders at the same time” (p. 126). Bush (2009) asserted that “Given the importance of
educational leadership, the development of effective leaders should not be left to chance. It
should be a deliberate process designed to produce the best possible leadership for schools and
colleges” (p. 386). To begin this chapter I provide a detailed description of my conceptual
framework. From there, this chapter provides a synthesis of research concerning the landscape of
educational leadership preparation programs in the U.S. and abroad in an effort to provide the
groundwork for my comparative analysis of similar programs in ABC university country. Given
that principal effectiveness can be used to measure school reform and student achievement, the
literature review presents the relationship between student achievement and school improvement.
This is followed by a historical overview of principal preparation programs in the U.S. including
the professional standards for educational leaders. Third, | provide a review of the literature
which outlines the National Educational Leadership Preparation (NELP) Program Standards and
offers some criticisms of the standards. Next is a section which sheds light on traditional and
non-traditional principal preparation programs followed by an overview of the characteristics of

effective principal preparation programs. Sixth, | examine comparative studies between
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American principal preparation programs and those from elsewhere, specifically the United
Kingdom (UK), Australia, China, Brazil, and Saudi Arabia. Finally, the chapter ends with a
synthesis of relevant empirical research highlighting the principal preparation programs in ABC
university country. This review gives the readers a clear picture of the education system and how
the educational leaders are prepared in ABC university country since the study aims to compare
the preparation program there with the U.S. However, before delving into my review of the
extant literature, it is first important to articulate the details of the conceptual framework that will
guide me throughout the remainder of this study.
Conceptual Framework

As mentioned in the previous chapter, my conceptual framework is actually the
combination of two frameworks since neither of them alone were able to comprehensively
address the needs of my study. The two | combined were the Analysis of Principal Preparation
Programs (Webber & Scott, 2010) and the Participants’ Model for Developing Principals as
Supervisors and Instructional Leaders (Taylor-Backor & Gordon, 2015). The Webber and Scott
(2011) framework looks only on the mapping for the preparation program which is the part of
my study, while Taylor-Backor and Gordon’s (2015) framework contained the first step of
preparation principals at universities which is the screening process and how it is important as
admission requirements. Based on my study aims, | saw those two conceptual frameworks
complete each other and they will guide me to analyze my data since | am looking at comparing
the principal preparation programs in Oman and U.S. Webber and Scott (2010) believe that
principal preparation can be described in terms of “intended audience, content, structure,
delivery modes, credentials, and pedagogy” (p. 77). Some of the factors examined based on this

framework included:
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e Client group which are the program participants (principals);

e A content with preparation programs;

e Structure representing program lengths;

e ABC university and XYZ Universities identified as the deliverers;

e Modes of delivery which included distance learning and face-to-face;

e Credentialing, either degree or certificate; and

e Scholarly or practice oriented pedagogy.

The participant model of Taylor-Backor and Gordon (2015) for preparing effective
instructional leadership contains several functional elements which are: instructional leadership
functions, dispositions, teaching strategies, skills, applicant screening, learning strategies, and

induction. Figure 2 shows the model.
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(Taylor-Backor & Gordon, 2015, p.119).
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As mentioned above, | combined these two conceptual frameworks to create the hybrid

model displayed in Figure 3.
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(adapted from Taylor-Backor & Gordon, 2015 and Webber & Scott, 2010).

To create a more robust model, | added some factors for the program such as vision,
mission, areas of growths, areas of strengths and challenges. In addition, the intended result or
outcome of my study is the development of a high-quality leadership program internationally.
Webber and Scott (2010, p. 82) also argued that, “More effective leadership development is
needed across the countries studied by the International Studies of Principal Preparation
collaborators.” Additionally, they view cross-cultural understandings of educational leadership as
“critical in an era of globalization when people and ideas migrate throughout the world”

(Crossley, Bray, & Packer, 2009 as cited in Webber & Scott, 2010, p. 80).

27




The Relationship Between School Leadership and Student Success

Given that the conceptual framework focuses on the importance of school leadership, |
reviewed how leadership can impact student success as seen in the literature. One aim of
principals is to encourage their students to be academically successful. The interrelation between
the leadership abilities of principals and student success has been researched and studied
extensively. EImore (2006) concluded that the goal of the principal was to raise scholar studying
and performance. Davis, Darling-Hammond, LaPointe, and Meyerson (2005) stated that useful
principals are those “who can have an impact on pupil achievement through vital pathways: the
assistance and development of powerful instructors and the implementation of effective
organizational techniques” (p.1). Due to the ongoing changes in the practices of teachers, school
leaders will always remain studied and tested in order to establish their impact on scholarly
excellence. As an example, the Mid-continent Research for Education and Learning (McREL)
tried to uncover the link between principals and student achievement in 2003. The research
produced a framework of 21 management skills crucial for school leadership. The study
examination was considered a pioneer in the field because of its statistical evaluation of the
trends and properties that affect student achievement.

Likewise, Leithwood, Seashore-Louis, Anderson and Wahlstrom (2004) made two
important claims about how administrators can promote pupil success. The first claim was a
declaration about the simplicity of leadership, while the second claim indicate how management
can influence skill assessment. Nevertheless, according to Maxwell (2005), the influence of
principals in their schools determines how they are seen as leaders; this claim was also made by
Donaldson (2001). School leaders affect classroom results through two ways linked to student

outcomes. The first involves the connection between leadership practices directly as well as
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teaching, and the second comprises how in-school activities create organizational conditions for
positive change (Leithwood et al., 2004).

There are three dimensions in the conceptual development of instructional administration
(Hallinger, 2005) which are the description of a school’s mission, management of instructional
programs, and the promotion of a conducive learning climate. The above-mentioned functions
incorporate the following nine segments: (a) framing of a school’s objectives, (b) communication
of the framed school’s objectives, (c) supervision and latter evaluation of instructions, (d)
curriculum coordination, () monitoring of students’ progress, (f) protection of instructional time,
provision of professional development, (h) maintenance of an elevated visibility within the
community, (i) provision of incentives for the teachers, and (j) provision of incentives for the
learners to create a motivating school climate (Hallinger, 2005).

The general job description of a principal in the 21st century entails a broad scope of
administrative role prerequisites and other daily responsibilities, creating a window for a high
probability of distraction for the modern day principal from the core objective of the promotion
of high-grade instruction (Darling-Hammond, 2007). Fostering learning that is socially
responsible, equitable and successful, including accountability strategies for the entire student
fraternity, requires the making of substantive changes in preparation programs towards
educational administration (Brown, 2006, p.705). Thus preparation programs are meant for the
sole purpose of equipping principals with the essential skills required to propagate students to
promising attainments before they become fully operational within their respective school

jurisdictions.
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The Relationship Between Leadership Development and School Improvement

Another area of research that is important to understand is the relationship between
leadership development and school improvement. This led to the conclusion that the most
successful leadership learning experiences occur when there is a connection between the learning
situation and personal learning needs. To add to this topic, Lewis and Murphy (2008) indicated
that the essentiality of customized and work-based encounters upheld by top-notch input should
give school leaders the chance to reflect on their skills. In a U.K. study, Pegg (2007) showed
how the application of practical learning by students offers an interface between hypothesis and
practice. She reasoned that “understanding how instructive pioneers learn and how they can be
best upheld to keep learning in the working environment necessities that instructive scientist give
specific consideration to the way that pioneers associate hypotheses learned through preparing
customized to rehearse” (Pegg, 2002, p 265).

In addition, Liebowitz and Porter (2019) synthesized 51 studies of principal behaviors of
student, teacher, and school outcomes in order to conduct a meta-analysis of these relationships.
They suggested evidence of the relationship between principals’ behavior and student
achievement, teacher well-being, teacher instructional practices, and school organizational
health. In the end the authors contended that “our discoveries feature the basic significance of
extending the information base about procedures principals can take to improve learning in
schools, and the benefit of putting resources into school initiative limit” (p. 32). Furthermore,
they conducted a meta-examination that looked at the five components of principal job
descriptions (instructional administrators, school relations, authoritative administrators, school
organization, and community relations) and their potential impacts on student results

(evaluations and conduct), teacher effectiveness (prosperity, consistent standards, instructional
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practices), and school results (school organizational wellbeing, teacher retention). While the field
has underscored principals’ jobs as instructional pioneers, Liebowitz and Porter (2019)
concluded “key practices other than instructional administration might be similarly significant
systems to improve understudy results. The discoveries recommend that putting resources into
principals may improve learning” (p. 31).

Historical Overview of Principal Preparation Programs in the U.S.

In order to fully understand the current iteration of preparation programs, it is very
important to first recognize the history of this profession, especially in the U.S. which research
suggests has the longest standing programs of most countries around the world. Principal
preparation programs began in the United States during the last quarter of the nineteenth century
in response to coursework in administration moving to graduate-level programs. Although there
were fundamental conflicts of interest between groups calling for such programs, the principal
preparation programs successfully commenced for two reasons. First, the programs met the
educational needs of schools they would be serving. Second, the programs allowed for
collaboration with the respective state boards of education, which helped develop state
curriculum and design the programs within the universities (Levine, 2005).

In the early stages of principal preparation programs there were two main schools of
thought that differed on how these programs would operate and what they would focus on, which
was a matter of some contention. One school of thought relied on a practitioner-based program
with a practically based program for experienced school leaders. A second school of thought was
based on a more scientific approach to educational research which relied more on literature to
prepare aspiring principals for the education programs. At this point in the history of educational

leadership training, no common agenda was agreed upon between the two groups about the start
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of the program, whom the programs would enroll, what students should be prepared to do, or
even how educational administration related to teaching and learning (Levine, 2005).

Initially, the proposed scientific approach to school administration preparation came from
the business sector. This attitude toward principalship preparation had the objective of training
aspiring administrators on the technical and mechanical aspects of their jobs, which would
thereby further their understanding of the tasks they would face in the field. As interest in this
method grew, it led to the formation of the National Conference of Professors of Educational
Administration (NCPEA), which positively influenced the emerging concepts of the profession
and the administration training program. Years later, the creation of the Cooperative Project in
Education Administration, together with the final establishment of the Committee for the
Advancement of School Administration (CASA), and the University Council for Educational
Administration (UCEA), instituted changes to the principal preparation programs which
improved and enhanced the programs from their early stages (Murphy, 2006b).

By the end of World War I, there were 125 institutions in the U.S. that had begun to
offer principal preparation programs (Levine, 2005; Silver, 1982). By 1947, the professors of the
principal preparation programs were linked by the National Conference of Professors of
Education Administration (NCPEA). This nation-wide network of educational administration
professors allowed for more conversation between the individuals responsible for training
principals and thus developing standards of the profession and the training programs. In 1950,
the Cooperative Project in Educational Administration, a consortium of eight universities
financed by the Kellogg Foundation, was created with a primary goal of instituting changes in
preparation programs, expanding upon initiatives espoused by the NCPEA, and encouraging a

multidisciplinary approach to analyses of administration and the education of school leaders.
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Lastly, the establishment of the Committee for the Advancement of School Administration
(CASA) in 1955 and the University Council for Educational Administration (UCEA) in 1956
represented the final milestones that helped shape the evolving concepts associated with school
administration during these early stages (Murphy, 2006).

By the mid-1980s, the administrators of principal preparation programs in UCEA-
affiliated faculties recognized that the discipline had little-to-no realistic experience concerned
with the scholarship components of the profession (Murphy, 2006). As a way of dealing with
these proficiencies, various reports were pulled together. The most pivotal of these studies was
the publication of Leaders for America’s Schools (1987), which outlined the way forward for
developing instructional leaders (Hoachlander et al., 2001; Levine, 2005). Another report that
outlined changes was published in 1989 by the National Policy Board for Educational
Administration (NPBEA) which initiated a schedule for reforming principal preparation
programs. This program reiterated the need to revise core curricula to emphasize academic
practice while focusing on field-based preparations (Hoachlander et al., 2001).

Despite the fact that formal education programs, operated with the aid of universities, can
efficaciously transmit the knowledge that aspiring principals need to know, it is likely “that most
leadership abilities—the sincerely essential understanding and competencies that make it
possible to lead and control a corporation correctly—are discovered in the main from experience
and best rarely in the lecture room” (Hoachlander et al., 2001, p. 3). Accordingly, since
experience is more probable than theory to shape good school leaders, the focus on professional

standards for educational leaders is crucial.
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Professional Standards for Educational Leaders

Research has shown that the effectiveness of principals has an impact on the overall
performance of teachers and students (Onorato, 2013; Orphanos & Orr, 2014). Efficient
principals can lead teachers in enhancing their pedagogical skills and nurturing their students
while also establishing a school’s collective mindset for success and belonging, becoming a
spokesperson for their institution, functioning as ambassadors day-to-day in the community, and
overseeing operations (Superville, 2017).

Precipitated by this notion in addition to a call for the sphere of tutorial leaders day-to-day
undertake requirements, the Interstate School Leaders Licensure Consortium (ISLLC) standards
were created in the mid-nineteenth century through the Countrywide Coverage Board for
Educational Administration (Reyes-Guerra & Lochmiller, 2016). The ISLCC standards were set
to be a basis for defining what an effective administrator must realize and be able to do. The
primary purposes of the consortium involved developing standards for a day-to-day manual in
order for educational administrators at the college level to be able to reshape practice programs
for school leaders (Council of Chief State School Officers, 2013). As a result, many states
tailored licenses, in addition to the accreditation rules that were developed by the ISLLC, in
order to be effective for their specific contexts (Pannell, Peltier-Glaze, Haynes, Davis, &
Skelevery, 2015).

However, the ISLLC 2002 standards were also criticized by many researchers. For
Example, English (2003), Hess (2003), and Murphy (2005) asserted that there are shortcomings
of the ISLLC requirements, including a lack of an ideal research technique. Objections are
seemingly inevitable since ISLLC requirements use most of the educational framework as

expectations for know-how, abilities, and tendencies required of faculty administrators (Davis,
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Darling-Hammond, LaPointe, & Meyerson, 2005). Murphy (2005) insisted that the requirements
listed in the ISLLC standards are not practical because they entail an unnecessary evaluation of
how school leaders’ value “competency,” which is undetermined by research.

Furthermore, Hale and Moorman (2003), supported by Murphy (2005), argued that the
ISLLC standards are unclear on what the school principals should understand and what they need
to do to guide the schools. More specifically, Murphy’s (2005) work elaborated that the
standards had an inadequate focus on what responsibilities of a principal would be best for
improving both the schools and the performance of students. By the end of the 20™" century,
researchers including Hess (2003) and Marshall and McCarthy (2002) determined that the
ISLLC principles were no longer effective and subsequently no longer impacted administration
practice. As a result, some doubt arose on whether or not the ISLLC standards could effectively
help leaders in 21% century institutions. Further, as English (2006) outlined, the ISLLC
requirements were ambiguous and did not simplify the bureaucracy of administration programs.

Continuing in this vein, English (2006), questioning the validity of the ISLLC standards,
indicated that the requirements of administrators had changed and stated that “the ISLLC were
not what studies and practitioners had advised the ISLLC representatives vital additives of
effective management” (ETS, 1997, as cited in English, 2006, p.195). More simply, the ISLLC
standards contained a number of internal contradictions which would impact their application
throughout the U.S. and affect the day-to-day practices of school leaders. Despite it having
numerous critiques, the ISLLC standards were expected to “provide a clean organized set of
curriculum content material and performance standards that could be used to drive preparation,
expert improvement and licensing of principals” (Jackson & Kelley, 2002, p. 194). Most states

currently depend on exams to certify principals in order to assess their effectiveness in their roles
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(Sanders & Simpson, 2005), largely based on the ISLLC requirements. Due to this, it is
necessary to amend principal preparation programs in addition to the ISLLC standards in order to
provide school administrator candidates opportunities that aid them in running the 21 century
schools (Grogan & Andrews, 2002). However, to reflect the development of the position of the
administrator, revisions have been made to the ISLLC requirements several times. In 2008, the
ISLLC standards changed the day-to-day expectations of training leaders to elevate pupil success
(NPBEA, 2015). This revision meditated the shift in leadership expectation including that of
tutorial leaders in higher education classrooms. A part of the 2008 ISLLC changes encompassed
the overarching features of leader collaboration, to be executed in two ways. The first aim was to
create an imaginative space for pupil success, through the creation of a school subculture that
was conducive to daily achievement for all college students. The second goal was to strategically
mobilize management roles and the obligations for teachers and other directors as a mechanism
that would assist students in their achievement (NPBEA, 2018). In 2015 when the ISLCC
standards were revised again, the revision covered the expert requirements for instructional
leaders (PSEL, 2015). Moreover, the new revision emphasized the pivotal want for human
relationships in leadership and teaching as well as scholarly learning (National Policy Board for
Academic Management, 2015). This modification redirected the focal point of academic rigor to
everyday student care and aid.

The National Policy Board for Educational Administration (NPBEA) in 2015 organized
each characteristic of school principals to identify and define the work of powerful educational
leaders through key values, cultural responsiveness, and investing in continual college
development. After every defining statement, an elaboration of the work needed to fulfill each

competency is listed. Similarly, the Professional Standards for Educational Leaders (PSEL)
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standards set the expectations for the implementation, training, and evaluation of college leaders.
In particular, these criteria focused on foundational principles of management had that are of
vital importance for school leaders in their day-to-day lives while aligning consequences more
equitably (NPBEA, 2015). As articulated by Reyes-Guerra and Lochmiller (2016), “The 2015
requirements paint a rich portrait of this type of leader, one whom our college students are
relying on every day to help them reach their complete potential” (p. 7). Consequently, these
requirements function in the middle of what educational applications principals try to teach daily
(Reyes-Guerra & Lochmiller, 2016).
National Educational Leadership Preparation Standards

The Educational Leadership Constituent Council (ELCC), in a move to improve
leadership in colleges and universities, had its guidelines merged with those of the ISLLC in
2002. Yet, in 2011, the ELCC requirements were revised again based on the 2008 ISLLC
standards developed by the National Policy Board for Educational Administration (NPBEA).
This revision addressed the middle values, expert norms, ethics, and fairness required to enhance
understanding and skills needed in college leaders (NPBEA, 2018). The 2011 ELCC
requirements were subsequently amended by the Council for Chief School Officers (CCSO) and
the policy board for academic administration due to changes to trends in education (Council for
Leader Country College Officials, 2013; NPBEA, 2018). This study focused on the National
Educational Leadership Preparation (NELP) building level standards because they are
appropriate for advanced programs at the master, specialist, or doctoral level that prepare
assistant principals, principals, curriculum directors, supervisors, and other education leaders in a

school building environment. Rooted in both research and effective practice, these standards
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provide a framework for understanding how to best prepare, support, and evaluate education
leaders in their efforts to help every child reach his or her fullest potential. (NELP, 2018, p.1)

More recently, NELP developed standards in 2018 that would advance school leader
instruction programs, and accreditation of principals (NPBEA, 2015). These eight standards from
NELP (2018), which are intended for post-secondary institutions seeking Council for the
Accreditation of Educator Preparation (CAEP) accreditation and NELP program review, are
outlined in the sections that follow.
Standard One: Vision, Mission Statement, and Core Values

Candidates who complete principal leadership programs under the building-level
requirements are those who are able to show how they will encourage the achievements of
learners by using “the knowledge, skills, and engagements gained to collectively and
collaboratively design, offer leadership and initiate implementation of the school’s mission,
vision, and process for continuous improvement” (NBPEA, 2018, p. 11). At the same time,
candidates will illuminate a core set of values while prioritizing “data use, technology, equity,
diversity, digital citizenship, and community” (p.11).
Standard Two: Norms of Professionalism and Ethical Concerns

Candidates in educational leadership preparation programs at the building-level that have
met all necessary requirements comprehend and hold the ability to display the capabilities
needed to offer positive input to the contemporary and future accomplishments and well-being of
minor and adult learners “by applying the skills, knowledge, and commitments” needed for
comprehending and exhibiting the ability and willingness to champion for ethical decisions while

cultivating and enacting professional norms (p.13).
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Standard Three: Leadership in Equity, Inclusivity, and Cultural Responsiveness

Successful candidates in the building-level program in educational leadership have the
capabilities needed to encourage the present-day and future success and well-being of adults and
children “by applying the knowledge, skills, and commitments necessary to develop and
maintain a supportive, equitable, culturally responsive, and inclusive school culture” (p. 15).
Standard Four: Instructional Leadership

Those candidates that complete the building-level of school leader preparation programs
are able to make evident their ability to foster the present-day and future successes and well-
being of individual students and adults pertaining to the “knowledge, skills, and commitments
necessary to evaluate, develop, and implement coherent systems of curriculum, instruction, data
systems, supports, and assessment” (p. 18).
Standard Five: Community and External Leadership

Candidates in the building-level of administrator preparation programs who have met
their requirements will hold the capacity to advocate for the well-being and success of child and
adult learners through involving families, the community at large, as well as school staff “in
order to strengthen student learning, support school improvement, and advocate for the needs of
their school and community” (p. 21).
Standard Six: Operations and Management

Accomplished candidates in the building-level of principal preparation programs are
capable of promoting and showing the current and future well-being and success of learners
through the skills, expertise, and commitments essential for effectual “management,

communication, technology, school-level governance, and operation systems” aimed at
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improving data-informed and equitable resources based on an individual school’s resource plans
and the application of applicable laws, regulations, and policies (p.24).
Standard Seven: Leadership in Human Resources

Following the conclusion of the building-level educational leadership program,
candidates will be able to encourage child, youth, and adult students in their current and future
accomplishments through the application of the knowledge, endeavors, and skills needed to
nurture and develop the professional capacity of the school, involving the staff in the creation of a
collaborative professional culture, while initiating processes “improve systems of staff
supervision, evaluation, support, and professional learning” (p. 27).
Standard Eight: Internship Practices

Those candidates who are able to finish an internship under the supervision of skilled and
expert administrator-practitioners “that engages candidates in multiple and diverse school
settings and provides candidates with coherent, authentic, and sustained opportunities to
synthesize and apply” what was outlined in NELP standards 1-7 in strategies that approximate
the complete range of responsibilities that are necessary in building-level leaders, and equipping
them with skills “to promote the present-day and future success and well-being for every student
and adult in their school” (p. 30). Universities designed the preparation programs offered for
educational leaders based on those standards above, and the following section will present the
two types of preparation programs in U.S.

Types of Principal Preparation Programs

Since a large focus of my research is comparing principal preparation program, it is first

important to recognize the types of programs that already exist in the extant literature.

Leadership training programs are designed to put together talented potential principals with the
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essential knowledge needed to effectively run schools. For this reason, according to Taylor,
Pelletier, Trimble, and Ruiz (2014), principal education courses should be seen as an investment
in schools and students. Additional studies suggest that in order to supply the required number of
effective and highly-trained principals needed, school management programs have to be viewed
by potential students as providing worthwhile instruction that will help administrators in their
roles (Superville, 2017). According to Superville (2017), there are over 800 principal training
programs throughout the U.S. which rely on various in the methods to certify principals who can
effectively lead faculties of teachers. Throughout the literature there was a clear divide between
research on what is termed traditional and non-traditional programs. In order to maintain that
distinction, the following two sections elaborate on the research while continuing this divide
between traditional and non-traditional principal training programs.
Traditional Principal Preparation Programs

Traditional preparation programs for principals prepare leaders without considering the
existing variations in state and institutional structures (Hale & Moorman, 2003; McCarthy &
Forsyth, 2009). Individual states formulate respective program approvals at universities as well
as creating certification standards to better benefit the children residing within their jurisdictions
(Preis, Grogan, Sherman & Beaty, 2007). Curricula within this type of program is based on a
combination of strategies and theories that originate from the behavioral and social science
disciplines, as well as corporate management (Lamagdeleine, Maxcy, Pounder & Reed, 2009, p.
129). Consequently, students in traditional programs end up being exposed to more theory, as
opposed to logical practical approaches to administration, creating a contradictory argument
against the survey that insists on training within the schools (Lamagdeleine et al., 2009). There

is, therefore, an unclear understanding on the very nature of traditional preparation programs

41



towards educational administration, and the structures, instructional methods and contents that
are to frame them (Lamagdeleine et al., 2009, p. 130).

According to Hess and Kelly (2007), who analyzed various syllabi from different
principal preparation programs across the U.S., the most common elements of traditional
programs were resource supervision after prior planning, instructional leadership, and school
budgets (as cited in Davis & Darling-Hammond, 2012). Additional research has shown that there
are four crucial administration strands that are often elements of programs including
management of students’ results, development of technical knowledge with regards to
administrator roles, values, and assessment criterion (Davis et al., 2013; Jonson, 2016). As
Levine’s (2005) work demonstrated, many traditional principal preparation programs are seen as
inadequately to poorly preparing school administrators. The reason for this, as a number of
scholars concluded, was due to a lack of competent programs (Davis & Darling-Hammond,
2012; Johnson, 2016; Levine, 2005; Superville, 2017). More specifically, these shortcomings
included a curriculum unable to point out the expectations of principals and inadequate in-school
experience (Levine, 2005; Superville, 2017; The Wallace Foundation, 2016). Furthermore, these
programs have not necessarily changed much in order to combat the issues of adequately
describing the principal role and offering internship opportunities (Levine, 2005; Superville,
2017; The Wallace Foundation, 2016). However, Prothero (2017) challenged these claims as
inadequate. Similarly, a UCEA research study identified several good programs within the
traditional model that outlined what an efficient principal was in addition to providing sufficient
in-school mentoring options, while simultaneously some researchers acknowledging that

programs still required changes including the importance of involving states legislators to
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improve programs moving forward (Anderson & Reynolds, 2015, Crow & Whiteman, 2016; The
Wallace Foundation, 2016; Tucker, Young, & Koschoreck, 2012).

Consequently, proposals for reviewing and ratifying university-based programs through
involvement of legislators at the state level came about from the recommendations of the UCEA
report. The selection of new principals and subsequently the continued support of these
administrators in their roles became more pronounced due to the work by the G.W. Bush
Institute (2016) and UCEA (1956) in promoting preparation programs (as cited in Crow &
Whiteman, 2016; Superville, 2017). The UCEA researchers determined four key areas that

would lead to higher-quality preparation programs:

Explicit selection process: Programs should employ a purposeful recruitment plan in
order to choose the best possible school leaders.

e State oversight: Programs should be consistently evaluated by the state government.

e Strong clinical experience: Programs should offer more hours of field experience.

o District-university partnerships: Programs should have relationships with local school

districts.

Non-traditional Principal Preparation Programs

Non-traditional principal preparation programs evolved due to dissatisfaction with
traditional programs that did not equip administrators with effective skills to handle the
expectations of assessments, responsibilities of the principalship, and the focus on improved
student achievement. Modern programs can better create innovative curricula, prompting a
change in the ways of acquiring principal certification to include different program structures
(USDE Office of Innovation and Improvement, 2005). Many modern principal training programs

emerged or adjusted in response to this (Prothero, 2017). Several of these types of programs have
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been established by school networks, state education departments, and universities working
through alternative programs and school districts (Duke, 2014; Prothero, 2017; Simon, Dwyer, &
Penfold, 2014). The following section provides examples of non-traditional principal preparation
programs created to address the need for developing school leaders who can effectively lead the
schools to produce high performing.
National-level Programs

Before | delve into the state specific programs below, there are two national school
administrator preparation programs that deserve a closer look. The first is the Kellogg
Leadership Studies Project (KLSP), and the second is the New Leaders for New Schools (NLNS)
project. The first program, KLSP, was formed in 2000 to serve the school leaders working in the
communities of Knowledge is Power Program (KIPP) schools (KIPP, 2016; Knechtel, et al.,
2015). KLSP’s purpose is to boost the principal effectiveness according to KIPP management
philosophies which focuses on discovering the aptitudes, expertise, and behaviors sought out in
its leaders. These skills were classified as being able to instill scholarly focus in students,
increase student outcomes, construct relationships, and manage staff (KIPP, 2016). The
candidates were expected to become principals in KIPP schools following the successful
completion of a work residency, management training, inter-session coursework, and an
academic design plan. An additional route open to students is also has the option to complete a
graduate diploma or credentials through a university-based program (KIPP, 2016; Knechtel, et
al., 2015).

Similar to the KLSP program, the NLSN is a non-profit company seeking to produce
high-quality school leaders through effective management and high instructional response

(Gates, Hamilton, Martorell, Burkhauser & Heaton, 2014). New Leaders was formed in 2000,
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and since that time has partnered with districts CMOs to train aspiring principals in Baltimore,
Charlotte, Chicago, Greater New Orleans, New York, California, and Memphis (Burkhauser et
al., 2013; New Leaders, 2011; Superville, 2017). The need for more new school leaders in urban
areas led to the Urban Excellence Framework which outlines the practices shown in schools with
the highest achievement gains (Desravines, Aquino, & Fenton, 2016). A number of other
jurisdictions have also developed non-traditional programs, but where KLSP and NLNS are
national or multi-state programs, the remainder of the programs | explore are either state- or city-
centered.

North Carolina. The state of North Carolina has developed two programs over the years
that fit the criteria of a non-traditional program. One program that was developed focuses on
ways to improve school leaders preparation programs and another program that deviates by
highlighting preparing principals to serve in high poverity schools. The first program created the
Regional Leadership Academies (RLAS) in order to certify principals and provide early career
and content support for leaders (Brown, 2015; Simon et al., 2014). The RLA program aimed to
prepare over 180 principals in the state. The framework for the RLA program was developed
using the literature focused on how to improve school leaders’ preparation (Brown, 2015).
Candidates of the RLA program are involved in a strict selection process, internships,
development opportunities, coaching, and continuous support (Brown, 2015; U.S. Department of
Education, 2015).

Another innovative program in North Carolina is North Carolina State University’s
Educational Leadership Academy (NELA) which seeks to increase student achievement by
preparing and retaining principals in high-poverty, hard-to-staff, and historically low-performing

schools. Following an extremely thorough and careful selection process, those who participate in
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NELA involve themselves in course and field work over a duration of two years. By the end of
the program participants will attain their principal school license in addition to a master’s degree
in school administration. In the first year of the program, the principal-in-training serves in
teaching roles while they are undertaking their course work. The second year of the program
involves an internship component along with the completion of additional course work. Those
who successfully obtain an NELA fellowship get a full scholarship package that covers tuition
though acceptance of the scholarship obligates recipients to a three year, post-degree
commitment to work in a high-need school in one of the regions served by the program (Siddiqi,
Sims, & Goff, 2018).

Initially, NELA was funded through a grant designated by the Bill and Melinda Gates
Foundation in 2010. Subsequent NELA programs were funded through the North Carolina
Department of Public Instruction (NCDPI) with additional funding from the federal government.
Through university faculty leadership, the NELA program developed far-reaching partnerships
and relationships with local stakeholders, which were the result of town hall meetings with local
community members, school boards, and school leaders working at the district level.

The launching of NELA took place in 2010, with the first cohort graduating in 2012. In
the first five years, NELA has convocated 107 principals, of which 81 continue to serve in
NELA districts in North Carolina. Out of the total number of graduates who have finished their
three-year-degree commitment, 72 percent remain working in NELA districts (Siddigi, Sims, &
Goff, 2018). The substantial value of the NELA program and the sense of preparedness it
provides school leaders may create a difference to school leadership cultures that can be applied

to other contexts.
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Florida. Similarly to the North Carolina program, the state of Florida created the Florida
Turnaround Leaders Program (FTLP). The framework of the program is based on theories of
action in the leadership of low-performing schools such as it considers the development of
principal knowledge and skills as well as the importance of course design principles as integral
to success. Principal candidates must also complete a practicum and internships during their
tenure in the program (Duke, 2014). FTLP is one of the largest commitments the state of Florida
has initiated in order to see effective leadership skills in its principals.

Kansas City. Another interesting non-traditional program developed in the metropolitan
area of Kansas City, Missouri. Here the Kansas City Pathway to Leadership in Urban Schools
(KC PLUS) described itself as “a two-year, practice-based principal certification residency and
master’s program that helps talented educators become capable school leaders” (Siddiqi et al.,
2018, p. 8). A rather demanding selection procedure is seen to be applied by the program so as to
pin-point highly motivated teachers who are potential administrative heads, thereafter rendering
them with a hardy grooming and occupational development, in-line with practice standards.

Upon completion of the two year program, their principal certification will be granted to
the successfully graduated candidates, courtesy of Kansas City (KC) PLUS as well as a Master
of Arts in Educational Administration, thanks to a partner university (Siddiqi et al., 2018). The
New Teacher Project (TNTP) is a non-profit organization which operates KC PLUS, with the
main purpose of bettering the teachers as a workforce, through relevant studies and targeted
teacher training. TNTP initially proposed KC PLUS programs for principals’ development while
it simultaneously championed the pivotal role carried out by principals in the recruitment,

support, and retention of teachers. KC PLUS as a program was basically proposed by TNTP to
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champion administrative heads well suited for the management of their respective teachers, and
thereby support a commendable school culture (Siddigi et al., 2018).

New York City. Similar to the KC PLUS as they are both city-wide initiative, the New
York City Aspiring Principals Program arose in 2003 in an effort to reform underperforming
schools (Corcoran, Schwartz, & Weinstein,2012). In addition, New York City schools at the time
had a shortage of principals due to retirements, large school populations, and excessive student
turnout. The 14-month program chose, enrolled and trained aspiring principals to lead lower-
performing schools in the city (Simon et al., 2014). A key focus of the program was training
principals in order to facilitate environments free of racial discrimination. The program is unique
because it served the largest school district in the U.S., collated a variety of content and methods,
and offered candidates three years of leadership experience (Corcoran et al., 2012).

Characteristics of Effective Principal Preparation Programs

The standards and credibility of principal preparation programs is a highly diffusing topic
among researchers. Studies have proven that principals provide clues to student development; are
pivotal in attracting, maintaining, and fostering good teachers; as well as promote an academic
culture that is best for students (Davis et al., 2005; Leithwood et al., 2006). To that end there are
multiple ways in which research has defined the characteristics of effective principal preparation
programs. According to Orr (2006), high-quality leadership preparation programs have seven
features: (a) strict selection processes that focus on previous experience and aspirations, (b) give
priority to minority groups, (c) emphasize the value of leadership, (d) promote standards-based
content and internships, (e) provide supportive organizational structures, (f) concentrate on
logistical challenges, and (g) have pride in their highly qualified graduates. Another study

conducted by Smallwood and Jazzar (2006) assessed, also, the features of perfected preparation
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programs for school leadership, and pointed out thirteen vital techniques that need including in
the programs. The programs are to insist on the aptitudes of administrative responsibilities, staff
and faculty modification, student discipline, problem-solving, special services, law and finance,
facility administration, career designing and advancement, as well as group communications
(Smallwood & Jazzar, 2006, p.17).

Finally, Darling-Hammond et al. (2007) determined that effective programs incorporate
ten components: (a) a detailed curriculum with professional standards, (b) an ideology and
curriculum that are based on instructional leadership and school improvement, (c) a balance
between theory and practice, (d) instructional strategies that are problem-based, (e)
knowledgeable faculty, (f) follow a cohort structure, (g) include expert mentoring, (h) are
selective in recruitment, (i) are well-designed, and (j) include supervised administrative
internships. Each set of program requirements outlines potential elements that any principal
preparation program should take into consideration.

International Studies

Although university programs for principal preparation programs have existed since
around the 19™ century, there is very little research done outside of the U.S. (Willower &
Forsyth, 1998). Given that the majority of research existing about principal preparation is about
the U.S. context, many countries assume that they can evade “pitfalls” (Murphy, 1998, p. 359)
by first assessing the scholarly and historical context of the U.S. research. To that end, this
section reviews several case studies that compared principal preparation programs from five
international contexts namely the U.K., China, Brazil, Australia, and Saudi Arabia to the United
States. The choice to include these five countries is based on the available literature, although my

inclusion of the case of Saudi Arabia is largely due to its similarities in culture to ABC university
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country. Thus what follows is a look at various comparative studies looking at how principal
preparation programs exist within the country specified as compared to the U.S. context.
The U.S. Compared to the U.K.

In their respective works Gronn (2002) and Brundrett (2001) portrayed the improvement
of educational authority measures both in the United Kingdom and the United States. Later, they
recognized various genuine worries which were affecting this kind of methodology. These
uncertainties incorporated their connections, especially in trade enterprise, the assumed
association among those in leadership, and of course the school results. This approach is likely to
dissolve essential customs of assorted and expertise arrangements thus lessening the level of
separation among the pool of forthcoming heads for the arrangement of different school
networks. The problem comes when an overwhelming gauge driven leadership creation system
negatively affects leadership enroliment.

Daresh and Male (2000) compared the experiences of English and American school
leaders when they shifted from teachers to principals. The authors concluded that the U.S. had a
longer history of principal preparation than the U.K. As Culbertson (1990) explained, the U.S.
began to develop these programs, mainly in universities, by the end of the 19" century
(Culbertson, 1990). In the U.S., according to Daresh and Male (2000), the principal must have at
least three years of work years of teaching experience, should have a college graduate degree,
and completed the educational requirements needed for them to receive their license. On the
other hand, Britain was using an apprenticeship method in which the educational leaders were
already trained through a hierarchical order, that is, from study hall instructors to educators, then

to heads of departments, and then principals (Daresh & Male, 2000).
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However, Britain recently started to formalize its process in preparing school directors.
The Labor government, for example, has been distributing a White Paper which outlines their
successful learning and its expectation concerning imminent instructors in embracing formally
arranged leadership for every level. The accentuation set on proficient improvement is to such an
extent that recently named British leading educators are qualified for an award of 2500 sterling
Pounds, inside the initial two years of arrangement in acquiring proficient advancement, ideally
at the college stage. The interest in these programs has grown significantly in the UK. For
example, in 1999, the University of Leicester had more than 1300 individuals who competed for
spaces in the MBA in school management (Gamage, 2001).

The U.S. Compared to China

Historically, China did not have specific school leadership programs. Principals were
seen as “laymen lead specialists” (Lewin, Little, Xu, & Zheng, 1994, p. 205) and did not receive
formal training. In 1985 the Chinese government began a process to formalize principal
preparation programs, which altogether affected the change and improvement of Chinese state-
funded instruction (Bush, Coleman, & Xi, 1998). Currently the Chinese National Ministry of
Education that teachers interested in the role of principal demonstrate proof of pre-administration
preparation for a few months before they take authority positions (Su, Adams, & Mininberg,
2000).

In their research, Su, Adams, and Mininberg (2000) interviewed both Chinese and U.S.
school leaders to determine how they saw the principalship, their attitudes toward the role, and
what they had done to prepare for their training. The authors discovered more differences than
likenesses between the school administrators of the two nations. As indicated by Su and

colleagues (2000), “The United States has a substantially more settled framework than China,
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which just started to create formal and organized preparing for principals in 1990 (p. 477).
What is more, Su et al. (2000) suggested that in China, “leadership, especially as the main role, is
similar to the other administrative levels” (p. 475). However, the Chinese administrators
interested in the International Development Academy at CSUN were very intrigued by the
expansiveness and profundity of the instructive manager preparing programs in California (Su,
Adams, & Mininberg, 2003).

Additional research was done to compare the two countries by Lin (2005) who looked at
the impression of Chinese and U.S. headships in urban regions concerning the choice, readiness,
and expert improvement of primary school heads. The American and Chinese principals focused
on the significance of educational quality and student learning while also recognizing the
principal’s capacity to improve educational plans and guidance. However, the requirement for
becoming principals varied significantly between two countries. In the U.S. school
administrators had obtained accreditation more than ten years before beginning their role
whereas in China, younger principals were approached to enroll in training programs while older
administrators were able to obtain principalship positions without enrolling in any training
programs.

Another difference between the approaches to principal training between the two
countries was the bureaucracy involved with becoming a principal. Chinese principals in the
study were given permission to become administrators generally by their own principal, while
they were still teachers themselves. The American principals, in contrast, did not have to receive
permission from their supervising principal (Lin, 2005). However, funding for principal
preparation programs was provided for interested persons in China, whereas in the US

individuals had to finance it on their own. Although the American preparation processes are
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more established, China is in the initial phases of professionalizing its leadership preparation
programs. Relative investigations of headship among China and the United States have so far
attended to issues such as jobs and obligations, authority styles; the executives draw near, frames
of mind, attributes modes, convictions, change activities, educational dreams, readiness,
determination, and expert improvement (Lin,2005).
The U.S. Compared to Brazil

As indicated by the Department of Education for the Federal District (SEDF) in Brazil,
there are “640 schools, with 564 open urban schools and 76 open rustic schools” (SEDF, 2011,
as cited in Borges-Gatewood & McNeal, 2013, p. 2). Borges-Gatewood and McNeal (2013)
stated that these schools are free and aim to provide excellent education that provides graduates
the training they will need to work as well as citizenship education and components of personal
growth including morals, academic skills, basic reasoning, and imagination. The appointment of
school principals occurs for two-year terms per the guidelines of SEDF and if the principal’s
work is deemed satisfactory, they can continue in their position for an additional two years.

These positions are based on an application where interested persons must outline the
individual objectives for the particular school to which they are applying for. These objectives
must address student improvement and instruction as well as the regulatory and money related
administration of each instructive establishment (Borges-Gatewood & McNeal, 2013).

Borges-Gatewood and McNeal (2013) argued that administrators needed to focus on
current initiatives issues: “It isn’t hard to comprehend the need of changing the elements of a
school initiative in Brazil so it can add, restore and advance money related and vote based
adequacy” (Krawczk, 1999, p.116). This echoes earlier work from Teixeira (1968): “that as

specialists deal with human’s wellbeing, teachers should deal with human’s way of life” (p. 10 as
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cited in Borges-Gatewood & McNeal, 2013, p. 2). Nonetheless, in Brazil “authority is not a
vocation for somebody who needs to begin in readiness initiative courses; however, it is a later
choice for an instructor with a degree in instructional method and experience which is gained
through specialization” (Teixeira, 1968, p. 14, cited in Borges-Gatewood & McNeal, 2013, p. 2).
Thus, in Brazil, the readiness of the principal comes partially from what was addressed in the
application to become principal of that school, which is very different than how administrators
are appointed in the United States (Borges-Gatewood & McNeal, 2013).

Borges-Gatewood (2014), utilizing Adkin’s structure of head arrangement project types,
showed why there is some relationship between Brazilian and American principal preparation
programs. The study employed the School Administrator Preparedness Survey. The reviewed
comprised of 93 inquiries dependent on the Interstate School Leaders Licensure Consortium
(ISLLC) and Educational Leadership Constituent Council (ELCC) gauges for instructive
administration. In both countries, the training programs help principals actualize a shared school
vision, build up an educational culture, oversee school activities and assets, develop teamwork
amongst teachers, and maintain a respectful environment.

The U.S. Compared to Australia

Su et al. (2003) concentrated on the profiles and points of view of Australian together
with American school leaders as well as the pre-administration and in-administration preparation
programs in which they took an interest. With respect to pre-administration, 76 percent of
American school leaders completed at least two years in a formal preparation program, 20
percent went to a one-year program, and just 4 percent finished a couple of long periods of
training. In sharp differentiation, 66 percent of the Australian heads did not have any pre-

administration training before they became school leaders. This seems to be the after effect of
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not having any pre-administration training required except for being a decent teacher. Of the
individuals who did receive some pre-administration training in Australia, 4 percent had three
months of preparation, 2 percent had more than three months but less than a year, 5 percent had
one year, 9 percent had two years, and 14 percent had four years of preparation. The individuals
who had at least one year of training completed college-level pre-administration readiness, but
this was not explicitly required (Su et al., 2003).

In contrast, American principals obtained significantly more preparation than their
Australian counterparts (Su et al., 2003). Past policy in Australia required that new principals
complete a two-day enlistment program toward the start of the year. Currently, any training
components required are completed online and are tied to what the government deems essential
knowledge for that year and adjusted at the regional level. As discussed previously, American
requirements are formal, highly organized, completed in-person, and provided by various
associations, state offices, and school districts (Su et al., 2003).

Furthermore, Australian and American headships contrast in their perspectives on the
knowledge needed for pre-administration and in-administration training, particularly concerning
handling challenging encounters such as staff conflicts. The Australian school leaders put less
focus on the significance field encounters in formal training programs because many became
principals through an apprenticeship model which regularly involves in-school training (Su et al.,
2003).

The U.S. Compared to Saudi Arabia

Presently, Saudi Arabia right now does not have any program with the goal of preparing

new educational heads for the obligations and duties they will undertake as undeniable school

leaders (Altuwaijri, 2015). Potential Saudi school administrators must attend a school head
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readiness program before they can take on the role of principal. Each year, the Saudi Ministry of
Education selects 300 principals from the country’s 35,397 schools (Ministry of Education,
2012; 2014; 2015) to complete preparation programs (Ministry of Education, 2012). To
accomplish this goal, the Ministry of Education works with seven of the 38 Saudi colleges to
develop principal preparation programs and prepare those who will be working as school
administrators (Ministry of Education, 2012).

Accordingly, Saudi schools face issues due to having an inadequate number of properly
trained school principals. In their research, Aldbian (2003), Almaboth (2004), and Alsolami
(2012) found that Saudi principals often lack the communication and critical thinking abilities
that are required to be successful educational directors. Additionally, because there are not
enough spaces in the programs for all those currently holding administrative roles, principals are
likely to continue in their roles without receiving proper training and preparation (Almaboth,
2004; Alshahoan, 2010).

Altuwaijri (2015) used principal readiness program standards from Illinois and compared
them to programs in Saudi Arabia, focusing on program prerequisites, entry-level position
necessities, coursework prerequisites, and staffing necessities. Altuwaijri concluded that there
were a number of similarities between the two, including the skills, knowledge, and behaviors
principals need to fulfill their general obligations and duties. In addition, a four-year degree and
previous work as a teacher was another commonality.

There were also a number of differences between the two countries. In the U.S., aside
from the State Board of Instruction that underwrites principal preparation programs, there are
numerous other professional accreditation associations involved in principal training. In Saudi

Arabia, the Ministry of Education is the only licensing organization. According to Altuwaijri,
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this means that American training programs allow for more flexibility in meeting the changing
needs of principals, whereas in Saudi Arabia there are fewer options because there is only one
organizational body. Another distinction is that Saudi principalship programs are offered to those
who are already principals and vice principals, while in the U.S., teachers are trained to become
principals before they become administrators. The length of training is another difference: Saudi
principals only complete one semester of training equating to 25 hours a week, while in the U.S.,
the typical requirement is a few years of coursework. Since Saudi principals are only allotted a
single semester to complete their training, they are not prepared for their jobs upon completion.
Preparation of Principals in ABC University Country

Few studies talk about principal preparation programs in ABC country, and no study
compares the principal preparation program with American programs based on my research and
knowledge, hence much of the impetus for my study in particular. In lieu of providing a
comparison, the following section provides some additional background on the principal
preparation programs that are offered by the Ministry of Education and ABC University.

In the ABC university country, the Ministry of Education and its directorates are
responsible for preparing school principals through the Educational Leadership Program. The
program was established according to the Ministerial Decision No. 294 (2007). In order to
implement the executive plan of the program, a team of experienced educators from Seward
International Company, in coordination with the Ministry of Education, trained 24 principals
within the Ministry; those administrators then went to their respective regions and trained
remaining administrators (Ibrahim & Al Qatabi, 2017).

In 2014, the Specialized Center for VVocational Training for Teachers was launched under

the Ministry of Education. The Center is responsible for the preparation and professional
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development program for administrative, supervisory, and teaching functions such as school
principals, educational supervisors, administrators, and teachers (Ministry of Education, 2016).
The Ministry of Education cooperated with the Educational Foundation and Administration
Department with the College of Education at ABC University to prepare principals, assistant
principals, and supervisors who do not have bachelor’s degrees to offer educational
administration programs for them. The Educational Administration Bachelor (EABA) program
was first offered in the 2003—-2004 academic year. This program aims to qualify professionals
with a diploma to receive a bachelor’s degree in educational administration through the
completion of 64 credit hours over four semesters. The remaining 56 credit hours are transferred
from the Intermediate Teachers College Diploma program (Educational Foundations and
Administration Department, 2014). In addition, the department offers a master’s program in
educational administration. The department offers this program for two reasons. First is to
support the expansion of knowledge in school principals. Second is to develop the emergence of
new specializations in the field of educational administration, which has become imperative in
preparing highly qualified educational professionals capable of developing the educational
institutions in ABC university country and solving their problems effectively.

The master’s program has four aims:

(@ enhancing administrative performance in educational institutions in accordance with

requirements of the progress witnessed by most administrative units in the Sultanate,
(b) meeting the growing needs of many sectors in the community for specializations in

educational administration by offering four streams,
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(c) contributing to ABC University’s mission of serving the community by providing
educational institutions with highly qualified professionals trained by experienced
faculty members, and
(d) expanding administrative awareness among the staff of educational institutions.
The four paths in the program are educational planning, higher education administration, school
administration, and educational supervision. Each track consists of eight courses and a thesis,
with a total of 24 credit hours. The program’s duration is two years for full-time students and
three years for part-time students under the University Postgraduate Academic Regulations
(Educational Foundations and Administration Department, 2014).
Conclusion

It is crucial that principal preparation programs effectively develop educational leaders
especially because school leadership impacts student achievement. Within the ever increasing
importance of high standards for K—-12 schools, schools cannot wait as skilled leaders are needed
now (Southern Regional Education Board, 2004). The literature indicates that university-based
traditional training programs are not effectively training teachers to become principals. The
debate over which type of program might be best, either a traditional university- based program
or a non-traditional preparation program, may be linked to the question, “How should school
leaders be educated and who should provide that education?”” (Southern Regional Education
Board, 2004, p. 19). The international study of principal preparation has not only made major
contributions to research but has also offered principal training programs and their

administrators’ different perspectives on ways to develop these programs around the world.
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CHAPTER I11l: METHODS

The school principal is the key to success or failure for any school. As such, it is integral
that school administrators receive suitable preparation within higher education organizations to
provide them with the skills they need to lead their school in an effective way (Liebowitz &
Porter, 2019). To that end, this study focuses on the principal preparation programs offered by
XYZ University and ABC University. In particular, this research concentrates on the
perspectives of academic staff and graduate students at XYZ and ABC regarding the factors that
should be included in preparation program like criteria, curricula, areas of strength, areas of
growth, and the changes that need to be made in university educational leadership programs to
prepare better principals to be successful school leaders.

This chapter describes the research methods used in the study and is comprised of
sections that outline the research design, research questions, and a description of the participants
who contributed to the research, as well as a description of the data collection methods and data
analysis. The chapter ends with sections on the study’s credibility, ethics, and limitations.

Research Design

Qualitative research seeks to develop an understanding of social phenomena. It aims to
help in explaining the nature of the world and enable people to have in-depth knowledge about
different aspects of life (Hancock, 2002). This study uses a qualitative approach for a variety of
reasons. First, the research topic explores and discusses particular data that cannot be quantified
in collection or interpretation. For instance, what people say and do, as well as their motivations
which are difficult to measure by other means (O’Toole & Beckett, 2010). Second, qualitative
research permits researchers to go deeply into natural settings using case studies to examine

personal experiences (Denzin & Lincoln, 1988). Third, qualitative research focuses on data
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collection about individual opinions, feelings, and experiences using various methods such as
observations and interviews (Hancock, 2002; Strauss & Corbin, 2008). Hancock (2002) added
that “qualitative data are collected through direct encounters with individuals, through one to one
interviews or group interviews or by observation” (p. 2). Finally, qualitative research permits
researchers to explore substantive areas to obtain a clear understanding of the issues being
researched (Strauss & Corbin, 2008). Overall, with the qualitative approach, the researcher is
able to ascertain in-depth the respondent’s perceptions. More specifically, this means that | have
been able to better understand the viewpoints of the faculty responsible for teaching in the
principal preparation programs at XYZ university and ABC university.

The research design for this study was a qualitative comparative case study. This strategy
provides an “all-encompassing method” for systematically studying and describing a
phenomenon (in this case, the implementation of principal preparation programs) within a real-
life context (Merriam, 1998). Furthermore, in Merriam’s (2009) words a qualitative case study is
as “an intensive, holistic description and analysis of a bounded phenomenon such as a program,
an institution, a person, a process, or a social unit” (p. 21). Additionally, Merriam (2009)
described a comparative case study design as a method developed to collect and analyze data
from several various sources.

In order to conduct effective interviews, make careful observations, and mine data from
documents, a researcher conducting a qualitative study needs to learn essential skills and follow
particular procedures (Merriam, 1998). In this case, | used interviews and information from
documents to gather the data about the perceptions of the quality of preparation in educational
leadership programs from four university educational leadership professors at XYZ university

and ABC university, as well as six masters students from XYZ and four students from ABC. The
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case also explores the similarities and differences between XYZ and ABC in how the respective
programs have been designed and what each institution can learn from the other. Moreover, the
use of a case study is the most appropriate method because it allows the examination of the
whole development process of the leadership program from the perspective of the educational
leadership professors. In addition, the method also enables me to obtain information from a wide
variety of sources such as documents related to the programs and professors’ and students’
opinions from both countries.

Roles of the Researcher

The investigator in this study is an insider. An insider is a researcher who conducts a
research project in their local environment such as their community, institution, or home
(Rabbitt, 2003). For this research study, | am connected to both research sites. First as a lecturer
at ABC in the Educational Foundation and Administration Department within the College of
Education, and second as a Ph.D. student at XYZ in the Educational Leadership Program. The
participants involved in the study were the academic staff and graduate students, more
specifically professors within the Educational Leadership programs and master students at each
institution, including individuals with some relationship or connection to myself.

On the one hand, being an insider brings the researcher many advantages. First, | have a
good background knowledge of the context in which the research is conducted (Bell, 2000). That
knowledge could be about the physical environment, the macro- and micro-politics, the old and
new regulations in the programs, as well as the intended participants. Then, because of my
position in the two environments, | may be favored and offered help that would not have been
given to an outsider (Rabbitt, 2003). Also, | may have some experience with all or some of the

above parts of the study environment that may have an impact on my ability to conduct this
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research study. For example, from experience | may know preferred ways to approach and
contend with the participants that will be involved in the study (Rabbitt, 2003). In this way, my
experience in both departments may help to develop the best possible interview questions for this
study, as well as the most effective ways to manage the participants. Finally, doing research
studies as an insider can open new horizons to a researcher as well as develop a fresh
understanding of the pragmatic concerns of a local environment (Bell, 2000). This research
opened new horizons to the researcher to deal with an academic environment, and it also
developed a greater insight of the challenges of the college of education at ABC.

Research Questions

1. What are the perceptions of the university leadership program professors’ and
graduate students at XYZ University and ABC University in terms of the (a)
program’s mission and vision, (b) program’s aims, (c) curricula, (d) areas of strength
and areas for growth, (e) challenges, as well as (f) opportunities for improvement in
the way that the educational leadership programs prepare principals to become
effective leaders?

2. What are the perceptions of the university leadership program professors’ and
master’s students at XYZ University and ABC University in terms of the (a) client
group, (b) structure, (c) delivery modes, (d) credentialing, and (e) pedagogy of the
educational leadership preparation program at their universities?

3. What are the similarities and differences that exist between XYZ and ABC?

4. What can American and Arab university professors learn from each other?
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Participants
Rationale

There were a variety of reasons that | chose professors as the main participants of this
study. First, the academic departments form the primary unit of the administrative structure, and
have the authority to initiate most actions that may affect the institution (Dressel & Richard,
1970). Second, faculty members are the individuals who know in-depth the processes involved in
developing and teaching in the program. Third, the faculty had significant experience with the
program and its evaluation. Fourth, the faculty themselves are educational leaders who aim to
produce effective programs that will build excellent leaders. Finally, the faculty are the people
who have had the opportunities to improve and develop the programs based on how they have
been evaluated in addition to research on principal training and growth.

On the other side, | chose master’s students because they are the receivers of the knowledge
and the people who study the program can evaluate whether or not the program prepares them to
be effective leaders in the real situation.

Sampling

Non-probabilistic sampling, a type of purposive sampling, was selected for the study.
Merriam (1998) argued that the most common form of non-probability sampling is a purposive
sampling, which “is based on the assumption that the investigator wants to discover, understand
and gain insight and, therefore, must select a sample from which the most must be learned” (p.
61). Purposive sampling is not a random way that is needed in hypotheses or some personnel.

For an analyst to get the right information while choosing members they have to know
who is willing to give out data (Bernard, 2002 as cited in Etikan, Abubakar Musa & Alkassim,

2016). Most often this step is used in qualitative research to identify and choose the information
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that can be required for “proper utilization of available resources” (Patton, 2002 as cited in
Etikan, Abubakar Musa & Alkassim, 2016, p. 2). “This involves identification and selection of
individuals or groups of individuals that are proficient and well-informed with a phenomenon of
interest” (Cresswell & Plano Clark, 2011 as cited in Etikan, Abubakar Musa & Alkassim, 2016,
p. 2). Therefore, purposive sampling, as opposed to a random sampling method, works better for
the purposes of gaining the information that I am seeking in this study.
Criteria

The study will concentrate on the educational leadership program that is offered at XYZ
and ABC universities. | am focusing on these two locations for a variety of reasons. Firstly,
ABC university and XYZ university offer an educational leadership program for preparing
educational leaders. Secondly, both offer master's degree. Thirdly, both of them are accredited by
NCATE. Fourthly, the client group of the program at both universities are principals, assistant
principals, and teachers. Finally, ABC university located on AGC and XYZ located in the US,
which means they differ both culturally and historically, both of which impact on the preparation
of educational leaders.

The participants for the study included university academic faculty and master students at
XYZ and ABC who are responsible for the design of educational leadership programs as well as
teaching in them.
Recruiting

Recruitment of participants occurred via both personal and professional connections. This
process was made easier by the positionality of the researcher as an insider. Thus for each
potential participant | was able to personally approach each individual and ask if they would

participate since they were all known to me prior to the commencement of this study.
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Data Collection

Methods are “techniques for gathering evidence” (Harding, 1987, as cited in Carter &
Little, 2007, p. 1317) or “procedures, tools and techniques” (Schwandt, 2001, as cited in Carter &
Little, 2007, p. 1317). The main methods of collecting qualitative data are interviews,
observation, texts and document analysis, as well as the analysis of transcribed speeches.
Interviews are commonly used in data collection methods. For this study, | used audio recorded
interviews, where an interview is understood to be “a method of data collection in which one
person (an interviewer) asks questions of another person (a respondent): interviews are
conducted face-to-face” (Polit & Beck, 2006 as cited in Whiting, 2008, p.35). The reason behind
using the interview in this research is that I felt would be able to understand my respondents’
perception of the principal preparation program through mutual interaction during an interview.

There are several different types of interviews, as well as multiple strategies within those
types that can assist researchers in gathering the information they are interested in obtaining. To
start there are three main types of interviews: structured, semi-structured and unstructured. An
interview where questions are designed and outlined with a schedule that is adhered to closely by
participants and respondents is called a structured interview. In this case, questions are well
outlined and easily understood by respondents although interviewers are also allowed upon any
issue for clarification. This type of interview allows for the easy collection of data which, in the
end, also saves time for the researcher in the analysis (Boyce & Neale, 2006). The most widely
used format for qualitative interviewing is known as semi-structured in-depth interviews, which
can be used with either individuals or groups (Bloom & Crabtree, 2006). In an in-depth face-to-
face interview participants get the opportunity to freely express their ideas while the researcher is

able to probe issues further and glean clear information from the participant. This is a qualitative
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technique that is done by conducting intensive individual interviews in small groups of
respondent to explore their perspective ideas on a specific matter (Boyce & Neale, 2006). Also,
this technique is mostly used when one needs detailed information from someone’s ideas and
behaviors or in exploration of new issues in-depth. Interviews in most cases are always used to
give a clear picture of what happened including the reasoning behind participant decision making.

One of the most important elements of any interview is the first couple of minutes. Tracy
(2013) indicated that an audio-recorded interview requires informed consent and that time should
be provided to the participants to read and ask researchers any questions they have right from the
beginning. The consent form that is given to participants should contain a brief description of the
study, significances, ways of data collection, as well as how confidential information will be
protected and destroyed. These consent forms are a good location to take notes on the research
field on the context of interviews. It brings out a clear picture of the method of data collection:
nonverbal communication, the appearance of the respondent, where they chose to sit and any
interesting issues that will not appear in the audio recording. This promotes confidence in the
collected data.

Using the knowledge of completing an effective interview, as well as the value of the
different types of interview strategies, | used three technigques to conduct the audio recorded
interviews in this study. The first technique used in the interviews was building rapport. This
technique is supported by research as it can help “gain perspectives and counter-perspectives on
the issues under scrutiny” (Pathak & Intratat, 2012, p. 4). In order to gain rapport, I started by
sharing common ground and common experiences at the beginning of the interview. Another
way | built rapport with participants was by asking questions in order: “Question order is

important for substantive reasons (order effects occur in interviews, just as they do in a survey),
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but the order is also important as a means of gaining rapport” (Leech, 2002, p. 665). The second
technique | employed was providing thought-provoking interjections while participants were
providing their answers to the questions. According to Pathak and Intratat (2012), this technique
helps the researcher to get comprehensive responses about the issue of study because it provides
a chance for the participant to explain their thinking. The third technique used was critical event
analysis. “Since abstract thinking and replies in abstraction may not be useful in some instances,
the interviewees are encouraged to describe critical events and talk about them” (Pathak &
Intratat, 2012, p. 5). Using critical event analysis helped participants to provide concrete answers
on abstract or complex issues.

In addition to the form an interview takes and how the interview is conducted, there are
also many types of questions that can be used to stimulate responses from interview participants.
In this research, | used two kinds of generative questions. Using generative questions after
opening the interview helps to relinquish control to the respondents, who are then able to set the
pace and exact topic of the answer (Tracy, 2013). The two types of generative questions offered
were tour questions and example questions, where tour questions ask respondents to overview
familiar descriptive knowledge or memories about an activity or event (Tracy, 2013). Leech
(2002) stated that “the single best question I know of for a semi-structured interview is what
Spradley (1979) calls a ground tour question. The major benefit of the question is that it gets
respondents talking, but in a fairly focused way” (p. 667). One of the tour questions used in this
research was, “How can you say you attained this position?”” Example questions were also
queried, and while there is a high degree of similarity between example and tour questions,
example questions seek to gain more specificity from respondents. The example questions dwell

on one particular act as pointed out by an individual respondent (Leech, 2002), where a specific
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example is asked for on the same. For instance, “Can you give some examples of characteristics
of a good program?” is an illustration of an example question that | used. Another question
strategy used was to adopt interview questions, which is meant to obtain detailed information
from participants, as suggested by Tracy (2013). Some of the questions I used in this manner
were aimed at describing the experiences of interviewees, as in “Have you been in a leadership
role previous to current position? If so, for how long?” which allows the researcher to go deeply
into the respondents’ experiences. To close the interview, | adapted Tracy’s (2013) technique of
asking catch-all questions, which can effectively capture and tie together loose ends or
unfinished stories. Thus, researcher asked the participants “Are there any other points that you
would like to add?” in my own version of Tracy’s practice.

Finally, in closing an interview, Tracy (2013) suggests expressing gratitude and
reassuring the respondent of confidentiality. As part of this process, | asked the participant if
they had “a preferred pseudonym” (Tracy, 2013, p. 151). This question was asked to the
participants their preference by saying: “I am going to be using fake names when | write up these
data. 1 can make one up- or is there a name that especially suits you?” From there, I offered the
interviewee thanks for participating and reassured them that all personal information would be
kept confidential and secure.

Document Analysis

In order to provide a more well-rounded picture of the programs that | was investigating,
| examined documents including the bulletins, aims, vision, mission, course descriptions, and
course syllabi of the Master of Educational Leadership preparation program at both XYZ and
ABC universities. These documents were provided directly from the individuals interviewed, the

institutions upon request, and directly from the two program websites.
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Data Analysis

Data analysis is “the process of making sense out of the data... [which] involves
consolidating, reducing, and interpreting what people have said and what the researcher has seen
and read — it is the process of making meaning” (Merriam, 1998, p. 178). To complete my
analysis, | followed the strategies suggested by Merriam (1998) as well as Braun and Clarke
(2006). The process of analyzing data is a mysterious metamorphosis in qualitative research
where procedures are intuitive and learning is an action as said from history by Merriam (1998).

Since | completed all of my interviews in the language most comfortable for my
participants, either English or Arabic, | needed to add additional measures to ensure accurate
translations. Therefore, prior to analyzing the data, I fully transcribed the interviews in the
language they were conducted. For the interviews conducted at ABC there were two additional
translations performed. First, each interview was translated by myself from Arabic to English,
then I translated each interview back to Arabic. This process of transcription between the two
languages allowed for a level of comparison between the original Arabic translation and the
second Arabic translation to ensure that the meaning had not changed and to ensure reliability
and validity of the data.

Once all of the interviews were translated to English, and the Arabic translations were
verified, | used thematic analysis to begin organizing my findings. Thematic analysis is a
qualitative method used for “identifying, analysing and reporting patterns (themes) within data”
(Braun & Clarke, 2006, p. 82). To the end, the researcher followed the five main phases for this
type of analysis as outlined by Braun and Clarke (2006). The first step of this process is
becoming familiar with the data. To do this, after transcribing the interviews, | read and re-read

the notes taken and transcriptions a number of times. While | was reading the transcriptions and
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notes, | highlighted the points that were important to the study like those directly related to the
research questions. After reading through the transcripts a number of times, | started to generate
an initial coding structure. More specifically, | coded the interesting features in the notes and
then moved to the codes and at the same time collected more data relevant to each code. Third,
after coding, | searched for emerging themes. Put differently, I collected codes that were all
related to one topic and began the process of creating potential themes that might explain the
relationship between those chosen codes. Next, | reviewed all of the potential themes by
gathering all data relevant to a theme and moving back and forth between the data collected, the
codes created, and the potential themes to ensure symbiosis. Finally, I identified the overall story
the analysis tells, and generated clear definitions and names for each theme.

Trustworthiness

Data trustworthiness is a critical aspect of the research process. It is directly related to the
analytical and methodological processes of a research project. Several analytical and
methodological approaches, safeguards, and specific strategies to produce accurate results have
been identified by researchers (Denzin, 1989; Lincoln & Guba, 1985; Merriam, 1998; Mubry,
1998; Peshkin, 1988; Stake, 1995). This paper addresses two major safeguards: member checks,
and acknowledging the subjectivity of the researcher. These techniques were applied by the
researcher to ensure trustworthiness.

Member-checking. Member-checking encompasses the act of seeking feedback from the
stakeholder representative groups that either took part in the investigation or were affected by it
(Lincoln & Guba, 1985). This approach involves the selection of participants who will assess and
respond to interpretations and data. Mubry (1998) highlighted a two-step process to accomplish

this goal, which | also followed. In the initial stage, the study participants are provided with
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copies of relevant raw information without interpretation (Mubry, 1998). For this research study,
| provided interview transcriptions to a portion of my participants. The respondents were then
requested to correct any anomalies or to provide more information that could lead to the
improvement of data accuracy. Most importantly, this stage helped to improve the descriptive
validity of the research results. The second and final stage was completed after the thematic
analysis, and so, by nature, is built upon the initial stage of the process. For this stage, | sent a
copy of initial interpretations from the thematic analysis to the respondents and recorded their
reactions. This stage is important in the member-checking process because it leads to the
improvement of the interpretive validity of the study results since it is not solely based on the
researchers interpretations. Making sure to include participants in this process, not only ensures
the validity and reliability of the translations and interpretations, but also provides the researcher
with peace of mind that they have not incorrectly made assumptions about their participants
intentions.
Acknowledging Researcher Subjectivity

Subjectivity refers to the effect of the investigator’s emotions, training, knowledge, and
experiences on their research. In this study, subjectivity was addressed in a number of ways.
First, I provided information about my professional qualifications to the interview participants.
Second, I highlighted the conceptual framework that | applied to the study, and I was forthright
in acknowledging the influence of my choice of conceptual framework on my data
interpretations. Moreover, the act of sharing the conceptual framework with the interview
participants helps them to provide an excellent analysis of my interpretations. Finally, | reduced

the effect of my subjectivity by quoting the words of the respondents directly. In this way, I
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avoided paraphrasing their words and thus interpreting them in an effort to help the readers of
this research understand what the participants said in a more direct way.
Ethics

Ethics approval (Protocol# 21-136 EP 2015) was obtained to carry out the research from
the Institutional Review Board at XYZ University. All date collected was based on the written
consent of the participants, who gave their consent before taking part in the interview component
of the study. The respondents were allowed to withdraw from the study at their own will at any
time without any consequences.

Limitations

This research study has two limitations. First, the subjectivity or the bias of the researcher
who is a student in the educational leadership program at XY Z University and an academic staff
at the College of Education at ABC. Second, Merriam (2009) stated that “perhaps because a case
study focuses on a single unit, a single instance, the issue of generalizability looms larger here
than with other types of qualitative research” (p. 51). Based on this quote, the second limitation
to my study is, due to the nature of the case study methodology and the fact that | only deal with
professors and students from XYZ and ABC, the research conclusions may not be generalizable
elsewhere.

Conclusion

This chapter has discussed the research methods. It explained the reason for
implementing a qualitative a comparative case study design to collect and analyze the research
data. Data were collected using in-depth and semi-structured interviews as well as documents
such as bulletins, aims, vision, mission, course descriptions, and course syllabi from each of the

two programs. This methodology was employed because interviews permitted me to explore
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participant’s attitudes, while the program documents provided a more official perspective about
the program. Some different approaches to supplementing the interview questions came from
asking tour and example questions, which were used to stimulate the participants’ responses.
Data was analyzed using Merriam’s (1998) strategies as well as the thematic analysis
principals outlined by Braun and Clarke (2006). The chapter also discussed the validity and
reliability of research, the role of the researcher as an insider, issues related to ethics, and the

study’s limitations.
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CHAPTER IV: FINDINGS

The purpose of this comparative qualitative study is to provide insight into the
educational leadership preparation programs that are provided at ABC in Gulf countries and
XYZ in the United States. Goals of this study included understanding the implications of any
similarities or differences in the ways that these leading universities prepare educational leaders
and identifying opportunities for these universities to learn from each other in the spirit of
continuous improvement.

To guide my study, | used a hybrid conceptual framework built of Analysis of Principal
Preparation Programs (Webber & Scott, 2010) and Participants’ Model for Developing
Principals as Supervisors and Instructional Leaders (Taylor-Backor & Gordon, 2015). In
addition to combining these two frameworks, | also included factors such as mission, vision,
challenges, goals, areas of strengths, and areas of growth. The Webber and Scott (2011)
framework looks only at mapping for preparation programs, while Taylor-Backor and Gordon’s
(2015) framework contains the first step of preparation educational leaders at universities, which
is the screening process and how it is important in admission requirements. Based on the aims of
my study, | saw these two conceptual frameworks as complimentary and as guides as | analyzed
my data, since | compared principal preparation programs in Gulf countries and in the U.S.

Data Collection Procedures

The primary data sources for this study were personal interviews with academic faculty
and master’s students from educational leadership preparation programs at ABC and XYZ, and
available documents about the master’s educational leadership program from both universities'

websites. Interviews were performed via Zoom, the video conferencing program provided and
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supported by ABC. The interview process provided insight into the lived experiences of
professors and graduate students in the educational leadership master program at XYZ and ABC.

| recruited the professors and graduate students via email using a prepared script (see
Appendix A). My committee and my cohort helped me access graduate students at XYZ, and the
department head of Educational Foundation and Administration at ABC helped me access the
graduate students at ABC. They received a copy of the informed consent form as an attachment.
If they agreed to participate, | obtained written consent before beginning. My recruitment script
included an example of how | would use the data I collected from them. I let participants know
that they may turn in a consent form regardless of whether or not they chose to participate so that
it will not be obvious to others what they decide. Participants were given a copy of the consent
documents to keep for their record as an attachment via email. An interview script was created
based on a list of the pre-determined questions that each participant was asked (Appendix B).
This semi-structured format aimed to elicit stories of the educational leadership program as
experienced by professors and graduate students.

Interviews were recorded and transcribed. | transcribed interviews that were conducted in
Arabic into Arabic first, then translated them to English, and then back Arabic, to ensure
continuity. To create codes, the English transcript data was separated into categories, and
detailed descriptions led to themes that were codified. There was a winnowing process during
coding in which unnecessary information was discarded. Huberman and Miles (1994) and
Creswell (2013) suggest that preliminary counts of data codes determine the frequency at which
the same code shows up in the database. Accordingly, themes were derived from the frequency
of the code appearances. Verbatim quotes obtained from the interviews helped me to reflect

closely on the interpretation of the participant’s lived experiences.
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Research Questions

This study was designed to answer the following questions:

1. What are the perceptions of the university leadership program’s professors and
graduate students at ABC and XYZ in terms of the (a) the program’s mission and
vision, (b) the program’s aims, (c) admission requirements (d) curricula, (e) areas of strength
and areas for growth, (f) challenges, as well as (g) opportunities for improvement in the way
that the educational leadership programs prepare principals to become effective leaders?

2. What are the perceptions of the university leadership program’s professors and
graduate students at ABC and XYZ in terms of the (a) client group, (b) structure,

(c) delivery modes, (d) credentialing, and (e) pedagogy of the educational leadership
preparation program at their respective universities?

3. What are the similarities and differences that exist between ABC and XYZ?

4. What can ABC and XYZ professors learn from each other?

Participants
The participants were academic faculty staff at XYZ and ABC and graduate students
from XYZ and ABC. | recruited one program coordinator and one clinical professor from XYZ,
and one program coordinator and one clinical professor from ABC. The faculty are from
Educational Leadership departments in both universities. I also recruited six master’s students

from each university. Table 1 shows the pseudonym names of the participants.
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Table 1

Pseudonym Names

Number of Faculty; pseudonyms names Numbers of Students; pseudonyms names

ABC Two: Dayan and James Six: Sun, Noor, Yara, Yasmeen,
Summer, Zain
XYZ Two: Linda and Alix Four: Lee, Dana, Sara, Rose

This chapter presents the findings of the study, based on my analysis. Each research
question is presented, in order.
Research Question One

What are the perceptions of the university leadership program’s professors and graduate

students at ABC and XYZ in terms of the (a) program’s mission and vision, (b)

program’s aims, (c) admission requirements, (d) curricula, (e) areas of strength and areas

for growth, (f) challenges, as well as (g) opportunities for improvement in the way that

the educational leadership programs prepare principals to become effective leaders?

The following themes emerged to address the research question one: Standards,
Screening, Curricula, Evaluation of the Programs, and Opportunities for Improvement. Those
themes were predominately descriptive; they described patterns in the data relevant to the
research question. The first theme is Standards, which covers the mission, vision, and aims. The
second theme is Screening, which covers the admission requirements. The third theme is
Curricula, which covers the curriculum of each program. The fourth theme is Evaluation which
include areas of growths and areas of improvements, and the challenges each program faced. The

last theme of the first research question is Opportunities for Improvement. | illustrate the
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findings with theme names, beginning each section with responses with faculty, followed by the
student responses.
Standards: Vision\Mission and Aims, Faculty

Table 2 presents academic faculty views about the importance of mission, vision, and

aims of each program.

Table 2

Faculty Views on Mission, Vision, and Aims

Reasons for having mission/vision and aims for the program (ABC) (XY2)
N=2 N=2

Guiding principles 1

The Master’s is kind of introductory program 1

The program is a plan that is considered a long-term strategic plan 1

It’s important for the students to see if this is what they want 1

Table 2 shows that the academic staff from both universities gave different reasons for
the importance of the standards of their programs; their reasons include vision/mission and aims
of the respective educational leadership preparation program. The theme of standards is
important because it illustrates the opinions of both the providers and the receivers of the
program. Those opinions will help the provider—academic faculty—to see how receivers
(students) are thinking about standards, and to change what they need based on the opinions of
receivers. Two professors from both universities saw that the vision, mission, and aims

statements as basic pillars of any introductory program or a plan. Linda from XYZ stated that
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“The Master’s is kind of introductory and exposes people to a lot of leadership competencies and
standards” (Linda, Interview transcript, p.2). In addition, James from ABC shared a similar
opinion: “The program is considered a long-term strategic plan, and the strategic plan must have
a clear vision and goals for the student, clear to the implementer and clear to the beneficiary, so
that the student understands that this program is what will be presented to them” (James,
Interview transcript, p. 2). However, Alix, from XYZ, saw the mission, vision, and aims as the
guiding principles for the university to help the administration lead and move the program
forward. He stated that “Vision, mission and aims are our guiding principles to help faculty stay
the course for the lack of a better term. To keep us grounded and the work that we are to do as a
feature in instructional leaders” (Alix, Interview transcript, p. 2). Dayan saw the standards
(vision, mission and aims) as guiding principles for the students who are willing to join the
program to decide whether to enroll or not. She stated, “The vision and mission and outcomes of
the program is that what they aspire to achieve” (Dayan, interview transcript, p. 4). Faculty from
both universities agreed that the vision, mission, and aims of their preparation program were
important standards to guide the success of the program.
Standards: Vision\Mission and Aims, Students

Based on the data the interviews and the programs’ information on the universities’
websites, | discovered that students from both universities believed that the mission, vision, and
aims of the program were very important for them before enrolling, though most of them did not
focus on these elements because they trusted the university based on its reputation. Three
students from ABC claimed that they did not read the mission, vision, and objectives because the
most important thing for them was the admission requirements and the department did not

mention the mission, vision, or aims in the announcement when the students announced that they
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were enrolling in the program. For example, Yasmeen stated that “the department does not put
them very clear in the announcement which make students not look at them” (Interview
transcript, p. 3). Table 3 presents students’ views about the importance of mission, vision and

aims of the program.

Table 3

Students Views on Mission, Vision, and Aims

Reasons for having mission/vision and aims for the Students (ABC) Students (XYZ)
program N=6 N=4
Making sure the mission, vision, and aims align with 4 2

the student’s mission, vision, and aims

It provides the framework for everything that’s going 2 2

to be covered.

Table 3 illustrates how students perceived the importance of the vision, mission, and aims
of each program. Six students from both universities considered the vision, mission, and aims as
standards that should align with their own vision, mission, and aims. For example, Lee from
XYZ stated, “I want to be sure that it aligns with my mission and vision. And what | want to get
out of it, why it was important to me.” (Interview transcript, p. 2).

The rest of the students elaborated that vision, mission, and aims are a framework for the
things that the program will cover. For instance, Summer, from ABC, stated that “they are
important to know which path | am going in. It is not reasonable for me to go to a place when |

do not know anything about it, and until | have a clear picture of it” (Interview transcript, p.1).
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Students at both universities viewed the stated vision, mission, and aims of their respective
departments as a barometer which helped them to conceptualize the program that they planned to
join.
Screening: Admission Requirements, Faculty

Table 4 shows the theme of screening, which includes interviews and exams. This theme
IS important because it gives a clear picture of the requirements for students and why the
department utilizes these measures. In addition, it is important for faculty to know their

candidate’s opinions in order to modify those screenings to meet students’ interests.

Table 4

Importance of Admission Requirements, Faculty

The important admission requirement (ABC) (XY2)
N=2 N=2

Exam 2

Interview 2

Faculty and students from both universities agreed that universities should have multiple
criteria or requirements for admission because “one does not speak enough” (Dayan, Interview
transcript, p. 5). ABC’s professors saw the exam as the most important criterion for admitting
students to the program. James and Dayan shared similar opinions about the importance of the
exam as a requirement, and they mentioned that, from the exam, one can discover the students’

knowledge about the leadership field. James stated that
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The test reveals the extent to which the student or applicant understands the concepts of

management, supervision, planning, and others, especially that they must be practitioners;

[they must be] either supervisor[s], or, if they are administrators and have undergone

teaching courses in their fields and have long[term] experience—often up to ten or five

years—this is how they have taken many concepts in administration. When a student
comes to us who has these concepts and experiences, [it] is better than someone who does

not have that. (James, Interview transcript, p. 3)

Dayan agreed and noted, “we give them an exam to assure that they have [a] solid sort of
academic standing, in terms of writing, reading, knowledge, and so forth” (Interview transcript,
p. 5).

However, XYZ’s professors emphasized that the interview was the most important factor
in selecting a candidate for their program, even if it was not the only way to allow people into the
program. The department has other requirements such as GPA and a portfolio. Linda said, “I
think that interview is probably one of the most critical pieces of the Admissions Board”
(Interview transcript, p. 2). She mentioned that the interview gave the admissions board a clear
picture about the candidate and his\her aims, abilities, and interests so that “they can figure out
whether or not you think they’re going to be successful or if there’s a way that you can help them
grow” (Linda, Interview transcript, p. 2). Alix considered that, through the interview, they can
tell if people want to learn or not. He saw the “willingness to learn” as key to having a successful
leader. He reported that “for me I think the most important factor is their willingness to learn”
(Alix, Interview transcript, p. 2). He provided an explanation of the terms willingness to learn:

Having that activator strength, having that ability to want to see change versus someone

who may interview and just say, “well my dad was a principal, my grandmother was a
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principal, and so I need to be our principal.” So, really trying to get at the heart of their

why: why it is they want to be an instructional leader? And using that to help us

understand that they are a good fit, or not, for the program. (Interview transcript, p. 2)

Both Linda and Alix considered that the admission requirements are good, and there is no
need to make any modifications: “it’s fine so no need to improve” (Linda, Interview transcript, p.
4). Alix also mentioned:

There’s no real suggestion because interviewing you know some people interview really

well. Some people may not have a great interview because they may be nervous. So, the

interview alone can’t be the only way we let people into their program. So, as a part of
our admission process here at department, they have to submit an online portfolio, and
that gives us a glimpse of their work over the last three years, and an opportunity for us to
save their writing and learn more about them through the documents that they're

submitting for that portfolio. (Alix, Interview transcript, p. 3)

Faculty from both universities agreed that the screening process for each program is good
and helped them pick a qualified candidate. Dayan, from ABC University, suggested adding two
requirements, which would serve as a screening process in the preparation program:
recommendation letters and having a license of Educational Leadership. She saw both of those
requirements as good indicators of a quality of candidate.

Screening: Admission Requirements, Students

The students and faculty shared similar opinions about candidate selection for the

programs. Six students saw the interview as a very important requirement in screening process.

For example, Lee asserted that
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the interview was probably the most important factor in the admission process
because it kind of gives the people at the committee that are accepting or not
accepting students, ability to see the students think on their feet. And see, like,
what where their answers, how their brain processes at different situations.
(Interview transcript, p. 2)
Dana and Rose considered experience in the educational leadership as the most important factor
for accepting people into the program. Dana gave an example to support her claim:

That’s important to have that certificate then to have years under your belt, to have that

practical experience gives you the practical and applicable tools to be a leader. (Interview

transcript, p. 4)

Noor from ABC shared a similar opinion with XYZ faculty about the exam as an
important requirement. She said, “The exam is important as a prerequisite because the exam is
what gives a person differentiation in joining, | mean, without differentiation, how is there an
opportunity to join?” (Interview transcript, p. 4). She is referring to a differentiation in the
knowledge about leadership and administration. Only Zain, from ABC university, saw giving the
students study leave as the most important factor. According to him, part-time students suffered
from heavy work for studying besides their work at schools and they could not finish their study
in the same way a full-time student could. He stated that “study leave is an important condition.
If, for example, | was asked a question as recommendations for the future, | would say that the
total discharge is very important” (Interview transcript, p. 2).

Students from XY Z confirmed the opinions of their faculty regarding their suggestions

about improving the selecting process. Only Rose proposed a suggestion of having face-to-face
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meetings with the faculty to introduce the faculty and all services that the department offers to
the students. She stated that

| think maybe having a face-to-face meeting at the beginning with students saying these

are the expectations, this is what to expect. These are some people you can reach out to

when you're struggling to find answers to different things, again, that could be something
that they already do, but we did it via a phone call, so that was a little bit difficult, in my

opinion. (Interview transcript, p. 3)

Four students from ABC pointed out some suggestions for the admission requirements
such as participation in research projects or conferences about leadership and administration;
experience in doing research; the names of candidates supposed to come from the Ministry; and
removing the requirement about GPA. Yara stated that “his/her experiences and participation, i.e.
certificates, courses, conferences that give the committee a clear picture about the candidate and
his/her willingness to learn and serve his/her school” (Interview transcript, p. 2). Sun wanted
GPA to be removed from the admission requirements because

I will not look at the bachelor’s rate because there is a difference between all students,

meaning we finished our bachelor’s degree in 2001. There is a difference between the

circumstances that | went through and the circumstances of the students now. Of course,
over the years, many things have changed. | mean, we spent years in the field. This is

considered a testimony. (Interview transcript, p. 4)

In addition, Zain suggested that it is good if the names of the candidates came from
Ministry of Education because they know the principals and assistant principals who work hard
in their schools, and he considered this an encouragement from the Ministry to them. He added

that the Ministry sends the names to the department because some of the students join the
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program to get leave from their work. He said, “Some join the program only for taking leave”
(Interview transcript, p. 2).

Interviews were rated as the most important component of the screening process by
students from both universities; experience was ranked second; and some students from ABC
University suggested adding study leave but removing the GPA requirement. They believed that

those factors helped universities to select good candidates.

Table 5

Importance of Admission Requirements, Students

The Important Admission Requirement (ABC) (XY2)
N=6 N=4

Exam 1

Interview 3 3

Experience 1 1

Study Leave 1

Curricula, Faculty

The theme of curricula is important because an effective curriculum provides professors,
master’s students, administrators, and community stakeholders with a measurable plan and
structure for delivering quality education. The curriculum identifies the learning outcomes,
standards, and core competencies that students must demonstrate before advancing to the next
level. A curriculum provides a great way to tell a student what to expect from a course. On the

other side, the student’s opinions are reviews of the curricula that assist the designers and
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professors in modifying the process of the program. According to the faculty members at XYZ,
the curricula were selected by the State Department of Education, and the department developed
the courses based on Educational Leadership standards. Alix declared that

We don’t select the curriculum, the state dictates, but the standards, and then we go

through a process where we develop the courses based on the standards and then that is

sent to the State Department of Education for approval. (Interview transcript, p. 4)

On the other hand, the curricula at ABC were selected and designed by the department faculty
based on ELLC standards. Dayan said, “We looked at ELLC, we've been involved in the
accreditation since 2011” (Interview transcript, p. 6).

Academic faculty emphasized the balance between practical and theoretical when
designing courses. James from ABC stated that the department gives the theoretical aspect, and
this is the best from his point of view. He explained, “students will use the theory to write the
literature and learn from them when they will start doing the dissertation” (Interview transcript, p.
4). In addition, the core topics of the courses come from different sources, like the literature and
requirements from the local community. Dayan mentioned that “Core topics they are coming
from the literature, and also the requirements from the local community” (Interview transcript, p.
8). She clarified that the department looked for examples of the problems that appeared in the
community, like bullying, and tried to put this in the curricula as a topic.

Regarding the perceptions of the faculty about the curricula overall, the faculty from
XYZ mentioned the courses are good and there is evidence that students are passing the practice
test with high scores. Linda stated “that’s really good. | don’t see any problem with our courses”
(Interview transcript, p. 4). She added, “our courses are doing what they need to do, which is

prepare people, everybody’s passing the practice with real high scores” (Interview transcript, p.
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4). However, Dayan from ABC saw that the curricula missed one element: “we are missing some
of the core content. One of them is, you know, partnership, or school community partnership”
(Interview transcript, p. 7). She also mentioned that “in terms of the leadership we taught
Educational Administration, and it was only for the track for a school” (Interview transcript, p.
7). Academic faculty from XY Z university thought the preparation program’s curricula were
good, covering theory and practice, and that this was exactly what their students needed,
academic faculty from ABC university thought their curricula were doing a great job of
preparing leaders, but they wanted to focus more on internships.
Curricula, Students

Students from both universities saw the curricula for the programs as good, but there
were some courses that they really benefitted from and others they did not benefit from. Table 6

includes courses that students liked and disliked.

Table 6

Student Course Preference

Courses ABC Responses XYZ Responses
Number of students (6) Number of students (4)

Courses students — Education and development of society (3) —Law (2)

liked/gained benefits — Educational Research Methodology (6) — Supervision (1)

from — Contemporary Educational

Philosophy (3)
— Readings in Educational Administration (1) — Finance (3)

— Ethics (equity) (2)

Courses students — Contemporary Educational philosophy (1) System Thinking (1)
disliked/did not benefit ~ — Readings in Educational Administration (5)

from — Sociology of School (1)
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The courses offered at ABC are different than those which are offered at XYZ. From
Table 6, it is clear that all master students from ABC agreed that Educational Research
Methodology is an important course in the program because it is fundamental in preparing
researchers. Noor illustrated that
The best course | studied during the first semester is Educational Research Methods. |
feel this course is the most important course, and | suggest that this course is taught in
each semester, not only in one semester because the course serves us a lot in the thesis.
(Interview transcript, p. 8)
Yasmeen added that “The scientific research methods course was the basis for what we must
stop at especially when we are doing research” (Interview transcript, p. 7).
Contemporary Educational Philosophy is the second important core course in the
program, based on students’ opinions. For instance, Yasmeen reported that it was
A very important course. As an educator, and leader how can one speak if he/she does not
have thought and philosophy? Frankly, at first, when they say what your thoughts are,
what is your philosophy I don’t know, but now I know what they are talking about, I
started to sit with people and say this person has a thought, this person does not have
thought. I began to criticize others in this field from what learnt from this course.
(Interview transcript, p. 6)
However, Yara did not take any benefits from the course. She said, “I did not feel this course is
good because | have not taken any benefits from it” (Interview transcript, p. 5).
Education and Development of Society is an elective course. Students consider it as an
important course, and they enjoy it and learn much from it. They were very thankful for the

instructor and the content of this course because the topics are very useful, and the instructor’s
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manner was very engaging. For example, Zain stated that “Education and Development of
Society is an elective course, but it is more useful and important than the other courses. The
instructor's manner was very interesting, and the topics take care of the issue related to society
and how as leaders contributed to developing it” (Interview transcript, p. 3).

Most students from ABC complained about the course Readings in Educational
Administration because of the language and the manner of the instructor. For instance, Noor,
Yasmeen, and Yara were surprised by how the instructor taught the course. Noor stated “The
instructor's manner in this course was never motivating. The focusing on the class only for
Students who speak English very well. I personally am an Arabic language teacher” (Interview
transcript, p. 9). Yasmeen added that “There was no content of the course, there were no papers
or presentations, the lecturer would enter the lecture and talk to us for more than two hours about
ordinary life things, and the remaining time of the lecture we are assigned assignments that were
not clear” (Interview transcript, p. 9). Zain and Sun recommended to remove this course from the
curriculum because it is not that necessary for them since they are studying and teaching in
Arabic, and the basic things in English are easy for them because they used translators. Zain said,

The course of readings that are taught in English, | prefer that be deleted from the

program because it is a course that is absolutely not necessary. | mean, first of all, |

studied in Arabic, it is true that | will use foreign references, but I feel the people entering
the program know how they refer to foreign references. They will use translation and, in
the assignments, or research, they will translate all English references to Arabic.

(Interview transcript, p. 3)
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Only Summer mentioned the Reading course was good and easy because she knows English very
well. She said, “I benefited from the course, Reading, | have read a lot of research in English and
learn the way to do research and present research papers” (Interview transcript, p. 4).

According to the students at XYZ, the courses that they like and benefit from were
Finance, Law and Ethics. They all agreed that their professors were incredible and put them in
the real situation to practice. The content of the courses were very important, as well. For
example, Lee stated that “we took a law class and | think that is on a scale of 1 to 10 of 10. We
took a finance class, and I would say that’s also a 10” (Interview transcript, p. 5). She added

| have probably learned the most to get the most out of why you give him this rate. Why,

because our professors were incredible like the experiences that they put us in really

prepared us for what we’re aspiring to be. They were just straight down to the point.

(Interview transcript, p. 5)

Dana supported Lee; “I would write the financial, the finance course very important. The law
course, the law and equity” (Interview transcript, p. 7). She gave the reason for her opinion as,

the content was very important, because all three of those are things that you need to

know. And you cannot get into hot water if you do not know the law. If you do not have

equity in your school, if you mess up financially, 1 think those are three of the major

important factors that you have to deal with as an administrator. (Interview transcript, 7).
Moreover, Roes praised the course Finance and Ethics because it met her expectations and helped
her to pass the exit exam. She said,

The finance course | took was very helpful. I learned a lot about school funding and

where funding comes from at different levels from the national to the State Department to

the local level. That was a very important chapter, and very useful to me, | learned a lot
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from that when I took the ethics, | felt a lot of what he taught us was in this the national

level exam we had to pass. (Interview transcript, p. 4)

Lee also enjoyed the Supervision class, and she gave it a 10 out of 10 because as she mentioned
she liked the way that professor taught, and she learned so much about supervision.

Students from XY Z university were satisfied with the curricula that program offers, and
they benefit from them in terms of preparation to be practitioners in the educational leadership
field. ABC students were more focused on courses that related to research and helped them in
doing their thesis because the program focused on preparing them to be researchers in the
educational leadership field.

Evaluation: Areas of Strength and Areas for Growth

The theme of evaluation includes areas of strengths, areas of growth, and challenges that
faced the program from faculty and students’ perspectives. Evaluation is an important theme for
various reasons. First, it is important for obtaining insight. Program evaluation helps students
gain insights into the program. This is a good opportunity to see what students think and feel
about the entire program. The feedback collected can also be used to assess student needs and
expectations regarding the program (structure, course, schedule, etc.). Secondly, evaluation is an
important theme for improving the program. One of the main benefits of program evaluation is
providing useful data to drive improvement. The information collected can indicate whether the
program has achieved its purpose, whether it has been properly implemented, and whether the
program has achieved its purpose. The data can also be used to determine if delivery and
teaching methods were effective. The strengths and potential of program improvement are at the

forefront of constructive program changes that improve education and the quality of education.
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Thirdly, the theme of evaluation is related to measuring learning. Performing a program
evaluation is important for understanding the impact on students’ learning. Here, universities can
determine if the program has achieved the student's learning goals. Did students improve their
knowledge and skills by the end of the program? Did students learn what the program is
designed to teach them? By collecting this data, schools can track the effectiveness of their
program over time and see if student learning has changed significantly. Finally, evaluation leads
to determining usefulness. Evaluation provides useful data on whether the program meets its
goals and student needs. Universities and colleges can use this data to determine efficiency by
balancing program costs and resources with student needs and outcomes (supply and demand).

The following section illustrates the evaluation theme, starting with areas of strength,
followed by areas of growth, and concluding with the challenges that faced the programs at ABC
and XYZ universities.

Areas of Strength, Faculty

Table 7 depicts the areas of strength for the master programs offered at ABC and XYZ,
based on professors’ perspectives. ABC faculty mentioned five areas of strength. These include
having qualified academic faculty who have experience in educational administration and
leadership, are published in international journals, and are using different methods in teaching.
For instance, Dayan stated

We have people who are experts in education administration, people who publish in

international journals people who are very known in the field for their own area. We have

also a diversity of, you know, the teaching of research methods that we use. (Interview

transcript, p. 10)
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Table 7

Areas of Strength from Faculty Perspectives

ABC XYz
- Faculty -Students
- Good reputation -Faculty

-Thesis of students
- The design of the program

-Arbitration of the program by Arab and international experts

The second area of strength is the good reputation of the program; this reputation came
from the faculty who teach in the program and the long history of the program. According to
ABC faculty, the program was the oldest program in the country, “more than 25 years” (Dayan,
Interview transcript, p. 10). The third area is student theses because most of them address current
issues within education. The fourth area of strength is the design of the program is; it was
designed based on international standards of educational leadership, following the 2020-2040
vision of the country and the labor market. James noted “The master program designed to follow
the 2020-2040 vision, we looked at international standards when we designed it and the needs of
labor market” (Interview transcript, p. 11). Finally, when the department designed the program,
and before getting approval from the university council, they sent information about it to the
local and international examiner to review and evaluate it. In addition, they sent this information
to many ministries such as the Ministry of Education, Ministry of Higher Education, Ministry of
Labor, and Ministry of Defense. All of them praised the program.

On the other hand, XYZ faculty mentioned two areas of strength, which were the faculty

and students. Alix saw that the strength of the program lies in the presence of professors who
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have deep knowledge of the specialization and have published many research papers and
authored books. He mentioned that “Our strength is just the wealth of knowledge that our team
has, we all do the research. So, where our team is well grounded in the theoretical world and
producing that research that our students are benefiting from” (Interview transcript, p. 6). Linda
saw the success of students who had high positions and passed the exit exam as evidence of the
strengths of the program. She stated, “we honestly are doing something right, because our
students are our graduating, they’re passing the facts and they’re getting jobs. That’s how you
judge, in my opinion, the strength of a program.” The results above indicate that the faculty from
both universities are satisfied with their programs. The outcome of the programs, and the way
that departments design the programs gave each program strengths and success in preparing
educational leaders.
Areas of Strength, Students

Table 8 shows the areas of strength for the program according to students. Students from
both universities agreed that faculty gave the program strength because they are full of
experiences, and they were very cooperative with students. For example, Noor stated “our
academic faculty are the strength of the program, they are experts and are always with students
when they need them” (Interview transcript, p. 13). Curricula, admission requirements, and
caring for students by giving them extensions to submit their work if they were not able to meet
the deadline are the other areas of strengths according to ABC students. For example, Yasmeen
stated

caring of the student because some of them have other responsibilities, meaning the

master’s student is not only a student but a student and an employee at the same time, this
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consideration and caring made the student give the maximum of what he has in the

program. (Interview transcript, p. 16)

Table 8

Areas of Strength from Students’ Perspectives

ABC XYZ

— Faculty — Cohort model
— Curricula — Internship
Admission requirements — — Faculty

— Caring of the student (deadline of submitted their work)

On the other hand, students from XYZ were very happy and comfortable with the cohort
model because they were very helpful. For instance, Lee gave a brief explanation for why a
cohort model is a point of strength for the program, noting:

| think because it can help you, it gives you the number one opportunity to lead because

there’s always gonna be questions that you can turn to; it gives you like a support system

where if you’re not understanding them or you’re having a bad day or you have a lot

going on, because we’re all working adults with kids, that you have somebody to fall

back on that you have somebody to lean back on, and you establish these relationships

that don’t only help now, but also in the future as you begin getting into administration, it

creates a network. (Interview transcript, p. 10)

The results above indicate that the students from both universities are satisfied with the

programs and that each program did a great job of preparing educational leaders. They saw the
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professors who teach and design the program, the structure, and the curriculum of the programs
as the things that make the program strong and prepared educational leaders. On the other side,
based on the faculty and student evaluations, the programs from both universities have some
areas that needs to improve, which will discuss in the next section.
Areas of Growth, Faculty

There are opportunities for improvement in the programs. ABC faculty mentioned the
curricula and the quality of the candidates. Regarding the curricula, Dayan mentioned this
practicum component because there is a disconnect between theory and application. She said,
“We felt that there was a good disconnection between, you know the application and the theory.
So, we’ve included applications and theories that should go together” (Interview transcript, p.
11). Another area was the quality of candidates because many of the current candidates are
facing too many difficulties during their study, especially in the research courses and thesis.
James stated, “most of students were behind the deadline of graduation because they did not even
have skill to choose a correct topic for their dissertation” (Interview transcript, p. 5). The reason
behind that, according to the department, was the hosting research course because students study
the research methods course in the psychology department, and the department did not teach
them methods of research related to educational administration and leadership field. Dayan noted
“So, some of the research methods that we use in the program, Educational Administration,

they’re not aware of it” (Interview transcript, p. 13).
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Table 9

Areas of Growth, Faculty Perspectives

ABC XYZ
— Curricula — Duration time of the program
— Quality of candidates — Toxic culture of the department

However, XYZ faculty mentioned two areas for improvement which are the duration of
the program and the toxicity of the department. From Alix’s perspective the duration of the
program was not long enough to teach the students what they will need to practice in the field of
educational administration and leadership. The other concern came from Linda’s interview,
where she identified the “toxic” culture of the department as the area that needs improvement.

Toxic, in this case, is understood to mean that the work environment in the department
and college where she worked is not healthy due to very poor relationships between staff and
administration. In addition, Linda pointed to the incidence of “senior faculty members holding
tenure over people’s head. Threatening them with [an inability to obtain] tenure” (Interview
transcript, p. 8) as well as senior faculty asking for a lot of work while not listening to other
faculty suggestions or concerns.

Areas of Growth, Students

Table 10 presents the perspectives of students in both universities about areas of growth
for the current master’s programs. ABC students illustrated a variety of areas for growth while
XYZ students mentioned one area only. First, I will show the areas that need improvement at
ABC University. The first area was curricula. The students complained about some courses like

Readings in Educational Administration, as mentioned previously under “Curricula” section. In
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addition, some students suggested combining some courses because they shared some topics. For
example, Noor stated:
| prefer to combine some courses like Higher Education Administration and Policies in
Higher Education courses because when we learn about higher education institutions, we
already learn about their policies so there is a need to separate the courses. (Interview

transcript, p. 17)

Table 10

Areas of Growth, Student Perspectives

ABC XYZ

1-Curriculum 1- Organization
(a lack of communication)
2—Helping students to publish research 3—

Enrolling into courses

4—How to write a research proposal following the department ways
and roles

5-Assessment tools
6—Not giving notes to students from his\her committee in sufficient

time before the discussion. The difference of views between the
supervisors in the committee makes the student confused

The second area is helping students to publish papers and teaching them about the
scientific journals. The master’s students considered themselves to be researchers, and they are
looking for help from their professors to publish their work. For instance, Sun stated that

The area that | need to improve is that the academic relationship between the

department’s teachers and the students. I want them to encourage students to publish

research. 1 did not feel this aspect clearly. I mean, the students have a desire to publish the
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research, but they did not find encouragement and support from their professors.

(Interview transcript, p. 10)

The third area of growth is registration for courses. The students wanted the process of
enrolling in some courses to be more fair. Some students complained that some professors let
some students change their sections and enroll, while they told other students that the section was
full. The students wondered why it was allowed for those students and not allowed for others
since they were all master’s students and in the same cohort. For example, Yara reported,

In the courses, | mean, for example, in the course of Readings in Educational

Administration, two professors used to give this material. At first, | searched and decided

which professor to register with. When | came to the registration, | found that there was

no room for another student, but after two hours I discovered that there were students
who came after me. And they are allowed to register, this explicitly reduces the

reputation of the program. (Interview transcript, p. 3)

The fourth area is a written research proposal following the department’s ways and roles.
The students wanted their thesis committee to be clear with them before starting to write their
research proposal because what they learned in the educational administration department is
different than what the psychology department taught them, specifically in the research course.
Yasmeen said,

One of the ways that needs improvement is how to write the research proposal the same

way the department wants it because the student studies not only in the department but

also in the psychology department. The Department of Psychology has its own way of
writing the research proposal, so there is a discrepancy that makes the students confused.

(Interview transcript, p. 17)
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The fifth area for growth is assessment tools that professors used to evaluate students in
the courses. Some students complained about having to write a research paper for most of the
courses. The professors put the research paper as an assessment tool, and, according to the
participants, having diverse assessments is better because they want to learn not only about
writing research papers but about other things like reports. Zain reported that

in most courses the professors asked us to do research papers and imagine how many

courses you take at the semester. The same assessment makes us feel that professors do

not have other tools. We want different assignments topics and tools. (Interview

transcript, p. 5)

Finally, all the students suffered from the delay of response from their committee before
they discussed their thesis proposal. The supervision committee did not give notes to students in
sufficient time before the discussion. So, the different views between the supervisors on the
committee during the discussion made the students confused. Summer explained this in detail.
She said,

The professor’s response time or response to student inquiries and questions on email is

long, which means that when | send a discussion to the moderator, | wait a long time for

them to respond to me. I have to change based on her comments and that takes time. |
mean the supervisor should always follow the students while they are writing the thesis.

Therefore, as a student, | would not be surprised at the time of introduction and

discussion with the number of comments on the discussion. Well, where were you before

when | sent you, | ask you to give me your comments for discussion before sending, why
you didn’t reply to me at that time, why the delay in replying frankly, is one of the things

that bothered me during my master’s thesis discussion period. Why the first supervisor
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asks for modifications different than what the second supervisor wants. (Interview

transcript, p. 7)

Regarding the areas that need to improve at XYZ, all of the participants mentioned
organization. The students meant the lack of communication between them and their professors.
For example, Dana stated “I don’t know if there’s a lack of communication between the
professor and the advisors. They’re not all on the same page” (Interview transcript, p. 14). Lee
added “You ask the professor a question and you don’t always get a response. And then, due
dates change or something’s due and this time it’s not unlocked to do, I think a lot of it is
probably because of the turnover of staff” (Interview transcript, p. 10).

The above section indicates that the areas that need to improve in the current preparation
program from students related to the assessment tools and thesis writing, since the department
focuses on scientific research and most of the assignments were about doing research papers at
ABC university. The department should address these areas. However, XYZ students are
satisfied, and only saw a misconnection between students and professors as the area that needs to
be improved. The next section will concentrate on the program's difficulties that fit under the
evaluation theme.

Evaluation: Challenges, Faculty

Table 11 shows the challenges that face educational administration and leadership
master’s programs from academic faculty viewpoints. There were two challenges reported at the
ABC University. James mentioned COVID-19. The pandemic affected the program because the
students who enrolled in the 2020 year could not take the ILETS test since centers that offer this

kind of test were closed. ILETS was required for students to gain acceptance to the program.
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James stated that “the challenge that we faced this year was COVID-19 because students
did not find centers that offer the ILETS test to complete their admission requirements”
(Interview transcript, p.6). Dayan mentioned another problem: reaching out to good candidates.
According to Dayan, the department waits for the candidate to come, not recruit them. She said,
“We don’t recruit people. We just wait for people to come to us” (Interview transcript, p.13). She
wanted candidates to have a license in educational leadership and administration before entering
the program. In addition, she was looking for international candidates. She mentioned that the
reason behind a lack of diversity in the candidates was because the department “doesn’t have the

capacity to do the marketing” (Interview transcript, p. 13).

Table 11

Challenges, Faculty Perspectives

ABC XYZ

1-COVID 19 1-Teacher recruitment

2—Reaching out to good candidates

On the other hand, the faculty at XYZ reported one challenge faced by their program,
which is teacher recruitment. Here Alix provided a long explanation describing several factors
that he saw as relevant, stating:

a teacher recruitment problem across, you know, the country is, how do you really recruit

and encourage teachers to go into an instructional leadership role. You know one of the

things that we look at the research, the life expectancy of a principal now in a job is less
than seven years. And if you become a superintendent, most superintendents, average.

Why are there when | say life expectancy, I’m not talking about their life, my age, birth to
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death. I’'m talking about their time in that position. So, and for your superintendents, the
average time superintendent are in office, less than five years. So, there’s a lot of
turnovers, across the state and across the country. And when you have a lot of turnovers,
then there are other issues that could be going on at that school so trying to recruit people
to go into instructional leadership is probably our number one problem right now is how
do you find teachers willing to go into this position, into this program. (Interview
transcript, p. 8).
In essence, he noted the limited amount of time that instructional leaders spent in their positions
thus leading to a lot of turnovers in turn making teachers afraid to fill instructional leadership
roles. So, the program’s challenge becomes about encouraging people to consider principal
positions.
Evaluation: Challenges, Students
Two challenges that faced ABC were online classes because of COVID-19 and the time
of class. According to the students, their cohort was the first cohort that the department applied
the online classes to. Some faculty did not have much experience with online classes because the
university only applied face-to-face classes. Yasmeen stated that,
one of the challenges that we faced with a pandemic, we are the first cohort to which
distance education is applied because not all members were well-versed in e-learning, |
mean in some of them the technology was easy for them and in some of them it was
somewhat difficult, they lacked e-learning skills, I mean, for example, in a subject that
we studied during e-learning, when we applied it later, the electronic method that we
applied in was not correct because the explanation was content only. (Interview

transcript, p. 19)
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The other challenge was the time of class. Some students, like Sun, preferred the class to
be in the morning instead of evening because she wanted the evening time to be with her family.
She stated,

The time of the lectures starts from four in the afternoon and ends at six or seven pm. |

mean, sometimes they are psychologically tiring, very tiring, I mean, the evening period

often spends it all at the university. I come home at nine pm and | found my children
sleep, | mean, | do not get time to sit with my children and this is psychologically

exhausting. (Interview transcript, p. 8)

Students from XYZ reported that the COVID 19 pandemic was the challenge that they
faced because before the pandemic, students and professors could meet in person instead of
being in front of the screens for long periods of time. Students prefer to discuss topics in person,
and prefer being in the classroom with their classmates and professors. They also enjoy having
discussion outside of classes and meet with classmates at home, but COVID-19 did not allow
them to do that. For example, Lee mentioned that

we had never been on Zoom or, you know, we always met in person. So, | think that was

a big different thing. Yeah, that’s why it’s hard to not get too frustrated because this last

year has been a big learning year, a big learning curve for all of us in education.

(Interview transcript, p.11)
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Table 12

Challenges, Student Perspectives

ABC XYZ

1-COVID 19: Online classes 1-COVID 19

2—Time of class

The above section illustrated the evaluation theme within the two programs; the
following section will present the suggestions from faculty and students perspectives for
improvement.

Opportunities for Improvement, Faculty

Table 13 presents the perspectives of ABC and XYZ about their suggestions to improve
the program. Dayan from ABC mentioned two suggestions. First, collaboration with other
programs. She stated that “I think one of the things that we also would like to improve maybe is
also collaboration with other programs. like, collaboration, cooperation with other similar
programs or international programs that are similar to us, so maybe that will be one area, to learn
how to collaborate and research collaborative teaching” (Interview transcript, p. 12). The second
was having international candidates from Arab countries in the program. That would add to the
reputation of the program. Dayan stated that “We need international candidates’ regional

candidates to come and join our program” (Interview transcript, p. 13).
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Table 13

Suggestions for Improvements from Faculty Perspectives

ABC XYZ
1-Collaboration with other programs 2—  1-Get the upper administration to understand what
Having international candidates the challenges of the program are and being

supportive of the programs

On the other side, Linda mentioned one suggestion. She wanted the administration of
XYZ to care about the challenges that the program faced and be more supportive. She stated, “to
get the upper administration to understand what the challenges of the program are and being
supportive of the programs. It’s their view of what’s going on when they view things, not on the
micro-level, they’re not looking at programs specific program data, they’re looking at macro
data. They’re looking at what’s going on across the college. And so, they’re, they’re losing
critical information. They can help those programs because they’re not, they’re not looking at it
that way” (Interview transcript, p. 10).

Regarding the students’ suggestions to improve the program, ABC students mentioned
three suggestions, and XYZ students mentioned one suggestion, as is shown in Table 14. Most
students from ABC wanted to see courses in practices of leadership. They came to the program
to improve their leadership skills, which the current program missed. For instance, Sun stated
“Frankly, there is not much development in leadership skills, because of no practice. We studied
the theories only. What we were looking for is applying those theories in the field of education”
(Interview transcript, p. 12). Summer suggested having one year for studying the courses and one

year for only doing the thesis. In addition, she wanted the department to accept only full-time
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students who did not have work. She said, “I hope that one of the requirements for admission is
accepting students who have been fully discharged from their work during their study duration”
(Interview transcript, p. 8). She added that “from my opinion put one year from the program to
complete course works and one year for doing thesis only because thesis needs a focus”

(Interview transcript, p. 10).

Table 14

Opportunities for Improvement, Students

ABC XYZ

1-leadership skills Organization
2—-One-year courses and one year for writing the dissertation 3—

Admission requirements (full time students only)

The suggestion that master’s students at XYZ had was organization, as mentioned under
the area of growth. They mentioned that everything in the program was perfect expect the
disconnection between the faculty and students. For example, Rose stated “It’s been a great
program, I’ve enjoyed it. I hope the department solves the problem of misconnecting only”
(Interview transcript, p. 9).

The discussion of research question one presents the views of the faculty and students
about the educational leadership preparation programs that are offered in ABC university in Arab
countries and XY Z university in the USA in terms of the standards, screening, curricula,
evaluation, and opportunities for improvements within each program. In summary, the faculty

and students at both universities saw the programs as good preparation programs but need to go
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back and look at the curricula and evaluation themes and suggestions for improvement to make
them even more effective programs. The students from ABC university presented more areas that
the program needs to review, than the students from XYZ, who were very satisfied with their
program. Research question two will illustrate the faculty and students’ opinions at both
universities regarding the mapping of each program, which includes participants, structure,
delivery modes, credentialing, and the pedagogy of the educational leadership preparation
program.

Research Question 2

What are the perceptions of the university leadership program’s professors and graduate

students at XYZ and ABC in terms of the (a) client group, (b) structure, (c) delivery

modes, (d) credentialing, and (e) pedagogy of the educational leadership preparation
program at their universities?

The results from the second question are based on interviews with members of the faculty
and master’s students from both universities and the information available about the two
programs from each university’s website. Webber and Scott (2010) name mapping as a way to
assess preparation programs. Mapping includes the client group, structure, delivery modes,
credentialing, and pedagogy. The following section illustrates findings from my interviews.
Client Group (program participants), Faculty

Based on the information that | found about both programs from their websites and from
interviews, the client group at ABC was anyone who wanted to be an administrator leader in the
education field. Most of the objectives of the program are about “meeting the needs of the
educational field by preparing qualified professionals in different areas of educational

administration” (Restricting the M.Ed. program in Educational Administration, p. 4). Based on
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the faculty responses, program participants include principals, teachers, and supervisors from the
Ministry of Education. James said, “Basically, the program provided primarily the outputs and
employees of the Ministry of Education, including principals, supervisors, and teachers”
(Interview transcript, p.7). The faculty want participants to come from different sectors, not only
from the Ministry of Education. For that reason, they sent the program proposal to different
Ministries to get their view and if they might serve that Ministry’s employees. They all said the
program was a very good one and they support it (see Appendix B for letters of support). The
department has four tracks which are Educational Supervision, School Administration, Higher
Education Administration, and Educational Planning.

The participants at XYZ were the people who wanted to serve as leaders or
administrators in K-12 settings, or in higher education organizations (College of Education,
XYZ, 2021).

Client Group, Students

Students from both universities saw the programs as designed to prepare leaders,
especially in education sectors. All of students were principals, assistant principals, or teachers.
Lee from XYZ was looking for diversity in participants, that is, diversity in term of gender,
nationality, background, experiences, and culture. She stated,

I think it should be more diverse thinking that | learn more from people who have
different backgrounds, who are walking a different path in life, who can really bring a
different perspective and a different viewpoint on, you know, their experiences because
the education is so diverse. | feel like the more opportunity you have to be exposed to
people of diverse backgrounds, the more effective leader you become. (Interview

transcript, p. 3)
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Structure, Faculty
As shown on the websites for both programs, the length of each program is two years.

XYZ has a certificate program which is one year. At ABC, a thesis is estimated to take one year,
and completing the course year is estimated to take one year. Regarding the professors’
perspectives about the structure of the program, the faculty from both universities mentioned that
two years were enough. For example, James stated “We believe that the duration of study in the
program is two years, sufficient to enable the student to become familiar with the concepts of
leadership and educational administration” (Interview transcript, p. 6).
Structure, Students

Students from both universities agreed with the faculty and said the duration was enough.
They were satisfied with what they learn. Yasmeen from ABC said,

the study was in two years, and for me, the amount that we studied was sufficient and

adequate, meaning we cannot increase more courses because in the end it is two years of

study and we cannot reduce it because it will affect two dimensions in the practical

aspect, especially in the application of the thesis. (Interview transcript, p. 6)
Beth from XYZ stated that “the duration was fine and good especially for parents like me and we
do learn so much from the program” (Interview transcript, p. 7). Dana supported Beth and she
stated that “It’s not that bad, that this is a good, a good timeline. I would say it is a good timeline.
It’s conducive” (Interview transcript, p. 13).
Delivery Modes, Faculty

The delivery modes of the program at ABC is face-to-face, and at XYZ, it is hybrid. The
professors from both universities were satisfied about the delivery mode. ABC faculty mentioned

that this year, because of the pandemic, they switched to online, and they faced some challenges
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such as the internet being very slow and that some students cannot attend because they did not
have a strong internet signal where they lived. Additionally, because ABC faculty are
accustomed to teaching face-to-face classes, and because the university did not offer online
classes in all areas prior to COVID-19, they missed face-to-face interactions during online
classes. Dayan stated, “you still miss that face-to-face interaction and so forth” (Interview
transcript, p. 14). Building on the differences between face-to-face and online delivery, Dayan
noted a variety of advantages to face-to-face teaching. First, it allows professors and students to
concentrate more pointedly on their learning because there are fewer distractions than if you
were at home, especially if there are family or children around. A second observation is that in
face-to-face teaching students are removed from their daily routines to sit in class with their
classmates and their professors and can more easily create friendly relationships. Finally, the
collaborative learning tends to be more active in face-to-face classes rather than in online classes.
Delivery Modes, Students

Students at both universities preferred the classes to be face-to face. For instance, Rose
from XYZ complained about the online classes, and she said “I’m more of a hands-on type of
learner needing to be in the classroom so everything on Zoom has been difficult. So, I think
that’s been frustrating; not really anything that the university could help, but that has been
disappointing” (Interview transcript, p. 2). She added “I really think the virtual aspect is the only
thing that | would say was the negative part of it” (Interview transcript, 6). Dana felt the online
class made people lazy. She said, “It is right that people should not need to travel more than four
hours to the university, but it made people very lazy” (Interview transcript, p. 14).

Sun from ABC faced difficulties especially in the online statics course because Statics

and Math need to work with a board. She stated, “I prefer face-to face class especially in statics
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class because I felt lost. | needed to ask the professor each step and discuss several things with
him which I cannot do it during online class because we need paper and pen” (Interview
transcript, p.11).

Credentialing

Both universities offer master’s degrees. When the students graduate, they will have a
master’s degree in educational leadership.
Pedagogy

The programs at both universities are scholarly and practice oriented. The departments at
both universities focused on making the programs integrated from the theoretical and practical
aspects; they want students to graduate with knowledge of the practical and theoretical aspects of
educational leadership. Regular opportunities to integrate practice and theory are offered by the
educational leadership department at XYZ ( XYZ, College of Education, 2021).

The same is true at ABC, as shown in the department website: “the department has
designed a study plan that combines the theoretical components of educational administration and
the practical side related to application of these theories in the Gulf countries educational
context” (p. 3).

Pedagogy, faculty. Faculty from both universities agreed that an effective program
should integrate theory and practice because students need to apply what they learn from theories
to real situations in the education field. So, they designed the program to be scientific and
practical. Linda from XYZ saw the program as more practical because, as she mentioned, it was
an advanced degree. She said, “it's a very practical program” (Interview transcript, p. 2). Alix saw
that the program was doing a good job in integrating theory and practice; he described the

effectiveness of the program by saying “one thing would just be the balance between the theory
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and the practice, and that students have opportunities to really engage with and show a level of
understanding for the coursework™ (Interview transcript, p.6).

ABC faculty mentioned that they redesigned the program several times because they
noticed that they did not give the students the practice they were looking for. In the current
program, department tried to balance between theory and practice. They said both sides were
very important for students. James stated,

The contents of the courses should keep pace with modernity and combine theoretical

content with the practical side so that the student goes out on field visits in schools,

colleges, and others. (Interview transcript, p. 4)

He thought the students should learn theory because that will help them when they practice in the
field. Dayan had a different opinion and saw that practice is more important than theory. She
stated,

The practical component is very important in the current program the practical

component is its own course. So, students go apply for one whole semester. In the new

program, we felt that there was a good disconnection between the application and the
theory. So, we’ve included application and theory should go together. (Interview

transcript, p. 11)

Pedagogy, students. Students from both universities confirmed what the faculty
mentioned regarding integrated theory and practice in the programs. For instance, Lee from XYZ
mentioned that the program gave the students opportunities to go to the field and be in real

situations to apply what they learn from the class. She stated,
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the strengths of our program are getting the opportunity to go out into the schools, they do
a good job of making sure that we’re going to a variety of schools and getting the
experience through an internship. (Interview transcript, p. 9)
In addition, she described the program as an effective one because it works on both sides, theory
and practice. She said, “I mean I think it would include both theory and both practical and how it
can be tied together and that’s what we discovered in our program” (Interview transcript, p. 8).
ABC students agreed with XYZ students, and that saw their programs did a good job to
balance between theory and practice. For example, Zain declared that going out to the field and
having courses which were practicum was the strongest point of the program. He stated,
Practical Applications course, of course, this is one of the strengths, because it is linked to
a lot in the field, mainly to come up with problems that you address and take it into your
thesis. This is considered a strength, because the problem that you extract from the field
and you try to reach solutions. (Interview transcript, p.5)
However, Sun had a different view. She saw that the program still needs to have more practicum
courses. She said,
We are tired of theoretical and cognitive things. We memorize and study for the exams.
This is one of the most difficult things. | mean, we have had a long period in the field.
We want a practical side to gain from and benefit us later in the field. It is true that the
theoretical side has acquired knowledge from it, but we do not need knowledge. We need

practical leadership things that will benefit us. (Interview transcript, p. 12)
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Research Question 3

What are the similarities and differences that exist between XYZ and ABC?

The answers to this question came from the results that were discussed previously under research

questions one and two.

The Similarities, Faculty

From the results of research questions one and two, | discovered the similarities between

ABC and XYZ. These similarities are as follows:

Both programs have standards (missions, visions, aims), and screening (admission

requirements) that are very clear for the students.

The faculty from both universities saw the standards (mission, vision, and aims) as

guides for themselves and students.

A point of strength for the programs at both universities is the academic faculty
because they are well educated and have significant experience in the educational
administration and leadership field.

The duration for both programs is two years.

Both programs tried to create a balance between theory and practice.

Both universities offered master’s degrees.

The Similarities, Students

Based on the findings from the first and second research questions, the similarities for

both program from students’ perspectives at both universities are as follows:

The vision, mission, and aims of the programs were considered to be a framework for

what will be covered by the programs.

Regarding admission requirements, students saw the interview as the most important
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factor for selecting candidates to the program.

e Academic faculty at the departments were a point of strength for both programs
because they were very supportive.

e Online classes were a challenge that students faced this year due to the COVID-19
pandemic.

The Differences, Faculty

The differences between the two programs from the faculty perspective were:

e ABC faculty saw the exam as the most important factor for selecting candidates for
the program while the faculty from XYZ saw it as the interview.

e The State Department of Education designed their curricula at XYZ, while the faculty
at ABC based their curricula on ELLC standards.

e At both universities, the theoretical and practical aspects were taken into account
when designing curricula; however, ABC faculty were more focused on the
theoretical aspect. Moreover, ABC did not add partnership in their program

e ABC offered an on campus (face-to-face) program while XY Z offered a hybrid
program.

e The courses offered by each program were different. ABC did not have courses
related to law or ethics, while XYZ did.

The Differences, Students

The differences that were assessed from the perspectives of the students from both

universities are as follows:

e Most students at ABC did not read the mission, vision, and aims of the program
before enrolling because they cared more about the admission requirements. In

addition, they mentioned that the department did not put the vision, mission, and aims
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in the link of the program when they give it to the Ministry to send to them each year.
On the other side, XYZ students did not focus on the mission, vision, and aims
because the reputation of the university was enough.

e The students at ABC wanted the university to put ‘discharge from work for studying
purposes’ as an admission requirement. The students at XYZ did not mention
anything related to being discharged from work while studying.

e The students from ABC mentioned six areas in which the program needed to
improve, and most of them were related to the way that the department dealt with

students during the writing of their dissertation. On the other hand, XYZ students only

mentioned organization as an area that needed to improve.

e ABC students reiterated their demands that the department involve them in research
and recreational activities, while most of the comments from XYZ students were
about the issue of organization.

Research Question 4

What can ABC and XYZ professors and students learn from each other in ways that

improve the programs?

Based on my analysis ABC can benefit from XYZ in terms of partnership, delivery modes of the
program, curriculum, and offered certificated program.

Dayan from ABC suggested that the program should have partnerships with schools that
help students learn in a real situation in order to become effective educational leaders. The
partnership would be able to enhance learning opportunities by providing students with
resources, experiences, and an environment that will work on after they graduate. In addition, the
partnership would be a good way for ABC university to visit XYZ university and learn from its

experience in the activities that gave to students to do and even saw the designing of the schools.

119



A second way in which the universities could learn from each other is in relation to
modes of course delivery, where ABC could, for example, offer hybrid and online programs
rather than only offering an on campus (face-to-face) program. Offering a hybrid program would
encourage increased enrollments, especially from international students. This in turn could have
a positive impact on the reputation of the program and the university by expanding to a
worldwide audience. An added bonus from the student perspective would be a potential savings
on tuition and fees, textbooks, school supplies and even their transportation costs.

Third, the courses offered by ABC focused exclusively on educational leadership itself,
whereas XYZ offered courses relating to law. This was in recognition that school leaders need to
understand their legal obligations and protections.

Noting the differences in curriculum design and the challenges for international students,
there may be merit in XYZ university giving consideration to the inclusion of specific short
courses in academic writing. Making suggestions about XYZ students who are not international,
does not address the fact that they may already have these skills, developed in earlier studies and
at college. Many school leaders do not have time for this but perhaps finding ways to publish and
socialize relevant research would enable continuous improvement and support further innovation
for place-based solutions (I mean that solutions are tailored or designed to fit into the different
needs of schools, students and challenges).

In addition, offering course related to reading in educational administration\leadership in
Arabic language and offer it as an elective course. Offering courses which take a comparative
perspective with resources translated into the first language to incentivize engagement, also
supports learning from international peers. The option to read international research in multiple

languages may enhance accessibility depending on the number of bi- or multi-lingual students.
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Increasingly multicultural school communities and populations may benefit from a greater
understanding of minority cultural contexts to enhance inclusion and leverage the advantages of
diversity. I suggest that faculty at ABC think about this when they design the program curricula.
Conclusion

This chapter illustrated the results of a comparative case study between ABC and XYZ
regarding the preparation of educational leaders and master’s programs. The cases were based on
perceptions of the faculty and students’ perspectives in the programs. The results showed that
faculty and students from both universities shared similar perspectives about the program’s
vision, mission, and aims and their importance. The exam was the important requirement for
admission for ABC faculty, while the interview comes at the top of the admission requirements
factors for XYZ faculty perspectives. Moreover, the students and faculty from both universities
agreed that the academic faculty were the strongest area in the program. The students from both
universities saw the online class format as the greatest challenge that faced them because they
preferred face-to-face classes. The only complaint from XYZ students about the program was the
organization. Faculty from ABC were planning to have international students in their program.

The next chapter will present a discussion of the findings and recommendations for future studies.
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CHAPTER FIVE: CONCLUSION

This chapter presents a summary of the study and discusses its findings. The results
discuss related to the conceptual framework, literature review, and culture. Finally, this chapter
ends with several suggestions for future research.

Summary of the Study

The purpose of this comparative qualitative study is to provide insight into the
educational leadership preparation programs that are provided at ABC in Gulf countries and
XYZ in the United States. The goals of this study included understanding the implications of any
similarities or differences in the ways that these leading universities prepare educational leaders
and identifying opportunities for these universities to learn from each other in the spirit of
continuous improvement.

The research was guided by a hybrid conceptual framework consisting of the Analysis of
Principal Preparation Programs (Webber & Scott, 2010) and the Participants’ Model for
Developing Principals as Supervisors and Instructional Leaders (Taylor-Backor & Gordon,
2015). In addition to combining these two frameworks, | also included factors such as mission,
vision, challenges, goals, areas of strengths, and areas of growth. The Webber and Scott (2011)
framework looks only at mapping for preparation programs, while Taylor-Backor and Gordon’s
(2015) framework contains the first step of preparation educational leaders at universities, which
is the screening process and how it is important in admission requirements as shown in the

following figure.
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Figure 4. Combined Conceptual Framework — Educational Leadership Preparation Program

(adapted from Taylor-Backor & Gordon, 2015 and Webber & Scott, 2010).

Based on the aims of my study, | saw these two conceptual frameworks as complimentary and as
guides as | analyzed my data, since | compared principal preparation programs in Gulf Countries and in

the U.S This hybrid framework helped when undertaking thematic analysis of the data. From my
perspective, | saw this conceptual framework was applicable for my study because it contains
factors that | planned to study for both programs at both universities like structure, admission
requirements, and curricula. (For example, Taylor-Backor and Gordon, 2015 supports analysis of
Research Question one as it draws attention to "screening™ which is included in admission
requirements. Webber and Scott, 2010) notions of relate to Research Questions one and two in
terms of focusing on themes like structure which include (mission, vision, and aims).

Taylor Backor and Gordon (2015) was integral to understanding the merits of curricula
and was relevant to my consideration of the comparative structure and inclusions in the curricula
offered by both universities. All of this work together to outcome of this study.

To satisfy the study’s purpose, four research questions were asked.
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1. What are the perceptions of the university leadership program’s professors and
graduate students at ABC and XYZ in terms of the (a) program's mission and vision,
(b) program's aims, (c) admission requirements, (d) curricula, (e) areas of strength and areas
for growth, (f) challenges, as well as (g) opportunities for improvement in the way that the
educational leadership programs prepare principals to become effective leaders?

2. What are the perceptions of the university leadership program’s professors and
graduate students at ABC and XYZ in terms of the (a) client group, (b) structure, (c)
delivery modes, (d) credentialing, and (e) pedagogy of the educational leadership
preparation program at their respective universities?

3. What are the similarities and differences that exist between ABC and XYZ?

4. What can ABC and XYZ professors learn from each other?

In an effort to answer my research questions, the primary data sources for this study were
personal interviews with academic faculty and master’s students from educational leadership
preparation programs at ABC and XYZ, and publicly available documents from both
universities’ websites describing the master’s educational leadership program which were used
in various combinations to respond to each of the four research questions. Interviews were
performed via Zoom, the video conferencing program provided and supported by Auburn
University. To answer the first research question, individual semi-structured interviews were
conducted with the academic faculty and master’s students from both universities; I transcribed
these interviews, then analyzed the responses. The results from the second question are based on
interviews with members of the faculty and master’s students from both universities and the
information available about the two programs from each university’s website. The answers to
research questions three and four came from the results that were discussed previously under

research questions one and two.
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Key Findings

The results of my research indicate that there are several similarities and differences
between the two universities from both the academic faculty and graduate students’ perspectives
in terms of (a) admission requirements, (b) curricula, (c) areas of strength and areas for growth,
(d) challenges, as well as (g) opportunities for improvement; delivery modes, of the educational
leadership preparation program at their universities.

Program Similarities

There are two key similarities that | found between the two programs that were the focus
of this research. First, is the importance of the academic faculty, and second is the similarity in
admission requirements.

Importance of academic faculty. Academic faculty at both universities are the strength
point in the program from students and academic faculty perspectives. Given that the conceptual
framework of this study focuses on the importance of school leadership, the academic faculty
play a significant role in student success. All participants interviewed agreed that their respective
departments have strong faculty members with extensive experience in the leadership field and
have good relationships with their students. Many participants remarked on the faculty being
very supportive and always there if students need them. For example, one participant noted that
“the faculty are very supportive and helpful, and I can say we have a professor, that is [the] best
teacher I’ve ever [had]” (Lee, Interview transcript, p. 9). Additionally, all of the faculty are well
published in the educational leadership field. Many researchers in the education field have
mentioned that the good relationship between faculty and students is a key factor behind
students’ success in postsecondary (Cuseo, 2018; Kim & Lundberg, 2016; Miller, Williams, &

Silberstein, 2019). The result of this study supports the findings of all those studies.
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From my own experience living and going to school in Arabian Gulf countries, | can say
Arabian Gulf culture is shaped by religion, language, customs, and traditions. Teachers in my
culture are very respected since they guide the nation to value health, education, and ethics. Part
of this relationship is based in the Holy Quran and the teachings of the Prophet Mohammed
which encourages people to learn, and also provides an impetus for scientists to have special
status in both religion and society. This special status is derived from the Holy Quran where it is
said that “Allah will raise up in ranks those who believed among you and those who have been
given knowledge. Allah is Aware of what you do” (Al-Hilali & Khan, 2000, Holy Quran, Surat
Al-mujadila, Ayat, 11). Thus, in Arabian Gulf culture, the phrase ‘raise up’ means having special
positions in society, and being well known for educating the nation, in such a way that having
great teachers means having a wealthy and healthy nation. From this perspective, my culture
encourages teachers in any education sector to work hard and search for knowledge, and not
solely as the sender of knowledge, but also as the creator of it. One of the ways to accomplish
this holy job in a proper way is to create good relationships with their students and always
support them. In essence, we can see how the Arabic culture motivates teachers to do their duties
in an excellent way.

Regarding America, the place that I lived in for more than three years, I noticed there is a
mixture of races; there are Whites, Blacks, Arabs, Europeans, Indians, Asians, and Latinos, each
with their own customs and beliefs. Religion is a main part of culture in Alabama, considered the
most religious state in the US. A vast majority of the Alabama population is Christian, and many
Protestants, though the Southern Baptist Convention has a large following in Alabama as well. In
addition, the state has smaller populations of Jews, Muslims, and Buddhists among other

religions (World Travel Judie, 2021). There is no doubt that religion encourages education and |
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noticed that many people donate for building colleges and provided scholarships for students.
However, according to Goulas, Han, and Raymond (2021), in East Alabama the culture rarely
supports education and people there see teachers and professors at universities as important
people. The belief was that professors were examples of how educated people should act and the
students needed to be guided by them, which enhances a better way of learning and speaking that
enhances individuals (Vulperhorst et al., 2022). The professor’s job was to educate those
students and lead them down a path (Stewart & DeRonck, 2020).

Academic faculty is the lifeblood of the universities. They are directly responsible for
providing the best knowledge and training that a school promises its students. It is their passion,
hard work, and their good relationships with their students that help maintain the reputation upon
which the university is built.

Admission requirements. Another similarity that came out of my research is that
students from both universities saw the interview as the most important factor for selecting
candidates to a given program. As noted in previous chapters, the interview is commonly one of
the requirements that applicants need to pass in order to gain entrance into educational leadership
preparation programs. In fact, Taylor-Backor and Gordon (2015), in their study about preparing
principals as instructional leaders, found that the participants want the interview to be part of the
admission process. “A professor stated, “You want to hear the person’s passion about becoming a
principal and what that might entail’” (p.109). Due to this sentiment, most universities around
the world put an interview as an admission requirement to apply to postgraduate programs. The
reason behind including the interview is to know the applicant’s knowledge, desire, and passion
to join a given specialty, as well as the goal for their study. Everything | found in my study

supports the same claims made about the interview in Taylor-Backor and Gordon (2015). In fact,
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as | mentioned in Chapter Four, students saw the interview as the most important factor in the
admission requirement process because it let students speak about their interests and gave the
committee a clear picture about the applicant and their aims for joining the program as well as
their personality. As an example, when | asked participants about the interview, one participant,
Lee, stated that the “interview kind of gives the committee that is accepting or not accepting
students an ability to see the students think on their feet. And see how their brain processes in
different situations” (p. 2).

Students from both universities believed that the willingness to learn and the interest in
the educational leadership field are the most important elements of applying for any kind of
program, and from their perspective the interview is the best way to show that. Students from
ABC believed that the exam is a kind of theory and may contains some topics that applicants did
not have any idea of it yet because they believed that they gain this knowledge about the major
when they join the program. Zain stated that “the exam was about the program that I apply for, |
wonder how | can answer questions about something that | do not study yet. I think it was a kind
of a challenge” (p. 2).

In the Arabian Gulf Countries, everyday citizens believe that the people who can speak
fluently in front of the public are self-confident people who build relationships easily. With this
idea in mind, many parents in this region encourage their children to speak without fear. Five
years ago, most schools and even universities encouraged students to memaorize the information
from the books and they evaluated students based on their ability to memorize and recall
information (A-Maskri, 2012). More recent educational trends, like the country vision 20-40,
schools and higher education organizations should encourage skills like speaking in public and

confidence while speaking so that in real situations, at work for example, because when you go
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to the real situation at work you have to deal with people, not put all your memories in the
papers. You will be a sender of the books by your tongue not by your written in exams papers. In
addition, most of participants saw the exams for schools’ grades and undergraduate studies not
for the postgraduate studies. Among the many reasons why participants preferred the interview
to another exam is because participants mentioned a fatigue from taking so many exams
throughout K—16 education, and for my participants at least, they suggested that the interview is
easier and less stressful than sitting another exam.

As well, students from XYZ university shared some opinions about the interview. From
my notice of the education system in USA and my classmates in the class, | discovered that the
students love to discuss and talk and share opinions during the presentation or discussions in
class. I heard from my classmates that the education system in USA encourages speaking skills
by different activities like speaking publicly. Moreover, the students from XYZ agreed with
ABC students regarding the exam, and they can gain knowledge about the field when they enter
the program, not before.

For the above reasons ABC and XYZ students shared the same opinion about the
interview as an important factor to select the candidates to the programs. The next section will
illustrate the programs’ differences which are entrance exams, program output, and the presence
of courses on ethics and law.

Program Differences

Entrance exams. One of the distinctions between the two programs that | studied and

their admissions requirements is their reliance on entrance exams. For example, the academic

faculty at ACB university stated that the exam is the most important requirement for getting
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admitted to the program while the perspective of XY Z academic faculty saw the interview as the
most important factor to select students into their program.

From my experience in the higher education field I saw the philosophy of accepting
students in postgraduate studies is based mainly on the principle of selection, because most
people want to complete their studies in higher education to get promotions or a good position at
their job. So the person who applies for postgraduate programs is supposed to have a distinct
level of knowledge and research skills that are not available in everyone who applies to join. For
that reason, all universities around the world set conditions for admission, such as passing the
written test in the major, the personal interview, the cumulative average in the bachelor’s degree,
and passing language tests such as TOEFL and IELTS. I noticed from my searching about the
admission requirements for a master’s degree in educational leadership programs at seven USA
universities there is no requirement for passing a writing test. My participants — ABC students,
students and faculty of XYZ — in this study confirmed that and all agreed that the interview is
the most important factor for selecting candidates. The participants indicated that the interview
can uncover a candidate’s personality, their interests about joining the program, and their
willingness to learn which are all great indicators of whether the potential candidate wants to
study. This finding agreed with Al-Minayyi (2017) which found that the personal interview
standard is statistically significant, meaning that the personal interview strongly predicts the
academic performance for students who enter education policy studies at King Saud University
and contradicts the study by Briihl and Wasieleski (2004), which indicates that the interview is
one of the secondary admission criteria. On the other hand, the academic faculty interviewed at
ABC university indicated that the exam prepared by the department was as an important factor

for selecting candidates for the educational leadership preparation program. This finding agrees
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with Alexandre (2009) and Tanilion, Segers, Vedderand, and Tillema (2009) about the admission
requirements and its indicators for student performance as they found that the exam is the best
indicator for selecting candidates and is highly reliable for predicting students’ achievement
capabilities once admitted. On the other hand, there is additional research in the field like Al-
Minayyi’s (2017) study which found that the entrance exam is not an important factor in
predicting student performance and when viewing the process from the candidate’s perspective,
the students prefer the interview over the exam. In addition, Abu Hashim (2012) conducted a
study entitled “Admission Criteria for Higher Education as It is Realized by Different Samples of
Saudi Society”, and the study aimed to identify the level of Saudi society members’ knowledge
of higher education admission criteria and their satisfaction. It also aimed to arrange the criteria
for admission to higher education from the point of view of his study participants. The most
important results indicated that the level of knowledge of the participants criteria was high, while
the degree of satisfaction varied between the participants, and they agreed that the exam came
last as an admission requirement from their perspective.

One potential reason for the difference between how each of the university programs
view the criteria for selecting candidates for the program could be attributed to the fact that the
number of applicants applying to ABC University is very large, as it is the only public university
in the country that offers the program. While there are three smaller private universities that offer
the same program, the reputation of the ABC in the country is quite high which could also
explain why the applicant pool is so large and impact admission requirement decisions. Another
reason that could explain ABC University’s reliance on the entrance exam is the prevailing
culture of the department which is that knowledge of the specialization prior to joining the

program is very important as it contributes to predicting the achievement level of students
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enrolled in the program. This reason was supported by a participant of this study who mentioned
that students who obtained high scores in the admission test performed significantly better
academically compared to those who received lower scores. For example, James stated that

The admission exam is very important because it gave us an idea about the students who

deserve to join the program. We noticed as faculty that those students who got high

grades in admission exam performed better than those who have low grades. (p. 3)

An interesting correlation is the presence of admission exams required for other
educational leadership master’s degrees at nearby Arab universities like in Jordan and Egypt,
where many of the academic faculty who contributed to the design of ABC University’s program
went to school. For these reasons, the test was developed as a measure of differentiation, as the
student who passes the test at the required rate is nominated to undergo a personal interview.

On the one hand, in the USA there are a variety of different universities with different
costs that offer such programs and the USA has a long history of preparation programs for
educational leaders (Levine, 2005; Silver, 1982). | think XYZ university faculty are more
interested in hearing from the candidates and their aims to join the program in addition to the
portfolio that illustrates their work. As noted by one of the participants, Linda stated that the
“interview allows you to get to know the person and you can figure out whether or not you think
they’re going to be successful or if there’s a way that you can help them grow” (p.4). They
believe that those criteria would be a better indicator of the applicant work than an exam.

Program output. Another distinction between the two universities that I studied is the
focus for their output, namely that the output of the ABC university are researchers while the

output of XYZ university are practitioners.
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In most countries around the world, especially Europe and the USA, government rules
have begun to emphasize the importance of having a properly qualified social workforce
(Forrester-Jones & Hatzidimitriadou, 2006). Given this mandate, the major focus of the higher
education institutions around the world has shifted to helping students develop as professionals
who will be capable to deal with real-world problems by putting theory into their practice (Choi
& Lee, 2008). For example, both educational administration preparation programs at ABC and
XYZ universities are based on the results of combined theory and practice focusing on real-
world situations.

As shown in the previous chapter, ABC University focused more on scientific research
which is highlighted through their reliance on research papers throughout its educational
leadership preparation program. This understanding came through in participant interviews such
as Zain who stated that “in each course student should write a research paper” (Interview
transcript, p. 5). In addition, one year in the program is only for doing thesis work. The reason
behind that is contributing to a regional and national priority which is from research. Scientific
research in Arab universities has experienced a big crisis in all aspects compared with western
universities (Almansour, 2016; Al-Shagsy, 2006; Sabtan & Elsayed, 2019). One challenge is lack
of contributions and partnership between universities (Almansour, 2016; Al-Shagsy, 2006;
Sabtan & Elsayed, 2019). So, ABC university recognizes research as one of the main pillars of
academic excellence. The strategic plan and the vision of the university focuses on the scientific
research and encourages academic faculty and students to do research by funding them. The
president of the country of ABC university paid great attention to scientific research and urged
higher education institutions to encourage students to do scientific research because of his belief

that scientific research is the basis through which the people will be able to contribute to building
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the requirements of the next stage. The ABC university believes that scientific research helps it
to become a worldwide university and has a high ranking on SHANGHAI and other
organizations that rank the universities around the world. Almansour (2016) stated that
“international rankings have become the first priority of universities engaged in research across
the world” (p. 1). Moreover, scientific research helps in discovering and diagnosing the problems
that society and the educational sector suffer from in particular and finding the necessary
solutions to these problems thus creating a healthy educational environment (Sabtan & Elsayed,
2019). So, the culture of scientific research spreading in Arab universities and between faculty
members have greatly contributed to the design and preparation of graduate studies programs in
these universities, especially programs for preparing educational leaders to be leaders armed with
the weapon of scientific research, which, as | mentioned previously, is an effective treatment for
many problems, especially in the educational field, and the way to advance the educational
process. In addition, the Arab universities believe that scientific research is a major driver of
social and economic innovation in that it produces new knowledge, skills, and attitudes which
are crucial for economic growth and technological development. Arab countries need this to gain
an academic competitive advantage and to improve the education and economy of its burgeoning
population of young people (Almansour, 2016; Al-Shagsy, 2006; Sabtan & Elsayed, 2019).

On the other hand, XYZ university, based on the findings of this study, trains the students
at educational leadership preparation programs to become practitioners. The USA has a long
history in education and in scientific research and most of its universities have top rankings
around the world. In addition, it is a very big country with huge educational institutions, so
universities focus on training educational leaders to be practitioners since they need them at the

schools. One potential reason for XYZ University to focus on a practitioner lens is due to
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increased demand for educational administrators across the country due to current administrators
leaving for various reasons including retirement and increased stress. In fact, Hamil and Boyer
(2008) mentioned that an alarming attrition rate of educational leaders is the most important
issue that is facing the education system in the USA. Being an educational leader means having
too many duties and responsibilities. In fact, it is a very tough job because there is an
overwhelming level of pressure and responsibility associated with it. For that reason, many
educational leaders do not adequately handle stressful tasks and cannot be stuck in the profession
for any length of time (Hamil & Boyer, 2008). Moreover, according to an article in the Wall
Street Journal, “U.S. public education employees had the fastest resignation rate in 2018 since
the Department of Labor began its measurements in 2001” (Clays, 2021, para. 5). So, the culture
of training educational leaders to be practitioners to bridge the gap in education in the United
States due to the resignation and retirement of many school workers for reasons related to salary,
educational environment, nature of the profession to name a few, which contributes to
universities that offer educational leadership preparation programs that focus on practical
practice and not scientific research as is the case in Arab universities.
The presence of an ethics and law course. There were Ethics and Law courses

offered at XYZ university while ABC university did not. There is no doubt that ethics

is a basic foundation for building societies, on which all laws and rulings are built.

Because education is a heart of building good human life, the educational organizations

should teach ethics. Giilcan (2015) stated that “we can easily reach all knowledge by

technology. In education using technology reveals some ethical problems such as

plagiarism. In order to understand the importance of ethics, ethics should be placed as a

course in the educational system” (p.2622).
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XYZ university, like many universities in the USA, provided courses in ethics and law in
their educational leadership preparation programs. Part of the reason for including these types of
courses is because of the diversity of the country. As educational leaders, students have a goal of
promoting equity and equitable access to educational resources for all, regardless of the learner’s
background or status. In order to achieve this goal, it is necessary to create an ethical climate that
contributes to the transfer of good morals, values, behaviors, standards, and attitudes based on
respect, fairness, and openness. The National Policy Board for Educational Administration
(2002) provides the following guidance:

Tomorrow’s educational leaders must be able to work with diverse groups and to

integrate ideas to solve a continuous flow of problems. This requires patience and

perspective, the exercise of judgment and wisdom. It also demands sensitivities to other
cultures and highly developed communication skills. It requires personal values that
integrate the ethical dimensions of decision-making with those of a more technical

variety. (Bowen, Bessette, & Chan, 2006, p. 4)

In addition to ethics courses, law courses are necessary for educational leaders

in the USA because they help to provide effective feedback for a successful school and
school communities since these institutions are governed by state and federal laws at
USA. Moreover, in schools administrators and teachers face many problems which
require knowledge of the law to solve. This is supported in the research by Doctor
(2013), who stated that “the principal’s knowledge of law issues and legal decision-
making are essential to provide effective feedback for a successful school” (p.1).

While at ABC university all the students are from same nationality and as well as the

staff. Teachers and students at public and private schools in the country of ABC university are
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almost from the same background, same culture, same religion. In Arab countries, especially the
country of ABC university educational system, in general ethics is associated with religion and
customs. The parents taught their kids about the Islam and its ethics, so most people are aware of
dealing and respecting others. The Holy Quran is the guide of ethics and law in ABC’s university
country. In addition, people in this Arab country are kind and tolerant by nature. They take this
from the Islam and customs. The American physician Paul Harrison, who lived in ABC
university country between 1928-1938 and author of the book 4 Doctor’s Journey in the
Arabian Peninsula says: “ABC university country is the land of tolerance and generosity.” Such
a phrase appears in abundance in the writings of European and American travelers who visited
and lived in Amman throughout the nineteenth and twentieth centuries. Roaming in ABC
university country, and other parts of the Arabian Peninsula, discovering its territories,
communicating with its indigenous people, knowing their culture and getting to know Islam was
considered an unprecedented scientific achievement. Travelers who came to it may have looked
at society from different angles, but they all agreed that the people they met were generous,
friendly and tolerant (Alhousyni, 2015). So, most of the problems that may happen at schools are
solved by the educational leaders talking with the parents, teachers, and students.

To sum up, the culture, mission, and vision of the country play significant roles in
designing the educational leadership program in Arabian Gulf countries and even in the US. The
opinions of students who enter the program and academic faculty who design and teach about the
program is the best way to evaluate it and improve it since the world changes every day. That

leads to talk about the suggestions of future research in the following section.
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Considerations for Future Research

Building on the findings and analysis of this research, a number of potential research
opportunities exist. The first potential area of research could be a study that compares, in more
detail, the curricula offered by American universities in the educational leader preparation
programs with the curricula offered in Arab universities. This research could include a look at
the extent of the school’s impact on the preparation of effective educational leaders from the
student’s perspective. A second opportunity for future research could include the relationship
between preparation programs in educational leadership at Arab universities and the success of
schools as a way to assist universities in evaluating and reviewing their programs. Third, a study
on the impact of the COVID-19 pandemic on educational leadership preparation programs in
terms of partnership and practicum courses from students and faculty perspectives at USA and
Arab universities. The goal of this research would be to help the universities to understand the
challenges and obstacles that they face as an institution in order to prepare themselves for
pandemics in the future.

Another area for future research could be about the role of student exchange between
Arab universities and American universities in the program for preparing educational leaders in
preparing an effective educational leader. This kind of study would encourage cross-cultural
studies and cooperation between Arab universities and USA universities to improve educational
leadership programs in both countries.

A fifth area for future study could be toxicity culture in academic departments and how
that effects the relationship between staff. Knowing this will help organizations to get rid of the

toxicity and help to build a healthy work environment for all employees. Finally, future research
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could compare the educational leadership preparation programs that are offered at public and

private universities in Arab countries.

139



References

ABC University. (2019 a). Retrieved from: www.ABC.edu.om

ABC University. (2019b). College of Education. Retrieved from:

https://www.ABC.edu.om/education

Abu Hashi, M. (2012 AD). Higher education admission criteria as realized by various samples of
Saudi society. First International Conference on Measurement and Evaluation, Kingdom
of Saudi Arabia, 96-129.

Aldbian, A. (2003). High school principals’ needs in city of Riyadh. Journal of Arabian Gulf,
111(2), 141-184.

Alexandre, F., Portela, M., & Sa, C. (2009). Admission conditions and graduates’ employability.
Journal of Studies in Higher Education, 34(7), 795-805 .

Al-Hilali, M. T., & Khan, M. M. (1420 H, 2000). Translation of the meanings of The Noble
Qur’an in the English language. King Fahad Complex for the Printing of the Holy
Qur’an.

Alhousyni, S. (2015). The tolerance, affection, and hospitality of European and American
travelers who visited ABC university country in the nineteenth and twentieth centuries.

Retrieved from: https://www.unizwa.edu.om/index.php?contentid=1747

Almaboth, M. (2004). Principal preparation program at Imam Mohammed bin Saud University.
Journal of Education, 12(2), 161-211.
Almansour., S. (2016). The crisis of research and global recognition in Arab universities. Journal

of Research in Education, 1-13.

140


http://www.abc.edu.om/
https://www.abc.edu.om/education
https://www.unizwa.edu.om/index.php?contentid=1747

AL-Maskri, M., AL-Mukhini, Sh., & Amzat, I. (2012). Improving education system in Oman
through school curriculum, teaching methods and evaluation: What is needed?
International Journal of Sustainable Development, 10(3), 39-60.

Al-Minayyi, UT. (2017). Ability of the criteria of admission to post-graduate studies in the
department of Educational Policy at King Saud university to predict students” academic
achievement. Journal of Educational Sciences, 303—-358.

Alshahoan, A. (2010). The training course for educational principals and supervisors. Journal of
New Education, 7(3), 257-327.

Al-Shagsy, A. (2006). Impediments to scientific research in higher education institutions in the
Sultanate of Oman from the viewpoints of the academic administration and teaching
staff. Unpublished MA Thesis, University of Jordan, Jordan.

Alsolami, M. (2012). Elementary school principals’ needs in city of Makkah. (Master thesis) Um
Algra University, Makkah, Saudi Arabia.

Altuwaijri, A. (2015). A comparison between Saudi and American school principal preparation
programs. Doctoral dissertation, Southern Illinois University Carbondale. ProQuest LLC.

Anderson, E., & Reynolds, A. (2015). A policymaker’s guide: Research-based policy for
principal preparation program approval and licensure. Charlottesville, VA: University
Council for Educational Administration.

XYZ University. (2017a). General Information. Retrieved from

http://bulletin. XY Z.edu/generalinformation/

XYZ University. (2017b). College of Education. Retrieved from

http://www.education. XY Z.edu/about-the-college/

141


http://bulletin.xyz.edu/generalinformation/
http://www.education.xyz.edu/about-the-college/

XYZ University. (2020). The history. Retrieved from

XY http://mwvww. XY Z.edu/main/welcome/aboutauburn.php

Backor, K. T., & Gordon, S. (2015). Preparing principals as instructional leaders: Perception of
university faculty, expert principals, and expert teacher leaders. NASSP Bulletin, 99(2),
105-126.

Bell, J. (2000). Doing your research project (4th edition). Philadelphia. Open University Press.

Retrieved from www.openup.co.Uk

Bloom, B. D., & Crabtree, B. F. (2006). The qualitative research interview. Medical Education,
40, 314-321.

Borges-Gatewood, M., & McNeal, L. (2013). A comparative study of leadership preparation
programs in Gama (Brazil) and the United States. Journal of International Education and
Leadership, 3(1), 1-9.

Borges-Gatewood, M., & McNeal, L. (2014). A comparative study of leadership preparation
program in United States and Brazil (Publication No. 3648409). Doctoral dissertation,
The University of Memphis. ProQuest Dissertations Publishing.

Bowen, C., Bessestte, H., & Cham, T. C. (2006). Including ethics in the study of educational
leadership. Journal of College and Character, 7(7). DOI: 10.2202/1940-1639.1220

Boyce, C., & Neale, P. (2006). Conducting in-depth interviews: A guide for designing and
conducting in-depth interview for evaluation input. Pathfinder International.

Boyer, A., & Hamil, B. (2008). Problems facing American education. Focus on Colleges,

Universities, and Schools, 2(1), 1-9.

142


http://www.xyz.edu/main/welcome/aboutauburn.php
http://www.openup.co.uk/

Braun, U., & Clarke, U. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101.
Briihl, D. S., & Wasieleski, D, T. (2004). A survey of master’s-level psychology programs:
Admissions criteria and program policies. Teaching of Psychology Journal, (31), 4.
Brown, K. (2006). Leadership for social justice and equity: Evaluating a transformative
framework and andragogy. Educational Administration Quarterly, XL1I(5), 700-745.
Brown, K. (2015). “Race to the Top” to prepare turnaround principals in North Carolina:
Homegrown regional leadership academies. Journal of Education and Practice, 26(6),
101-144.
Brundrett, M. (2001). The development of school leadership preparation programmes in England
and the USA: A comparative analysis. Educational Management & Administration.
29(2), 229-245.
Burkhauser, S., Gates, S. M., Hamilton, L. S., Li, J. J., & Pierson, A. (2013). Laying the
foundation for successful school leadership. Retrieved from

http://www.rand.org/content/dam/rand/pubs/research reports/RR400/RR419/

RAND_RR419.pdf

Bush, T. (2008). Leadership and management development in education. London, Sage.

Bush, T. (2009). Leadership development and school improvement: Contemporary issues in
leadership development. Educational Review, 61(4), 375-389.

Bush, T., Coleman, M., & Xi, X. (1998). Managing secondary schools in China. Compare: A

Journal of Comparative Education, 28(2), 182-195.

143


http://www.rand.org/%20content/dam/rand/pubs/research_reports/RR400/RR419/RAND_RR419.pdf
http://www.rand.org/%20content/dam/rand/pubs/research_reports/RR400/RR419/RAND_RR419.pdf
http://www.rand.org/%20content/dam/rand/pubs/research_reports/RR400/RR419/RAND_RR419.pdf

Carter, S. M., & Little, M. (2007). Justifying knowledge, justifying method, taking action:
Epistemologies, methodologies, and methods in qualitative research. Qualitative Health
Research, 17(10), 1316-1328.

Choi, I., & Lee, K. (2008). A case-based learning environment design for real-world classroom
management problem solving. TechTrends, 52(3), 26-31.

Clays, M. (2021). Why U.S. public school teachers are leaving the profession for good.

Retrieved from: https://toughnickel.com/finding-job/Why-Are-Teachers-Quitting

College of Education. (2019). Retrieved from: www.ABC.edu.om

Common, R. K. (2011). Barriers to developing ‘leadership’ in the Sultanate of Oman.
International Journal of Leadership Studies, 6(2), 215-228.

Corcoran, S. P., Schwartz, A. E., & Weinstein, M. (2012). Training your own: The impact of
New York City’s aspiring principals program on achievement. Educational Evaluation
and Policy Analysis, 34(2), 232-253.

Council of Chief State School Officers. (2013). Enhancing capacity for standards-based
leadership evaluation: State and district roles. Washington, DC: Author. Retrieved from

https://ccsso.org/resource-library/enhancing-capacity-standards-based-leadership-

evaluation-state-and-district-roles

Creighton, T. B., & Jones, G. D. (2001). Selection or self-selection: How rigorous are our
selection criteria for education administration preparation programs. Paper presented at
the 2001 Conference of the National Council of Professors of Educational

Administration, Houston, TX.

144


https://toughnickel.com/finding-job/Why-Are-Teachers-Quitting
http://www.abc.edu.om/
https://ccsso.org/resource-library/enhancing-capacity-standards-based-leadership-evaluation-state-and-district-roles
https://ccsso.org/resource-library/enhancing-capacity-standards-based-leadership-evaluation-state-and-district-roles

Crow, G. M., & Whiteman, R. S. (2016). Effective preparation program features: A literature
review. Journal of Research on Leadership Education, 11(1), 120-148. doi:
10.1177/1942775116634694.

Culbertson, J. (1990). A century’s quest for a knowledge base. In N. J. Boyan (Ed.), Handbook of
research on educational administration. White Plains, NY: Longman.

Cuseo, J. (2018). Student-faculty engagement: A multidimensional perspective. New Directions
for Teaching and Learning, 2018(154), 87—97. https://doi.org/10.1002/t1.20294

Daresh, J., & Male, T. (2000). Crossing the border into leadership: Experiences of newly
appointed British headteachers and American principals. Educational Management and
Administration, 28(1), 89-101.

Darling-Hammond, L. (2007). Excellent teachers deserve excellent leaders. Paper presented at
the Wallace Foundation National Conference, New York, NY.

Darling-Hammond, L., LaPointe, M., Meyerson, D., Orr, M.T., & Cohen, C. (2007). Preparing
leaders for a changing world: Lessons from exemplary leadership development programs.
Stanford, CA: Stanford Educational Leadership Institute.

Darling-Hammond, L., Meyerson, D., LaPointe, M., & Orr, M. T. (2010). Preparing principals
for a changing world: Lessons from effective school leadership programs. San Francisco

Davis, S. H., & Darling-Hammond, L. (2012). Innovative principal preparation programs: What
works and how we know. Planning and Changing, 43(1-2), 25-45.

Davis, S. H., Darling-Hammond, L., LaPointe, M., & Meyerson, D. (2005). Review of research
school leadership study developing successful principals. Palo Alto, CA: Stanford

Educational Leadership Institute.

145



Davis, S. H., Leon, R. J., & Fultz, M. (2013). How principals learn to lead: The comparative
influence of on-the-job experiences, administrator credential programs, and the ISLLC
Standards in the development of leadership expertise among urban public-school
principals. International Journal of Educational Leadership Preparation, 8(1), 1-33.

Denzin, N. K. (1989). The research act: A theoretical introduction to sociological methods (3rd
ed.). Englewood Cliffs, NJ: Prentice-Hall.

Denzin, N. K., & Lincoln, Y. S. (1988). Collecting and interpreting qualitative materials.
Thousand Oaks, London: Sage.

Desravines, J., Aquino, J., & Fenton, B. (2016). Breakthrough principals: A step-by-step guide to
building stronger schools. San Francisco, CA: Jossey-Bass.

Doctor, T. L. (2013). Should principals know more about law? 1-12.

Donaldson, G. A. (2001). Cultivating leadership. New York, NY: Teachers College Press.

Dressel, P. L., & Reichard, D. J. (1970). The university department: Retrospect and prospect.
Journal of Higher Education, 41(5), 387-402.

Duke, D. L. (2014). A bold approach to developing leaders for low-performing schools.
Management in Education, 28(3), 80-85. doi: 10.1177/0892020614537665

Educational Foundations and Administration Department. (2014). College of Education.

Retrieved from: https://mww.ABC.edu.om/coe/About-Us/Departments/foundation

Educational Leadership Policy Standards: ISLLC 2008. (2008). Retrieved from

https://www.wallacefoundation.org/knowledge-center/Documents/Educational-Leadership-

Policy-Standards-ISLLC-2008.pdf

Elmore, R. (2006) Leadership as the practice of improvement. Report, June (Paris, OECD).

146


https://www.abc.edu.om/coe/About-Us/Departments/foundation
https://www.wallacefoundation.org/knowledge-center/Documents/Educational-Leadership-Policy-Standards-ISLLC-2008.pdf
https://www.wallacefoundation.org/knowledge-center/Documents/Educational-Leadership-Policy-Standards-ISLLC-2008.pdf
https://www.wallacefoundation.org/knowledge-center/Documents/Educational-Leadership-Policy-Standards-ISLLC-2008.pdf

Elsayed, A., & Sabtan., Y. (2019). Reality of scientific research in the Arab world and
suggestions for development. International Journal of Advances in Social Science and
Humanities, 31-35.

English, F. W. (2003). Functional foremanship and the virtue of historical amnesia: The AASA,
the ELCC Standards, and the reincarnation of scientific management in educational
preparation programs for profit. Teaching in Educational Administration, 10(1), 5-6.

English, F. W. (2006). The unintended consequences of a standardized knowledge base in
advancing education leadership programs. Educational Administration Quarterly, 42(2),

461-472. doi: http://eaq.sageoub.com.

Etikan, I., Abubakar Musa, S., & Alkassim, R. (2016). Comparison of convenience sampling and
purposive sampling. American Journal of Theoretical and Applied Statistics, 5(1), 1-4.

Farkas, S., Johnson, J., Duffett, A., Foleno, T., & Foley, P. (2001). Trying to stay ahead of the
game: Superintendents and principals talk about school leadership. Washington, DC:
Public Agenda.

Fenwick, L. T. (2000). The principal shortage: Who will lead? Cambridge, MA. The Principals’
Center, Harvard Graduate School of Education.

Forrester-Jones, R., & Hatzidimitriadou, E. (2006). Learning in the real world? Exploring
widening participation student views concerning the “fit” between knowledge learned and
work practices. Assessment & Evaluation in Higher Education, 31(6), 611-624.

Fuller, E., & Hollingworth, L. (2018). Questioning the use of outcome measures to evaluate
principal preparation programs. Leadership and Policy in Schools, 17(2), 167-188.

Gamage, D. T. (2001). British reforms in school management: A decade of experience with

LMS. Studies in International Relations, 22(2).

147


http://eaq.sageoub.com./

Gates, S. M., Hamilton, L. S., Martorell, P., Burkhauser, S., Heaton, P., & Gu, K. (2014).
Preparing principals to raise student achievement: Implementation and effects of the new
leaders program in ten districts. Santa Monica, CA: RAND. Retrieved from

https://www.rand.org/pubs/research reports/RR507.html

George W. Bush Institute. (2016). Developing leaders: The importance—and the challenges—of
evaluating principal preparation programs. Washington DC: Author. Retrieved from

http://gwbcenter.imgix.net/Resources/gwbi-importance-of-evaluating-principal-prep.pdf

Goulas, S., Han, C., & Raymond, M. E. (2021). Alabama broadband for education, 6. Retrieved

from: https://www.hoover.org/sites/default/files/research/docs/ innovativealabama ch6.pdf

Grogan, M., & Andrews, R. (2002). Defining preparation programs and professional
development for the future. Education Administration Quarterly, 382, 245.

Gronn, P. (2002). Leader formation. In K. Leithwood, P. Hallinger, K. Seashore-Louis, G.
Furman-Brown, P. Gronn, B. Mulford, & K. Riley (Eds.), Second international handbook
of educational leadership and administration. Dordrecht: Kluwer.

Glcan, N. (2014). Discussing the importance of teaching ethics in education. Procedia - Social
and Behavioral Sciences, 174(2015), 2622—-2625.

Hale, E. L., & Moorman, H. N. (2003). Preparing school principals: A national perspective on
policy and program innovations. Institute for Educational Leadership, Washington, DC
and Illinois Education Research Council, Edwardsville, IL.

Hallinger, P. (2005). Instructional leadership and the school principal: A passing fancy
that refuses to fade away. Leadership and Policy in Schools, 4(3), 221-239.
Hancock, B. (2002). Trent focus for research and development in primary health care:

An introduction to qualitative research. Trent Focus.

148


https://www.rand.org/pubs/research_reports/RR507.html
http://gwbcenter.imgix.net/Resources/gwbi-importance-of-evaluating-principal-prep.pdf
https://www.hoover.org/sites/default/files/research/docs/%20innovativealabama_ch6.pdf

Hess, F. M. (2003). A license to lead? A new leadership agenda for America’s schools.
Progressive Policy Institute, 21st Century Schools Project. Retrieved from

http://www.ppionline.org/documents/New Leadership 0103.p

Hess, F. M., & Kelly, A. P. (2007). Learning to lead? What gets taught in principal-preparation
programs. Teacher’s College Record, 109(1), 244-274. Retrieved from

http://eric.ed.gov/?id=EJ820425

Hoachlander, G., Alt, M., Beltranena, R., & MPR Associates, Inc. (2001). Leading school
improvement: What research says. Berkeley: CA.

Ibrahim., H., & Al Qatabi, M. (2017). Program for preparing school principals in the state of
Ontario, Canada and the possibility of benefiting from Sultanate of Oman. Journal of Arts,
Humanities and Sociology, 17, 259-281.

Jackson, B. ., & Kelley, C. (2002). Exceptional and innovative programs in educational
leadership. Educational Administration Quarterly, 38(2), 192-212.

Jason, A., Mitani, H., & Woo, D. (2019). Principal preparation programs and principal outcomes.
Educational Administration Quarterly, 55(1), 73-115.

Johnson, A. (2016). Principal perceptions of the effectiveness of university educational
leadership preparation and professional learning. NCPEA International Journal of
Educational Leadership Preparation, 11(1), 1-17.

Kaarbo, K. & Beasley, R. (1999). A practical guide to the comparative case study method in
political psychology. International Society of Political Psychology, 20(2), 369-391.

Kim, Y. K., & Lundberg, C. A. (2016). A structural model of the relationship between student-
faculty interaction and cognitive skills development among college students. Research in

Higher Education, 57(3), 288-309.

149


http://www.ppionline.org/documents/New_Leadership_0103.p
http://eric.ed.gov/?id=EJ820425

Knechtel, V., Anderson, M. A., Burnett, A., Coen, T., Sullivan, M., Gleason, P. (2015).
Understanding the effect of KIPP as it scales: Volume |1, Leadership Practices at KIPP.
Washington, DC: Mathematica Policy Research. Retrieved from

https://www.mathematica-mpr.com/our-publications-and-findings/publications/

understanding-the-effect-of-kipp-as-it-scales-volume-ii-leadership-practices-at-Kipp

Knowledge is Power Program (KIPP). (2016). KIPP leadership competency model. Retrieved

from https://www.Kipp.org/wpcontent/uploads/2016/11/KIPP Leadership Competency

Model.pdf

Lamagdeleine, D., Maxcy, B. D., Pounder, D. G., & Reed, C. (2009). The context of university-
based educational leadership preparation. In M. D. Young, G. Crow, R. Ogawa, & J.
Murphy (Eds.), The handbook of research on leadership preparation. New York:
Routledge.

Leech, B. (2002). Asking questions: Techniques for semi-structured interviews. Political Science
and Politics, 35(4), 665-668.

Leithwood, K., & Jantzi, D. (2006). Linking leadership to student learning: The contribution of
leader efficacy. Educational Administration Quarterly, 44(4), 496-528.

Leithwood, K., Seashore-Louis, K., Anderson, S., & Wahlstrom, K. (2004). Executive summary:
How leadership influences student learning. Retrieved from the Wallace Foundation:

http://www.wallacefoundation.org

Levine, A. (2005). Educating school leaders. Education Schools Project. ERIC Number:
ED504142.
Lewin, K., Little A., Xu, H., & Zheng, J. (1994). Educational innovation in China: Tracing the

impact of the 1985 reforms. Harlow, UK: Longman.

150


https://www.mathematica-mpr.com/our-publications-and-findings/publications/
https://www.mathematica-mpr.com/our-publications-and-findings/publications/%20understanding-the-effect-of-kipp-as-it-scales-volume-ii-leadership-practices-at-kipp
https://www.kipp.org/wpcontent/uploads/2016/11/KIPP_Leadership_Competency_%20Model.pdf
https://www.kipp.org/wpcontent/uploads/2016/11/KIPP_Leadership_Competency_%20Model.pdf
http://www.wallacefoundation.org/

Lewis, P., & Murphy, R. (2008). Review of the landscape: Leadership and leadership
development 2008. Nottingham, UK: National College for School Leadership.

Liebowitz, D., & Porter., L. (2019). The effect of principal behaviors on student, teacher, and
school outcomes: A systematic review and meta-analysis of the empirical literature.
Review of Educational Research, 89(5), 785-827.

Lin, J. (2005). Perception of principals in the southern, urban United States and eastern, urban
China regarding the selection, preparation, and professional development of elementary
principals. Unpublished doctoral dissertation. Texas A&M University, College Station,
X

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Newbury Park, CA: Sage.

Mabry, L. (1998). Case study methods. In A. J. Reynolds & H. J. Walberg (Eds.), Advances in
educational productivity (Vol. 7, pp. 155-170). Greenwich, CT: JAI Press.

Marshall, C., & McCarthy, M. (2002). School leadership reforms: Filtering social justice through
dominant discourses. Journal of School Leadership, 12(5), 480-502.

Marzano, R., Waters, T., & McNulty, B. (2005). School leadership that works from research to
results. Alexandria, VA: Association for Supervision and Curriculum Development.

Maxwell, J. (2005). The 360 leader: Developing your influence from anywhere in the
organization. Nashville, TN: Thomas Nelson.

McCarthy, M., & Forsyth, P. B. (2009). An historical review of research and development
activities pertaining to the preparation of school leaders. In M. D. Young, G. M. Crow, J.
Murphy, & R. T. Ogawa (Eds.), Handbook of research on the education of school leaders

(pp. 86-128). New York, NY: Routledge.

151



Merriam, S. B. (1998a). Qualitative research and case study applications in education. San
Francisco, CA: Jossey-Bass.
Merriam, S. B. (2009b). Qualitative research: A guide to design and implementation. ProQuest

Ebook Central, https://ebookcentral-proguest-com.spot.lib.auburn.edu/lib/auburn/

detail.action?docID=1662771

Miller, A. L., Williams, L. M., & Silberstein, S. M. (2019). Found my place: The importance of
faculty relationships for seniors’ sense of belonging. Higher Education Research and
Development, 38(3), 594-608.

Ministry of Education. (2010). The English language curriculum framework, English language
curriculum development section, Grades 1-10. Muscat: Ministry of Education.

Ministry of Education. (2012). School leadership program. (Saudi Ministry of Education
Publication No. 540/5382).

Ministry of Education. (2014). National report on learning for all. Sultanate of Oman: Ministry of
Education.

Ministry of Education. (2014). The minister of the Ministry of Education. Retrieved from

https://www.moe.gov.sa/Arabic/Ministry/Pages/Minister.aspx

Ministry of Education. (2015). Statistic reports. Retrieved from

https://www.moe.qgov.sa/Arabic/Ministry/Pages/Statistical-reports.aspx

Ministry of National Economy. (2007). Long term development strategy (1996-2020). Vision of
Oman’s Economy (Oman 2020), Muscat, Ministry of National Economy.
Mitgang, L. D. (2008). Becoming a leader: Preparing school principals for today’s schools.

Retrieved from The Wallace Foundation website: http://www.wallacefoundation.org

152


https://ebookcentral-proquest-com.spot.lib.auburn.edu/lib/auburn/%20detail.action?docID=1662771
https://ebookcentral-proquest-com.spot.lib.auburn.edu/lib/auburn/%20detail.action?docID=1662771
https://www.moe.gov.sa/Arabic/Ministry/Pages/Minister.aspx
https://www.moe.gov.sa/Arabic/Ministry/Pages/Statistical-reports.aspx
http://www.wallacefoundation.org/

Murphy, J. (1998). Preparation for the school principalship: The United States experience. School
Leadership and Management, 18(3), 359-372.

Murphy, J. (2005a). Unpacking the foundations of ISLLC standards and addressing concerns in
the academic community. Educational Administration Quarterly, 41(154).

Murphy, J. (2006b). Preparing school leaders—defining a research and action agenda. Rowman
& Littlefield Education. Lanham, MD.

Murphy, J., Yff, J., & Shipman, N. J. (2000). Implementation of the Interstate School Leaders
Consortium standards. The International Journal of Leadership in Education, 3(1), 17—
39.

National Policy Board for Educational Administration [NPBEA]. (2015). Professional Standards
for Educational Leaders 2015. Reston, VA: Author. Retrieved from

https://www.wallace foundation.org/knowledge-center/Documents/Professional-Standards-

for-Educational Leaders-2015.pdf

National Policy Board for Educational Administration [NPBEA]. (2015). National Policy Board
for Educational Administration: Professional standards for educational leaders. Retrieved

from http://www.npbea.org/wp-content/uploads/2017/06/Professional-Standards-for-

Educational-Leaders 2015.pdf

National Policy Board for Educational Administration. (2001). Recognizing and encouraging
exemplary leadership in America’s schools: A proposal to establish a system of advanced
certification for administrators. Washington, DC.

National Policy Board for Educational Administration. (2018). National Educational Leadership
Preparation (NELP) Program Standards—Building level. Retrieved from

http://npbea.org/wp-content/uploads/2018/11/NELP-Building-Standards.pdf

153


http://www.npbea.org/wp-content/uploads/2017/06/Professional-Standards-for-Educational-Leaders_2015.pdf
http://www.npbea.org/wp-content/uploads/2017/06/Professional-Standards-for-Educational-Leaders_2015.pdf
http://npbea.org/wp-content/uploads/2018/11/NELP-Building-Standards.pdf

New Leaders. (2011). New Leaders urban excellence framework. Retrieved from

https:/files.eric.ed.gov/fulltext/ED532072.pdf

New Leaders. (2018). Prioritizing leadership: An analysis of State ESSA plans. Retrieved from

https://newleaders.org/wp-content/uploads/2018/02/2018.NL .ESSA-State-Plan-Policy-

Brief-FINAL.pdf

O’Toole, J., & Beckeet, D. (2010). Educational research: Creative thinking and doing.
Melbourne: Oxford University Press.

Onorato, M. (2013). Transformational leadership style in the educational sector: An empirical
study of corporate managers and educational leaders. Academy of Educational
Leadership Journal, 17(1), 33-47.

Orphanos, S., & Orr, M. T. (2014). Learning leadership matters: The influence of innovative
school leadership preparation on teachers’ experience and outcomes. Educatinoal
Management Administration & Leadership, 42(5), 680-700. Retrieved from

http://dx.doi.org/10.1177/1741143213502187

Orr, M. T. (2006). Mapping innovation in leadership preparation in our nation’s school of
education. Phi Delta Kappan, 87(7), 492-499.

Pannell, S., Peltier-Glaze, B., Haynes, I., Davis, D., & Skelton, C. (2015). Evaluating the
effectiveness of traditional and alternative principal preparation programs. Journal of
Organizational and Educational Leadership, 1(2). Retrieved from
https:\\files.eric.ed.gov\fulltextl-EJ1131505.pdf

Pathak, A., & Intratat, C. (2012). Use semi-structured interview to investigate teacher

perceptions of student collaboration. Malaysian Journal of EIT Research, 8(1), 1-10.

154


https://files.eric.ed.gov/fulltext/ED532072.pdf
https://newleaders.org/wp-content/uploads/2018/02/2018.NL_.ESSA-State-Plan-Policy-Brief-FINAL.pdf
https://newleaders.org/wp-content/uploads/2018/02/2018.NL_.ESSA-State-Plan-Policy-Brief-FINAL.pdf
http://dx.doi.org/10.1177/1741143213502187

Pegg, A. E. (2007). Learning for school leadership: Using concept mapping to explore learning
from everyday experience. International Journal of Leadership in Education, 10(3), 265—
282.

Peshkin, A. (1988). In search of subjectivity — One’s own. Educational Researcher, 17, 17-22.

Preis, S., Grogan, M., Sherman, W. H., & Beaty, D. M. (2007). What the research and literature
say about the delivery of educational leadership preparation programs in the United
States. Journal of Leadership Education, 2(2), 1-36.

Prothero, A. (2017). Niche training for principals aims to fill skill gap. Education Week, 36(19),

9-11. Retrieved from https://www.edweek.org/ew/articles/2017/01/25/niche-training-

aims-to-fill-gaps.html

Rabbitt, E. (2003). Insider research. The implications of conducting research in your home
locale. International education research conference. AARE-NZARE, Auckland, New
Zealand. Retrieved on 14th March 2009, from

http://www.aare.edu.au/03pap/rab03740.pdf

Reyes-Guerra, D., & Lochmiller, C. R. (2016). Faculty perceptions of Race to the Top policy
influence on a university-based preparation program partnership. Journal of Research on
Leadership Education, 11(3), 72-97. doi: 10.1177/1942775115590688.

Saunders, N. M., & Simpson, J. (2005). State policy framework to develop highly school
principals — A provincial case study. Journal of Educational schools. Retrieved from
The Wallace Foundation website.

Siddiq, J., Sims, P., & Goff., G. (2018). Meaningful partnership: Lessons from two innovative

principal preparation programs. The Hunt Institute. Retrieved from http://www.hunt-

institute.org/wp-content/uploads/2018/12/Hunt-PrincipalPreparation-PolicyBrief-Wallace.pdf

155


https://www.edweek.org/ew/articles/2017/01/25/niche-training%20aims-to-fill-gaps.html
https://www.edweek.org/ew/articles/2017/01/25/niche-training%20aims-to-fill-gaps.html
http://www.aare.edu.au/03%20pap/rab03740.pdf
http://www.aare.edu.au/03%20pap/rab03740.pdf
http://www.hunt-institute.org/wp-content/uploads/2018/12/Hunt-PrincipalPreparation-PolicyBrief-Wallace.pdf
http://www.hunt-institute.org/wp-content/uploads/2018/12/Hunt-PrincipalPreparation-PolicyBrief-Wallace.pdf
http://www.hunt-institute.org/wp-content/uploads/2018/12/Hunt-PrincipalPreparation-PolicyBrief-Wallace.pdf

Silver, P. F. (1982). Administrator preparation. In H. E. Mitzel (Ed.), Encyclopedia of
educational research (5th ed., 1, pp. 49-59). New York: Free Press.

Simon, M., Dwyer, M. C., & Penfold, A. (2014). Crafting a new generation of leaders: A discussion paper
on state initiatives for developing effective turnaround principals. Washington, DC: Office of
Elementary and Secondary Education, Office of School Turnaround, Department of Education.

Slater, C., Boone, M., Price, L., & Martinez, D. (2002). A cross-cultural investigation of
leadership in the United States and Mexico. School Leadership & Management, 22(2),
197-209.

Slater, C., Garduno, J., & Mentz., K. (2018). Frameworks for principal preparation and
leadership development: Contributions of the International Study of Principal Preparation
(ISPP). Management in Education, 32(3), 126-134.

Smallwood, E., & Jazzar, M. (2006). A baker’s dozen for principal preparation programs. The

Connexions Project. Retrieved from http://cnx.content/m14138/latest

Southren Regional Education Board. (2004). Annual report for SREB states. Information and
Actions to Lead the Nation in Educational Progress. Retrieved from

https://www.sreb.org/publication/2004-annual-report-sreb-states

Stake, R. E. (1995). The art of case study research. Thousand Oaks, CA: SAGE Publications.

Stewart, T. J., & DeRonck, N. (2020). Advancing rural administrators and teacher leaders:
Educational opportunity in the Alabama Black Belt. In C. R. Chamber and L. Crumb
(Eds.), African American rural education (Vol. 7; pp. 155-167). Emerald Publishing
Limited.

Strauss, A. L., & Corbin, J. M. (2008). Basics of qualitative research: Techniques and procedures

for developing grounded theory (3rd ed.). Thousand Oaks, CA: Sage.

156


http://cnx.content/m14138/latest
https://www.sreb.org/publication/2004-annual-report-sreb-states

Su, Z., Adams, J., & Mininberg, E. (2000). Profiles and preparation of urban school principals: A
comparative study in the U.S. and China. Education and Urban Society, 32(4), 455-480.

Su, Z., Gamage, D., & Mininbery, E. (2003). Professional preparation and development of
school leaders in Australia and the USA. International Education Journal, 4(1), 42-59.

Superville, D. R. (2017). Pressure mounts on higher ed to improve principal preparation: States
and universities are under pressure to revamp how principals are trained for the

profession. Education Week, 36(19), 12-15. Retrieved from http://www.edweek.org/

news/articles/2017/01/25/pressure-mounts-on-higher-ed-to-improve.html

Tanilon, J., Segers, M., Vedder, P., & Tillema, H. (2009). Development and validation of an
admission test designed to assess samples of performance on academic tasks. Studies in
Educational Evaluation, 35, 168-173.

Taylor Backor, K., & Gordon, S. (2015). Preparing principals as instructional leaders:
Perceptions of university faculty, expert principals, and expert teacher leaders. NASSP
Bulletin, 99(2), 105 —126.

Taylor, R. T., Pelletier, K., Trimble, T., & Ruiz, E. (2014). Urban school district’s Preparing
New Principals Program 2008-2011: Perceptions of program completers, supervising
principals, and senior level school district administrators. NCPEA International Journal
of Educational Leadership Preparation, 9(1), 1-13.

The Wallace Foundation. (2016). The making of the principal: Five lessons in leadership

training. New York, NY: Author. Retrieved from http://www.wallacefoundation.org/

knowledge-center/Documents/The-Making-of-the-Principal-Five-Lessons-in-Leadership-

Training.pdf

157


http://www.edweek.org/%20news/articles/2017/01/25/pressure-mounts-on-higher-ed-to-improve.html
http://www.edweek.org/%20news/articles/2017/01/25/pressure-mounts-on-higher-ed-to-improve.html
http://www.wallacefoundation.org/%20knowledge-center/Documents/The-Making-of-the-Principal-Five-Lessons-in-Leadership%20Training.pdf
http://www.wallacefoundation.org/%20knowledge-center/Documents/The-Making-of-the-Principal-Five-Lessons-in-Leadership%20Training.pdf
http://www.wallacefoundation.org/%20knowledge-center/Documents/The-Making-of-the-Principal-Five-Lessons-in-Leadership%20Training.pdf

Thomas B. Fordham Institute. (2003). Better leaders for America’s schools: A manifesto.
Washington, DC: U.S. Government Printing Office. Doi:

http://www.edexcellence.net/publications/betterleaders

Tracy, S. (2013). Qualitative research methods: Collecting evidence, crafting analysis,
communicating impact. UK: Wiley-Blackwell.

Tucker, P. D., Young, M. D., & Koschoreck, J. W. (2012). Leading research-based change in
educational leadership preparation: An introduction. Journal of Research on Leadership

Education, 7(2), 155-171. Retrieved from http://dx.doi.org/10.1177/19242775112455267

U.S. Department of Education. (2015). Fundamental change: Innovation in America’s schools
under Race to the Top. Washington, DC: Author. Retrieved from

https://www?2.ed.gov/programs/racetothetop/rttfinalrpt1115.pdf

United States Department of Education. (2005). Innovations in education: Innovative pathways
to school leadership. Washington, DC: Office of Innovation and Improvement. Retrieved

from http://www.ed.qgov/admins/recruit/prep/alternative/report.pdf

Vulperhorst, J. P., van der Rijst, R. M., Holmegaard, H. T., & Akkerman, S. F. (2021).
Unravelling why students do or do not stay committed to a programme when making a
higher education choice. Journal of Further and Higher Education, 1-16.

Walker, A., & Dimmock, C. (2006). Preparing leaders, preparing learners: The Hong Kong
experience. School Leadership and Management, 26(2), 125-147.

Webber, C., & Scott, S. (2010). Mapping principal preparation in Alberta, Canada. Journal of
Education and Humanities, 75-96.

Whiting, L. S. (2008). Semi-structured interviews: Guidance for novice researchers. Nursing

Standard, 22(23), 35-40.

158


http://www.edexcellence.net/publications/betterleaders
http://dx.doi.org/10.1177/19242775112455267
https://www2.ed.gov/programs/racetothetop/rttfinalrpt1115.pdf
http://www.ed.gov/admins/recruit/prep/alternative/report.pdf

Willower, D., & Forsyth, P. (1998). A brief history of scholarship on educational administration.
In J. Murphy and K. Louis (Eds.), The handbook of research on school administration.
San Francisco: Jossey Bass.

World Travel Guide. (2021). Alabama Travel Guide. Retrieved from:

https://www.worldtravelguide.net/quides/north-america/united-states-of-america/alabama

159


https://www.worldtravelguide.net/guides/north-america/united-states-of-america/alabama

Appendix A: Email Script

(Email to send to participants after receiving signed
informed consent for participating in intervicw)

Dear ——-——,
Thank you for agrecing to gaghiaipate in the interview portion of my rescarch study titled. " Educational Leadership
Development in TISA and : Preparing Successful School Teaders." You are receiving this email because T have

received your signed informed consent form. My goal is to provide insight into the educational leadership preparation

Interviews, which will be up to forty-live minutes. will be scheduled based on your availability during the month of May and
June 2021 I will be flexible so that the date, place and time are convenient for you. A [ollow up interview. up to ten
minutes in length, may be needed for clanfication and will be scheduled within two weeks of the original interview.

Please find an aitached copy of the consent document to keep for your records and as a reminder of the details of the study.
The consent form included the following information: overview of the rescarch study. data collection procedures, risks.
benefits. how the information will be used. and how your privacy will be protected. Most importantly. it is a reminder that
your participation is voluntary. and you may withdraw at any time throughout this process.

1 really appreciate your willingness to be a part of the interview. Please contact me as your carliest convenience so that we
may schedule our interview at haa00 15/@auburn.edu or 92576729. Also, feel free to contact me with any questions that you
may have about this research and your participation in this interview. T look forward to hearing from you.

Much appreciation,
Houda Al-Housni
Doctoral Candidate
College of Education
Auburn University
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Letters of Support

The following table summarizes the views of local institutions benefiting from
the program.

Bent'aflu'ary Evaluation Recommendations Department Response
Institution
The program is offered in
Arabic. However, in order to
* :{g&e Etrci)r?rba:)rphs,?\?;l;idct;?] q develop the students’ English
Engglish reading and writing skills, a
' core course tilted (Readings in
Educational Administration
(EDUC 6102)) is offered.
e Amend the name of .
Strategic Planning to The suggestion has been
Educational Strategic implemented.
Planning,
Educational Planning in the
e Add a course “Educational — partorne
The program is Planning in the country” | I heories and Practices of
The Royal consistent with the (Esg‘ij‘gogﬂg)lammg” course
Office Sultanate’ s efforts to '
develop higher e There is an overlap The suggestion has been taken
education between the two courses: | into consideration by re-
Trends and Contemporary | describing the theories of
Issues in Educational educational supervision and
Supervision, and Theories | thejr application course to
of Educational _ include a part on contemporary
Supe_rws_lon and Their issues in educational theories.
Application. The second
course suffices.

e Add two themes to the The suggestion has been
course “contemporary implemented in required
issues in higher courses such as: Practicum in
education”. These themes Higher Education
are planning of higher Administration (EDUC 6215).
education and teaching
approaches in higher
education.

Ministry of Thisisaverygood | e Offer all tracks at once in The I_Department will cor.15|der
Education program, and the order to meet the needs of | OPening all tracks according to

Ministry supports

the ministry employees.

the available resources.
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Beneficiary

o Evaluation Recommendations Department Response
Institution
offering the program | e Offer the program to the The program includes both full-
with its four tracks. ministry’s full-time & time & part-time options.
part-time employees.
. Since the program is a
e There is a need for a - P g__ .
- specialized one, it is divided
general non—speuallzgd into specialized tracks
track for other categories P ) :
such as administration of | HOWever, this suggestion can
institutions with special | Pe considered in the Master’s
needs. thesis tOplCS.
e Integration of the two The descriptions of these two
courses: ‘Educational courses were re-written & the
Philosophy” and existing overlap was removed.
‘Educational
Administration Theories’
in one course.
The svilabus of “Sem This course has been replaced
i * 'hesyllabus ofseminar |y racticum courses for each
The programisgood | i Educational tr);ci
Ministry of and meets the Administration” should '
Higher Sultanate’s needs not be limited to school
Education for the sustainable administration and should
development of its include all four tracks.
human resources . - -
e Replace the phrase “which | The wording has been
to be chosen” in the modified.
description of the Master’s
Thesis.
The name is not changed
o Change the name of the | ocq e it is understood that in
“Research Methodology” th ters’ teach
rse to “Scientific ¢ Masters program we teac
cou v scientific research and not other
Research Methodology™.
types of research.
o Re-describe the The Curriculum Department
“Curriculum Design” has been contacted to re-write
course to avoid over- the course description based on
lapping with what is the Ministry’s observation.
offered in the Bachelor
program.
This track will be taught in
h . h Arabic and the Ministry’s
Ministry of This isa good °T e Ministry n_eeds the request will be taken into
Higher Education track to . . .
Manpower program. consideration, provided that the

be taught in English.

Department possesses the
necessary resources.
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Beneficiary
Institution

Evaluation

Recommendations

Department Response

The Sultan’s
Armed Forces

This is a good and
important program

¢ Educational institutions of
the Sultan’s Armed Forces
will benefit from the
program.

Cooperation with educational
institutions of the Sultan’s
Armed Forces during
implementation of the program
will be taken into consideration.

Ministry of
Endowment and
Religious
Affairs

The program is
good.

¢ The faculty and staff of the
Institute of Religious
Sciences can benefit from
the program provided that
they are allowed to take
remedial courses.

The program does not conflict
with the discipline of Islamic
studies, as university graduates
of these disciplines can join the
program and choose topics that
suit their fields.

In addition, given that The
Institute of Religious Sciences
is one of the institutions of
higher education inffjan and
that one of the four tracks is
administration of higher
education, the staff members of
the Institute can benefit from
joining this track.
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AUBURN

At

UNIVERSITY

1036 Hawry Crnne

s, AL 308493221

(N RUTTEE

334 844 ol

Ay

334-844-3072

wwaw.auburn.edy

COLLEGE OF EDUCATION

Dveagisirnt o Envdcarional Founnpationds,

Luavinsiie asn Toecusorocy

(Faculty Staff and Students at [JliU) (NOTE: DO NOT AGREE TO PARTICIPATE UNLESS
IRB APPROVAL INFORMATION WITH CURRENT DATES HAS BEEN ADDED TO THIS
DOCUMENT.)

PARTICIPANT INFORMED CONSENT
for a Research Study entitled

“Educational Leadership Developmentin U.S. and .l: Preparing Successful Leaders'

I am asking you to participate in a research study titled “Educational Leadership Development
in U.S. and Oman: Preparing Successful Leaders”. I will describe this study to you and answer any
questions that you may have. The study is being conducted by Houda Al-Housni. The faculty
advisor for this study is Dr. Lisa Kensler, Professor in the Auburn University Department of
Educational Foundation, Leadership, and Technology.

What this study is about: The purpose of this study is to provide insight into the educational
leadership preparation program that is provided at S States to
prepare educational leaders. The main focus for my research 1s gauging the academic faculty

members' and graduate students' perspectives of these programs as well as rev1ew1ng pubhcly
available documents from both universities. You were selected as a possible p

What I will ask you to do: If you agree to participate in my research, I am asking for your
permission to participate in 45-minute interview about the principal preparation program that offer at
Department of Educational Foundation and Leadership. The interview will be audio-record, the
purpose of the recording is transcription. Audio recordings of interviews will be deleted, once
transcribed and checked for accuracy and transcripts shredded upon completion of analysis, no later
than November 30, 2022.

Risks and discomforts: The risks that participants might encounter in this study include breach of
confidentiality due to the use of identifiable information at collection. The identifiable information
will be destroyed, deleted, or shredded, once information is collected and names are changed to
pseudonyms.

Benefits: If you participate in this study, you can expect no direct benefits. However, an indirect
benefit is that information from this study may be used to benefit the University to develop the
program in the future. [ cannot promise that you will receive the benefit described.

Participant’s Initials
Page 1 of 2

The Auburn University Institutional
Review Board has approved this
Document for use from

05/12/2021_ to. i==smcremmeaes
Protocol # _ 21-136 EP 2105
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Compensation for your participation: There will be no compensation offered.
Costs involved: There are no costs related to your participation in this study.

Privacy/ Confidentiality/ Data Security: Your privacy will be protected. Any data obtained in
connection with this study will remain confidential. The researcher will use pseudonyms for all names
and will not use any personally identifying information in the analysis or presentation. The [indings of
this research will be used to fulfill an educational requirement for a dissertation; and may also be used
Lo create presentations or publications,

Taking part is voluntary and you may withdraw at any time during the study. You may refuse o
participate before the study begins. Your decision aboutl whether or not to participate or to stop
participating will not jeopardize your future relations with #
*' or those people mvolved in this study.

If you have questions: The main researcher conducting this study is Houda Al-Housni, graduate
student at Auburn University, Please ask any questions you have now, If you have questions later,
you inay contact Houda Al-ITousni at haa0015/@aubuin.cdu or at 92576729, or the faculty advisor
for this study. Lisa Kensler, Professor in the Auburn University Department of Educational
Foundation. Leadership. and Technology at lak0008 @auburn.edu. If you have questions regarding
your rights as a subject in this study, you may contact the Auburn University Office of Research
Compliance or the Institutional Review Board by phone (334)-844-5966 or e-mail at
[RBadmm@aubum.cdu or [IRBChair@aubum.cdu.

HAVING READ THE INFORMATION PROVIDED, YOU MUST DECIDE WHETHER OR
NOT YOU WISH TO PARTICIPATE IN THIS RESEARCH STUDY. YOUR SIGNATURE
INDICATES YOUR WILLINGNESS TO PARTICIPATE.

Participant's signature/ Date Investigator obtaining consent / Date
Printed Name Printed Name
Co-Investigator Date

Printed Name

Note: the certificate of translation in the next page

The Auburn University Institutional
Review Board has approved this
Document for use from

05/12/2021 to —====m-m=-mms b
Protocol #  21-136 EP 2105
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CERTIFICATE OF TRANSLATION

I, Houda Al Housni, an qualified to translate English to Arabic and Arabic to English.
[ am a native speaker of Arabic, and English is my second language. I completed my
higher studies with English at Australia and USA. T certify that the translations for
professors and master students at y

m that are part of the study entitled" Educational Leadership
evelopment m U.S. and ipreparing Successful Teaders", are accurate and

represent a true reflection of the English language.

Name: Houda Abdullah Al-ITousni
Signature: Foeuda QE-FHousni
Date: 05082021

The Auburn University Institutional
Review Board has approved this
Document for use from

05/12/2021 to ——r—ormmeer

Protocol#  21-136 EP 2105
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CoOLLEGE 0oF EDpuUucaTION

AL]BURN DA eMeNr O EpvosiionNat FOUspAyions

Lyapeasingy Ay Tronusorouy

UNTVERSTTY

(Faculty staff and Master Students at Auburn University) (NOTE: DO NOT
AGREE TO PARTICIPATE UNLESS

IRB APPROVAL INFORMATION WITH CURRENT DATES HAS
BEEN ADDED TO THIS DOCUMENT.)

PARTICIPANT INFORMED CONSENT
for a Research Study entitled

“Educational Leadership Development in U.S. and .n: Preparing
Successful Leaders"

1 am asking you to participate in a research study titled “ Educational
Leadership Developnment in U.S. and : Preparing Successful Leaders".
I will describe this study to you and answer any questions that you may have.
The study is being conducted by Houda Al-Housni. The faculty advisor for
this study is Dr. Lisa Kensler, Professor in the Auburn University Department
of Educational Foundation, Leadership, and Technology.

What this study is about: The purpose of this study is to provide insight into

the educational leadership preparation program that is provided at !U in
Cﬂs to prepare educational leaders. The main
focus for my research is gauging the academic faculty members' and graduate

students’ perspectives of these programs as well as reviewing publicly
available documents from both universities. You were selected as a possible

participant in this research study because of your status as a faculty staff or a
master student at

What I will ask you to do: If you agree to participate in my research, I am
asking for your permission to participate in 45-minute interview about the
rincipal preparation program that offer at

The interview will be
audio-record, the purpose of the recording is transcription. Audio recordings
of interviews will be deleted, once transcribed and checked for accuracy and

transcripts shredded upon completion of analysis, no later than November 30,
g8 2022.
Nontve, AL Ao849a221)

030 Hany Crsnne

Risks and discomforts: Breach of confidentiality is the risk associated with
sk participating in this research study due to the use identifiable data. To

minimize this risk, pseudonyms will be used once the transcripts are
334344 a6l downloaded'

Benefits: If you participate in this study, you can expect no direct benefits
However, an indirect benefit is that information from this study may be used
S34saiha071 to benefit the University to develop the program in the future. I cannot
promise that you will receive the benefit described.

Fax

The Auburn University institutional
Review Board has approved this
Doczument for use from
www stburn.edu 05/12/2021 to_ -
Protocol # __21-136 EP 2105

Participant’s Initials
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Compensation for your participation: There will be no compensation ofTered.
Costs involved: There are no costs related to your participation in this study.

Privacy/ Confidentiality/ Data Security: Your privacy will be protected. Any data obtained in connection with this
study will remain confidential. The researcher will use pseudonyms for all names and will not use any personally
identifying information in the analysis or presentation. The findings of this research will be used to [ulfill an
educational requirement for a dissertation; and may also be used to create presentations or publications.

Taking part is voluntary and you may withdraw at any Ume dunné> the sludv You may refuse 10 pamupale before
the study begins. Your decision about whether o
future relations with
those people involved in this study.

If you have questions: The main rescarcher conducting this study is Houda Al-Iousni, graduate student at Auburn
University. Please ask any questions you have now. If you have questions later, vou may contact Houda Al-Housni
at haa0015@auburn.edu or at 9257672 or the faculty advisor for this study. Lisa Kensler, Professor in the Auburm
University Department of Educational Foundation, Leadership. and Technology at lak0008:@aubuin.cdu. If you
have questions regarding your rights as a subject in this study. vou may contact the Auburn University Office of’
Research Compliance or the Institutional Review Board by phone (334)-844-5966 or e-mail at

IR Badmina@auburm edu or [RBChaia@auburn.edu.

HAVING READ THE INFORMATION PROVIDED, YOU MUST DECIDE WHETHER OR NOT YOU
WISH TO PARTICIPATE IN THIS RESEARCH STUDY. YOUR SIGNATURE INDICATES YOUR
WILLINGNESS TO PARTICIPATE.

Participant's signature/ Date Investigator obtaining consent / Date
Printed Name Printed Name
Co-Investigator Date

Printed Name

The Auburn University Institutional
Review Board has approved this

2 D t f f

Note: the certificate of translation in the next page 05/ 27883?" t:r u_‘_e___r_‘_’T____

Protocol #  21-136 EP 2105
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CERTIFICATE OF TRANSLATION

I, Houda Al Housni, an qualified to translate English to Arabic and Arabic to English. I am a native
speaker of Arabic, and English is my second language. I completed my higher studies with English
at Australia and USA. T certify that the translations for professors and master students at College of
Education at of the study entitled"
Educational [ Preparing Successful Leaders", are

Name: Houda Abdullah Al-Housni
Signature: Heuda (L-Fewsni
Date: 05\0812021

The Auburn University Institutional
Review Board has approved this
Document for use from

05/12/2021 to_ ==m=====mm===—-
Protocol#  21-136 EP 2105
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Al-Housni Protocol Review Request #21-136 "Educational Leadership Development in U.S. and .1: Preparing
Successful Leaders”

A memorandum

IRB suggested changes

Changes | did based on IRB notes

tems refer to the application:

13.c. Please list the recording device, make/model. If the device
iz capable of connecting to the Intemel or has a feature that allows
aufo-uploading to the Cloud, assure that the auvto-upload feature

is disablad as the Cloud is nof o secure storage method /site

Is the Zoom call recording audio and video, or just audio?

| added on 13 ¢, "I will open the zoom from my laptop,
and | used my Pad and mobile phone as additional
fesources. The devices is capable of conneding to the
interner. The zoom call recording will be dudio and if the
participant wonts videa it will be both",

Informed Consent:
- Paragraph 3 - Also include that the Interview will be audio-
recorded, the purpose of the recording (eg, transcription) cnd
when the racordings will be destroyed.
- Pleases also add a document that states that you are
qualified to translate the English te Arabic Informed Copsent
ahd other documents and to transcribe the dudio recordings.
Sign cind date the document.

| added on both consent forms and in Arabic form "The inferview
will be audio-record, the purpese of the recording is
transcription. Audio recordings of interviews will be deleted,
once transcribed and checked for accuracy and transcripts
shredded upon completion of analysis, ho later than Navember
30, 2022"

Regording document thot states that you are qualified to
Iranslate: | provide certificate of translation on consent form i
page 25

Arabic copy in page 28

CITI Dacumentalion

Ms. Al-Housn still neecls the minimum requirements for CITI
franing; this ncludes completing the following basic madules:

Curriculum Group: IRB # 2 Sacial and Behavioral
Emphasis

Course Learner Group: IRB # 2 Socal and Behavioral
Emphasis

Stage: Stage 1 — Basic Coulse

The Basic Course includes the Belmont Report and CIT] Course
Intraduction; Students in Research; History and Ethical Principles;
Defining Research with Human Subjects; The Federal Regulations;

Assessing Risk; Informed Consent; Privacy and Confidentiality
and others.

The CITI eertificate on page 21-22
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AUBURN UNIVERSITY INSTITUTIONAL REVIEW BOARD for RESEARCH INVOLVING HUMAN SUBJECTS
RESEARCH PROTOCOL REVIEW FORM
FULL BOARD or EXPEDITED

For Infarmation ar help contact THE OFFICE OF RESEARCH COMPLIANCE (ORC)
Phone: 334-844-5966 e-mail: IRBAdmln@aubum edu Web Address: httg.l/www auburn edu/r%earclwpr/oh!s/mdex him

Rovised 10,05.2020 Submit completed form to IRBsubmit@auburn.edu

Complete this form using Adobe Acrobat Writer (versions 5.0 and greater). Hand written copies nof accepled.
3 PROPOSED START DATE of sTupy: March 2021 Today's Date: March8th2021

PROPOSED REVIEW CATEGORY (Check ona): O ruLteoArD EXPEDITED
SUBMISSION STATUS (Check one): NEW [0 REVISIONS (1o address IRB Review Cammants)

4. PROJECTTITLE: gqycqtional Leadership Deyelopment in U.5. and Oman; Freparing Successful Leaders

3 s P i EFLT- College of Ed 5

PRINCIPAL INVESTIGATOR TITLE DEPT AU E-MAIL

: . +96802576729 alnousnihouda2013@amall.cor

MAILING ADDRESS PHONE ALTERNATE E-MAIL
a. Funping supporT:  [In/a [linterael [ External Agency, [ pencing [J Receivedl
For fedaral funding, list agency and grant number (if ilable) N\A
5a. List any con s, sub- s, other entifies iated with this project

N\A

b. List any other IRBs associated with this project (including Reviewed, Deferred, Determination, etc.):

N\A

PROTOCOL PACKET CHECKLIST

All protocols must include the following items:

[=] Research Protocal Review Form (All signatures inciuded and all sections completed)
(Examples of appended documents are found on the OHSR website: http:/mw.auburn edu/researchivprfohs/sample. hitm)

Ecm Training Certificates for all Key Personnel

=] consent Form or Informetion Letter and any Releases (audio, video or photo) that the participant will sign.
= Appendix A, "Reference List’
= Appendix B if e-malls, flyers, advertisements, generalized announcements or scripts, etc., are used to recruit participants

1] Appendix C If data collection sheets, surveys, tests, other recording instruments, interview scripts, etc. wil be used for data
calection. Be sure to attach them in the order in which they are listed in # 13c.

(| Appendix D if you will be using a debriefing form or include emergency plansiprocedures and medica referral lists
(A refemral list may be attached lo the consent document)

= Appendix E if research is being conducted at sites other than Auburn University or in cooperation with other entities, A
permission letter from the site / program director must be included indicating their cooperation or invavement in the project
NOTE: If the proposed research is a mulli-site project, invaving investigators or participants at other academic institylions,
hospitals or private research organizations, aletter of IRB approval from each enfity is required prior to initiating the project.

g Appendix F - Written evidence of acceptance by the host country if research is conducted outside the United States.

The Auburn University Instituvianal
Review) Board hax appyoved this
Document Tor wse from

051122021 10 ————
protacol i 21-136 EP 2105
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8. GENERAL RESEARCH PROJECT CHARACTERISTICS

6A. Research Methodology

Please check all descriptors that best apply to the research methodology.

Data Source(s): E MNew Data D Existing Data Will recorded data directly or indirectly identify participants?

Yes D MNe

Data collection will inveolve the use of:

Internet / Electronic
Audio

Video

Photos

Digital images

Private records or files

Educational Tests (cognitive diagnostic, aptitude, etc.)

Interview

Chservation

Location or Tracking Measures

Physical / Physialogical Measures or Specmens (see Section 6E.)
Surveys / Questionnaires

Q Other:

6B. ParticipantInformation 6C. Risks toParticipants
Please check all descriptars that apply to the target population. Please identify all risks that participants might encounter in this
Males Females D AU students research.
Vulnerable Populations " ;
Breach of Confidentiality® Coer
[ Pregnant Wamen [Fatuses [ prisoners [] Institutionalized D:eciph‘:n SRS HP::;IIEI:IH
D Children and /er Adalescents (under age 18 in AL) D Psychalagical DSo:ial

D Maone
D Other:

Persons with:
D Economic Disadvantages D Physical Disabilities

n Educational Disadvantages D Intellectual Disabilities

Mote that if the investigator is using or accessing confidential or identifiable data,
te your participants? D Yes NO breach of confidentiality is always a risk.

Do you plan to

6D. Corresponding Approval/Oversight

* Do youneed IBC Approval for this study?

D Yes E No

If yes, BUA # Expiration date

* Do youneed IACUC Approval for this study?
1 Yes No

If yes, PRN # Expiration date

*  Does this study involve the Aubum University MRI Center?
3 Yes No

Which MRI(s) will be used for this project? (Check all that apply)

mED am

Does any portion of this project require review by the MRI Safety Advisory Council?
D Yes No

Signature of MRI Center Representative:
Required for all projects involving the AU MRI Center

Appropriate MRl Center Representatives:
Dr. Thomas S. Denney, Director AU MRI Center
Dr. Ron Beyers, MR Safety Officer

Version Date (date document created);
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7. PROJECT ASSURANCES

A. PRINCIPALINVESTIGATOR'S ASSSURANCES

| certify that all information provided in this application is complete and correct.

2. lunderstand that, as Principal Investigater, | have ultimate responsibility for the conduct of this study, the ethical perfermance this
project, the protection of the rights and welfare of human subjects, and strict adherence to any stipulations imposed by the Auburn
Universily IRB.

3. | certify that all individuals involved with the conduct of this project are qualified 1o carry out their specified roles and
responsibilities and are in compliance with Auburn University policies regarding the collection and analysis of the research data.

4. |agree to comply with all Auburn policies and procedures, as well as with all applicable federal, state, and local laws regarding
the protection of human subjects, including, but not limited to the following:

a. Conducting the project by qualified personnel according to the approved protocol

b. Implementing no changes in the approved protocol or consent form without prior approval from the Office of Research
Compliance

¢.  Obtaining the legally effective informed consent from each participant or their legally responsible representative prior to
their participation in this project using only the currently approved, stamped consent form

d.  Prompily reporting significant adverse events and /or effects 1o the Office of Research Compliance in writing within 5
working days of the occurrence,

5. If | will be unavailable 1o direc this research personally, | will arrange for a co-investigator to assume direct responsibility in my
absence. This person has been named as co-investigator in this application, or | will advise ORC, by letter, in advance of such
arrangements.

6. |agree lo conducl this study only during the period approved by the Auburn Universily IRB.

7. | will prepare and submil a renewal request and supply all supporting documents 1o the Office of Research Compliance before the
approval period has expired if it is necessary to continve the research project beyond the time period approved by the Auburn
University IRB.

8. | will prepare and submit a final report upon completion of this research project.

My signature indicates that | have read, understand and agree fo conduct this research project in accordance with the assurances listed
above.

Houda Al-Housni Ftouda Abdubbah QL-Fousni 3\v8\2021

Printed name of Principal Investigator Principal | igator’s Sig Date

B.FACULTY ADVISOR/SPONSOR’'S ASSURANCES

| have read the protocol submitted for this project for content, clarity, and methedology.

2. By my signature as facully advisor /sponsor on this research application, | certify thal the student or gues! invesligator is
knowledgeable about the regulations and policies governing research with human subjects and has sufficient training and
experience lo conducl this particular study in accord with the approved protocol.

3. lagree 1o meel with the investigator on a regular basis 1o monitor study progress, Should problems arise during the course of the
study, | agree 1o be available, personally, 1o supervise the investigator in solving them.

4. | assure that the investigator will promptly report significant incidents and /or adverse events and /or effects to the ORC in writing
within 5 working days of the occurrence.

5. If 1 will be unavailable, | will arrange for an alternate facully sponsor to assume responsibility during my absence, and | will advise

the ORC by letter of such arrangements, If the investigator is unable to fulfill requirements for submission of renewals,

medifications or the final report, | will assume that responsibility.

Dr. Lisa Konsier | A e Sma= e
~

Printed name of Faculty Advisor / Sponsor Faculty Advisor's Signature Date

C. DEPARTMENTHEAD'S ASSSURANCE

By my signature as department head, | certify that | will cooperate with the administration in the application and enforcement of all
Avburn University policies and procedures, as well as all applicable federal, state, and lecal laws regarding the protection and ethical
ireatment of human participants by researchers in my department.

PSS U I I TS R T e s e e e

Dr;James Satterfield

Printed name of Department Head

riment Head's Signature

Version Date (date decument crealed):
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8- PROJECT OVERVIEW: Prepare an abstract that includes:
(350 word maximum, In language understandable 1o someonhe wha is nat familiar with your area of study):

a)

b)

A summary of relevant research findings leading to this research proposal:
(Cite sources; include o "Reference List" os Appendix A

8a) Scholars have acknowledged that school principals make a significant ond measurable contribution to school Improvemert
and stuclent achlevement (Fuller & Hollingwerth, 2018; Jason, Mitani, & Woe, 2019). Daresh and Male (2000) compared the
experiences of English and American sdhool leaders when they shifted from teachers to principals. The authars concluded that the
U.S. had a langer history of principol preparation than the U.K.In the 1.5, according to Daresh & Male (2000) the principal must
have at least three years of work years of feaching experience, should have a college graduate degree, and completed the
educational requirements needed for them fo receive their license. On the other hand, Britain wos using an apprenticeship method
in which the educational leciders were already frained through a hierarchical order, that is, fram study hall instructors to
educators, then to heads of departments, and then principals (Daresh & Male, 2000). Lin (2005) looked at the impression of
Chinese and U.S. headships in urban regions conceming the choice, readiness, and expert improvement of primary school heads.
The American and Chinese principals focused on the significance of educational quality and student learning while alse
recaghizing the principal's capacity te improve educational plans and guidance.ln Brazil, the readiness of the principal comes
partially from what was addressed in the opplication fo become principal of that school, which is very different than how
administraters dre appointed in the United States (Borges- Gatewood & McNeal, 2013), Altuwaljrl (2015) used principal
readiness program standards from lllincis and compared them te programs in Saudi Arabia, fecusing on program prerequisites,
entry-level position necessifies, coursework prerequisites, and staffing necessities. Alluwaijri concluded that there wera a number
of similarities between the two, including the skills, knowledge, and behaviors principals need to fulfill their general obligations
and duties. In addition, a four-year degree and previous work as a teacher was another commonality.

8 i rative case study is to defermine the perceptions of 2 university educational leadership professors at CFZ
MU. As well & graduate students from each university. | will interview them and ask about the preparati rogram
! er in their department. Moreover, | will analyses the relevont program documentation which are avallable i the
university's website,

A brief description of the methodology, including design, population, and variables of interest

8b) Thy i se study s to determine the perceptions of 2 university educational leadership professors

and ZW As well 6 graduate students frem each university. [ will inerview them and ask about the

prepa program that offer in thelr department. Moreaver, | will analyze the relevant program documentation whidh
dre avallable in the university's website.

9- PURPOSE.

Clearly state the purp of this project and all <h questions, or aims.

Fa) The purpose ofgii f dy is to pravide insight Into the educdtional leadership preparation program
that is provided at the United States to prepare educational leaders, The goal of this reseaich is fo
understand the implications of any similarines or differences in the way thot these leading universities prepare educational

leaders as well as to identify oppertunities for these universities to learm from ecch other in the spirit of continuous
Improvemernt.

Research Questions

1- What are the perceplions of the universily leadership program professors’ and graduate students ot _
( ) In terms of the{a) program's mission and vision, (b) program's aims, (¢) currieulo,(d)
o v 1e) challenges, as well as (f) opportunities for improvemen (n the way that the

educational leadership programs prepare princpals to become effective leaders?

" rsity leadership pragram professors” and graduate students at
In ferms of the (a) client group, (b) structure, (c) delivery modas, credentialing,

10 (e) pedagogy of the educational leadership preparation program at their universities?

3, What are the similarities and differences that exist between

4. What can American and .i uhiversity professors and students learn from each other in @ way 1o improve the
programs?

b-How will the results of this project be used? (e.g., Presentation? Publication? Thesis? Dissertation?)

9b) The results of this study will be Used for o dissertarion; and may alse be used 1o create presentations or publications.
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10- KEY PERSONNEL. Describe responsibiliies. Include information on research_training or certifications related to this project. CITlis required.Bs
as specific as possible. (Include additional personnel in an attachment ) Allkey personnel must attach Il ceriificalas ol eouplaton

Principle Investigator_Houda Al-Houshi Title: PhD candidote____E-mail address haa0015@aubum. edu.om
Dapt | Affiliation: College of Education — Educational Foundations Leadership and Tedwology

recruitment, consenting of participants, data collection, data analysis, transcription: translate Arabic
interviews ta English, and repart the study. | am an Arabic native speaker and English is my secand longuage

Individual:  Dr. Lisa Kensler Title: Professor E-mail address 1ak0008@auburn.edu
Dept |/ Affiliation: Collega of Education— Educational Foundations Leadership and Technology.

Rales / Rasponsibilifies; advisor, collaboratively review data during analysis siage

Individual: Title: E-mail address
Dept / Affiliation:

Roles /R il

Individual: Title: E-mail address
Dept | Affiliation:

Roles /R il

Individual: Title:, E-mail address
Dept | Afiliation:

Roles /R lbilities

Individual: Title; E-mail address
Dept / Affiliation;

Roles /Responsibilities:

11- LOCATION OF RESEARCH. List all locations where data collection will take place. (Schod systems, organizalions, businesses,
buildings and room numbers, servers for web surveys, ele ) Be as specific as possible. Attach permission letters in Appendiy £
(See sainple Jetters at fitp:/vww, aubum.edu/esearchpriohs/sampie. him)

Location data collection will take place: Interviews: AU server using ZOOM

Version Date (date f created). page__of _
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12- PARTICIPANTS.
a. Describe the participant population you have chosen for this project including inclusion or exclusion criteria for participant
selection.

[0 Check here if using existing data, describe the population from whom data was collected, & include the # of data files

12a) The participants will be academic faculty staff ar AU and SQU and gradudte studems fram AU and SQU. | will recruit
one program coordinater and one clinical professor from AU, and os well one prograi coordinatel and one clinicol
professor from SQU. The faculty are from Educational Leadership departments in both universities. | will alse reciuit six
master's students from each university.

In addition, | will onalyze the documents, files and information dbout the principal preparation pragram repolfed in the
wehsites of each university.

b- Describe, step-by-step, in layman’s terms, all proceduires you will use to recruit participants. Inciude in Apgaugdia £ @ copy ofall e-
mails, fiyers, advertisements. rectuiting scripts, invitations, efc., that will be used ta invite people to participate.
{(See sample documents at http /Mww.aubum edu/researchpriohs/sample lifm )

12b) | will recruit the professors and graduate students using o prepared script (APPENDIX B) about the research study by
e-mail using the text from the script. My committee will help me access fo graduate students ot AU, and the deportment head
of EFA at 5QU, will help me access the graduate students ot SQU. They will receive a copy of informed consent farm as
aftachment. If they agree to participate, | will obfain written consent before beginning. My recruitment sciipt will include an
example of how | will use the data | collect from them. | will let participants knew that they may tum in a consent form
regardless of whether or not they chose to participate so that it will not be obvious to others what they decide by e-mall.
Partiapants will be given a copy of the consent dacuments 1o keep for their record as aftachment via email.

c- What is the minimum numboer of participants you need to validate the study? _12
How many participants do you expect to recruit? 16
Is there a limit on the number of participants you will include in the study? Ono [E Yes-the#is 16

d- Describe the type, amount and method of compensation andlor incentives for participants.
(I no compensation will be given, check here: (8] )

Select the type of compensation: [ Monetary [ Incentives
[ Raffle or Drawing incentive (Include the chances of winning )
] Extra Credit (State the value)
O ather

Descrption, N\A

Version Date (date doctiment created). page. of _
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13. PROJECT DESIGN & METHODS,

a- Describe, step-by-step, all procedures and methods that will be used to consent participants. If a waiver is being requested,
check each waiver you are requesting, describe how the project meets the criteria for the waiver.

[ Waiver of Gonsent (including using existing data)
[ waiver of Documentation of Consent (use of Information Latter)
[ waiver of Parental Permission (for college students)

1 3a) All research adivities included use participants' names, which will be changed to pseudonyims. | need the participants'
name for my records, to help me when | will do o follow up interview for darification if needed , but as | mentioned in the
previous sentence all the names will be changed to pseudonyms. | seek the consent of each participant by explaining what
the research study is about, discussing what they are being asked to do, how long it will take, what the risks and benefits
are, how dota will be used, how their privacy will be protected, and by reminding them their participation is voluntary,

Before particpating in the study, participants will veturn signed consent far interviews by emailing me o sighed document.
When received, | will have sent them an email which will include information summarizing study, the time thot they chose to
do interview via zoom by using zoom call , the comfortable place for them to da the zoom, and then sent them the zoom link
and cortac information.

b- Describe the research design and methods you will use to address your purpose. Include a clear description of when, where and
how you will collect all data for this project, Include specific information about the participants’ time and effort commitment, (NOTE: Use
fanguage that would be understandable to someone who is not famifiar with your area of study. Without a complete description of all
procedures, the Aubum University IRB will not be able to review this protocol. (f addilional space s neaded for Ihis seclion, save lhe
informabion as @ .POF file and insert after page 7 of ths form. )

13 b) The research design is a qualitative comparative case study. This strategy provides an " all-encompassing method"
for systematicelly studying and describing ¢ phenomenan (i this case, the implementation of principal preparation
programs) within a real-life context (Merriam,

1998).

1. After receiving consent and obtaining signature written copy via email from the participonts who agreed to take part ina
forty-five-minute interview, the interviewee will pick a date and time cenvenient for their schedule, and it will be dene via
zoom. The interview will be recorded for the purpose of transeription only. | will ask the parficipants if they want to see me
during the interview or not. The parficipants who will say yes. | will instruct them to turn on video, and for those who said 1o |
will tell them to turn off the video. In addition, | will tell the participants that | will use the Voice meme app on iPhone or IPad
as anadditional way to racord interviews. A fallaw up interview may be needed for clarification and will be dene within
two weeks of initial interview and would take no more than ten mintes of participants' time.

Version Date (date document crealed)
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13. PROJECT DESIGN & METHODS. Continued

c_List all data collection instruments used in this project, in the order they appear in Appendix C.
(e.g., surveys and questionnaires in the format that will be presented to participants, educational fests, data cllection sheels,
inlerview questions, audiohideo faping methods etc.)

13 ¢} The data collection instrument that will be used, in the format presented to the participants tor this study is the
Interview protocal. The interview data will be collected using Auburn's telecanferencing zoom (zoom call) ond using the
Voice memeo app on iPhone or iPad os additional resources. | will open the zoom from my laptop, and | used my iPad and
mobile phone as additional resources. The devices is capable of conneding to the internet, the auvto-upload feature s
disabled os the Cloud is hot d secure storage method\site. The zoom cdll recording will be dudio only to avaid pdrticipant
confusion.

d. Data analysis: Explain how the data will be analyzed.

13d) To complete my analysis, | followed the strategies suggested by Merriam (1998) os well as Braun and Clarke
(2006). Since | completed all of my interviews in the language most comfortable for my porticipants, either English or
Arabic, | needed to add additional measures to ensure accurate translations. Therefore, prior to analyzing the data, | fully
transcribed the inferviews in the language they were conducied. For the mferviews conducted at SQU there were two
additional translations performed. First, each interview was translated by myself from Arabic to English, then | translated
eadh interview back to Arabic, This process of franscription between the two languages allowed for a level of comparison
berween the original Arabic rranslation and the second Ardbic translation to ensure that the meaning had not changed and
to ensure reliability and validity of the data.

Once all of the Interviews were translated fo English, and the Arabic translations were verified, | used thematic analysis to
begin organizing my findings.

To the end, the researcher followed the five main phases for this type of analysis as outlined by Braun and Clarke (2006).
The first step of this process is becoming familiar with the data. To do this, after transcribing the interviews, | read and re-
read the notes that she took and transcriptions a humber of times. While | was reading the transcriptions and notes, |
highlighted the points that were important to the study like those diredly related to the research questions, After reading
through the transeripts @ number of times, | started to geherate an initial coding struaure. More specifically, | coded the
interesting features in the notes and then moved to the codes and af the same time collected more data relevant to each
code, Third, after coding, | searched for emerging themes. Put differently, | collected codes that were all related to one
topic and began the process of creating potential themes thar might explain the relationship between those chosen codes.
Next, | reviewed all of the potential themes by gothering all data relevant to a theme and moving back and forth
between the data collected, the codes created, and the pofential themes to ensure symbiosis. Finally, | identified the
overall story the analysis tells, and generated clear definitions and names for each theme.

In addition, | will do a content analysis from principol preparation program document to get a closer look af the
professors' and students' perspectives.

14 RISKS & DISCOMFORTS bst and descnbe all of ihe risks that pamclpants maght encounter in thls research. w

Mm {Examples af possib!e nsks are in sedwn #GD on page 2)

14, The risks that partficipants might encounter in this study include breach of confidentiality due to the use of identifiable information
at collection, The identifiable information will be destroyed, deleted, or shredded, once information is collected and names are
changed to pseudonyms.

Version Date (date document created).
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15. PRECAUTIONS. Identify and descnbe @l precautions you have taken fo eliminate or reduce risks es listed in#14 1 the participants can be
iassified as a “vul nerablef populaﬂon please descnbe addifiona safeguards that you will use to assure the ethical treatment of these
Individuals. exlure 1 ) L L_(Samples can be found online
at http/www. aubum adu/rssearch/vprfohs/sampfe hbn#precautmns)

15 a) Origihal data with the identiflable information will be destroyed, deleted, or shredded, once information |s collected and
hames are chonged 1o pseudenyms. Pseadonyms are necessary for malehing data fiom interviews. The audie files will be
deleted ance transcribed.

If using the Intemet or other electronic means to collect data, what confidentiality or security precaufions arein place to protect (of
not collect) identifiable data? Include protections used during both the collection and transfer of data.

16, BENEFITS.
a. Listall realistic direct benefits parficipants can expect by participating in this specific study.
(Da not include “compensation” isted in#12d ) Check here if there are no direct benefils to participanis

1 6a) Porficipants will not difectly benefit

b. List all realistic benefits for the general population that may be generated from this study.

160b) Reolistic benefits may be fransferable; and include on increased undersianding frem Insights gained of the professors and
students' perspectives and experience wihich may be used ta inform planning for fulure preparation programs.

Version Date (date document created).
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17. PROTECTION OF DATA.
a, Data are collected:
] Anonymously with no direct or indirect cading, link, or awareness of who participated in the study (Skip to &)

g Confidentially, but without a link of participant's data to any identifying information (collected as "confidential”
but recorded and analyzed as "anonymous”) (Skip to e)

] Confidentially with collection and protection of linkages to identifiable information
b. If data are collected with identifiers or as coded or linked to identifying information, describe the identifiers collected and how
they are linked to the participant's data.

17 B} Interviews comain twa identifiers: voice and name of participants. The identity of participams will be pseudonyms.

c. Justify your need to code participants’ data or link the data with identifying information.

1 7¢) Pseudonyms need 1o be used since | am studying prafessor’s and studei's perspedives. The names need 1o be consisteit
through audio dard for interview franscript,

d. Describe how and where identifying data andior code lists will be stored. (Bullding, room number?) Describe how the locatior
where data is stored will be secured in your absence. For electronic data, describe security. If applicable, state specifically
where any IRB-approved and participant-signed consent documents will be kept on campus for 3 years after the study ends.

|7d) The enly way to link real names to parficipants would be to access the code list, which will be stared in o separate and
secure locotion. Once all data s collected and are reploced with pseudonyms, this code list will be destrayed by shredding

document and deleting files, Files with pseudonyms will be saved using Auburn's cloud storage, BOX.

e. Describe how and where the data will be stered (2.0, hard copy, audio cassette, electronic dala, efc.), and how the location where
data is stored is separated from identifying data and will be secured in your absence. For electronic data, describe security

| 7€) The transcripts from interviews along with the qudioe recordings from interviews, will be stored electronically on comput er
and will be saved using Auburit's cloud storage, BOX, and kept on secure, passwold-protected laptop In lncked office ol home

i my obsence.

f. Who will have access to participants’ data?
(The facully advisor should fave full access and be able to produce the data in the case of a federal or institulional audit,)

17t) Dr. Lisa Kensler, my faculty advisor, will have full access ta all participants' data.

g. When is the |atest date that identifying information or links will be refained and how will that information or links be destroyed?
(Check here if only anonymous data will ba retained Eh

17 g) Audio recardings ot interviews will be deleted, once transcribed ancd checked for accuracy and transcripts shredded upon
completion of analysls, no later than Movember 30, 2022,

\fersion Date (date document created). page__of
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Dr. Kensler's CITI

Completion Date 26-Oct-2020
Expiration Date 26-Oct-2023
Record ID 37826561

oMM

¥ PROGRAM

This is to certify that:

Lisa Kensler

5 Not valid for renewal of certification
Has completed the following CITI Program course: through CME. Do not use for
TransCelerate mutual recognition
(see Completion Report).

IRB # 2 Social and Behavioral Emphasis - AU Personnel - R

Basic/Refresher
IRB # 2 Social and Behavioral Emphasis - AU Personnel gﬁ;ﬂ’;ﬁ Learner
1- Basic Course (Stage)

Under requirements set by:
Auburn University
Collaborative Institutional Training Initiative

Verify at www.citiprogram.org/verify/?w9b1ef80a-650f-432f-9e79-1031d8d 195e0-37826561
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Houda's CITI

Completion Date 25-Jan-2019
- Expiration Date 24-Jan-2024
Rernrd ID 30207689

PROGRAM

This is to certify that

Houda Al-Housni

Has completed the following CITI Program course:

Responsible Conduct of Research for Humanities (curicuun Group)
Humanities RCR (Course Leamer Group)

Under requirements set by:

Auburn University

Verify at www citiprogram.org/verifyf?wf97240bd-abOd-44 9c-ac26-e9b0a47149dc-30 207689

The IRB only accepts forms posted at_f1Jt1J.s:1/cws.auburn.edu/vor/coml))iance/humansubijects/?Forms and submitted electronically.

Dear Ms. Al-Housni,

Your protocol titled "Educational Leadership Development in U.S. an : Preparing Successful Leaders" has
received approval as "EP" under federal regulation 45 CFR 46.110(b)(6,7). Please find approval of your protocol
attached.

- ice:
This e-mail serves as official notice the protocol has been approved. By accepting this approval, you also accept your
responsibilities associated with this approval. Details of your responsibilities are attached. Retain a copy for your
records.

Consent documents:

Attached is a copy of your consent form. You must provide a copy for each participant to keep.

EXxpiration:
Continuing review of this Expedited protocol is not required; however, all modification/revisions to the approved
protocol must be reviewed and approved by the IRB.

When vou have completed all research activities. have no plans to collect additional data and have destroyed all

identifiable information as approved by the IRB, please submit a final report.

Best wishes for success with your research! IRB Admin

Office of Research Compliance
Auburn University 540 Devall Drive Auburn, AL 36832



